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YBOJAHA PEY

[IpBa Hayuna xoH(epeHIMja Meilioguuxku aciiexitiu Haciiage MattieMaiiuxe
onpkana je 2008. rogune Ha [legaromkom dakynrery y Jaroguan. 300pHUK pajoBa
ca KoH(epeHIHje caapkao je YKymHo 11 pajgoBa CAaoNmIITEHHX HA CAMOM CKYITY.
[IpumapHuu 111k 0Be KOH(pEpeHIHje OHO je OKyIUbamke JoMahux CTPYYmaKa KOju Cy
ce 0aBwIM MpoOIeMUMa M UCTPAKUBAGEM MAaTEMATHYKOT 00pa3oBama U yHanpehu-
BarbCM HACTABE MAaTEMAaTHKE Y OCHOBHOj IIKOJH. 300T BEIHKOT MHTEPECOBAama HE
caMo yYeCHHKA U3 3eMJbe, Beh ¥ M3 HHOCTPAHCTBA, OJIYYCHO je Ja ce KOH(EpeHIH-
ja opranmsyje Ha cBake TpH roauHe. C 003UpoM Ha TO Jia Ha HAIllUM MPOCTOprUMa He
MOCTOJM OKYIUbAKE CIMYHE BpCTe, Mellioguuky acilexkitiu Haciiaée mattematiuxe
NPECTaBIba]y JEMUHCTBEHY NMPWINKY CBHMA KOjU ce MmpodecnoHanHo OaBe mcTpa-
JKUBAaEEM MaTEMaTHYKOT 00pa3oBama Jla pa3MeHe CONCTBEHA MCKYCTBA, ajli U Ja Ce
VIIO3HA]y Ca aKTyeITHUM TPEHIOBUMA U Mpo0IeMUMa CaBpeMEHE HACTaBE MAaTEMaTH-
Ke, ca MoryhHocTHMa pa3BHjama, yHanpehuBama 1 MOJIepHH3AIIN]je HACTABHOT TPO-
1eca U yuewma Matemaruke. Jlpyra meljyHapoaHa koHdbepeHuja Meitioguuku actie-
Kitiu Hactiase matiemaiiuke Il onpxana je 2011. roguae Ha dakynreTy nemaronmi-
KHX Hayka YHHBep3uTera y KparyjeBily, a kao pe3yirtaT pajga oBe KOH(epeHIHje
o0jaBJbeH je 300pHUK pazioBa ca 42 paga cTpaHux u noMahux ayropa.

Beh tpamunnonannau Tpehu ckyn, Mewmioguuku aciiexitiu Hactiiage Mamiemaiiu-
xe I1I, opranusoBad je 2014. rogune Ha dakynTeTy MEAArOMIKUX HayKa YHHBEP3H-
teta y KparyjeBiy. Tana je cBoje pamoBe caonmrTio 51 y4eCHUK U3 3eMJbe€ M UHOC-
TpanctBa. [Iporpamcku oa00p KOoH(DEpeHIMje YMHWIM CYy €MUHEHTHH jaomahu u
CcTpaHu cTpyumanu. OjpxaBambe OBe KOH(eEpeHIje u IyOIuKoBame 300pHHKA
panoBa omoryhuso je u puHAHCH]CKU TIOpkKaio MUHUCTAPCTBO MPOCBETE, HAYKE U
TEXHOJIOMIKOT pa3Boja Penybmuke Cpouje.

300pHuK pamoBa ca Tpehe MehyHapomHe KoH(pepeHIHUje caapKu YKymHO 27
pamoBa, KOju MpeICTaBibajy jelaH Ie0 PagoBa CAOMIITCHUX Y OKBUPY clieaehnx mer
TeMaTcKux rpymna: 1. HoBu mpucTyny, TpeHIOBH M UCTPaXUBaKka y MAaTEMaTHIKOM
oOpazoBamy 2. MyITUANCIMIDIMHAPHOCT Y METOAWIM W HACTaBU MaTeMaTuke,
3. Undopmarrione TEXHOJIOTHjE Y HACTaBH MaTeMaThke, 4. MicTopuja MaTemMaTuke u
MaTeMaTHIKOT 00pa3zoBama M 5. Ileqaromko-mcuxoaonKe aclieKTH MaTeMaTHIKOT
obpaszoBama. OBaj J1eo pajoBa HAIIAo je CBOje MECTO y IMyOIMKalrji UCKIBYYHBO T10



