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Abstract: The paper discusses the process of bibliotherapy with a focus on devel-
opmental bibliotherapy at the preschool age. In order to illustrate how bibliotherapy
can affect a child’s development at the preschool age, the paper defines developmental
bibliotherapy, outlines the implementation process, presents how particular segments
affect the participants, shares relevant activities, discusses the role of the institution and
competencies of the educator needed for bibliotherapy.
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Introduction

The term bibliotherapy originated from the Greek word that means ’treat-
ment. There are several types of bibliotherapy defined based on their purpose
of application. Although the term contains the word therapy, the approach does
not necessarily have to be used and applied to treat psychological disorders.
Gregory and Vessey (2004) define bibliotherapy as using “books to help people
solve problems”

Bibliotherapy can be seen as a complex name for a process used by various
professionals who work with both adults and children. In this process, the in-
stitution supports the participants in everyday situations (positive or negative)
that inevitably occur as part of complex social and emotional environments. The
main goal is to aid in problem-solving and personality development, and growth
(Lenkowsky 1987; Adderholdt-Elliott, Eller 1989).

Also, Markovi¢ (2015) points out that bibliotherapy has many diverse func-
tions determined based on the needs of the participants. The participants’ needs
can range from medical and clinical to developmental and preventative. The
last two mentioned functions are primarily used in education to aid children
in dealing with discomfort, unpleasant feelings, and many other conditions and
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situations that the child encounters (Hebert, Kent 2000; Rozalski, Stewart, Miller
2010).

Given the efficacy of this approach, educators can apply it in preschools to
explore the possibility of overcoming everyday difficulties with their learners.
According to Forgan (2002), the developmental difficulties in most preschool-
ers include anger, teasing, intimidation, and lack of understanding of oneself.
The inability to understand details, situations, and feelings at a given moment
causes an emotional burden on the child. Hence, bibliotherapy is an effective
way to relieve stress and boost overall wellbeing (Lucas, Soares 2013; Suvilehto,
Kerry-Moran, Aerila 2019). Children can identify with imaginary characters by
exploring stories and characters in fictional locations with fantastic elements.

Development of bibliography with a focus on developmental
bibliotherapy

The roots of bibliotherapy date back to Ancient Greece, where the idea of
improving the state of mind through books was ubiquitous, as evidenced by the
inscription located at the entrance of the library in You, which reads “A place for
healing souls”. The Alexandrian library contains an epigram that reads: “Reading
is the medicine of the mind”. The Egyptians prescribed the words as a medicine,
claiming that with the help of the word, a man whose psyche suffers can recover
and heal psychologically.

As the first theorist of tragedy, Aristotle defined catharsis, which had a
vast influence on the formation of the bibliotherapy process. Catharsis caused
the present audience to experience empathy and led them to refine and change
opinions. He believed that catharsis reminded us of the seriousness of life and
enabled introspective observation of a dilemma, which was a fundamental prin-
ciple for the development of bibliotherapy.

Although the idea was conceived in Ancient Greece, bibliotherapy as a
form of treatment did not appear in the general public until the 18" century,
when Dr. Benjamin Rush (Weimerskirch 1965) recommended reading as a part
of therapy and treatment. He used the Bible and other religious texts for the
bibliography process. During the early 1900s, a French psychiatrist Pierre Jan-
et (O’Bruba, Camplese 1979) believed that patients could be directed towards
a better life by reading adequate literature and analyzing it. Bibliotherapy was
eventually recognized as a type of library activity (Pardeck 1994). It was defined
in Dorland’s (1890) illustrated medical journal, even though John Gait published
the first printed treatment using bibliotherapy in 1840 (Cardenas 1980). After
that, bibliotherapy became internationally recognized, and many psychiatrists
and social workers began to use bibliotherapy in a clinical setting.
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The term developmental bibliotherapy was established by Margaret Mon-
ore', who considered it necessary to define bibliotherapy as a method used with
adults and with children. Today, we view bibliotherapy as “a new strategy that
can be used in the clinical environment and as a technique to help children fulfill
their needs” (Afolayan 1992; Jackson 2006: 5). Using bibliotherapy is considered
an effective way to encourage or discourage behavior patterns (Myers 1998) and
can have a corrective and a formative purpose, so it is necessary to understand
the different types of bibliotherapy depending on the aims for their application.

Types of bibliotherapy according to their use

Bibliotherapy is implemented in practice by experts from diverse fields,
and although the general aims of bibliotherapy are seemingly the same, there are
significant differences between the types of bibliotherapy. Interdisciplinaryness
is present in all forms of bibliotherapy, and the staff that leads the process needs
to possess a wide range of skills. To understand the process of bibliotherapy in
more detail, the aims, means, and environment in which it is applied, we can di-
vide bibliotherapy into the following categories:

1. Institutional bibliotherapy, conducted by a psychiatrist or librarian (in an
institution or privately), is a passive therapeutical method. The literature
is analyzed through discussion to give insight into the patient’s condition,
and the technique is often applied in correctional facilities.

2. Clinical bibliotherapy, which is performed willingly or unwillingly (in in-
stitutions or privately). This type of bibliotherapy is active and conducted
by a psychiatrist or librarian. Psychiatrists and librarians are regarded as
trained professionals who aim to help people who struggle with emotional
and behavioral disorders and problems while encouraging introspection
and socially acceptable behavior (Markovi¢ 2015: 53; Suvilehto, Kerry-Mo-
ran, Aerila 2019).

3. Developmental bibliotherapy, which is the subject of interest in this pa-
per. Although therapy appears in the name of this process, this approach
has a different aim compared to other types of bibliotherapy. Developmen-
tal bibliotherapy is used in situations to aid in conflict resolution and ad-
dress developmental needs. The use of this approach has a positive effect on
the child’s emotional development, including wellbeing (Pardeck, Pardeck
1989; Lucas, Soares 2013).

