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Abstract: In the unprecedented era education systems around the world are witnessing,
where our daily decisions are influenced by the COVID-19-related measures, this paper aims
to cast some additional light on the phenomena of motivation in a (virtual) language classroom.
Relying on corpora comprising the answers provided by a group of primary-school graduates,
this paper, in both quantitative and qualitative manner, reports on the students’ attitudes towards
various motivational factors affecting the process of learning English in an online environment.
Though it can be said that present-day language learners show interest for learning English, being
aware of the surrounding contemporary needs, the results of analysing the answers they gave
in the study point to the need to incorporate interaction and synchronous communication in
teaching-learning practices in order to increase their motivation to participate and study.

Keywords: COVID-19, online environment, motivation, interaction, synchronous, asyn-
chronous.

1. INTRODUCTION

A body of conducted research (Oxford, Shearin 1994; Dornyei, Csizér
1998; Doiz, Lasagabaster 2018; Bailey, Lamb, Arisandy 2020; Lin, Zhang, Zheng
2017; Almusharraf, Hatcher 2021) over the previous decades shows that motiva-
tion strongly influences a number of factors which are part of L2 learning process,
including, but not limited to — how often students use L.2, how often they interact
with native speakers, what kind of input they want to get, how successful they are
on different tests, i.e. what proficiency level they achieve, etc. Thus, given the im-
portance of motivation in the sphere of language teaching and learning, questions
related to what motivates our students have never ceased to exist.

The COVID-19 outbreak strongly affected our teaching-learning practices
and what came as the most obvious change was a sudden switch to a blended, or
exclusively online teaching and learning environment. Such context imposed vari-
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ous challenges for both teachers and learners — students’ participation being one of
the most difficult to cope with. The issue of motivation, as the main driving force
for learning, whether external or internal, came to the foreground and gained more
prominence and relevance than ever before.

This study focuses on the context wherein a group of 236 eighth-graders
from 66 schools from the Republic of Serbia learned between December 2020
and February 2021, when all schools in Serbia organised exclusively online classes
and the factors which motivated the students to learn English in such an environ-
ment. The aim of this paper is to investigate how the respondents assessed what
motivated them to study, to what degree, and what hindered them from learning
and participating. The results obtained from the survey are analysed and discussed
to a better insight into the context in which the students learned, and describing
which factors proved to be motivating for the students on the one hand, and which
came as obstacles, on the other.

2. MOTIVATION IN LANGUAGE LEARNING CONTEXT

During the 20™ century, the issue addressing motivation was mostly affected
by a social-psychological approach inspired by the work of Gardner and Lambert
(e.g. 1985), who primarily regarded L2s (dominantly, but not restricted to second
languages) as mediating factors between different ethnicities in multicultural con-
texts. For this reason, they saw motivation to adapt to the other culture as a strong
force enabling intercultural communication.

In this regard, two dimensions of the phenomenon of motivation were domi-
nant for years, them being — integrative and instrumental. The former is associated
with affection towards the L2 representatives and willingness to interact with them
(or even assimilate with/among them), while the latter is related to possible prag-
matic achievements of L2 proficiency, such as finding a better position, or getting
a higher salary, i.e. promotion.

Apart from Gardner’s widely spread social-educational model mentioned
above, the process could be seen from a cognitive perspective as well. Namely,
Noels et al. (2000) introduced Deci and Ryan’s (1985) self-determination theory
into the sphere of language learning. It was the application of self-determination
theory to language-learning research which distinguished two types of motivation:
intrinsic and extrinsic (Deci, Ryan 1985). While the former refers to doing some-
thing because it is satisfying per se, the latter refers to doing something to obtain
external rewards.

Another general distinction was introduced by Heckhausen (1991), who
made difference between striving for success on one hand and avoiding failure on
the other hand — the poles which could strongly affect one’s decisions and deeds,
including those related to language learning.
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Be that as it may, it was even at the end of the 20" century when the evidence
started suggesting that the available theories might not encompass all the possible
kinds of L2 learning motivation (Oxford, Shearin 1994: 13), primarily due to the
fact that there is no consensus with regard to exact L2 learning motivation, and
the fact that reasons for language learning, just like learning setting is constantly
experiencing changes.