IBa kpuTepujyma. [IpBu KpUTEpHjyM je KBAITUTET, YeMY CYy 3HAUajaH JOIPUHOC AU
peuensentu n3 CpOuje U MHOCTPAHCTBA, a APYTH je OO Be3aH 32 caMy TEMaTHKY U
aKTYeIHOCT pajgoBa. PamoBu cy mocBeheHn pa3nuiuTHM TEOPHjCKUM M IPAKTHIHUM
OUTakIMa MaTEMaTHYKOT 00pa3oBama M HACTABE MAaTEeMaTHKE, Pa3TUUUTHM pUa-
3UMa ¥ MOTYhHOCTHMa METOJINYKe TpaHChopMallje MaTeMaTHUKUX CcallpKaja, pH-
MEHH CaBPEMEHUX WH(POPMAIIMOHUX TEXHOJOTH]ja, KA0 ¥ BE3H Ca OCTAJIMM HACTaB-
HUM TpEAMETHMA.

O06jaBipHBame OBOT 300pHUKA MPECTaBba Takohe ycremaH Kopak Ka odyBa-
By W TOJICTHUIIAKY Ccapaliibe ca Kojierama M HaydyHHUM HHCTUTyIHjama u3 CpOuje u
WHOCTpaHCTBA. Heku oJ1 pajoBa Be3aHH Cy 3a pa3BOjHE MPOjEeKTe, 0]l KOjUX moceOHO
uctruemo mehynapomanu nporpam Komenujyc Improving educational effectiveness
of primary schools (538992-LLP-1-2013-1-RS-COMENIUS-CMP) xoju je ycme-
peH Ha yHanpehuBame kBauTeTa 00pa3oBama y HAIlOj 3¢MJBH.

Unak, najehu monctuiaj 3a opraHu30Bame OBOT CKYIIA jecTe yBepeme na he
pe3yiTaTH KOjU Cy INpel Hama OOOTaTHTH W YHAIPEAUTH KaKO TEOPH]y, Tako U
IIKOJICKY TIPAaKCy, W IOCIYXXHUTH Kao MHCIHpAIHja 3a HEKa Jajba H3ydaBarma OBHX
npobiiema u ojctahu Heka Oyayha ucTpakuBama.

Homu. np Anekcanapa Muxajinosuh
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PRIMARY SCHOOL STUDENTS’ ILLUSION OF LINEARITY:
VISITING RESEARCH AND PRACTICE IN BELGIAN
MATHEMATICS EDUCATION

Abstract. This paper has two main components: educational practice and research. We start
with a discussion on the practice of mathematics education in Belgian primary schools. Although
our main focus will be the current situation, our perspective will be a historical one. We briefly
describe how mathematics education in Belgium, coming from a mechanistic tradition in the fifties
and after having participated in a short but intense New Math movement in the seventies, evolved
towards a moderate realistic or eclectic approach. In the second part we exemplify mathematics
education research in Belgium. A main line of research during the last decade focused on students’
illusion of linearity, i.e. their tendency to use linear methods in non-linear situations. This research
will be exemplified with three empirical studies on primary school students’ solving of arithmetic
word problems. The main results of that research and its relevance for educational practice will be
discussed.

Keywords: primary level, Belgium, arithmetic, word problems, illusion of linearity

Introduction

In the first part of this paper, we sketch the history of Belgian mathematics
education at the primary level. This outline, based on De Bock, D’hoker, and Van-
denberghe (2011a, 2011b), starts with traditional mathematics education in the pe-
riod before World War II. Then we focus on the rise of New Math in the 1970s, on
its implementation in the classroom, and on its fall in the 1990s. This leads us to the
current curricula that are inspired by the Dutch model of realistic mathematics edu-
cation, but we maintained valuable elements of our own strong tradition in develop-
ing pupils’ mental and algorithmic calculation skills. We describe these curricula in
some detail as well as some new challenges that arise on the horizon.

