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Abstract: The role, importance and application of the puppet in child’s education is
multiple. The puppet is mainly used as a toy, but also as a means of socialization and commu-
nication that encourages and develops linguistic, social and emotional competences in children.
With its motivating and creative role, the puppet puts the child in the center of attention as well
as in the context of play, thus enabling spontaneous and divergent learning. By applying action
research in institutional preschool education, this paper considers the possibility of using a pup-
pet as a mediating tool among children, teachers and artwork. The initial value of the research
is the preservation of cultural heritage and national identity by applying puppetry in preschool
education. In addition, the research aims at strengthening children’s competencies through the
implementation of activities that encourage children’s creativity and to improve the profes-
sional competencies of educators as co-researchers and agents of change. The research sample
consisted of preschool children (four age groups) and eight preschool teachers. The goal of the
research was to introduce children to the artworks of our famous painters by using a Puppet-
artist, which represents the starting point for interaction and active observation. The analysis of
the results done by the research team made it possible to point out the great possibilities and
importance of using the puppet in preserving the national identity and improving the quality of
educational process.

Keywords: preschool children, puppet, artwork, national identity.

INTRODUCTION

Artistic activities, as part of preschool education, play an important role in
the overall development of a child. Arts education provides a unique way of ex-
pression, and helps children develop sensitivity, imagination, emotion and aesthetic
sensitivity to the world around them. Although arts activities in preschool educa-
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tion are mainly based on productive artistic expression, they should be approached
through a comprehensive, holistic approach in which children will, through art, be
able to learn about the cultural heritage of their own and other nations. Heritage
becomes national treasure: a set of values that stands at the foundation of a nation
and represents its identity and legitimacy over the goods it possesses. In this con-
text, heritage is nothing more than an instrument of implementing national ideas
(Popadi¢ 2014: 98).

Through the reception of works of art, children learn and adopt different
ways of expressing, presenting and understanding ideas, feelings, values, emotions
and cultural beliefs (Gibson 2003: 112). This is why it is necessary to allow chil-
dren to meet and interact with works of art at the earliest age in order to develop
the ability to use their creative potential and enthusiasm. By developing art culture,
general culture is also being developed with the objective of determining and un-
derstanding the sense of belonging to a nation characterised by specific culture and
identity. Culture strongly supports children’s education, fosters social values and
develops versatile, creative and humane personalities. Without culture, the histori-
cal development of a nation and society cannot be understood.

Belonging to and preserving national identity is a child’s social welfare and
should be promoted and improved at early age. Developing a positive cultural and
social identity and a sense of pride, embracing different communities, such as peer,
family, local, national and global community, is a long-term goal of preschool edu-
cation and is seen in the context of the well-being of children. By learning about
the culture and art of its nation, the child will be able to see the world around him/
her and expand his/her views, experience and knowledge of other cultures and
artefacts (Breneselovi¢, Krnjaja 2021: 14). Awareness of their own cultural values
should be developed among children at an early age because it develops their spir-
ituality. Arts education should include getting children acquainted with works of
art, visiting galleries, museums and cultural monuments. Encouraging students to
observe and react to a work of art or a museum artifact affects their cognitive, af-
fective and psychomotor development. When children are encouraged to observe a
work of art and respond to it based on their knowledge and experience, they bring
their feelings, emotions and imagination, as well as intellect, into the process. Thus,
they become active participants in individual learning, not just silent observers
(Selakovi¢ 2012: 252). Cultural heritage and education are interlinked. On the one
hand, there is culture with its heritage and treasures, and on the other hand there
is a child who understands culture with his/her cognitive powers, accepts its values
and creates the new ones (Kuscevi¢ 2015: 481). Bruner also points out the belief
that culture shapes the mind of the individual. He points out that “the mind cannot
exist outside culture” and that “the creation of meaning implies a situation encoun-
ter with the world in their respective cultural contexts in order to know ‘what it is
about’. It does not matter if there are ‘private meanings’; it is important that mean-
ings provide the basis for cultural exchange” (Bruner 2000: 19).
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The development of cultural awareness is a competence that is fostered
through children’s games. Teachers have a special role in educating preschool chil-
dren. They should find different ways to bring children closer to cultural heritage
through creative expression and different artistic fields such as visual arts, music,
literature, drama, dance and movement. The new preschool curriculum framework