In a similar vein, it was back in 1998 when Dornyei and Csizér, aware of a

“shift in thought of L2 motivation”, highlighted the importance of motivation, stat-
ing that “Without sufficient motivation, even individuals with the most remarkable
abilities cannot accomplish long-term goals” (1998: 203-204).

Moreover, Dornyei believes that, compared to other school subjects, i.e.
course, languages engage both personal and social aspects along the learning path,
as this process includes our attitudes towards the target language culture, people,
potential stereotypes, prejudices, etc. (which follows Gardner’s stands).

2.1. MOTIVATION IN LANGUAGE LEARNING

Although a number of research examining motivation in language learning
practices has undoubtedly increased over the previous decades (Lin, Zhang, Zheng
2017; Doiz, Lasagabaster 2018; Kang, Zhang 2020; Pozén-Lépez et al. 2020; Bai-
ley, Almusharraf, Hatcher 2021), it is a worthy note that motivation plays one
of the central roles, if not the leading one specifically in EMI (English Medium
Instruction, i.e. the setting where English, as a foreign language, is being taught
in English) contexts, where, up to this moment, this phenomenon has not been
exploited enough (Doiz, Lasagabaster 2018: 659).

It is believed that inner values, related to intrinsic motivation hugely influ-
ence students’ decisions to initiate and complete their learning tasks, i.e. “when
learners feel satisfied, they yield improved self-motivation” and thus “intrinsic
value is the motivation that uplifts learners’ interest in the tasks offered to them”
(Bailey, Almusharraf, Hatcher 2021: 2563).

The unstoppable spread of digital technologies and the Internet have defi-
nitely enabled language teachers and learners to facilitate their greater exposure
to the wanted target language/-s. We are witnessing a spectrum of opportunities
for self-initiated, intrinsically motivated use of English, via e.g. search-engine
information-seeking, digital gaming, YouTube, Netflix content, social media or
participation, online forums / chat rooms, language study apps, etc.

Prior to the COVID-19 imposed era, blended and flipped courses were gen-
erally supported by course learning management systems (LMS), and were mostly
of asynchronous character, conducted via email, online discussion boards, or di-
rect messages. Anyhow, the new era has suddenly changed it all — and institutions
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around the world started applying a number of platforms enabling synchronous
interaction (e.g. Zoom, Skype, Google Meet, MS Teams, etc.)

Even though online education has been increasingly adopted globally dur-
ing 2020 and 2021, whether this teaching mode is effective for students’ learning
engagement and motivation is still an open question.

2.2. MOTIVATION IN LANGUAGE LEARNING - EVIDENCE UNDER THE
NEW CIRCUMSTANCES

Even prior to the pandemic-imposed online learning era, student’s attitudes
and motivation were regarded as one of the most important factors for success in
CALL (computer-assisted language learning) contexts. Web-based assignments,
just like MOO (multi-user, object oriented) environment, applied in the process of
language, were reported to have positive effects on learners’ motivation (Ushida
2005).

Lin, Zhang and Zheng (2017) found that students’ “satisfaction is believed to
be critical to evaluation of their online-learning success” (2017: 77) and concluded
that “online learning outcomes were not predicted by motivation” (2017: 85) but
SRL (self-regulated learning) strategies, which proved to be the only relevant pre-
dictor of the examined respondents’ online language-learning success.

Kang and Zhang (2020) analysed students’ engagement and motivation
exhibited in online context in higher education and, apart from emphasising the
fact that “the factors and dynamics influencing students’ learning engagement and
motivation are multifaceted and complex” (2020: 2), they came to conclusion that

“transforming faculty-centered teaching modes into student-centered ones is also
an essential approach of promoting students’ learning engagement and motivation”
(2020: 2).

Pozén-Lépez et al. (2020) analysed learners’ satisfaction and intention to use
online courses in the future. They proved the relationship between their satisfaction
and autonomous motivation with the use of technology, but also that satisfaction is
affected by the course’s quality, its production value, and effectiveness.