The second part of this paper exemplifies mathematics education research in
Belgium. One of the main lines in this research during the last decade focused on
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students’ illusion of linearity. Three empirical studies in this research tradition are
discussed. The first study has an explorative character and investigates how the illu-
sion of linearity intervenes in pupils’ solving of different types of arithmetic word
problems (Van Dooren, De Bock, Hessels, Janssens & Verschaffel, 2005). A second
study examines the effect of number structures on students’ tendency to improperly
apply linear methods while solving this type of word problems (Van Dooren, De
Bock, Evers & Verschaffel, 2009). In a third study we focus on the potential positive
effect of a classification task preceding a classical word problem solution task (Van
Dooren, De Bock, Vleugels & Verschaffel, 2010).

Brief history and current situation of primary
mathematics education in Belgium

From traditional to modern mathematics

Often mathematics education before World War II and in the period shortly af-
ter is labeled as “mechanistic”, which stands for a one-sided emphasis on the incul-
cation, memorization, and practice of technical calculation skills. Of course, in a
pre-computer era, these skills were considered very important in all countries. In
countries such as Belgium, however, there has always been some attention for
“meaning”, “illustrations” and “applications” of concepts and skills and, from the
1930s on, there was a focus on child-centeredness and on connecting mathematics
with children’s concrete daily-life experiences. At that time, the official school cur-
ricula were influenced by the so-called Reform Pedagogics, a movement that strived
for a harmonic and broad child education and of which the Belgian teacher and psy-
chologist dr. Ovide Decroly (1871-1932) was one of the main inspirers.

In the 1960s and 1970s, mathematics education in Belgium — and in many
other countries — changed drastically: New Math or “modern mathematics” was
introduced. This revolution first took place at the secondary level: from 1968 on,
modern mathematics became compulsory in the first year of all secondary schools in
Belgium (and from then on gradually in the subsequent years). A main argument for
introducing modern mathematics at that level was that mathematics education
should be updated and that the gap between school mathematics and mathematics
“as a living science” should be narrowed.

Inspiration was found in the work of Nicolas Bourbaki, a collective pseudonym
for a group of merely French mathematicians who, from the 1930s on, started the
ambitious project to rebuild and restructure the mathematical knowledge of that
time, a project quite similar to that of Euclid in the 3" century BC. Starting points
were basic logical and mathematical structures and Bourbaki’s method was a strict
deductive one. Modern mathematics is the application of the model that Bourbaki

12
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developed for the science of mathematics as a model for mathematics education. So
the reasoning by the math reformers of that time was more or less as follows: if we
start from basic, abstract and empty concepts, such as sets and relations, and we then
gradually introduce the more concrete and rich concepts, using a clean deductive
method, then pupils will be able to better understand and appreciate mathematics. To
attain this latter goal, however, not only a modernization of the mathematical con-
tent was needed, but also a modernization of didactics and even of the language to
communicate about the new mathematical ideas. Venn- and arrow diagrams, log
blocs and all kind of new conventions were introduced in math lessons. At that time
the multi-colored textbooks written by the Belgian mathematician and math educator
Georges Papy (1920-2011), the figurehead of modern mathematics in our country,
were translated in several languages and became quite influential in many European
countries and even beyond (Papy, 1964-).

At the primary level, modern mathematics was introduced in 1976 in the Bel-
gian catholic schools and two years later in the publicly run schools. Two main rea-
sons were given to make modern mathematics compulsory at the primary level too.
First, according to its defenders, the primary level had to prepare pupils already for
the modern mathematics of the secondary level. Second, Papy himself strongly
plead for starting the teaching of modern mathematics as soon as possible, at an age
children are not yet contaminated by the bad habits of traditional, old-fashioned
math education. Experiments at that time by Papy and his collaborators were quite
promising in that respect.

So, at the end of the 1970s, sets and relations became the most important in-
gredients of math education at the primary level in Belgium, not only as educational
goals in itself, but also to describe all kind of situations within and outside mathe-
matics. Probably the most radical change took place in the teaching of geometry: the
plane became an “infinite set of points” and lines and geometrical figures became
subsets of the plane. In particular, the hierarchical order of the different plane figures
was considered as essential. Relations, such as “all rectangles are parallelograms”,
were highlighted and visualized in the language of sets. Solving applied problems
about geometrical figures was considered less important. Besides, the correct use of
a unequivocal terminology was of highest importance. Therefore inaccuracies from
the earlier programs were eliminated, so, for instance, a clear distinction was made
between a “circle” and a “disk”. A circle only referred to the border of the plane
figure, and thus its area was no longer n #* but 0. The geometry course also provided
an introduction to transformation geometry. New topics, such as “reflection through
an axis” and “axes of symmetry”, had to prepare pupils to an extensive study of
transformation geometry that followed at the secondary level.