! Monroe, M. E., & Rubin, R. J. (1975). Bibliotherapy: trends in the United States. Libri, 25(2),
156-162.
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The crucial elements in the process of developmental
bibliotherapy

The process of bibliotherapy consists out of four key elements. These ele-
ments are observed through the prism of developmental bibliotherapy. Because
of the complexity and emotional states (Suvilehto, Kerry-Moran, Aerila 2019)
that the participant of the bibliotherapy goes through, we will describe a four-
phase process (Jackson 2006; Basi¢ 2011; Milovac 2014).

1. Identification in developmental bibliotherapy is achieved through visual-
ization. During interactive reading, children realize that they are not the
only ones with frustrations and struggles. At the preschool age, storybooks
in which animals appear as the main characters are often used. Using an-
imal characters does not prevent identification because animal characters
have convincing human traits. Identification begins by recognizing the
similarity between the character and the child and continues into the pro-
jection phase.

2. Projection begins with introspection as a safe way for the children to ex-
amine their own and other people’s feelings. The situation in the book is
objectively observed. This way, children imagine themselves as the char-
acters from the book, which helps them feel secure because they express
themselves using the third person and an animal character.

3. Catharsis is accompanied by an expression of emotions, identification, and
emotional relief. This phase is built on projection, where the children share
their feelings with the character. According to Jackson (2006), there is a

“presence of deep emotions and imitation of the character’s behavior at this
stage of the process”.

4. Insight represents the final phase of the bibliotherapy process. After the
catharsis phase is completed, the solution for the dilemma presents itself,
and the children act by following their intrinsic motivation. Ultimately,
that leads them to recognize the invisible aspects of their behavior and its
impact on their emotions and mood. The participants feel that they have
solved the problem independently, which leads to a higher level of autono-
my and self-confidence.

Objectives of bibliotherapy at preschool age

The general aim of bibliotherapy is to use literature as a preventative means,
a tool in critical problem-solving, and a medium for expressing emotions by
maximizing the use of the third person. One of the main goals is to strengthen
the mechanisms activated when dealing with stressful situations. The goals of
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bibliotherapy vary depending on the purpose of the process itself and the type
of research. Basi¢ (2011) states the specific goals of bibliotherapy (which also
match with the opinion of other authors) according to the developmental level
of children at the preschool age:

« Developing creativity (Skrbina 2013);
« Increasing understanding of inner feelings and reflection;
 Encouraging positive thinking and problem-solving (Forgan 2002);

 Improving communication skills, with an emphasis on expressive and
functional language;

« Relieving the pressure caused by overwhelming emotions.

On the other hand, the bibliotherapeutic process is also used by many
authors in specific educational situations. Jackson (2006) argues that we, as
educators, need to understand why traumatic and stressful events are part of the
classroom and how they affect the teacher-student relationship. Bibliotherapy
is mainly used for classroom management and problem-solving in large groups
caused by stress. Both McEntire (2003) and Jackson (2006) emphasize the use of
bibliotherapy in individual stressful situations (divorce, death of family members,
loss of a pet), state-level stress situations (natural disasters, national intolerance),
and bibliotherapy with children who have been abused and neglected. The goal
of using bibliotherapy in such cases is to focus on preventing behavioral and
emotional disorders by countering the development of harmful patterns of
behavior (Maich, Kean 2004; Pola, Nelson 2014; Akgiin, Benli 2019).

Shechtman (1999) uses developmental bibliotherapy to help children cope
with rage and aggression. Observing events from a distance can help ease anger
and lead to an objective insight into a situation. Skoci¢ Mihi¢, Klari¢ (2014) view
developmental bibliotherapy as a method aimed at the socio-emotional difficul-
ties of a child while focusing on the development of self-regulation (Bronson,
Bronson 2001; Cooper 2007). The focus of their work is bibliotherapy with chil-
dren who have developmental difficulties.

Forgan (2002) believes that bibliotherapy does not have to be used only for
preventive purposes, but the ultimate goal may be to develop critical thinking
and problem-solving. Some of the skills developed by bibliotherapy, according
to Forgan, are:

« Understanding that the participant is not the only person who has encoun-
tered a specific problem;

« Coming up with multiple solutions to the same problem;
« Relieving the pressure caused by suppressing emotions;

« Developing a greater understanding of human behavior and motivation.
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Considering how various authors use bibliotherapy, we can conclude that
the bibliotherapeutic process is effective with preschool children in most cases.
The goal of bibliotherapy in the preschool context is to help children get to know
themselves and understand a whole spectrum of feelings, thus solving the issues
that lead to permanent changes in behavior.

The role of the preschool institution in the process of
bibliotherapy

The role of the educational institution in the bibliotherapy process is reflect-
ed through the professional development of educators since educators often do
not have any training in bibliotherapy. Sridhar and Vaughn (2000) offer interest-
ing ideas on how to prepare educators for the process of bibliotherapy. Internal
problems in the classroom are usually solved with the involvement of parents
and the preschool psychologist, and this process is focused on the staff in charge
of caring for children and is completely external.

Such an approach to problem-solving stems from the view that parents
have an insurmountable influence in changing a child’s behavior, so the potential
positive effect that peers can have on the child is neglected. This approach also
labels the child as the source of the problem while putting pressure on the envi-
ronment to change the child’s behavior. That viewpoint fundamentally opposes
the concept of inclusion in education.