3. RESEARCH CONTEXT AND METHODOLOGY

The research reports on the results obtained from the survey conducted
among 236 students and it focuses on the issue of the students’ motivation to study
and participate in English language classes organised in the online environment. It
aims to investigate what motivated the respondents to learn and what the nature of
this motivation was.
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The survey was given to the first-year students of a vocational school in
Belgrade at the very beginning of the school year 2021/2022 — 236 students par-
ticipated in the survey, 35 boys and 201 girls, aged 15, and they came from 66 dif-
ferent primary schools, mainly from Belgrade and the surrounding municipalities.
The survey was distributed to the respondents in English language classes in person
so that the teacher could provide necessary clarifications related to certain survey
questions if the students needed them.

The survey, created by the authors of the paper, consisted of three sections.
The first set of the questionnaire contains statements and questions whose aim was
to gather information related to the context the students were involved in during
the exclusively online-organised and conducted English language classes between
December 2020 and February 2021. It was the period when all schools in the Re-
public of Serbia were organised in the online environment due to the unfavourable
COVID-19 situation. The second part of the questionnaire consists of 14 five-point
scale questions that measure various aspects of students’ both intrinsic and extrinsic
motivation. The two open-ended questions at the end of the questionnaire aimed
at gauging students’ opinions reflecting their own experience related to the online
learning context and what motivated or hindered them from learning. Via the il-
lustrated form of the study, we wanted to test some of the impressions we regularly
get in direct contact with students during this hybrid teaching-learning period. At
the same time, the choice in relation to the form was strongly influenced by our
wish to expose the respondents to a student-friendly design, resembling, to a great,
natural interaction they have with the teacher during the EFL lessons. In this way,
we believe, the conducted survey yielded as spontaneous responses as possible.

The analysis of the first part of the questionnaire provides data that help us
describe and better understand the online contexts wherein the students worked
and learned. The results obtained from a five-point Likert scale set of questions are
collected and statistically presented in a table. In the statistical representation, the
mean value is calculated for each statement because the sample was heterogeneous,
the numbers of the respondents and statements were final and a more precise aver-
age value was aimed at. The results are also represented with standard deviation
values and subsequently analysed in qualitative terms. The answers to the last two
open-ended questions are classified into several categories sharing some common
denominator.

3.1. RESEARCH RESULTS ANALYSIS

The analysis of the first section of the questionnaire provides a better insight
into the context wherein the students had their online English language classes
between December 2020 and February 2021, when all schools from the Republic
of Serbia organised the teaching process exclusively online.
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Table 1 shows which learning platforms the students used in their English
online classes and the numbers in columns represent the frequency of their occur-
rence. The percentage for each category is calculated and given in the last column.

Table 1. Learning Platforms Used in English Online Classes

Learning Platform Number of answers Percentage
Google Classroom 191 80.93%
Microsoft Teams 28 11.86%
Zoom 7 2.97%
Viber 8 3.89%
Edmodo 2 0.85%

The answers show that the commonest learning platforms the students used
was Google Classroom; Microsoft Teams, although a comprehensive learning plat-
form offering many options for distance learning, was used almost eight times less.
A small percentage of students used other platforms such as Zoom, Edmodo, and
even Viber, a calling and messaging app.

Another question aimed at getting a better insight into the organisation of the
teaching and learning process during the above-mentioned period contained infor-
mation relating to the way lessons were organised — whether, and how often lessons
were conducted in a real-time, live-streaming classroom. The results show that 49%
of the students had all or the majority of the English classes held in a live-streaming
classroom, with a teacher present all the time, as in a real, in-person classroom.
Another 51% of the students rarely or never had classes in a live-streaming class-
room, and they added that their online classes implied receiving the material, PPT
presentations, and tasks from the teacher, sometimes even delivered randomly, not
when English class was scheduled.

When asked to list the learning apps used during online classes (during the
survey, the students were explained what these apps could include), only 24 stu-
dents replied that they used interactive quizzes.

The last question belonging to the first section of the questionnaire aimed
at finding whether the students had experienced pair or group work during online
lessons, and only 12 of them answered affirmatively. Interestingly, none of the stu-
dents who used either Zoom or Microsoft Teams — platforms that have the option
of breakout rooms, answered that they had experienced such organisation in their
online English classes.