In the New Math period, elementary school children were also introduced to
what was called “logical thinking”. In that part of the mathematics course, children
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learned to correctly use the connectives “and” and “or” and their negation by the
logical operator “not”. They also were trained in correctly using expressions such as
“at least”, “at most”, “not all”, “only if”, “if and only if” and so on. Even, there was
a frisky initiation to algebraic structures at the primary level. This should help pupils
to more deeply understand the basic properties of operations.

To be honest, basic computational and measurement skills, parts of the “old
curriculum”, were not dropped during the New Math period. These skills were still
considered as important, although it was less evident to integrate them in the New

Math philosophy.
Moderate realism or “eclecticism”?

For about twenty years, primary mathematics education in Belgium followed
the New Math or structuralist approach and it was also at the primary level that this
approach was first openly criticized. In 1982, the Flemish pedagogue Raf Feys wrote
a virulent pamphlet in which he firmly criticized the starting-points of New Math
and the way it was introduced and dictated at the primary level (Feys, 1982). In his
close contacts with schools, Feys did not see appearing a fascinating world, but “ar-
tificial results in a fake reality” and also little enthusiasm in children, but “more
disgust, disorientation and desperation”. In his pamphlet, Feys also suggested how
mathematics education at the primary level should evolve: the model he had in mind
was the realistic mathematics education, developed in the Netherlands under the
inspiring leadership of the mathematician and math educator Hans Freudenthal
(1905-1990). According to this model, the starting-point of mathematics education
should not be the structure of mathematics, but the intuitive, informal and real-world
knowledge and skills of the children and these should be gradually developed. Of
course, Feys’ point of view did not lead to an overall agreement, but at least the
debate was opened and a consensus that “something” had to be changed was grow-
ing. Moreover, there was an agreement that we couldn’t neglect the evolutions that
took place in other countries, especially in The Netherlands.

At the end of the 1980s, the educational landscape in Belgium changed drasti-
cally. Belgium became a Federal State consisting of three Communities: the Flem-
ish, the French and the (small) German-speaking Community. These Communities
are based on “language”, or more broadly on “culture”. In 1989, the Communities
became responsible for educational matters. From now on, I will focus on the situa-
tion in the Flemish Community to which I belong. One of the realizations of the
Flemish Community with respect to mainstream primary education was the devel-
opment of attainment targets. Those are minimum objectives, which the government
considers necessary and attainable for primary school children. These objectives
refer either to knowledge, to skills or to attitudes. To realize these objectives, the
educational networks of the publicly run and of the catholic schools had to develop
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new curricula, also for mathematics. So the occasion to officially break with modern
mathematics was there. New curricula were implemented in 1998 and they are still
applicable. So the situation I will further describe is the actual situation of primary
mathematics education in Flanders (although the situation in the two other Commu-
nities of Belgium does not differ fundamentally).

The new curricula broke with their predecessors. First, the typical New Math
topics, such as sets and relations, logical thinking and the initiation to structures, as
well as the corresponding didactical approaches and the abstract spirit, were
skipped. However, related and appraised skills such as structuring, making connec-
tions, seeing patterns and relationships were not omitted. Second, there was a re-
valuation of traditional topics and skills. Objectives again referred to mathematical
domains such as numbers, operations and computation, to measurement and geome-
try. Traditional skills such as mental calculation and column arithmetic were, at least
partly, revised and re-valued. However, a third and most important characteristic of
the new curricula refers to new objectives, inspired by the Dutch model of realistic
mathematics education. According to that model, mathematics is seen as a tool to
mathematize reality. Pupils should learn to use mathematics to describe situations
derived from their own living environment. Mathematical problems should not be
artificial, but experienced as “real” by the pupils themselves. The new orientation
related to content, was also accompanied by a plea for opening the range of mathe-
matical solution techniques to more flexible procedures, based on pupils’ insight in
the structure of numbers or in the properties of operations, and to informal strategies
that pupils generated themselves.