“Godine uzleta” pays particular attention to and equips the space to support aesthet-

ic experience, while at the same time developing wonder in children (Breneselovic,
Krnjaja 2021: 15). As part of such settings and the insistence on playing, the pup-
pet is a very important means of communication and a mediator for easy expres-
sion of emotion and experience in working with children.

THE ROLE OF THE PUPPET AT THE PRESCHOOL AGE -
THEORETICAL APPROACH

The importance and value of the puppet in children’s education are the sub-
ject of various studies which confirm that play activities with the puppet can de-
velop many abilities and competences in children. The possibility of using puppets
in the educational process can be divided into three groups: puppet as a therapeutic
agent, puppet as an incentive for creativity and puppet as an educational-didactic
agent (Coffou 2004). The use of puppets in education is, in some countries, an
official methodological practice, and the puppet also appears as a teaching tool
in numerous research studies (Bernier, O’Hare 2005; Brédikyte 2002; Majaron,
Kroflin 2002; Majaron 2004; Kroflin 2011). These papers focus mainly on the
puppet’s visible and invisible components and how they influence interaction with
children in a particular context. Visible components include the puppet’s shape
and color, movement and speech, while invisible components include associations,
thoughts, feelings and intentions. The puppet evokes these invisible components
in the child, mostly during interaction, but also after interaction, in the form of
memories. Some studies (Korosec 2012) point out the need for puppets to become
part of daily practice in education, especially in the context of learning through art,
which includes the use of puppets.

Ida Hamre (Hamre 2004), a Danish researcher and one of the founders
of the UNIMA', highlights the influence of puppets on the formation of the
child’s personality on three levels: aesthetical, emotional and ethical, and at the
same time points to the fact that playing with a puppet develops creative think-
ing in children. While the body and the construction of the puppet, in general,

! UNIMA - Union Internationale de la Marionnette, a commission that deals with dif-
ferent ways of using puppets in education, development and therapy. It brings researchers and
practitioners together, shares experiences and ideas, publishes books on the subject and organ-
ises various conferences.
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are governed by technical rules, the content and purpose of the use of puppets
in education are guided by didactic questions: what, how, why and for whom
(Brown 2005; Hamre 2002, 2004). Therefore, the puppet can be used for dif-
ferent purposes and in different educational contexts, with the aim of more suc-
cessful learning and education. The puppet’s ability to connect the “real world”
and possible fictional worlds means that what happens in front of the viewer at
a certain point is and is not real — the puppet is not really alive, but what it does
and says at a certain moment is real. This bridging between what is, what is not
and what could be illustrates and represents the duality of the puppet; the basic
characteristic and behaviour of the actor’s puppet. The viewer is “unwillingly”
drawn into various events that can touch and engage him.

The Lithuanian artist Milda Brédikyte (Breédikyte 2002) sees the dialogi-
cal puppet game as an important factor in stimulating children’s self-expres-
sion and creativity in the area of children’s verbal creativity. The method she
proposes coincides with contemporary trends in sociological research, which,
in order for an individual to focus on the child’s identity and self-confidence,
returns to narrative and dialogue as a means of revealing his/her problems.
Children, however, are not always able to express their feelings and sensations
in words, and the symbolic game with the puppet offers a good solution to the
problem: it allows them to communicate with the environment indirectly and
non-verbally.

