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DEVELOPING 21T CENTURY SKILLS THROUGH
THEME-BASED INSTRUCTION AND BY APPLYING
MULTIPLE INTELLIGENCE THEORY: TEACHER
COMPETENCIES

Abstract: The 21 century skills, such as communication, collaboration, critical think-
ing, and creativity, are essential when it comes to education for sustainable development and
lifelong learning. The aim of the paper is to provide a methodological overview of the 21*
century education framework and to contribute to improving the current pedagogical practice
in teaching foreign languages in general. Besides the proposal of the framework with concrete
aims and principles, interactive methods for teaching, such as the use of digital technologies
and project work, are presented in the paper as well. The activities of Theme-Based Instruction
thematic units are described and analyzed through the main principles of the framework and
by applying Gardner’s theory of multiple intelligences. Each activity develops a certain skill
of a young speaker of a foreign language, taking into account the integration with the rest of
the curriculum, the development of communication and learning autonomy. Since the inno-
vative approach requires teachers to engage in a self-directed professional development pro-
gramme, it is concluded that this versatile approach continues to influence the development
of teachers almost as much as it affects a child’s development and development of language
of instruction. The main pedagogical implications that are drawn include teachers’ need to
stay up to date with innovative approaches that satisfy the requirements of current curricula.

Keywords: Theme-Based Instruction, thematic units, Multiple Intelligence Theory,
cross-curricular foreign language teaching, the 21% century skills, project-based learning.

INTRODUCTION

Changing the education paradigms starts by redesigning the existing cur-
riculum in order to develop learners’ 21* century skills. Innovative teaching prac-
tice represents a bridge between theory and practice. It is necessary that education
develops a learning culture that supports teachers to create lesson plans which
implement the 21% century skills because guided learning happens only when it is
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planned. For learners to develop 21% century skills, such skills must be developed
in teachers themselves.

Innovative teaching must prepare learners to live in today’s world and
cope with the information explosion, along with other significant challenges
such as conservation issues, global pollution and ethnic tensions throughout the
world. Therefore, innovative teaching represents structured activities which are
not based on reproduction of information, but on creation and critical thinking.
Innovation in education can be seen in many aspects of teaching, from material
development, innovation in the learners’ classroom to technological innovation
and innovation in assessment. For this innovation to happen, teachers must take
action in researching new methodologies and applying reflective teaching in the
learning process.

Based on current educational standards in Serbia, a foreign language in
primary education is best learned through cross-curricular lesson design, which
can be delivered through Theme-Based Instruction (TBI), an approach in which
learning is contextualized, and children can learn from authentic materials and
develop real-life skills such as problem-solving and creative thinking. To create
a more contextualized learning environment, teachers should rely on Multiple
Intelligence (MI) Theory, which can serve as a guideline for planning activities
and choosing adequate materials according to the subject, learners’ preferences
and their current abilities. MI Theory also prompts us to the areas (intelligences)
we wish our learners to make progress in.

The paper is based on a framework which focuses on 21% century educa-
tion, highlighting TBI as an essential teaching method, with a focus on the MI
Theory as a rationale for creating diverse learning situations, using various and
interactive learning resources.

THE 21°TCENTURY EDUCATION

THE 215" CENTURY TEACHER

Wedell (2017) lists major teacher roles in the 21 century: a trainer, mentor,
coach, observer, evaluator and a facilitator. The role of the 21% century educa-
tor implies that educators will reflect upon their lesson design, following the
post-method teacher methodology. According to the new learning standards in
Serbia, a successful educator is in constant communication with learners, parents
and colleagues, collecting feedback and implementing it into the future lesson
plans. The designed lessons present a work in progress, and they are never truly
finished. In such a classroom setting, the role of the educator and the student
changes. Learners are encouraged to ask questions and engage in social dis-
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course to find their answers. This makes the classroom setting predominately
learner-centered, and educators are paying attention to student’s knowledge skills,
attitudes, and beliefs.

Teacher education is crucial because only appropriately educated teach-
ers can improve learning outcomes. Both pre-service teacher education, which
occurs during university studies and consists of learning developmental and
methodological theories and applying them in practice under the supervision of
a teacher educator, and in-service teacher education, which is the basis for con-
tinuing professional development (CPD), and it consists of webinars, seminars,
conferences, research and most of all self-reflection and observation.