Let’s look at the current curricula in some more details. Next to the objectives
related to the traditional content domains of mathematics, the curriculum developers
introduced some objectives that exceeded these domains. A first type of domain-
exceeding objectives refers to problem-solving skills and strategies, replacing, in
some sense, the traditional culture of word problem solving. Problem-solving skills
and strategies refer to the process that leads to the solution of a problem. Main steps
in that process are the analysis of the situation, the selection or building of a mathe-
matical model, the application of mathematical techniques within that model, and
the interpretation and evaluation of the results. People who are confident with the
literature on mathematical modeling and applications will recognize the so-called
“modeling cycle”. So, word problems are no longer exclusively seen as a means to
apply mathematics that has just been learned, but also to introduce some basic ideas
about “mathematical modeling” at the primary level. Modeling brings a new ques-
tion to the forefront: “which mathematical model or operation is appropriate in a
given situation?” A second type of domain-exceeding objectives refers to attitudes.
Examples are learning to value mathematics as a dimension of human activity, to
appreciate smart search strategies in problem-solving activities, to develop a critical
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disposition towards facts and figures that are used, consciously or not, to inform, to
convince but also to mislead people.

But how did the “realistic inspiration” affect to the different mathematical sub
domains? In the domain of numbers and operations, the attention shifted from ob-
taining insight in the structure of numbers and their operations to linking numbers to
quantities, and operations to concrete and meaningful situations. Competent use of
calculators is encouraged, e.g. for solving realistic problems or for checking the
result of an operation. In parallel, depending on the problem situation, mental calcu-
lation and estimation receive attention. Besides the standard algorithms for the dif-
ferent operations, flexible procedures got their place in the curriculum. A typical
example is the use of ratio tables in proportional reasoning (instead of the old “rule
of three”).

Also the domain of measurement was drastically changed. Where in the previ-
ous periods the emphasis was on conversion between all kinds of units, often artifi-
cial ones, the curriculum now focuses on understanding the attributes of length,
weight, area, and so on, and on the process of measurement, namely choosing an
adequate unit, comparing the unit to the object to be measured and reporting the
number of units. Pupils are invited to visualize the results of their measurement
activities in tables and graphs. Besides standard units, natural units such as body
parts are used to come to a better understanding of measurement. Lessons in meas-
urement nowadays are really active ones in which pupils measure real objects with
different tools or make objects of given sizes. Pupils are also encouraged to use
estimations, and activities are provided to develop estimation strategies. To develop
some “measurement sense”, pupils need some natural references, e.g. the volume of
a dessert spoon is about one centiliter, the length of a football pitch is 100 meters, or
one metric ton is about the weight of a passenger car. There is still some emphasis
on metric conversion, but only between “natural” units or units that are often used.
Therefore, pupils can use conversion tables which are the analogue of ratio tables.

With respect to geometry education, Freudenthal wrote: “Geometry is grasping
space... that space in which the child lives, breathes and moves. The space that the
child must learn to know, explore, conquer, in order to live, breathe and move better
in it” (Freudenthal, 1973: 403). Starting point in geometry is observation and experi-
ence. Pupils first learn to recognize geometrical shapes in plane and in space by
seeing and doing. Geometrical concepts are discovered in realistic contexts. So, e.g.,
the concept of an angle is related the angle made by an opened door or straight lines
first arise as “vision lines”. For the concept of area, the starting point is the area of a
rectangle that pupils can determine by counting squares. Other area formulas are
found by cutting and pasting activities. Only later on, this experiential approach can
lead to more abstract notions of geometry, such as parallel and perpendicular lines,
equality of shape and size, or symmetry. However, the goal of geometry education is
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no longer the development of an abstract framework, but teaching pupils to apply
geometry in solving realistic problems in the space in which they live.

By focusing on realistic elements in our current curricula we might have given
the impression that Belgian mathematics education nowadays is just a copy of the
Dutch model of realistic mathematics education. This is not the case! Although
there is a clear influence of that Dutch model, elements of the mechanistic or “drill
and practice” approach were not abandoned. On the contrary, current curricula point,
at several places, to our strong tradition in developing pupils’ mental and algo-
rithmic calculation skills and ask to not neglect this valuable part of our patrimony.
As I explained too, also some elements of the New Math or structuralist approach
continue to be part of our curricula. Still, pupils learn to structure and to understand
that and why, for instance, all squares are rectangles and all rectangles are parallelo-
grams. So I think we were able to find some balance between mechanistic, struc-
turalist and realistic elements, a balance that seems to work.