Bibliotherapy focuses on discovering and resolving the causes of compli-
cated feelings and behaviors, and it does not aim to change the consequences.
Through bibliotherapy, children feel like a part of a collective, which helps them
receive the necessary support to voice their feelings and develop their prob-
lem-solving skills. Finally, as Maich and Kian (2004) emphasize: “If one child in
the classroom can face a socio-emotional problem with new strength and greater
skills, the use of bibliotherapy will be a reward in itself”. Another crucial role of
the institution is to identify issues and react proactively while also maintaining
that parents and preschool psychologists remain observers. Involving profes-
sionals in the bibliotherapeutic process occurs only when proactive correction
proves unsuccessful.

Competences and the role of educators in the process of
bibliotherapy

There are contradictory opinions of various authors about the approach to
analyzing fairy tales (Bettelheim 1979; Skrbina 2013). Skrbina (2013) claims that
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it is necessary to choose a fairy tale and explain it to the child to avoid the nega-
tive aspects of fairy tales. In practice, stories in which the child is the main char-
acter tend to have the best effect. Both fairy tales and modern literature for chil-
dren can be equally effective when it comes to the identification with characters.

Finally, the success of the process depends both on the choice of the story
and the methodological approach itself. The essence of Bettelheim’s analysis of
fairy tales (1979) highlights that preschool children already possess a certain
level of autonomy, and adults should not explain, or modify events or characters,
even if adults deem them as “scary”.

In the process of bibliotherapy, the educator is a moderator and an im-
partial observer of the process. The central role of the educator is to dramatize
the story, and the process of interpreting the characters is left exclusively to the
children. If the educator starts interpreting the events and feelings of the char-
acters, the children’s projection decreases, and the process of bibliotherapy be-
comes educator-centered, not child-centered. Using a child-centered approach
to learning rather than a teacher-centered one is another crucial skill of a 21%
century educator.

Organizing space so that the classroom environment motivates learning
and developing a positive atmosphere of understanding and collaboration is an
initial step in bibliotherapy. It is necessary to design a dramatic corner, which
will be used for reading, and listening to stories so that this space appears relax-
ing and encourages children to express themselves.

The Theory of Multiple Intelligences (Gardner 1993) is applied in this
process by choosing materials that activate children’s sensory experiences. By
combining tactile, visual, and auditory means, the child’s attention develops sig-
nificantly. Preschool children learn most effectively kinesthetically, i.e. through
tactile experiences (Willingham 2005), and instinctively connect things with soft
exterior with family members, which makes them feel safe. Proper literature se-
lection and helping children learn how to identify with characters is another cru-
cial role of the educator. Effective identification leads to children sharing their
problems and emotions expressively.

The approach to developmental bibliotherapy in preschool

The bibliotherapy approach to literature requires thorough, methodical
preparation and goes beyond oral storytelling, usually conducted in preschools
in Serbia. The educator in this approach does not teach frontally and mainly
relies on group work, encouraging 21 century skills, especially collaboration,
communication, and learning autonomy. According to Pardeck (1993) and Jack-
son (2006), the methodical approach to bibliotherapy consists out of four steps:
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1. The pre-reading activity planning focuses on carefully selecting literature
that centers on feelings and attitudes. By using appropriate literature, iden-
tification is efficiently achieved, and the child connects to a fictional or a
realistic character. Since each story usually has multiple personalities, chil-
dren can choose and identify with different characters in the book. Activat-
ing prior knowledge is achieved by asking multidisciplinary questions and
predicting similarities and differences in the lives of children and charac-
ters. Pre-reading activities can also include predicting the content of the
story based on the cover of the book.

2. The interactive reading represents the second essential step, and it is recom-
mended that the reading is done in its entirety without interruption. It is
necessary to pay attention to the intonation and the reading speed. Guided
reading involves preparing a series of questions that naturally build on the
book’s content, focusing on essential parts. This approach helps children
solve the presented problems constructively, presenting them with a char-
acter similar to them and letting them know that other people have the
same problem. The insights also analyze the existing solutions in the book,
which leads to the final, permanent solution to the problem.

3. Activities focusing on resolving the problem are the last stage in the biblio-
therapeutic use of any book, which is also the ultimate goal of bibliotherapy
- developing autonomy and critical thinking for independent problem-solv-
ing. In this part of the process, it is necessary to support children and lead
them through the discussion and tasks that need to be fulfilled. Each child
applies different interpersonal strategies to solve a problematic situation
while also developing alternative solutions to the same problem. Together
with the educator, children decide on the best solutions and improve them
together, focusing on a permanent solution and avoiding short-term solu-
tions. The final step is to practically solve a specific problem in a child’s life,
where the child is the main initiator of the outcome. Role-playing is often
used, and such a problem-solving strategy enables the child to solve future

problems by self-regulating and reflecting (Hebert, Kent 2000).

Since this paper focuses on preschool-aged children, the basic method-
ological approach, according to Jackson (2006), must be expanded to stimulate
children’s interest in the story and promote language development. The stag-
es that do not appear in the above-mentioned methodological procedure are
dramatization, activities before and after reading that promote problem-solving,
and deepen critical thinking and second language development.

This methodical approach is insufficiently developed because bibliotherapy
mainly occurs in libraries, where employees often do not have enough knowl-
edge about early childhood education or teaching approaches. According to
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Shin and Savi¢ (2013), there are three phases of storytelling. Although seemingly
the same, the methods within each phase naturally complement the methodical
approach to bibliotherapy by Jackson (2006).

1. Planning pre-dramatization activities improves children’s motivation and
interest in reading the story and contextualizes the story through conver-
sation and linking to previous knowledge. In addition, it is necessary to
present the unknown vocabulary interactively so that after reading and
discussing, the vocabulary remains in permanent memory. Total-Physical
Response, digital tools, and accompanying music during reading are exam-
ples of various means that can help children identify with the characters.
Developing listening tasks and presenting the tasks before reading is also
helpful to ensure that the children listen to the story actively in order to
answer the question.