Wedell (2017) states that one of the biggest myths around teacher educa-
tion is that once a teacher is qualified, that is it, they are done. Only by combining
pre-service and in-service teacher education, can we expect the teachers to be
empowered to continue their work with a quality that empowers their learners
as well.

THE 21ST CENTURY LEARNING FRAMEWORK

New Vision of Education (2015) has developed a framework for the 21*
century learning, which describes the foundational literacies, competencies and
character qualities that learners need to thrive in today’s global economy. The
paper deals with learning gaps in the 21* century education and suggests ways to
narrow the learning gaps by using technology. This framework is adapted to fit
the 21* century learning in Serbia, and the presented core values are the necessary
areas of improvement in theory and practice in Serbia (Picture 1).

THE 215" CENTURY LEARNERS

When it comes to the 21 century skills in learners, there have been two
initiatives which indicate that the concerns for developing global skills began in
the 20" century. The initiatives were created by UNESCO and PISA. These ini-
tiatives represented the pillars for the development of the 21 century skills and
competencies, while also identifying the skills which would help every child to
live fully in the modern society.

Collaboration represents one of “the four C’s” of the 21% century skills.
This skill implies working with others (not just with learners, but also with teach-
ers, experts, parents, etc.), and sharing responsibility in the process. During the
collaborative activities, learners are assigned different roles within a group, and
they are monitored while they are immersed in mutual learning. Moreover, learn-
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ers are free to approach the given topic from different angles, while also develop-
ing their communicational and critical thinking skills. Griffin and Care (2014)
define collaboration and problem solving as a joint activity where two or more
people work together to contribute knowledge, skills, materials, and procedures
and move through a series of cognitive states that involve collection and analysis
of information and the formulation of hypotheses that they jointly set out to test.

According to Bloom’s taxonomy, critical thinking is a crucial skill for a
young learner to acquire. By thinking critically, the learner will analyze and in-
terpret information, evaluate ideas, make decisions and solve problems creatively.
The final stage of development of the critical thinking skills is a critical reflection,
where the learner is asked to reflect upon a piece of information, analyze it and
support a particular standpoint. Critical thinking skills are not newly invented
ability, but, according to 21% Century Skills for Learners and Teachers (2010),
what gives these, perhaps traditional, critical thinking skills a twist in the 21*
century is the availability of advanced technologies for accessing, manipulating,
creating, analyzing, managing, storing and communicating information.

When it comes to creativity in thinking and learning, the learners need
to learn how to brainstorm ideas, think “outside the box”, look at an issue from
different perspectives and eventually, to learn how to solve a problem with a sus-
tainable and a creative solution. To think creatively, the learners need to have a
certain amount of knowledge, experience and proper tools given by their teacher.
Innovative thinking is an excellent asset in the 21 century, and it is deeply corre-
lated with other 21* century skills. Lack of development of creativity in learners
is often caused by teacher’s misconception that creativity is an innate quality and
not something that can be learned. Creativity can, as Triling and Fadel (2009)
argue, be nurtured by teachers in a learning environment that encourages ques-
tioning, openness to new ideas, and learning from past mistakes.

Last, but not least, self-regulation or learner autonomy is a crucial com-
petence which sets the foundation for later development of leadership and en-
trepreneurship skills. These skills have become highly valued in today’s society,
specifically leadership, and their development should start in the early stages
of education. Learner autonomy is developed through the postmethod pedago-
gy, which presents a new view of the relationship between theory and practice.
Kumaravadivelu (2006) discussed the development of language teaching meth-
ods throughout the centuries, stating that the methods developed from the lan-
guage-centered methods to learner-centered methods, and finally to learning-cen-
tered methods that are characterised by a lot of learner initiative. Postmethod
learners are learning to learn by using different learning strategies. They develop
their strategies through communication, research, collaboration and through in-
corporating learning strategies from more successful learners. These strategies
lead the learners to achieving their learner autonomy. Kumaravadivelu (2006:
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177) states that there are two kinds of learner autonomy — the academic and the
liberatory autonomy and argues that “If academic autonomy enables learners to
be effective learners, liberatory autonomy empowers them to be critical thinkers”.