Of course, this does not mean that there is no room for improvement. One of the
issues under discussion nowadays in Belgium is how to narrow the gap that exists
between primary and secondary mathematics education. These two educational levels
are still “different worlds”, with their own traditions, teachers and networks. Pupils
however just continue their school career and what they have learned at the primary
level should help them instead of being an obstacle for what they have to learn at the
secondary level. This is a challenge. Let me just mention two elements. At the primary
level, problems are typically approached in a numerical way, while at the secondary
level, pupils switch to an algebraic approach (and a numerical approach is typically no
longer accepted). We think there are possibilities to make that transition more fluent.
A second element refers to numbers. Research has shown that prior knowledge about
natural numbers can hinder pupils to understand rational numbers. This phenomenon
is often referred to as the “natural number bias”. E.g. pupils may believe that “multi-
plication always makes bigger”, that 1/4 > 1/3 because 4 > 3 or that there are only two
numbers between 0.2 and 0.5, namely 0.3 and 0.4. Without going in detail about these
issues, I think that the transition between the primary and the secondary level should
be an important concern in the forthcoming years.

Exemplification of mathematics education research in
Belgium
The illusion of linearity

One of our main lines of research during the last decade focused on students’
illusion of linearity. According to Freudenthal, it refers to students’ tendency to deal
with each numerical relation as though it were linear (or proportional) (Freudenthal,
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1983). Examples can be found in different domains of mathematics and science
education and, typically, the phenomenon already emerges at the primary level.

From 4™ grade on, pupils are frequently confronted with proportionality prob-
lems, most often stated in a missing-value format (a format in which three numbers
are given and the problem solver is asked to determine a fourth, unknown number).
Often, it is claimed that such word problems can act as a substitute for the everyday-
life situations in which pupils will need these mathematical skills. Several studies
have shown that pupils tend to use proportional solution methods, also for solving
arithmetic word problems for which proportionality is not applicable. Often this
tendency is related to pupils’ lack of sense-making in solving mathematics word
problems. Examples of “pseudo-proportionality” problems that were used in re-
search are: “A shop sells 312 Christmas Cards in December. About how many do
you think it will sell altogether in January, February and March?”, “John’s best
time to run 100 m is 17 seconds. How much time will it take him to run 1 km?” Only
very few pupils appeared to show awareness of the fact that this type of problems is
“unsolvable” and that direct proportionality will not lead to an exact answer but only
— in the best case — to an approximate answer (Verschaffel, De Corte & Lasure,
1994). E.g. for the runner problem, percentages of pupils showing such awareness
varied from 0% to 7% in a range of replication studies in many countries.

An example in the field of geometry refers to the context of enlarging and re-
ducing geometrical figures (De Bock, Verschaffel & Janssens, 1998). In an explor-
ative study, large groups of secondary school students were confronted with the
following non-proportional problem: “Carl needs 8 bags of seed to put grass on a
square lawn with sides of 20 m. How many bags of grass seed will he approximately
need for a square lawn with sides of 60 m? ”While proportional problems (about the
perimeter of a square) in the same study were solved correctly by more than 90% of
the students, non-proportional problems, such as the one listed above, elicited only
2% of correct answers in a group of 12-13 year olds and about 17% in a group of
15-16 year olds, due to a strong tendency to also approach the non-proportional
problems with proportional methods.

A third introductory example refers to the domain of probability. Fischbein and
Schnarch (1997) proposed the following problem to students from grade 5 to 11: “Is
the probability to get at least 3 heads in 5 coin tosses larger than, equal to or
smaller than the probability to get at least 300 heads in 500 coin tosses?” It was
found that a substantial number of students at each grade level argued that these
probabilities are equal, most often justifying this by the equality of ratios: 3/5 =
300/500. Evidently, this type of reasoning is incorrect, the second probability is
smaller due to the law of large numbers. Fischbein and Schnarch(1997) even found
that this misconception increased rather than decreased with age (from 30% of the
5" graders to 80% of the 1" graders).

18



Primary school students’ illusion of linearity: visiting research and practice in Belgian...

The illusion of linearity has different, interrelated roots. De Bock, Van Dooren,
Janssens, and Verschaffel (2007) explain this phenomenon by referring to (1) the
intuitive, heuristic nature of the linear model for students, (2) students’ experiences
in the mathematics classroom and their beliefs toward mathematical modeling and
problem solving, and (3) elements related to the mathematical particularities of the
problem situation in which the linear error occurs.