Hicela Ivon (Ivon 2004) considers the puppet an excellent tool for con-
structing children’s psychosocial knowledge and developing their psychosocial
abilities. She points out that “the interactive actions that children use to con-
struct coherent plays yield convincing results in terms of the design role of
these joint imaginative games: Children negotiate, consider each other’s opin-
ions, explain their intentions, argue and justify their actions. This interpersonal
coordination plays an important role in the child’s overall mental development”
(Ivon 2004: 9).

A DISPLAY OF ACTION RESEARCH: A PUPPET — AN ARTIST
IN THE KINDERGARTEN

According to the characteristics of the action research, the starting value of
this research is the preservation of cultural heritage and national identity through
the application of puppetry in preschool education. In addition, the aim of this
research is to strengthen children’s competences through the implementation of
activities that stimulate children’s creativity and improve the professional compe-
tences of preschool teachers as co-researchers and agents of change. The goal is to
introduce children to the artworks of the greatest Serbian painters and the greats of
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Serbian culture from the late 19th and early 20th centuries through Puppet-artists.
The goal was operationalized through four research questions:

1. Can a puppet mediate between a child, an artist and a work of art?

2. Can dramatic and playful approaches contribute to the adoption of a peo-
ple’s cultural characteristics and realisation of cultural identity?

3. Does the use of puppets and structured activities in pre-school education
nurture cultural heritage and encourage the development of a sense of national
belonging among children?

4. Does the participation of teachers in the action research improve their
professional competences?

A spiral model of active research has been applied, which includes the plan-
ning and preparation phase of active research, the action phase, the activity moni-
toring phase and the reflection phase (Kemmis, Wilkinson 1998, according to:
Slunsky 2011). All stages of research are intertwined and cyclically implemented.

PLANNING AND PREPARING AN ACTION STUDY

We found the initial idea for our research in the work of a group of Croatian
authors (Kardum, Kuscevié, Brajci¢ 2020). In fact, the aim of this research was to
examine the preference of children of a younger school age for the works of art of
the 20th century. One group of subjects worked with the help of a puppet. The re-
sults showed that the puppet encouraged students who had interacted with it to per-
ceive the visual language in the works of art, but it also triggered them to commu-
nicate, to decipher artistic symbols and to practice introspection. It also gave them
an insight into their personal and other people’s emotions and opened the door to
the phenomenon of the aesthetic experience of the 20th century art. The puppet
created a positive atmosphere within the classroom, where they could discuss their
feelings, moods and thoughts. The puppets were used as a means of communica-
tion, as a medium to motivate students to be spontaneous and to learn about art,
making it clear that there were no wrong answers and that their observations were
equally valid (Kardum, Kuscevié, Brajc¢i¢ 2020: 5). Their research suggested that,
with the help of the puppet, the multi-layered character and complexity of artistic
works can be brought closer to the students, and that working with the puppet can
even encourage a change in the preference of children in relation to the work of art.

For the purposes of the present research, puppets representing Serbian art-
ists from the late 19th and early 20th centuries — Uros Predi¢, NadeZzda Petrovi¢
and Sava Sumanovi¢ — were designed. The Puppet-artist had all the insignia of
these artists. The puppets were designed by pre-school students with the coordina-
tion of teachers and researchers. This way, the students of the Faculty of Educa-
tion in UZice were also included, in accordance with the requirements and starting
points of the new basics of the programme “Godine uzleta”. Future preschool
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teachers have sought to create a specific puppet character with the characteristics
that these artists had, such as moustache, glasses or hair in a bun. In the presenta-
tion of artists by way of puppets, the richness provided by the artistic and applied
arts was respected. On the one hand, the teachers had to take care of the puppet’s
own art and their creation, and on the other, they had to come up with short dra-
matic texts, stories, anecdotes from the life of artists suitable for children of pre-
school age, which points to the fact that the theatre puppet represents a synthesis of
the dramatic and artistic arts (Milovanovi¢ 2020). In addition to making puppets,
the preparation phase involved the selection of a research sample and the prepara-
tion of preschool teachers who played a co-researcher role.