Postmethod teacher possesses the ability not only to teach, but to act au-
tonomously within the academic restrictions posed by the curriculum and the
teaching institution. The postmethod teachers can break from such constraints
and develop their own eclectic methods. Teacher’s methods evolve through con-
tinued development and self-reflection.

THE 215" CENTURY TEACHING METHOD

The Serbian standard for foreign languages in primary education (2017)
uses cross-curricular language learning as a curriculum design and the 21 cen-
tury skills are deeply rooted in the learning outcomes. The main language out-
come is not only to be able to communicate in the target language, but also to
develop cross-curricular competences, which will eventually become a part of
the collective knowledge of any learner. Collective knowledge, gathered from
many seemingly unrelated subjects, proves that didactical principles of holistic
learning can impact the methods which are used to develop certain competences,
while acquiring the content from other subjects at the same time.

The standards refer to the other side of this lesson design, claiming that
even though cross-curricular language learning presents the best learning ap-
proach in the primary EFL classroom, there are still many flaws and inconsisten-
cies in its delivery. The educators usually lack proper training for using many
innovative methods, and the biggest gap in educator’s knowledge is incorporating
ICT into the lesson delivery and achieving teaching autonomy.

The strict application of the class book content in the learning environment
is another issue in almost every foreign language classroom in Serbia. The class
books usually take over the teacher’s role in the classroom and creative lesson
planning is virtually non-existent. According to Serbian standards, the teacher
is completely free to organize and plan the lesson delivery, with or without the
class book. The learning is measured by the learning outcomes accomplished in a
school year and if the outcomes are evident, that means that the learning methods
were effective — with or without the support of the class book. With this crucial
standpoint in the Serbian standard for learning foreign languages, Theme-Based
Instruction as a main lesson design method can be introduced.

Content and Language Integrated Learning (CLIL) is one of the L2 ap-
proaches that supports contextualized language teaching the most. This approach
relates language learning to the content that is being learned in other classes. By
connecting the current knowledge from other subjects to language learning, CLIL
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nurtures learners’ academic skills, among other things. Thematic units usually
combine several lessons, and there are a few steps which need to be followed
while developing a new lesson unit. Firstly, the topic should be selected, or a
text chosen. After that, it is important to identify the language focus, content
objectives, and learning strategies. Finally, teachers need to develop and properly
sequence the activities in the unit. According to Coyle’s 4C curriculum (1999),
an effective CLIL lesson includes the following elements:

— content from a specific curriculum subject;

— communication as a means of learning the language and the content;
— cognition and developing thinking skills;

— culture awareness and exposure to different perspectives.

THEME-BASED INSTRUCTION

Theme-Based Instruction can be very effective while teaching young learn-
ers, but it requires cooperation with subject teachers and thorough lesson plan-
ning. This is one of the “top-down” methods in which learners try to understand
the text as a whole and work down to the linguistic forms comprising it. Shin
and Savi¢ (2017) described an effective TBI unit. They state that an effective
thematic unit integrates stories, games, projects, and activities that link language,
content, culture and thinking skills. Thematic units should also be connected to
children’s learning and their environment, and they should encourage children to
learn. Here are some steps for an effective TBI lesson delivery.

— The demonstration is often used in this method. The teacher may present
flashcards or realia and ask the learners about it in the warm-up phase. The learn-
ers, not the teacher, will give information based on their previous knowledge. The
teacher will help when the children have content or language gap, and in this way,
the learners are motivated to learn.

— Multimedia is crucial in this method. The learners will often watch a
video or listen to a passage to get acquainted with the topic. The teacher may also
present authentic materials.

— Worksheets and language games are an easy way of assessing learners.
The teacher will give a worksheet to the learners, and they will need to fill the
missing vocabulary.

— Grammar is in use in this method inductively, as patterns to be noticed
by learners. The learners will be given a task connected to the covered material.
They will need to use the acquired vocabulary and content to complete a task
which may be written or practical.
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— Task completion is important and in this part of the lesson the learners
will practically use the content and linguistic information from the materials.

— Projects are often given for homework. This helps learners be creative,
read, discuss and write about content from other fields in English.