2. Activities during reading are just as crucial as pre and post-dramatization
activities. It is recommended to read the storybook at least three times
in order to ensure complete understanding. The reading process must be
logical, and it should gradually connect children to the content, which is
achieved by asking questions during the second reading, using dramati-
zation and different voices, touching the book during the last reading, all
with different intonation and emotions, and reading speed. Understanding
is checked through TPR games, showing flashcards and photos, creating a
new ending for the storybook, or checking the questions asked before the
dramatization.

3. Post-reading activities consist of checking the pre-reading prediction activ-
ities, various interactive games, and group retelling where every child has a
specific role. Story mapping and story analysis are also part of post-reading
activities, and we can make mini-books, personalized stories (which are
very important in the bibliotherapeutic process), do a project and include
some free play in the end. By combining the methodical approach to Jack-
son with the methodical approach to Savic and Shin and further adding our
own creative activities, we can improve the bibliotherapy process and make
it more accessible to preschool children while also ensuring that it is used
to acquire a new language.

Learning a second language through storytelling
at a preschool age

Learning a second language at a preschool age happens contextually (Sav-
ille-Troike, Barto 2017), and one of the most often used approaches for contex-
tual learning is TPR or Total Physical Response. Since very young learners are
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experiential learners and use their bodies and senses to acquire a new language
and content knowledge, TPR is very important for dramatization and storytell-
ing. As children dramatize and actively participate in storytelling, they naturally
use TPR to acquire a new language (Er 2013; Savi¢ 2014).

Kersten and Rohde (2013) compiled and analyzed research connected to
teaching English to young learners, focusing on language acquisition and use
in a multilingual context, and concluded that teaching another language to very
young learners requires specific teaching approaches, where the communicative
context is of vital importance.

Shin (2000) highlights the scaffolded approach needed to introduce and re-
cycle new content with young learners, which can also be applied to very young
learners. Since they cannot read, their language acquisition depends on one re-
ceptive (listening) and one productive skill (speaking). Some words are intro-
duced as sight words, but the goal is to help children recognize the shapes of
the letters and words to promote early literacy. Shifting from the two primary
language skills to storytelling is easy if we also use other activities that help very
young learners learn English, such as:

« Repetition, songs, and rhymes as a way of pre-teaching vocabulary;
« Movement through stories;
« Simple science activities to boost STEAM skills;

« Crafting activities to promote creativity and fine motor skills.

We must add that all of these activities are also used to make storytelling
more interactive and include 21% century skills in the process.

According to Setyarini and Akbari’s research (2011), storytelling can be
viewed as innovative learning because learners learn English more eagerly by
participating in storytelling. In their study, most learners claimed that they un-
derstood the content more quickly and memorized new vocabulary with ease.

Finally, Huang (2006) highlighted the positive effects of storytelling on EFL
young learners’ reading comprehension and remembering newly acquired vo-
cabulary. They confirmed that storytelling could be considered a practical ap-
proach for second language acquisition with young learners, which is also appli-
cable to very young learners.
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Storytelling as an approach to second language acquisition and
bibliotherapy: Phases and practical activities

This paper will combine storytelling and bibliotherapy to achieve more sig-
nificant results, thus making it more appropriate for second language acquisition
in preschool children (Shin 2000; Jackson 2006; Shin, Crandall 2014). This com-
bined method consists of:

« Pre-teaching content - the identification phase of the bibliotherapy process;

 Dramatization - the identification and projection phases of the bibliother-
apy process;

« Practice - the projection, catharsis, realization phases of the bibliotherapy
process;

« Assessment — the realization phase of the bibliotherapy process;

« Follow-up phase, or introducing the content of the next session to connect
the activities naturally.

In order to highlight the activities practitioners can use in their classroom,
we will share examples of successful classroom activities for each storytelling
bibliotherapy phase, starting with the pre-teaching phase. Pre-teaching content
in storytelling has the following benefits:

« Attracts students’ attention;

« Relates to former knowledge and experiences;

Assesses language students have learned;

Pre-teaches new vocabulary or expressions;
« Challenges students to predict what will happen;

« Provides students with a purpose for listening.

The main pre-teaching activities consist of many things, but the most cru-
cial are theatrics, props, and the script.

o The theatrics incorporate gestures, body movement, dramatic pauses, char-
acter voices, facial expressions, speaking slowly and clearly.

 Props combine visuals to describe the setting and characters, realia, masks
for role play, costumes, hand or finger puppets, interactive slides, or
storyboards.

o The script involves using illustrations from the book, designing roles stu-
dents can play, combining songs or chants, preparing places in the storytell-
ing for questions and predictions (Shin, Crandall 2014: 215).
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After the pre-teaching phase, we have the presentation or dramatization

phase. Presentation happens during storytelling activities, and it consists of:

Questions and answers — discussing the story;
Repetition - repeating keywords and phrases in chants to enhance retention;
TPR to illustrate the story and appeal to kinesthetic learners;

Creating a new ending to the story to promote creativity.

The post-dramatization phase of storytelling contains the practice, appli-

cation, assessment, and follow-up activities, including the projection stage, ca-
tharsis, and the realization stage of bibliotherapy. Some activities to use in this
phase are:

Checking predictions;
Addressing emotions the learners felt during dramatization;

Examining the shifts in the emotions and moods of the character from the
beginning to the end;

Games - start and stop (retell the story and have the learners stop you when
they hear a mistake);

Problem-solving and brainstorming the ideas of an alternate ending;
Storyboarding - sequencing the events of the story;

Story mapping - story analysis;

Designing mini-books;

Imagining a personalized story with the participants as characters;

Creating a parallel story and imagining what would happen in an alternate
universe;

Doing projects — from STEM to crafting;

Engaging in play performances such as performing the actions from the
story as the teacher reads.’