The survey was conducted from May to November 2022. The impetus for
the realization of this project came from conversations with children and their dai-
ly activities. After a visit to an exhibition of paintings by the 20th-century academ-
ics which was donated to the Serbian Academy of Sciences and Arts art collection
at the City Gallery of UZice, titled “In Large Format”, children of preschool age
became interested in the profession of a painter. Based on the children’s interests
and the fact that a work of art could be brought closer to children, the preschool
teachers considered that the puppet, as an important creative method of working
with children, would be a good mediating tool among the artist, the work of art and
the educator. The project “Puppet-artist in the kindergarten” was created.

The main goal of this project with the Puppet-artist was to introduce the
children to the most important works by Uro$ Predi¢.> This artist was chosen
because of his role in the Serbian cultural, artistic and social life in the late 19th
and the first half of the 20th century, and also because he is remembered as one
of the greatest Serbian painters, benefactors and cultural representatives — a regift
of the highest values nurtured by Matica Srpska.’ The intention was to encourage
their creativity and develop emotions for preserving their traditions and national
identity. By examining and looking at the images, listening to various stories and
anecdotes by the Uncle Uros’s puppet, the children gradually became acquainted
with Predié, realising the importance of this great Serbian artist.

The preschool teachers first went through a phase of preparation in gather-
ing information about the artist himself and his creation. They were able to visit
the retrospective exhibition of Uro§ Predic at the Gallery of Matica Srpska in Novi
Sad, titled “A Life Dedicated to Beauty and Art” (October 2022 — January 2023)
online and to find numerous monographs, publications, catalogues and attend edu-
cational workshops for children dedicated to this painter. Then they made a puppet,
trying to make it resemble UroS Predi¢, and then they started to meet and present

2 Here we have chosen to describe a project for an artist, when in fact the story and the choice
apply to every artist envisioned in the research.

3Matica srpska is the oldest Serbian language independent, non-profit, non-governmental
and cultural-scientific Serbian national institution. It was founded on June 1, 1826, in today’s
Budapest and moved to Novi Sad in 1864. It is the oldest ,matica” in the world.
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this great artist to the children. This phase directly encouraged the development
of professional competences of teachers, especially in the field of art and drama.

ACTION PHASE

After the planning and preparation phase, we started to introduce actions
into the existing educational practice. During the creation and implementation
of the activity, the content, which was intended to introduce the children to the
works of art of our important painters — Uro§ Predi¢, Nadezda Petrovi¢ and Sava
Sumanovié — by means of a puppet as the starting point for interaction and active
observation, was carefully chosen. The activities were created by researchers, but
they were subject to change. Preschool teachers have been given the freedom to
supplement the activity and to adapt it to the age of the children and the needs of
the group in which the activity takes place because it is inherent in the action re-
search that “all activities are carried out on the basis of a common agreement. The
process of research (action) itself involves the constant harmonisation of activities
undertaken in all segments, the modification of imagined changes, the incorpora-
tion of individual experience” (Bandur, Potkonjak 2004: 131).

In play activities with the Puppet-artist, the way in which activities were
carried out with children of preschool age should be particularly highlighted. The
methods were both dialogue and monologue, and at the same time motivational
in the free research and creation process. Preschool teacher played a special role
in the whole process because they became researchers, mediators and authentic
partners between the children and the puppet-artist who follow the interests of the
children. Through the stimulating climate created by the puppet-drama games, the
teachers had the freedom to organise, expand and change the art and other activi-
ties of the child in the kindergarten. In the puppet-drama games, the preschool
teacher was a guide through the artistic heritage and creation of artists, and the
children were given the opportunity to learn, explore, think and draw conclusions
through the game and build a positive attitude towards the culture of their nation
and the artistic value of the creation of Uro$ Predi¢, Nadezda Petrovi¢ and Sava
Sumanovi¢.