Theme-Based Instruction has many communicative and linguistic benefits
for young learners. This method requires multiple activities which are taken from
other singular methods, and this is why TBI represents a very well-balanced
teaching approach. We should aim to create as many lessons as possible using
TBI and focus on the communicative and content functions, rather than just on
the language function. Project-Based Learning (PBL) is usually incorporated in
TBI, and it is often regarded as primary teaching method in TBI among practi-
tioners.

MULTIPLE INTELLIGENCES THEORY

The goal of Multiple Intelligences Theory is to explain that the human
potentials span beyond the IQ score. Its creator, Howard Gardner, wanted to de-
scribe all the different aspects of human perception connected to the performance
in specific areas. His theory implies that there are several intellectual competen-
cies (or intelligences) that influence our understanding of the world. As Gardner
himself states, the intelligence is based on the content, to be more specific, on the
informational content that exists in the world, like numerical information, spatial
information, etc. They are explained as types of intelligences which express the
ability to receive information in a certain way, and the ability to perform actions
based on them (Armstrong 2009). They have been defined multiple times, but
the basic ideas behind each of them are presented in this list (Fleetham 2014):

— Verbal/Linguistic — the ability to verbalize thoughts and emotions, and
to understand how language is used effectively;

— Logical-mathematical — the ability to think logically and make rela-
tions between objects, actions and ideas;

— Visual/Spatial — the ability to critically observe images and to under-
stand how objects fit and move together in the real world;

— Bodily-kinesthetic — the ability to observe and interpret movements
and to use your body;

— Musical/Rhythmic — the ability to interpret sounds and to understand
how music is made, performed and appreciated;

— Naturalist — the ability to think about and understand the natural world;

— Interpersonal — the ability to observe other people’s behavior and to
understand the relationships you have with them;
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— Intrapersonal — the ability to think about ourselves and to reflect on our
thoughts, feelings and actions.

There is a meaningful connection between learning styles and intelligence,
which has been backed up by empirical evidence (Gardner 1983). Therefore, we
can adapt the activities according to the needs and preferences of our learners,
making the lesson more efficient and purposeful in building student’s compe-
tencies. The reasons for including the MI theory in our daily practice can be
expressed through four general statements (Armstrong 2009: 17).

— Each person possesses all eight intelligences.

— Most people can develop each intelligence to an adequate level of com-
petency.

— Intelligences usually correlate in complex ways.

— There are many ways to express intelligence within each category.

— Taking this into account, it can be concluded that the MI theory is spe-
cifically significant during the critical age of development. If guided properly,
the learners’ abilities can develop in any area, by nurturing each of their differ-
ent intelligences. Using the TBI approach, innovative teaching techniques and
materials that are crafted according to MI implications can be implemented thus
creating better learning outcomes.

GUIDELINE FOR APPLYING TBI AND MI IN TEACHING ENGLISH

The research is based on a framework which aims to develop 21* century
skills in educators and learners, using an intercurricular design method and the
Multiple Intelligence Theory as a rationale for using various lesson resources,
while nurturing the Multiple Intelligences at the same time.

The 21 century skills for learners have been adopted following the New
Vision of Education’s (2015) framework. The teacher competences in the 21*
century are analyzed following the Cambridge English Teaching Framework
(2018) and through the given activities. Most activities presented (Table 1) have
been developed in preservice and inservice courses for primary teachers of Eng-
lish!. The learning outcomes are based on the Serbian EFL curriculum and the
activities will be analyzed using the framework we have developed. Our goal is to
support the claim that TBI, along with the MI Theory presents a seamless eclectic
lesson design method for introducing the 21* century skills, while also redefining
education paradigms by creating a 21 century learning environment (Picture 2).

"National Geographic Educator Certification Capstone project https://natgeo.novoed.
com/#!/courses/educator-certification-winter-2019/reports/99463 1
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TEACHER COMPETENCES

On the basis of Table 1, it can be concluded that even seemingly simple
activities require educators to possess certain qualities and competences which
need to be developed through professional development and post-planning re-
flection. When it comes to developing new skills in learners’, the conclusion is
the same — even the simplest activities can have an enormous impact on student
learning if delivered properly. The following three factors have been found to be
the most important for redefining the classroom setting for meeting the needs of
the 21% century education.