The research questions (Q1-Q14) from the second part of the questionnaire
are listed in Table 2, and the numbers in columns 1 to 5 indicate the frequency
of their occurrence, whereby 1 is the value for ‘I strongly disagree’, 2 the value
for ‘I disagree’, 3 is for ‘neither agree nor disagree’, 4 for ‘I agree’, and 5 denotes
‘I strongly agree’. The abbreviation NA stands for ‘not answered” and the number
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denotes how many students missed to provide the answer for the marked questions.
The final column represents the mean value calculated for each research question.

Table 2. Questions from the questionnaire, the number of answers and the mean value

Question 1 2 3 4 5 NA Mean SD
Q1 | enjoyed English language online classes. 32 48 71 52 33 0 3.03 1.23

Q2 | received support and encouragement from 24 27 56 77 52 0 3.45 1.23
the teacher.

Q3  The teacher gave his/her best to include me 31 20 58 48 79 0 3.53 1.36
in the activities during online classes.

Q4  The teacher gave me feedback on my 31 21 49 63 69 3 3.51 1.34
learning and progress.

Q5  English language classes were organised in 54 51 66 40 23 2 2.69 1.26
an interesting and motivating way.

Q6  Topics, materials and tasks used in English 37 70 46 54 26 3 2.84 1.26
language classes were interesting and
engaging.

Q7  To study English in online environment, the 22 32 35 71 72 4 3.6 1.30
biggest motivation factor was a good grade.

Q8  One of the reasons why | learned was to 82 47 26 39 38 4 2.59 1.50
please my parents.

Q9 lammotivated tolearn when lamsurrounded 53 28 52 48 51 4 3.07 1.45
by my friends and when | am involved in pair/
group work.

Q10 | was motivated to study during online 54 43 69 41 25 4 2.74 1.29
English language classes.

Q11 | am motivated to learn English because 7 8 M 63 143 4 4.41 0.95
| would like to communicate with the
foreigners.

Q12 | am motivated to learn English because | 17 23 34 46 113 3 3.92 1.30
would like to listen to music / watch movies /
play video games / read.

Q13 | am motivated to learn English because | 20 6 33 59 115 3 4.04 1.24
know | need it for my future job/schooling.

Q14 Regardless of the circumstances, | gave my 14 11 33 101 74 3 3.9 1.09
best to study and learn.

As pertains to the quantitative analysis of the last two open-ended questions,
it is based on the answers to the questions allowing the respondents to reflect on
their own online learning experience and comment on it. The answers to the first
question that investigated what motivated students the most to learn English in
the online environment could be categorised into two groups — those belonging to
extrinsic and intrinsic motivation factors.

a. Several extrinsic factors were identified by the students as motivating
to learn English, and these are as follows (the numbers in brackets indicate how
many students mentioned them): grade (72), career, success, and further education
prospects (34), the way the teacher organised and conducted classes (45), parents
(6), friends (3).

b. The commonest answer the students provided for this question relates to
the need to communicate in English, and even 67 students wrote that communica-
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tion was the main driving force to learn English. 30 students wrote that they love
English and it is their main motivation factor, while 14 of them stated that knowl-
edge is what they aim at.

15 students explicitly wrote that nothing had motivated them to learn and
participate in online English classes, and 14 students did not provide any answer to
this question and left the space empty.

Some students even wrote sentences to explain what motivated them, and
the commonest answers related to their teachers — from rather positive comments,
such as “My teacher was brilliant, she really did her best and motivated us all with
her energy and enthusiasm”, or “Every teacher’s nice word, even the slightest praise,
motivated me a lot”, to those expressing dissatisfaction, such as “I motivated myself
because the teacher did not”.