Types of media and literature suitable for conducting biblio-
therapy at preschool age

The choice of an appropriate storybook is one of the most critical fac-

tors that can affect the success of the bibliotherapeutic process. Educators are

2 Vukadin, M. (2020): Storytelling Methodology: Activities and Example Lesson plan, https://
aliceinmethodologyland.com/2020/09/07/storytelling-methodology-activities-an-example-
lesson-plan/, retrieved on 9/29/2020.
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expected to be informed of the developmental characteristics of children of dif-
ferent ages, and they need to have sufficient content knowledge about literature
for children. One of the most critical aspects that affect the quality of literature
choice is how much the educator is familiar with the individual characteristics of
children in the group in which the bibliotherapeutic process will occur.

Storybooks are often used with young and very young learners because a
more significant visual stimulus is needed due to the children’s language devel-
opmental level. On the other hand, some educators select storybooks containing
fewer illustrations for preschool-aged children because we should develop cre-
ative and critical thinking. The first genre of literature used in the preschool bib-
liotherapy process is fairy tales. Fairy tales are suitable for identifying characters
because the events’ place and time are not defined, and the characters present an
archetype of a specific personality.

Betelheim (1979) explains why fairy tales are the best means of helping a
child find a solution to a problem. He claims that children of various abilities
often find folk tales and fairy tales more attractive than modern children’s liter-
ature. They talk about severe issues so that the child unconsciously understands
and offer examples of both temporary and permanent solutions for those issues.

Non-fiction stories are rarely used because they do not have the fantasy
aspect that helps children reach the identification stage faster. The main me-
dia used in bibliotherapy is a storybook, but it can also be an ebook, VR book,
graphic novel, comic book, or pop-up book. Books in the electronic format are
mainly used when it comes to foreign authors, and the pop-up books allow for a
different tactile experience other than the already existing audio-visual one. In
certain situations, we can use videobooks or audiobooks. Audiobooks can be
an excellent medium for effective bibliotherapy, where the entire story is left to
the child’s imagination. The medium can also be dramatization, where the book
does not exist, allowing educators freedom to plan out the activities and modify
actions and characters to suit the group’s bibliotherapeutic needs.

Storytelling and bibliotherapy example unit: The Mood Hoover
by Paul Brown, illustrated by Rowena Blyth

Number of children: 10

Mixed group: 5-8 year-olds (a diverse group of very young and young
learners with different levels of English)

Teaching context: After-school English program

Main objective: Discussing various emotions and investigating how each
of us can impact other people’s moods after having a few days of behavior issues
in the class.
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Language objectives:

o Structures/Grammar: WH and YES/NO questions and answers, present
simple.

« Vocabulary: suck up, spotted, itching to try it out, test out, gobbling up, guz-
zled up, machine/device, giggle out loud, admire, waste time, sneaked.

« Functions: Learning to express themselves, describe their emotions and
moods, answer the questions about the story, practicing presentation skills,
listening skills.

« Communication: Using functional language in group and pair work, learn-
ing and practicing new vocabulary in groups and pairs.

Language skills:

Listening:
« Listening to the activity instructions.
« Listening to the story.

o Listening to the other very young learners during the group and pair
activities.

« Listening to the other very young learners presenting.

Speaking:
o Asking and answering questions during storytelling.
o Discussing the questions after storytelling.
« Presenting their creative projects (storybook, new ending, etc.).

o Describing their emotions and moods.

Reading:
« Recognizing sight words (emotions).

 Matching the sight words to the flashcards with the help of the older chil-
dren in the group.

Ice-breakers
Learning the basic vocabulary - part 1

Playing a game in the form of a quiz to introduce new vocabulary related
to emotions. Volunteers sit in front of the computer, or if done in the distance
learning classroom, the teacher can give the control of the screen to the learners
in Zoom. Then, the children change places; one child clicks on the audio and
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acts as the teacher’s assistant, while the others look for the correct picture and
repeat the word chorally.

Image 1. Playing a game in the form of a quiz to introduce new vocabulary related
to emotions

Image 2. Playing a game in the form of a quiz to introduce new vocabulary related
to emotions part 2.

303



Milica D. Vukadin

Learning the basic vocabulary - part 2

In the second part, the children color the emotion frog flashcards they want
and then match them to the emotion sight words. The sight words are printed
out on three different-colored papers to remind the learners of the colors.

Image 3. Coloring the emotion flashcards

Image 4. Matching the sight words to the flashcards
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Today I feel... bubble + draw your emotion

To relax, finish the ice-breaker activities by filling the today I feel bub-
ble and drawing our faces and emotions. Have the learners share the activities
with their classmates and discuss how they feel that day.

Image 5. Today I feel... bubble + draw your emotion

Pre-teaching the vocabulary

In the pre-teaching vocabulary part of the workshop, focus on verbs and
use TPR to demonstrate them together. There are ten words, and the goal is to
remember at least 5.

Listen, watch and repeat!

o Suck up;

« Spotted;

o Itching to try it out;

o Test out;

+ Gobbling up, guzzled up;
» Machine/device;

« Giggle out loud;

o Admire;
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« Waste time;
o Sneaked.

Dramatization

Make the dramatization as interactive as possible by using a real vacuum

cleaner as a prop, get your students to act like the characters from the story.

Listening task / TPR task during the dramatization:

Share during-dramatization tasks to motivate the group to listen to the sto-

ry and concentrate better.

« Listen for the places - try to remember what places Stan visits.

« Listen for emotions - try to remember how Stan makes people feel.

Listen to music during dramatization. Use a city chatter video and a vacu-

um cleaner sounds when the boy vacuums.
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Post dramatization activities / group work: practice & application

Sit with your students in a circle on the floor, and have a group discussion.

Discussion questions:

What is the name of the boy in the story?

Is Stan good or bad? Why?