Factor 1 — 21° century skills educators need to possess in order to apply
innovative teaching methods

In order to apply innovative teaching methods, teachers need to develop
their practice in many aspects. When it comes to learning and learners, teachers
need to be acquainted with various learning theories, language-teaching meth-
odologies, and most importantly, they need to develop deep understanding of
the learners themselves. Educators also need to be able to plan activities using
many language-learning resources and materials, while teaching all language
systems and skills, and assessing learners’ knowledge properly. Finally, all educa-
tors need to develop their own language skills (according to the CEFR standard)
and continue in-service education in line with their professional values. These
framework competency statements for teachers, developed by Cambridge Assess-
ment English® highlight the most important competencies which teachers need for
developing and delivering the analyzed activities:

— use creative strategies to implement content from other subjects into
language lesson;

— understand learners’ needs and difficulties and link activities across les-
sons to support learners and their learning;

— select and adapt appropriate and engaging materials, including
web-based materials;

— respond appropriately to almost all unforeseen classroom events;

— monitor learner performance and encourage interaction between learners;

— support groups and individuals at different levels within the class,

— provide clear individualized feedback;

— use strategies to encourage learner autonomys;

— reflect critically on teaching, and take action as a result;

“Cambridge Assessment English — Framework Competency Statements https://www.cam-
bridgeenglish.org/Images/172992-full-level-descriptors-cambridge-english-teaching-framework.pdf
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— apply psychology principles for classroom management;
— create and use different assessment methods.

In order to determine the most crucial skills that every 21% century educator
must possess, Google Forms questionnaire is used to connect each activity with
the skills necessary for planning and delivery.

The descriptive analysis of the questionnaire results (Table 2) highlights
the following competences: monitoring learner performance and encouraging
interaction between learners as well as the use of creative strategies to implement
content from other subjects as the most important teacher competences in the
Theme-Based Instructional lesson design.

Factor 2 — 21° century skills developed in learners

When it comes to the 21* skills developed in learners, it can be concluded
that the skills which are needed in all above activities are communication and
critical thinking. Creativity and learner autonomy are present in almost every
activity, and the only 21* century skill which is not a focus in every activity is
collaboration. This leads to a conclusion that teachers of young learners should
implement more Project-Based work in their lesson design, to assure that a proper
collaborative environment exists in their classroom.

Factor 3 — Multiple Intelligences developed in learners

Developing Verbal/Linguistic Intelligence is the primary goal in a lan-
guage class. Still, since the 21* century teaching requires integration of skills for
developing skills applicable in real life, TBI activities presented above develop
several intelligences, with Visual/Spatial, Interpersonal and Logical/Mathemati-
cal being the most frequent ones. This further supports development of 21% cen-
tury skills, primarily Critical Thinking, Collaboration and Learner Autonomy.

CONCLUSION

The 21* century learning environment requires a learning community in
which teachers and learners function together and develop equally. The 21 cen-
tury educator is there to create a proper learning environment, where all the
learners are engaged in the learning process, and the teacher acts as a guide and a
facilitator. This innovative educator also enables effective relationships between
learners and teachers, distributed learning, cross-curricular links, diverse group-
ing, and diverse broad-based assessment. This standpoint presents the ration-
ale for developing the 21* century skills in learners, along with developing 21*
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century skills in teachers. Using MI as a tool for planning effective TBI lessons,
teaching can be made easier and more purposeful while nurturing multiple intel-
ligences and developing the full potential of each learner.

In view of innovative approaches in the 21* century, educators focus on
redesigning learning in order to develop 21% century skills and to deepen un-
derstanding of 21* century curricular goals. Facilitating educators to use new
learning designs within their own teaching and to analyze the impact on student
learning is a very important aspect of innovative education as well. Last but not
least, it is essential that educators share new learning activities locally and glob-
ally, supporting each other through the process.
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Munuua /. Bykagun
Hesena C. Mapkosuh

VYuusepsuret y Kparyjesiry
DakyaTeT NeAarolkux Hayka y Jaronuuu
CryneHT MacTep CcTyauja

PA3BOJ BEHITHUHA 3A 21. BEK IPUMEHOM TEMATCKE
HACTABE U TEOPUJE BUIHECTPYKMUX MHTEJIMT'EHIIAJA:
KOMIIETEHIIMJE HACTABHUKA