TRACKING PHASE

This was followed by the tracking phase as an integral part of any action
research that has the function of determining the flow and effects of the action.
The activities carried out have been documented. For each of the planned activi-
ties, assessment criteria for the teachers have been established. During and after
the implementation of activities based on the observation of children, teachers
entered data on the effects of the activities in specially designed checklists. In addi-
tion to the criteria-based evaluation, they had the opportunity of making additional
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observations, which were recorded in the form of notes and special notes/journals.
The monitoring of activities gave teachers an insight into the effects of project
implementation and a critical insight into their own experience.

REFLECTION PHASE

At the level of the overall action research, the reflections were produced at
several levels and in all stages of project implementation: the planning and prepa-
ration of the project was carried out on the basis of reflections of existing peda-
gogical practice and the experience of practitioners in the integration of artistic
and dramatic activities; the self-reflection of preschool teachers based on the ob-
servation of children in project activities and the reflection and self-reflection of
researchers.

Shortly before the plan of carrying out the action research was drawn up,
the researcher conducted individual interviews with teachers who worked with
preschool children. In the course of the interview, the teachers presented their as-
sessments and experiences of the use of the project approach in educational work,
the factors related to the context of the research, as well as the specificities of the
educational groups in which the activities are planned. The data obtained was used
to lay the foundation for the research and to draw up the project plan. In addition
to monitoring activities, preschool teachers were encouraged to have continuous
reflection and self-reflection, because the research was also aimed at strengthening
their professional competences.

The implementation and content of the activities took place according to
the specific plan that the teachers and children created together. Initial activities in
the form of plays and drama with the puppet were started by preschool teachers,
but during the realisation of the activities, the children were involved in creating
stories and questions for the artist. They could make themselves into puppets and
imagine what it would be like to meet the artist, or what they would ask him. This
research showed that there were many creative possibilities, from developing com-
munication skills to cultivating tradition and preserving cultural heritage.

The activities that were carried out are: Let me introduce myself — I am
Uros Predi¢ — the painter; My family; The children in my paintings (Sulking girl, A
girl with the puppet and The portrait of Anica Simié, A boy in front of the window,
An orphan at mother’s grave). Each activity is devoted to one painting or portrait;
Uro$ Predi¢ and Jovan Jovanovi¢ Zmaj — what connects them — an illustration of
the nursery rhyme; An invitation to Uro$’s and children’s exhibition (where chil-
dren’s works and reproductions of Uro§’s paintings are exhibited).
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REFLECTION ON THE ACTIVITIES UNDERTAKEN

Apart from the fact that the research was intended to bring the creation of
Uro$ Predi¢ closer to the children through a puppet, to point out the existence of
paintings as an example of the artistic heritage of a nation and to teach through the
creation of artists that they belong to a nation, the children had the opportunity to
express themselves after each activity with the puppet. In doing so, the participants
did something worthwhile, they adopted certain knowledge and had a sense of
satisfaction, while doing so in a non-standard and playful way. The children’s art-
works that have been produced during the project are significant creative products.

Also, the activities were intended to highlight the importance of the family
as the greatest value that every human being has. The family has a very strong in-
fluence on a growing child. They can influence the development of their attitudes,
beliefs, abilities, habits and personality traits. The family is important as a support
in the upbringing and education of each child, and all of this is shown through the
artistic works of an artist. This indicates a sense of belonging and safety a child
should have, and then belonging to a nation that has its own culture, art and tradi-
tion. At the end of the project, an exhibition of children’s works was planned as a
form of (self-)evaluation where parents and the local community were able to see
the works created during the the project “Puppet-artist in the kindergarten”.