Which machine does Stan use to suck out happiness?
Why does Stan suck out the joy out of people?

How does Stan feel? Why does he feel that way?

How would you feel if Stan sucked in your emotions?
What is the first person he sucked out happiness from?
Can you remember some of the places he visited?
What is your favorite character? Why?

What is your favorite part of the story? Why?

What happens with Stan at the end?
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« Why is Stan acting that way?
» How could we help Stan?

« What would you do if you were Stan?
Post-storytelling tasks

« Rewrite the story from the vacuum’s point of view.
« Sort out moods and emotions in three major groups (happy, sad, angry).

o Use the fun emoji-based questions to discuss how students felt in certain
situations.

o Find all the words Stan uses when he sucks up happiness and niceness.

Image 7. Sorting out moods and emotions in three major groups

(happy, sad, angry)

Assessment

One child spins the wheel, explains the task, and then imitates sounds or
movements in different moods.
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Image 6. Mood wheel to review emotions

Dramatizing while the teacher reads the story.

Follow up

Select the book the students want to do next time from the teacher’s
interactive library.

Homework

Fill the mood chart every day. The learners need to monitor their feelings
during the next month. When the month is finished, they should bring the
charts and discuss them in class or pairs.

The interactive Mood Hoover presentation pictured in the images above is
designed not only to be used in the live workshop but also for revision at home
(Appendix 2).

Conclusion

The effect of bibliotherapy discovered in ancient times clearly showed that
literature positively impacts mental wellbeing and personal development. Al-
though applied for various purposes, its positive impact as a form of therapy
in the clinical setting or educational institution to develop skills is indisputable.
Developmental bibliotherapy is particularly suitable for preschool children, giv-
en their developmental characteristics. We need to understand that bibliother-
apy in a preschool setting can only be effective if all the involved parties fulfill
their responsibilities. This type of instruction needs to be encouraged primar-
ily by educational institutions, which can support and provide the means for
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educators to conduct bibliotherapy. The participants, encouraged by the insti-
tution’s support, can develop a preference for reading, learning, and reaching
resolutions in different, imaginative ways. Also, the influence of parents on the
efficiency of applying bibliotherapy should not be neglected. They can encour-
age the child to discuss further what was done in preschool, which would give
the child additional support and develop further interest in storybooks and ex-
pressing emotions freely.

Finally, teaching a preschool child to recognize himself in fictional charac-
ters is a skill that can later reflect in the child’s ability to learn from other people’s
mistakes and not repeat them. Also, behavior models learned from interpret-
ing stories help form attitudes that promote resilience and decision-making in
adulthood. The purpose of bibliotherapy is not just to read stories — its purpose
is to understand others and ourselves.

Appendix 1: The monthly mood chart printable designed by aliceinmeth-
odologyland.com

Appendix 2: The link to the interactive digital material about emotions:
https://materials.aliceinmethodologyland.com/product/%f0%9f%a4%a-
3mood-and-emotions-vocabulary-quiz-tpr-discussion-drawing-writing/

309


https://materials.aliceinmethodologyland.com/product/%f0%9f%a4%a3monthly-mood-chart-emotion-sorting-mats/
https://materials.aliceinmethodologyland.com/product/%f0%9f%a4%a3monthly-mood-chart-emotion-sorting-mats/
https://materials.aliceinmethodologyland.com/product/%f0%9f%a4%a3mood-and-emotions-vocabulary-quiz-tpr-discussion-drawing-writing/

Milica D. Vukadin

References

Adderholdt-Elliott, Eller (1989): Miriam Adderholdt-Elliott, Suzanne H. Eller,
Counseling students who are gifted through bibliotherapy, Teaching Exceptional
Children, 22(1), 26-31.

Afolayan (1992): Johnson A. Afolayan, Documentary perspective of bibliother-
apy in education, Reading Horizons: A Journal of Literacy and Language Arts, 33(2), 5.

Basi¢ (2011): Ivana Basi¢, Biblioterapija i poetska terapija: prirucnik za pocetni-
ke, Zagreb: Balans centar.

Betelhejm (1979): Bruno Betelhejm, Znacenje bajki, Beograd: Prosveta.

Brown, Blyth (2016): Paul Brown, (illustrated by) Rowena Blyth, The Mood
Hoover, Fourth Wall Publishing.

Bronson, Bronson (2001): Martha B. Bronson, Martha Bronson, Self-regulation
in early childhood: Nature and nurture, Guilford press.

Cardenas (1980): Marry Ellen Cardenas, Bibliotherapy: Good book or media
selection plus a definite goal, ERIC Document Reproduction Service No. ED 191 484.

Cooper (2007): Patricia M. Cooper, Teaching young children self-regulation
through children’s books, Early childhood education Journal, 34(5), 315-322.

Dorland (1825): William Alexander Newman Dorland, Dorland’s Illustrated
Medical Dictionary, WB Saunders.

Er (2013): Sithendan Er, Using total physical response method in early child-
hood foreign language teaching environments, Procedia - Social and Behavioral Sci-
ences, 93, 1766-1768.

Forgan (2002): James W. Forgan, Using bibliotherapy to teach problem solving,
Intervention in School and Clinic, 38(2), 75-82.

Gardner (1993): Howard Gardner, Multiple intelligences: The theory in practice,
Basic books.

Gregory, Vessey (2004): Katherine E. Gregory, Judith A. Vessey, Bibliothera-
py: A strategy to help students with bullying, The Journal of School Nursing, 20(3),
127-133.

Huang (2006): Hui-Ling Huang, The effects of storytelling on EFL young learn-
ers’ reading comprehension and word recall, English Teaching ¢ Learning, 30(3),
51-74.