We will now discuss in some detail three empirical studies on the illusion of
linearity in the domain of arithmetic word problem solving at the primary level. Due
to space restrictions, we cannot provide all technical details about these studies here.
Readers who are interested in more details about the applied methodology, hypothe-
ses and statistical analyses can be referred to the original papers that are published in
easily-accessible international journals (see the respective references).

Study 1: A first exploration in the domain of arithmetic

The immediate reason for Study 1 (Van Dooren et al, 2005) was a striking ob-
servation by Cramer, Post and Currier (1993). These researchers confronted 33 pre-
service elementary teachers with the following additive problem: “Sue and Julie
were running equally fast around a track. Sue started first. When she had run 9 laps,
Julie had run 3 laps. When Julie had completed 15 laps, how many laps had Sue
run?” and observed that thirty-two of the pre-service elementary teachers responded
to this problem by setting up and solving a proportion: 9 /3 =x/ 15; 3x = 135; x =
45. In contrast with the “pseudo-proportionality” problems that were used by Ver-
schaffel et al. (1994) on students’ suspension of sense-making in a mathematics
classroom, the problem used by Cramer et al. (1993) is clearly “solvable”; more-
over, these pre-service teachers possessed all necessary mathematical tools to solve
it. In our interpretation, what lured them into the proportionality trap was the presen-
tation of this additive situation in a missing-value format. This format strongly cues
proportional schemes and procedures because most proportional reasoning tasks
students encounter in their school careers are stated in a missing-value format
(whereas non-proportional problems are rarely, if ever, stated in a missing-value
format).

Study 1 systematically addressed the overuse of linearity in pupils’ solving of
arithmetic word problems. It was investigated when this tendency originated and
how it developed with age in relation to pupils’ learning experiences and their
emerging proportional reasoning skills. A total of 1062 pupils from Grade 2 to 8
participated and was confronted with a written test consisting of 8 missing-value
word problems: 2 proportional ones (for which a proportional solution was correct)
and 6 non-proportional ones (requiring other strategies). The non-proportional prob-
lems belonged to three different categories: 2 additive, 2 affine and 2 constant prob-

19



DIrk DE Bock

lems. Here, we give an example of a proportional problem and of a non-proportional
problem from each category:

—  Proportional problem: “4 packs of pencils cost 8 euro. Our teacher wants
to buy a pack for every pupil. He has to buy 24 packs. How much does he
have to pay?” (correct answer: 48 euro)

— Additive problem: “Ellen and Kim are running around a track. They run
equally fast but Ellen started later. When Ellen has run 5 laps, Kim has
run 15 laps. When Ellen has run 30 laps, how many has Kim run?” (cor-
rect answer: 40 laps, proportional answer: 90 laps)

—  Affine problem: “The locomotive of a train is 12 m long. If there are 4
carriages connected to the locomotive, the train is 52 m long. How long is
the train if there are 8 carriages connected to the locomotive?” (correct
answer: 92 m, proportional answer: 104 m)

—  Constant problem: “Mama put 3 towels on the clothesline. After 12 hours
they were dry. Grandma put 6 towels on the clothesline. How long did it take
them to get dry?” (correct answer: 12 hours, proportional answer: 24 hours)

The results showed that, although 2“d—graders already showed some emerging
proportional reasoning skills, most progress in correctly solving the proportional
word problems was made between 3 and 6" grade. With respect to the non-
proportional problems, more than one third of all answers involved the erroneous
application of the proportional model. Not surprisingly, the tendency to over-rely on
proportionality developed in parallel with the ability to solve proportional word
problems: It was noticeable already in 2 grade, but increased considerably in the
next years, with a peak in 5t grade, where more than half of the answers to the non-
proportional problems were proportional errors. After this peak, the number of pro-
portional errors gradually decreased, but they did not disappear completely. In g™
grade still more than one fifth of the answers reflected a misapplication of propor-
tionality.

There were some remarkable differences according to the mathematical model
underlying the non-proportional problems. One would expect that the word prob-
lems with a “constant” model (like the “clothesline” problem mentioned above)
would be the easiest problems in the test (since there was no need for calculations),
but they got the highest rate of proportional errors (up to 80% in 5™ grade). For
some word problems (like the additive “runners” problem), the percentage of correct
answers even decreased by 30% from Grade 3 to 5, whereas the percentage of erro-
neous proportional answers increased accordingly.