Pesume: Y pagy je naT MeTONOJNOLIKH Iperiesl OKBUpa oOpa3oBama 3a 21. Bek,
KOJU MMa 3a IIMJb yCaBpIIABAKE HACTABHUKA CHIJICCKOT je3UKa O IPBOT JI0 YETBPTOT
paspena, kao U M0OOJbIIAKE MEJarolIKe MPaKkce y HACTaBU CTPAHOT je3HMKa YOIIITE.
[IpuHIIMTN KOje OM MHOBATWBHU HACTABHUK CHIVICCKOT je3WKa Tpedajo Ja ImpuMemyje
TOKOM IIJIAaHUpPamka TeMaTCKH 0a3MpaHuX HACTABHUX JeIUHHUIIA, Y KOpPENAIHjU ca cap-
KajeM OCTaJINX IpeAMeTa, jecy pa3BHjame BemTHHA 21. Beka n Oupame cpejcrasa 3a
pan mpuMeryjyhu ['apaaepoBy TeopHjy BUIIECTPYKHUX HHTEIHTeHITHja. [lopex mpemmora
OKBHpa ca KOHKPETHUM INPHUHIMITUMA, IPUCYTHE CY U MHTEPAKTHBHE METOZE pajia, Kao
IITO je yrmoTpeda IUTHTATHUX TEXHOJOTHja U MPOjeKTHH pal.

Bemrrune 3a 21. Bek Cy eceHIMjaIHe Kaja je Y MUTalky 00pa3oBame 3a OPIKUBU
Pa3Boj M IEJIOKUBOTHO yUewme. Y pajly ce 1M0jaBbyjy Kao pa3Boj KOMyHHKaIHje, Koiaado-
paryje, KpUTHYKOT pa3MHUIUbaba M KPeaTHBHOCTH. ["apiHepoBa TeopHja BUIIECTPYKHX
MHTEJNTEHIIN]a PE/ICTaB/ba OCHOB 3a KOpUIIhemhe Pa3HOBPCHHUX CPE/ICTaBa y HACTABH.
Ta cpencTBa nMajy 3a IIUJb HE CaMO YUCHE je3uka, Beh U YKyITHH KOTHUTHBHH, (pH3HUKH,
€MOIIMOHAJIHYU U COLMjAJIHHU PAa3BOj yUCHHKA.

OrmrcaHe akTUBHOCTH TEMATCKH 0a3UpaHUX HACTABHUX jeMHHIA aHATU3UPAHE Cy
KpoO3 TJIaBHE NPUHIUIIE OKBHUpa oOpa3oBamba 3a 21. Bek. CBaka akTHBHOCT pa3Buja ojpe-
heHy BeITHHY KOJ YYCHHKA Ka0 FOBOPHHKA CTPAHOT je3HKa, Y3 MPUMEHY HHTerpalje
ca OCTAaTKOM KypHKyJIyMa M JOTPHHOCH Pa3Bojy KOMYHHUKAIIH]€ U ayTOHOMHU]jE yuema. Y
pany ce 3aKjpydyje Jla OBaKaB CBECTPaHH MPHCTYI HACTaBHM yTHYE Ha pa3BOj HACTaB-
HUKa TOTOBO Y MCTOj MEPH KOJIMKO yTHYE U Ha Pa3BOj YUCHHKA W FUXOB Pa3BOj je3WKa.
Kpo3 nHOBaTMBHE KypUKYJIyMe, HACTABHUIIM WHIUPEKTHO ¥ HEHAMETJHUBO MPUMEY]Y
IPOrpaM CaMOCTAIHOT MPO(GECHOHAIHOT ycaBpIllaBarba, yIpaBo KPo3 NOOO0JbIIAKE CaMe
npaxce. [legaromike UMIUIMKaIMje OBOT pajia OIJIe/iajy Ce y BEroBoj YJIO3H Jla MOTHUBHILIE
HacTaBHHMKE CTPAHOT je3nKa Ja capal)yjy ca cBojuM Kojierama U3 Apyrux o0lacTu, Kako
01 Kpenpasy TeMaTcky 0a3upaHy KypUKYJIyM H HHTETPHCAIM HACTAaBy Ha BUIIEM HHUBOY.