Jackson (2006): Marilyn N. Malloy Jackson, Bibliotherapy Revisited: Issues in
Classroom Management. Developing Teachers’ Awareness and Techniques to Help
Children Cope Effectively with Stressful Situations, Mangilao, Guam: M-m-mauleg
Publishing.

Kersten, Rohde (2014): Kristin Kersten, Andreas Rohde, Teaching English to
young learners, Language acquisition and use in multilingual contexts, 107.

Lenkowsky (1987): Ronald S. Lenkowsky, Bibliotherapy: A review and analysis
of the literature, Journal of Special Education, 2(2), 123-132.

310



Developmental Bibliotherapy in Storytelling with very Young Learners

Lucas, Soares (2013): Carla Vale Lucas, Luisa Soares, Bibliotherapy: A tool to
promote children’s psychological wellbeing, Journal of poetry therapy, 26(3), 137-147.

Maich, Kean (2004): Kimberly Maich, Sharon Kean, Read Two Books and Wri-
te Me in the Morning! Bibliotherapy for Social Emotional Intervention in the Inclu-
sive Classroom, TEACHING Exceptional Children Plus, 1(2), n2.

Markovi¢ (2015): Ana Mapkosuh, PasBojHa dudmmorepamnuja y KOHTEKCTY HO-
Tpeda caBpeMeHOr feTeTa, Cuniliese: uacoiuc 3a tiegaiouike Hayke, KUNeBHOCT U
kyninypy, Kpymesau, 028-053.

McEntire (2003): Nency McEntire, Children and Grief, ERIC Digest.

Milovac (2014): Sanja Milovac, Biblioterapija, diplomski rad, Zagreb: Sveucili-
$te u Zagrebu, Filozofski fakultet, Odjsek za informacijske i komunikacijske znanosti.

Monroe, Rubin (1975): Margaret E. Monroe, Rhea ]. Rubin, Bibliotherapy:
trends in the United States, Libri, 25(2), 156-162.

Myers (1998): Jane E. Myers, Bibliotherapy and DCT: Co-constructing the the-
rapeutic metaphor, Journal of Counseling and Development, 76(3), 243-250.

O’Bruba, Camplese (1979): Wiliam S. O’Bruba, Donald A. Camplese, Beyond
bibliotherapy: Tell-a-therapy, Reading Horizons: A Journal of Literacy and Language
Arts, 20(1), 6.

Pardeck (1993): John T. Pardeck, Literature and adoptive children with disabi-
lities, Early Child Development and Care, 91, 33-39.

Pardeck (1994): John T. Pardeck, Using literature to help adolescents cope with
problems, Adolescence, 29(114), 421-427.

Pardeck, Pardeck (1989): John T. Pardeck, Jean A. Pardeck, Bibliotherapy: A
tool for helping preschool children deal with developmental change related to family
relationships, Early child development and care, 47(1), 107-129.

Pola, Nelson (2014): Alicia Pola, Rhonda Nelson, The impact of bibliotherapy
on positive coping in children who have experienced disaster, Therapeutic Recreati-
on Journal, 48(4), 341-344.

Rozalski, Stewart, Miller (2010): Michael Rozalski, Angela Stewart, Jason Mil-
ler, Bibliotherapy: Helping children cope with life’s challenges, Kappa Delta Pi Re-
cord, 47(1), 33-37.

Saville-Troike, Barto (2017): Muriel Saville-Troike, Karen Barto, Introducing
second language acquisition, Cambridge University Press.

Savi¢ (2014): Vera Savi¢, Total Physical Response (TPR) activities in teaching
English to young learners, Physical Culture and Modern Society, 447-454.

Savi¢, Shin (2013): Vera Savi¢, Joan K. Shin, Contextualizing Language Lear-
ning Through Stories in Serbia, Inovacije u nastavi, Beograd: Uciteljski fakultet u
Beogradu.

Setyarini, Soleimani, Akbari (2011): Sri Setyarini, Hassan Soleimani, Mahka-
meh Akbari, Storytelling: An innovative language learning for English young lear-
ners, Joint Conference UPI-UiTM, Malaysia.

311



Milica D. Vukadin

Shechtman (1999): Zipora Shechtman, Bibliotherapy: An indirect approach to
treatment of childhood aggression, Child psychiatry and human development, 30(1),
39-53.

Sko¢i¢ Mihi¢, Klari¢ (2014): Sanja Skoc¢i¢ Mihi¢, Martina Klari¢, Biblioterapija
u inkluzivnoj praksi, Dijete, vrti¢, obitelj: Casopis za odgoj i naobrazbu predskolske
djece namijenjen strucnjacima i roditeljima, 20(75), 30-31.

Sridhar, Vaughn (2000): Dheepa Sridhar, Sharon Vaughn, Bibliotherapy for all,
Teaching Exceptional Children, 33(2), 74-82.

Suvilehto, Kerry-Moran, Aerila (2019): Pirjo Suvilehto, Kelli Jo Kerry-Moran,
Juli-Anna Aerila, Supporting children’s social and emotional growth through deve-
lopmental bibliotherapy, In: Story in Children’s Lives: Contributions of the Narrati-
ve Mode to Early Childhood Development, Literacy, and Learning, Springer, Cham,
299-314.

Shin (2000): Joan K. Shin, Teaching English to young learners, University of
Maryland, Baltimore County.

Skrbina (2013): Dijana Skrbina, Art terapija i kreativnost, Zagreb: Veble com-
merce.

Vukadin (2020): Milica Vukadin, Storytelling-based Learning Workshop 5 - The
Mood Hoover by Paul Brown, Illustrated by Rowena Blyth, https://aliceinmethodo-
logyland.com/2020/06/26/storytelling-based-learning-workshop-5-the-mood-hoo-
ver-by-paul-brown-illustrated-by-rowena-blyth/ retrieved on 9/29/2021.