PRESCHOOL TEACHER’S REFLECTION (preschool group, “Bambi” kin-
dergarten): During my conversations with the children, I've noticed that they were
extremely motivated and eager to talk to the UroS-puppet about their experiences
related to the family and works of art which were actively observed with the help
of teachers’ questions. The children first looked at the work, saw what the picture
showed, included imagination when it came to imagining something about the lec-
tures in the pictures, and finally said how they had experienced the picture. We
were able to trigger emotions and feelings towards the portraits of the children.
Through activities, the children became attached to the Uro$-puppet and the puppet
became an integral part of other activities related to speech development, music,
tradition, and physical activity. For example, when reciting the poems by Jovan
Jovanovi¢ Zmaj, Uros-puppet is there because UroS Predi¢ was his contemporary
and his friend. When songs are sung, the Uros-puppet also leads them because he
was a contemporary of Stevan Mokranjac and there were interesting activities and
connections with the music of our people. Uro§’s drawings of children playing, sled-
ding, ice skating (the drawing of Tocilanja) were also an inspiration for children to
learn games now and then.

PRESCHOOL TEACHER’S REFLECTION (preschool group, “Poletarac”
kindergarten): At the end of every activity, the children would always write or draw
their own evaluation and share it with us and the parents, and then put their own
work on the board. Observing them, talking to them, their involvement, engagement,
curiosity led us to conclude that they liked it, that they were looking forward to the
next meeting with our new friend — Puppet — the artist. When they went home, we
noticed that almost all the children took their parents to the board, to show them
their work and explain who they had painted. For us and the children, these were
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new challenges, excitement and joy in artistic creation and learning something new
through the eyes of the artist.

CONCLUSION

From an insight into all the activities carried out, the monitoring of the flow
and the effects of their implementation, as well as the reflection and self-reflection
of the teachers, it can be concluded that the implementation of the project “Pup-
pet-artist in kindergarten” has had a positive effect on the preservation of cultural
heritage and the development of a sense of national identity among children. For
children, the work with the puppet was interesting, and the teachers gave them a
very pleasant, relaxed and stimulating atmosphere because the children expressed
themselves with joy and free verbal, artistic and creative expression. The emphasis
was on developing imagination and stimulating communication and free expres-
sion of personal impression about the painting, so that their spontaneous reactions
to the puppet talking about itself and asking questions about the paintings of Uro$
Predi¢ were precious. Children asking questions was a sign that communication
had been successfully established, that it was free and fearless. In addition, the
implementation of activities has also had a positive impact on the teachers who
saw the well-being of children and themselves in this project in terms of profes-
sional improvement, which will also have an impact on improving the quality of
educational practice.

Research has shown that this kind of artistic activity, using the puppet as a
mediating tool between artists, art and children, has contributed to preschool chil-
dren’s identifying with the artist and to a better understanding of his art. Getting
to know the art with the help of the puppet can be seen in the context of a differ-
ent and creative methodological approach in the project planning in the preschool
institution because the puppet, thanks to its ability to communicate through meta-
phors, has made it possible to establish mutual cooperation between children and
preschool teachers, i.e., adults.

Through the experience of learning and establishing communication with
the puppet, the children felt free to express themselves, to dream and to imagine
some other, distant time. They were given the opportunity to be curious and mo-
tivated to learn through play and adopt new content from the area of national his-
torical and cultural heritage. This kind of work wiped out the walls between adults
and children, between the enclosed kindergarten area and life. At the same time,
the puppet was someone who gave and received information confirming its duality,
and all that in order for children to accept the national artistic and cultural heritage.

Each artistic activity contained clear and concrete requirements that guide
one’s own engagement and the creation of personal experience. The children, with
the help of the puppet and the establishment of communication with it, have been
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helped to learn how to meet an artist, how to observe his creativity, to know the
art language, and to perceive the artistic elements. Each method and approach was
flexible enough to accommodate the different individual characteristics of the child
observing the work of art. Finally, the symbolic game with puppets has created an
atmosphere of relaxation, granting a non-verbal communication to children and
independent creation, through which their creativity is nurtured and stimulated.