Kwyune peuu: naTerpatuBHa (TeMaTcKa) HacTaBa, TEMAarTCKe jeJAMHMIE, TEOpHja
BUILECTPYKHX MHTEIUTCHIMjA, HHTEPKYPUKYJIapHa HAcTaBa CTPAHOT je3HMKa, BEIITHHE
21. BeKa, IPOjeKTHA HACTAaBA.

247



Vukadin D. M., Markovi¢ S. N., Developing...; YV3JAHUIIA; 2019, XVI1/2; ctp. 235-251

APPENDIX 1

Picture 1. Areas in need of improvement in theory and practice in Serbia.

Collaboration ‘

Critical
thinking

‘ Communication I

Learmer
autonomy

Picture 2. Guideline for applying TBI and MI in teaching English.

21stcentury skills in
educators and learners

| Theme-Based Instruction
and intercurricular design
method

Multiple Intelligence Theory
as a rationale for creating
diverse learning situations
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Table 1. Descriptive lesson analysis according to the guideline for applying TBI and MI

in teaching English

215t century skills
developed in learners

Multiple Inteligence
developedin learners

BtUudents create their
cardboard town objec

in groups. (cooperative
arrangement).They have
roles: painter, carpenter,
architect, decorator and

they choose the roles
themselves. Each group
reports what they have
built,and answer
questions related to
“their occupation.

Collaboration — working in a
group and creating in cooperaton;

Communication — using
language to navigate and assess
their work;

Critical thinking and
problem-solving skills —
observing the work of others and
giving constructive critic;

Creativity — creating new
objects and role-playing within
their roles;

Self-regulation — correcting
mistakes based on the feedback
and adapting to the primary
project outcome.

Verbal/Linguistic — using
language for collaboration and
reporting;

Logical/Mathematical — using
geometry and spatial relations
to create shapes for building an
object;

Visual/Spatial — matching
design elements, making a unique
piece out of smaller parts;

Interpersonal — collaboration,
acting based on a feedback.

achstudenthasa .~
worksheet with a map o
the town and a set of
questions. They need to
draw their house on the
map next to the road
and themselves on the
other part of the map.
They discuss their
position in relation to
other objects and check
“answersin pairs.

Communication — using
language for dialogue and
describing position;

Creativity — personalized
drawing;

Critical thinking and
problem-solving skills —
identifying the position in relation
to another object and describing
it;

Self-regulation — correcting
mistakes autonomously.

Verbal/Linguistic— using
language for describing position
and dialogue;

Visual/Spatial — determining
position in relation to other object,
making proportional sketches;

Interpersonal — dialogue and
discussion about the map and
their location.

Songreview - learning
choreography in pairs.
Each student has a
number (one or two).
First, "one's"” learn thei
moves with the teache
and the “two’s” with a
studentdemonstrator.
Practicing together
while singing the song

Collaboration — they decide
who makes which moves and
when;

Self-regulation — learners
need to help their pair to match
the mutual choreography;

Communication — learners
need to give precise feedback
to each other and show
understanding during the
performance.

Verbal/Linguistic — using
language for singing;

Musical/Rhythmic — singing
and matching the rhythmic
response;

Bodily/Kinesthetic — TPR
activity;

Interpersonal — learning to
point out to mistakes politely,
giving constructive critic and
acting based on a feedback.
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ing water samples _~

om the Danube and
measuring the amount of
bacteria in the water with a
bacteria detecting liquid.
Monitoring the color change
and comparing it with the
bacteria from the tap water.
Putting a sponge in a shape
of a fish in the water to stress
that we cannot escape from
the polluted nature since the
fish eats microplastics. The
children are doing the
experiments and the teach
15 monitoring.

Communication — using
language for describing results
and explaining conclusions;

Critical thinking —
understanding the impact of
pollution, comparing samples
and reporting, interpreting the
conclusions from the experiment
results;

Learner autonomy — individual
conducting of an experiment.