The second open-ended question investigates the obstacles the students en-
countered in the online learning environment and what hindered them from learn-
ing. The analysis reveals several types of obstacles and demotivational factors and
these are as follows:

a. The lack of communication. Many students wrote that what hindered
them the most from learning was the lack of communication with the teacher
and some students even wrote that they did not get any support on the part of the
teacher during online classes. There were 14 comments which stated that they
could not communicate because they did not have online classes and that the only
communication with the teacher included posting materials on some platforms and
sending homework without even getting feedback. Another type of communication
that the students missed was the one between and among their classmates.

b. Various distractions. The commonest types of distractions the students
stated in their answers include noise and uncontrollable interference, such as turn-
ing on microphones at the same time or interrupting each other; abusing phones
and other digital devices, and not paying attention during classes; technical issues
and problems with the internet connection.

c¢. Various personal issues, such as being too shy to speak in front of every-
body or turn on their cameras; laziness, the lack of concentration/motivation/inter-
est/self-control, and other obligations. One student wrote that being at home, she
had to take care of her sick mother and could not focus on the classes all the time.

d. Material overload. Students wrote that they had been overloaded with
information and material, and they could not manage everything successfully.

26 students wrote “online environment” and 34 of them put “nothing” as
the answer to the question. There were 5 comments indicating that some students
believe that the classes were created in such a way that only high achievers could
benefit from them. Two students wrote that their teachers used most of the class
time to prepare some students for the English language competition. 34 students
wrote that they had not encountered any problems during online classes and that
they were highly motivated to learn and participate.
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4. DISCUSSION

The results show that all students used some type of online tool or platform
in their English language classes, and the vast majority used either Google Class-
room (80.93%) or Microsoft Teams (11.86%). If we compare these results with
one of the first research paper results (Tomovi¢, Aleksi¢ 2020) conducted in our
country investigating the context wherein the online learning and teaching took
place in the spring of 2020, we can conclude that since then, much progress has
been made in terms of introducing professional learning platforms in schools. Ac-
cording to the previously mentioned research, in the study conducted among 119
English language teachers, only 3.4% used Google Meet and 1.68% used Microsoft
Teams (Tomovié, Aleksi¢ 2020: 244).

On the other hand, although almost all the respondents had access to some
kind of educational platform that allowed for a real-time, live-streaming lesson
organisation, 51% of the students rarely or never had such classes. In their cases,
online teaching was organised through posting various materials for learning and
assessing. These results open the important question as pertains the reasons why
these platforms and their possibilities were not used with the aim to organise les-
sons more effectively wherein communication between the teacher and students
could be more like in a real, in-person classroom.

Another result that indicates the lack of communication relates to the ab-
sence of communication and collaboration among students since only 12 students
answered that they had experienced pair or group work during online classes. Inter-
estingly, none of the students who used either Zoom or Microsoft Teams platforms,
which have excellent options for collaboration offered by breakout rooms, were
among these 12 students. If these results are measured against communicative ap-
proach principles and tenets, the leading benchmarks in modern foreign language
teaching that prioritise interaction and communication, we can conclude that the
way the online teaching was organised considerably failed to meet these standards.

Within such a context in which the respondents learned, we can analyse
their answers relating to motivational factors and how motivated they were to learn
English. The average score which reflects how motivated the students were to par-
ticipate and learn in the online classes amounts to 2.74. On the one hand, the high-
est score from the questionnaire was obtained from the statements which assessed
the pragmatic side of learning the language — the respondents are aware of the
importance of learning English for the purpose of communication (average score
4.41), job prospects, and career (4.04) or being able to understand various sources
of leisure activities (3.92). These results show that the students are highly motivated
to learn English for pragmatic purposes and that they are to a high degree driven
by the extrinsic drive to learn the language. The pragmatic nature of 15-year-old
students’ motivation is also supported by the low average score of 2.59 obtained
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from the statement which assessed to what extent the students are motivated to
learn to satisfy their parents.

On the other hand, when asked to assess the online environment wherein
they learned and how it affected their motivation to study, the results are not that
favourable. Namely, the average score obtained for the statements which assessed
how the overall organisation of the online lessons influenced students’ motivation
amounts to 2.69. A rather similar result — 2.84 — was obtained from the statement
which reflects students’ opinions about the activities, tasks, and materials used in
the online classes, and whether and to what extent they were motivating for the stu-
dents. This result corresponds to the context described by the respondents because
only 24 students wrote that they used some interactive games and applications in
their classes, which can be one of the reasons for such a low average score. Adding
to this result, the last open-ended question reveals that many students (36) wrote
that the material overload posted on the platforms was rather demotivating for the
students.