The present research confirmed the puppet as a powerful mediating tool
in upbringing and education in the field of art culture and artistic heritage.
Apart from the mentioned research (Kardum, Ku$c¢evi¢ and Brajci¢ 2020), we
have not yet come across the kind of art education that uses a puppet in its
approach to art. So, the present research could be a stimulus for some future
research with a similar goal. The puppet should certainly find its place not only
in projects related to art activities in preschool institutions, but also in primary
school and contemporary teaching of art culture to children of different age
groups.
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Kpucrunka 1. Cenakosuh

Vuusepsutet y Kparyjesity
Ileparomiku gakynrer y Yxuity
Katenpa 3a metonuke

Camwa M. ITaprano

Vuusepsuter y bawoj Jlyun
dunozodceku Pakynrer y bawoj Jlynum
Katenpa 3a neparorujy u MEeToquKky

JIVTKA KAO TIOCPEJHUK U3MEBY JIETETA 1 YMETHUYKOD
IEJIA

Auiciipakii: Ynora, 3Ha4aj U IpUMEHa JIyTKe y BacIIUTamy U 00pa3oBamy JeTeTa je
BunecTpyka. JIyTka ce yrimaBHOM KOPUCTH Kao UIpayuka, ajld U Kao CPe/ICTBO COLMjasIn3a-
L1je 1 KOMYHMKallFje Koja MOACTUYE U pa3BHja je3HUKe, COLMjaTHe ¥ eMOLOHATHE KOM-
neteHyje kox jene. CBOjUM MOTHBHIIYRMM M KpeaTMBHUM JEIOBAEM JIyTKA CTaBiba
JieTe y [IeHTap Makikbe U UTPOBHU KOHTEKCT, oMoryhasajyhu TUMe CIOHTAHO U AUBEPreHT-
HO yueme. [IpMeHOM aKIMOHOT NCTPaKMBamba Y MHCTUTYIIMOHATHOM ITPE/IIIKOJICKOM Ba-
CIHTamYy, OBaj paj] pa3Marpa MOryiHOCT MpUMeHe JIyTKe Kao MocpeJHuKa m3melhy nertera,
BacrMraya ¥ yMETHHUKOr Jena. [losasHa BpeJHOCT UCTpaXUBalba je OUyBambe KyJITypHe
daIlTUHE ¥ HALMOHAIHOT UCHTUTETa NPIMEHOM JIyTKapCTBa y MPEJIIKOJICKOM BaCIHTa-
Y 1 00pa3oBamy. [lope] Tora, HaMepa OBOT UCTPaXKUBaba je jayarbe Ae4juX KOMIIeTeH-
LIMja KpO3 peajn3alyjy akTUBHOCTH KOje MOACTUYY Jedje CTBApaalliTBO U MOOOJBIIAE
Npo(peCHOHATHUX KOMITETeHIMja BaclUTavya Kao CYHCTpaXuBaya M HOCHOIA NPOMEHa.
V30pak ucTpakuBama YMHWIA Cy Jiela MPEJIIIKOJICKOT y3pacTa (YeTUpH BacllUTHE IpyIe),
Kao u ocam BacriuTava. Ll je Ono ga mocpenctBom Jlyitike-ymeitinuka, KOja MpeACTaBba
T0JIa3Hy OCHOBY 32 MHTEPAKIIM]y M aKTMBHO TIOCMATpParbe, YIIO3HaMO JIelly ca YMETHUUKAM
JleJIMMa HAIlINX MO3HATHX CJIMKapa. AHaiIn3a pe3yJrara HCTpaKMBAvYKOr THMa oMoryhuia
je Jia ce yKaxe Ha BeJIuKe MOryhHOCTH U 3Haya]j ynoTpede JyTKe y OUyBaby HallMOHAIHOT
WJICHTATETA ¥ I0O0JbIIIAthy KBAIUTETA BACIIMTHO OOPA30BHOTI MpOIIeca.

Knyure peuu: nera mpeIIikoIICKOT y3pacTa, JIyTKa, YMETHUYKO JeJI0, HAlIMOHAJTHU
HAJIEHTUTET.
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