Verbal/Linguistic— using
language for describing changes
and discussing conclusions;

Logical/Mathematical —
understanding relations,
observing changes and making
conclusions based on facts;

Visual/Spatial — observing
visual changes in water in
controlled environment;

Naturalist — understanding
how bacteria make changes in
water, how pollution affects our
environment;

Intrapersonal — understanding
effects of individual actions;

BYK- 'Perils of

. The children are
collecting the plastic trash
they accumulated during the
week and then making a
report and taking pictures.
They are measuring the trash
and calculating how many
kilograms of trash they create
in a menth, and how many
kilograms would that be in a
year. Thinking about the ways
to reduce the use of plastic,
upon reflecting on their own
consumption togeth
Sharing digital badges tg
children for their
participation.

Communication — using
language for dialogue, reporting
and reflecting;

Creativity — suggesting
solutions for reducing the use of
plastics;

Critical thinking and
problem-solving skills — creating
report based on results, making
calculations for predicting
outcomes, reflection and project
execution;

Learner autonomy and
self-regulation — autonomous
correcting of mistakes, making
conclusions based on facts.

Verbal/Linguistic — using the
language for expressing opinions,
describing solutions; Logical/
Mathematical — calculating
possible outcomes, observing
changes over the week;

Visual/Spatial — observing
effects of plastic waste;

Naturalist — observing relation
between the amount of waste and
possible effects on environment;

Interpersonal — discussing
conclusions and suggestions;

Intrapersonal — reflecting on
impact which our actions have on
environment;

Playing a board game
‘Shopping list’- buying
the things without the
plastic wrap. Sorting out
the things which could
be recycled, composted
and reused. Discussing
which things from the
shopping cartare
essential for our lives and
which things we could
easily give up on.

Collaboration — respecting the
rules of the game, agreeing on
mutual choice;

Communication — using
language for dialogue, reporting
and reflecting;

Creativity — suggesting
solutions for improving our lives
and reducing waste;

Critical thinking and
problem-solving skills —
deciding based on facts what is
replaceable and what is essential;

Learner autonomy and
self-regulation — making
conclusions based on facts, taking
responsibility for reducing waste.

Verbal/Linguistic — using
language for discussion;

Logical/Mathematical —
determining which features
essential things possess;

Visual/Spatial — comparing
properties of objects;

Naturalist — making distinction
between recycled, composted and
reused objects;

Interpersonal — exchanging
opinions based on facts;

Intrapersonal — shaping
personal attitudes based on facts;
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Collaboration — sharing Verbal/Linguistic — using
experiences with peers in other language for exchanging

7 countries; experiences and project ideas;
Avideo chatwith fa A Communicgtion - using ) Yisg.aI/Sp.atial - ur)derstanding
children from Egypt. The Iar_lguage for discussion and S|m|_Iar|t|es with Egyptian
e bresanting thelant written correspondence; environment; ]
pollution planto the Qreatiyity - makl_ng Naturalist — comparing our
children and comparing antl-pollutlon plan with concrete enwronmen't with Egyptlan, )
the Danube pollution solutions; understandl_ng pollution effects in
with the Nile pollution. Learner a_lutonomy an_d both countries; . .
Theyare using prompt §e|f-regu|at|on - presgntlng ) Iptgrperspnal — discussing
BETa: with questions ideas and correcting mistakes. 5|m|_Iar|t|es/d|fferences between
onnected to the topic to environments, culture and
> preferences;

help them discuss.

Intrapersonal — understanding
the value of preserving our
environment and exchanging
solutions;

Table 2. Descriptive analysis of the activities with the skills necessary for planning and
delivery

using tive strat to impl t content from other subjects S —— 556 (5)
d ding principles and techniques for teaching di — 222(2)
ting and maintaining a ive learning envi t = 111 (1)
incorporating ICT in the lesson design — 77.8(T)
monitoring learner perfe and interaction bety ! 77.8(7)
supporting groups and individuals at different levels within the class 66.7 (6)
! ding pts such as multiple intelligences, special needs, etc. - 11.1(1)
lection and adaptation of appropriate and 1 ials, including web-based materials e -5
using ies to age leamer y — 333(3)
understanding learners’ needs and difficulties and linking activities across lessons to support leamners _ 222(2)
and their learning;
flecting critically on teaching, and taking action as a result — 333(3)
being able to respond appropriately to all unforeseen classroom events — 222(2)
responding appropriately to almost all unforeseen classroom events 33.3(3)
providing clear individualized feedback | 44404
creating and using different assessment methods — 44.4 (4)
applying psychology principles for cl gement — 222(2)
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