The results also point to the crucial role the teacher has in motivation. The
analysis shows that there were many polarised answers — students either highly
evaluated their teacher’s role in motivation or stated that little support and effort
was invested on the part of the teacher. This could tell us that the quality of Eng-
lish language teaching varies a lot and that it higly depends on teachers and their
individual effort rather than a systematic control of the quality of language teach-
ing in general. Three statements from the questionnaire assessed the role of the
teacher in motivation — the level of support they provided, the level of feedback
they provided, and how much effort and will they invested in including everybody
in the process of learning and the average scores are rather similar — 3.45,3.51 and
3.53, respectively. These results are in compliance with the comments made by the
students in the open-ended questions.

According to the students’ answers, a strong external motivation factor was
grade, with the average score of 3.6 obtained. Nonetheless, there were 44 students
whose comments written in the open-ended questions indicate the presence of in-
ner motivation, since they wrote that knowledge or love for the English language
motivated them to learn the language.

5. CONCLUSION & IMPLICATIONS FOR FURTHER
RESEARCH

This study focused on one of the key factors influencing the effective learn-
ing process — students’ motivation to learn. Relying on the analysis of the answers
provided by a group of primary-school graduates, this paper reported on the stu-
dents’ attitudes towards various motivational factors assessing what motivated them
and to what degree to learn the English language in the online environment.
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The respondents clearly emphasised the importance of being able to com-
municate in the English language for various purposes — whether to talk to foreign-
ers, to travel, or work, for career, or success, and stated that this factor motivated
them the most to learn the language. This result shows that the students are well
aware of the purpose of foreign language learning, they have pragmatic reasons to
progress and learn. On the other hand, the results show that almost half of the stu-
dents did not experience much interaction and communication not only with their
peers in the online teaching and learning environment but also with the teachers.
What came as a worrying result was the context wherein many of the respondents
learned — despite having online learning platforms, many students experienced
exclusively asynchronous mode of lesson delivery, with materials posted on these
platforms. Additionally, when asked to state hindering and demotivating aspects
of online language learning, the students clearly wrote in their answers that it was
material overload. The relevant result obtained from the study relates to the polari-
sation of the students’ answers and emphasising their teachers’ role either in a very
positive or somehow negative context. The main obstacle the students recognised
was the lack of communication and interaction with their teachers. There is a clear
connection between the teacher’s active engagement, availability during the whole
learning process, activities, and organisation with the students’ motivation and posi-
tive attitude towards language learning. These positive learning experiences created
stronger inner motivation to learn, and over 20% of the respondents wrote that they
learn English because they love it or have a desire to learn.

The results obtained from this study imply that interaction and synchronous
communication need to be incorporated in online classes to motivate students to
participate and learn. The emphasis on the future teacher training programmes
should be on cooperative learning, as one of the most conspicuous elements that
was missing in the respondents’ online learning experience. What the results also
point to is the fact that in an online learning environment students’ motivation de-
pends on the teacher’s role and endeavours to engage students in the learning pro-
cess to a high degree. The way the lessons are prepared, organised and conducted
strongly influences how motivated students will be, which provides us with some
valuable food for thought vis-a-vis our future language teaching-learning practices
in virtual environment and could also give rise to a number of issues on how next
generations of EFL teachers should be educated.
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Vuusep3urer CUHIUAYHYM
[Nocnosuu axynrer
Karenpa 3a aHmucTuky