Vukadin (2020): Milica Vukadin, Storytelling Methodology: Activities and
Example Lesson plan, https://aliceinmethodologyland.com/2020/09/07/storytelling-
methodology-activities-an-example-lesson-plan/, retrieved on 9/29/2020.

Weimerskirch (1965): Philip J. Weimerskirch, Benjamin Rush and John Min-
son Galt, II: Pioneers of Bibliotherapy in America, Bulletin of the Medical Library
Association, 53(4), 510.

Willingham (2005): Daniel T. Willingham, Ask the Cognitive Scientist Do
Visual, Auditory, and Kinesthetic Learners Need Visual, Auditory, and Kinesthetic
Instruction?, American Educator, 29(2), 31.

312


https://aliceinmethodologyland.com/2020/06/26/storytelling-based-learning-workshop-5-the-mood-hoover-by-paul-brown-illustrated-by-rowena-blyth/
https://aliceinmethodologyland.com/2020/06/26/storytelling-based-learning-workshop-5-the-mood-hoover-by-paul-brown-illustrated-by-rowena-blyth/
https://aliceinmethodologyland.com/2020/06/26/storytelling-based-learning-workshop-5-the-mood-hoover-by-paul-brown-illustrated-by-rowena-blyth/
https://aliceinmethodologyland.com/2020/09/07/storytelling-methodology-activities-an-example-lesson-plan/
https://aliceinmethodologyland.com/2020/09/07/storytelling-methodology-activities-an-example-lesson-plan/

Developmental Bibliotherapy in Storytelling with very Young Learners

Mwummua [I. Bykagun

ELloquent school of English for children
Hosu Cap,

PA3BOJHA BUBJIMOTEPATINJA U TIPMYATLE [TPUYA
HA EHIJIECKOM JE3UKY CA JEIIOM ITPEJIIIKOJICKOT
V3PACTA

Pesume: YV pany ce ropopu o mporecy dudnmorepanuje ca pOKycoM Ha yImoTpe-
du pasBojHe dudmmorepanuje y IpeaUKoacKoM y3pacTy. Ja du ce odjacHmiio kako Ou-
dnmmorepanuja MoXKe yTULIATH Ha Pa3Boj JeTeTa y IPEIIKOTICKOM y3pacTy U Ha pasBoj
JIMYHOCTY YOIIIITe, MOTPedHO je medMHMCATH HbeH KOHIenT 1 cBpxy. C Apyre cTpaHe,
HOCTOje pasnuuuTe BpcTe dudmiorepamuje, o Kojuma Hehe dutu meTa/bHO pacmpabba-
HO y OBOM pany.

Kipy4Ha pasnmuka nsmehy ximHndke u paspojHe SudmmoTtepanuje je y ToMe IITO ce
KIMHUYKA KOPMCTU Kao TPETMaH 3a Ofipacile, afjoJieCLieHTe VTN YaK Jelly Koja uMajy du-
XeBMOpaJIHe M/IM eMOLIMOHA/IHe TToTelnKohe 1 KOPUCTH ce y KopekTusHe cBpxe. C pyre
CTpaHe, pasBojHa dudnuoTepanuja KOPUCTH ce Kao GOpMATUBHO CPELCTBO 32 HETOBaMbe
BP/IVHA, pa3BlMjaibe O3UTUBHUX CTABOBA U CTBApalbe MEXaHN3aMa 3a pelllaBare Mpo-
dnema y panom nody. Budnmmorepanuja Huje HOBO CpeICTBO 3a OONMKOBaIbE U YHAIIpe-
heme BewITHHA OpeNIIKOTICKe Aelie, ITO paj AeTa/bHuje aHamu3upa. Crora, Ha OCHOBY
HO3UTMBHUX pe3yiTaTa IpUMeHe OBOT ajara 3a IOfCTUIalbe IO3UTUBHMX CTaBOBA U
JIMYHUX CIOCOOHOCTH Y COLIMOIICHXOIONIKOM CMMUCITY, paji 0djallbaBa jeTa/baH IpoLiec
mpuMeHe dudMmoTepanyje y IpeflKoICKOM OKPYKemwY.

ITpouec ce mpencTaB/ba Kpo3 IPOMEHE Y eMOLVOHATHUM ¢asaMa y4ecHUKa U
KpO3 MeTOMYKM ITponec odpafie muTepaTrype. HacTaBHUK MPEAIIKOICKOT y3pacTa, Kao
jemaH Off K/bYYHUX Je/oBa Ipoleca dudmioTepamnyje, Mopa fa nocenyje ogpebene kom-
IeTeHIuje Koje Cy IpefcTaB/beHe v pany. ViHctutyuyje, monyt Bpruha, Mory sHa4ajHO
yTULIATV Ha HUBO NPMMeHe OBe BPCTe 00pa3oBarba U BacIUTarba Off CTPaHe OpraHusa-
1uoHe kynrype. Takobe, umajyhu y Buny pasBojHu mepuop yueHuka, morpedHo je HaBe-
CTM BpPCTe Mefuja Kojit Cy afleKBaTHU 3a CIpoBobeme dudmmotepanuje.

KonauHo, cBpxa pajia je ga ykake Ha IPeTHOCTY OBe BPCTe 00pasoBarba 3a Mpefi-
IIKOJICKY Jielly aHaIM30M pe/leBaHTHUX MCTPasKUBamba.

Kmyune peuu: paspojHa dudnmoTepanuja, IpeALUIKONCKO K0da, METONUYKY TIPU-
cTym dudNMMoTepanmju, yuere eHI/IeCKOT je3MKa Ha IPEeJIIKO/ICKOM Y3PacTy, €HITIECKU ¥
BpTuhY, leunja KIbVDKEeBHOCT Ha eHITIECKOM je3MKY.
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