IITA MOTHUBHUIIE YYEHUKE YV OHJIAJH-HACTABU CTPAHOI
JE3UKA: CBEJOYEILGE U3 BUPTYEJIHE YUMOHULIE

Pe3ume: UnHM ce 1a MaHAeMyja ©3a3BaHa BUPYCOM KOBU 19 MHTEH3MBHO yTHYE Ha
Hallly cBakoJHeBHUIYy Beh BuIe o ronquHy naHa. HeynutHo je na cy pasHonmke 0diactu
’KMBOTA U pajia U3MEHIJIE CBO j& TpaIUlMOHAHE OOIMKe, Y HACTOjamy J1a, HajIpe, ONICTaHy,
aJlv, MCTO TaKO, J1a Ce MPUJIarojie HaMeTHYTUM rotpedama. Mely mrma ce cBakako Hajiazu
1 o0J1acT 00pa30Bama — y YMjUM Cy Ce OKBUPHMMA KaKO HACTABHUIIM, YUSHHIIU, TAKO U CBU
JPYTY YYECHUIIM 0OPa30BHUX aKTMBHOCTH — KOj€ Ce JIelIaBajy oJ] HajpaHWjHX JlaHa, IPEeKo
OCHOBHOT, CPE/IFbOIIIKOJICKOT, 10 BUCOKOT, KA0 U II€J0KUBOTHOT 00pa30Bama — rOTOBO Y
TPEHYTKY — HalllJIM MTPEJ 3aJaTKOM IOTIIYHE IMPOMEHE CBUX MOJE/Ia HACTABHUX aKTHUBHO-
CTU Ha KOje cy JI0 Tajia HaBUKJIM. Odpa30BHE MHCTUTYIMjE IIMPOM CBETa pearoBajie cy
MIPOMIITHO Ha CBE HOBE 3aXTEBE, Y HACTOjamby Ja Ce 00pa30Bame, Kao KapruKa Yiji 3HAYa]
ce He CMe YMarbUTH HY T10J] KAKBUM OKOJIHOCTHMA, HE 3ayCTaBlba.

OBaj paj Texu Ja OCBeTNIM (peHOMEH MOTHBAIIM]je YIYCHUKA KO jH CY, TIOIyT MHOTHX
BpIIIHbaKa IMUPOM CBETa, OUJIM U3JIOKEHU OHJIAjH-MOJIeJTy HacTaBe cTpaHor je3uka. Ocna-
wajyhn ce Ha OATOBOpPE ydYEeHHWKA KOjU Cy yIpPaBO KOMIUIETUPAIN CBOj OCHOBHH IMKJIYC
00pa3oBama, paj, y3 ynorpedy KBaHTUTATHBHE, A1 U KBAIMTATUBHE aHAJIM3E, YKa3yje Ha
IbMXOBE CTABOBE Y BE3U ca (PaKTOpMMa KOjH yTHUY Ha CTEelleH MOTHBAIMje Y BUPTYEJTHO]
YYHOHHMIIA Y KOjO] CE YU CTPaHU je3WK.

U nopep Tora 1mTo, Ha OCHOBY JOOMjEHHX pe3yJiTata, MOKEMO J1a 3aKJ/byIUMO 12 Cy
WCTIUTaHUIIN ¥ JlaJbe CBECHH BaKHOCTH TIO3HABAHA SHITIECKOT je3HKa y CABPEMEHOM CBETY,
Te [Ja HaBeJEHO IpeJcTaB/ba jelaH Ofi MOTHBA 32 YUeHe OBOI je3uKa, y3 JbydaB IpeMa
CaMOM je3MKy YOIIITe, BPEIM YKa3aTH Ha TO Jla pe3yJITaTh MOoceOHO HaIvIaIlaBajy HhHUXOB
CTaB KOjUM C€ HaIyamana rnorpeda 3a BehuM CTENIeHOM MHTEPaKIMje Y BUPTYESTHUM yUH-
OHHIIAMa, OJTHOCHO OHJIajH-OKPYKEY, a KaJa je y MUTamy yuere CTPaHOr je3nKa — IITo,
HECYMIbMBO, MOKe OMTH BOAMIbA CBUM yUYECHHIIMMAa OOPA30BHHUX IIpolieca KOju HACTOje
Jla ICTe YHAIpe/e U, Ha TOM IyTy, YTU4y Ha CTelleH MOTHBaLHje.

Knoyune peuu: xoBun 19, oHnajH-OKpykeme, HaCTaBa CTPAHOT je31Ka, MOTHUBAIHja.
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