Study 1 showed that primary school pupils strongly tend to apply proportional
solution strategies when confronted with non-proportional missing-value word prob-
lems in the domain of elementary arithmetic. The tendency already emerged in the
2" grade, but increased considerably up to 5" grade. By then, pupils had received
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intensive training in solving proportionality problems. Although the size of the in-
crease differed between the distinct problem categories, this trend was general.

Study 2: How numbers may change solutions

Study 1, as well as otherresearch on the over-use of proportionality, might have
overlooked an important issue: the nature of the numbers in the problems, and its
possible impact on pupils’ responses. The proportional reasoning literature (e.g.
Hart, 1984; Karplus, Pulos& Stage, 1983) indicates that inexperienced proportional
reasoners sometimes are affected by the numbers in missing-value problems. If the
numbers form non-integer ratios (e.g. “Mixture A has 4 oranges to 10 parts of water.
Mixture B tastes the same and has 6 oranges. How many parts of water does it
have?”, in which the multiplicative jumps 4 — 6 and 4 — 10 are both non-
integer),pupils more often respond “additively” (*10 + 2 =12 parts”) instead of
proportionally than when the multiplicative jumps are integer.

The rationale underlying Study 2 (Van Dooren et al, 2009) is that this finding
about number influence also applies to the over-use of proportional methods in non-
proportional problems. So we aimed at finding out whether the “easy” integer ratios
in Study 1were an additional “seducing” element. A total of 508 pupils from Grades
4, 5 and 6participated in this study and solved 8 missing-value word problems (iden-
tical to those used in Study 1): 2 proportional ones and 6 non-proportional ones (2
additive, 2 affine and 2 constant problems).

The numbers in the problems were manipulated so that when reasoning propor-
tionally, one needs to work with integer ratios (I-version) or with non-integer ratios
(N-version). For each problem pupils received at random the I- or N-version. For
example, compared to the I-version of the “runner” problem, as given in the list of
problems for Study 1, with given numbers 5, 15 and 30, leading to “easy” propor-
tional jumps, the N-version was: “Ellen and Kim are running around a track. They
run equally fast, but Ellen started later. When Ellen has run 16 laps, Kim has run 24
laps. When Ellen has run 36 laps, how many has Kim run?’Correct (additive) rea-
soning for the I-version and N-version is equally easy, but proportional reasoning is
far less easy (though still possible, of course) for the N-version.

Pupils’ answers were categorised as correct (C), proportional (P), or other error
(O). For proportional problems, only C and O were used as categories.

With respect to the proportional problems, the I-version elicited 82% correct
answers while the N-version only elicited 57% correct answers. Results showed an
evolution by age.The difference between both versions was very strong in 4" grade,
smaller in 5" grade, and no longer significant in 6" grade. These effects are similar
to the ones reported by Hart (1984) and Karplus et al. (1983): I-versions elicit more
correct answers than N-versions, and this effect is stronger in younger, less experi-
enced proportional reasoners.
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As expected, for the non-proportional problems, N-versions elicited considera-
bly less P-answers than I-versions. For the additive problems, the I-version elicited
29% P-answers, and N-versions 12%. Percentages of C-answers showed the oppo-
site trend: 52% for the I-version and 73% for the N-version. So the non-integer ra-
tios seemed to prevent students from improper proportional reasoning and to apply
the additive strategy which is correct for this type of problems. For affine problems,
percentages of P-answers were 57% and 34% for, respectively, the I- and N-
versions, but instead the decrease of unwarranted proportional answers for the N-
version did lead to significantly more “other” errors (and not to significantly more
correct answers). For constant problems, percentages of P-answers were 62% and
36% for, respectively, the I- and N-versions, but, here again the lower percentage of
unwarranted proportional answers in the N-group did not lead to more correct an-
swers but to more other errors.

In conclusion, for the proportional problems, Study 2 confirmed the findings
from the literature: integer ratios facilitate correct reasoning. But for the non-
proportional problems, integer ratios also facilitate the over-use of proportional rea-
soning. 4™ graders are particularly sensitive to this effect. On the other hand, non-
integer ratios prevent the over-use of proportional reasoning. For additive problems,
the decrease of unwarranted proportional answers resulted in better performances,
but for constant and affine problems, pupils started committing other errors.

Study 3: The effect of a problem classification task

During in-depth interviews (De Bock, Van Dooren, Janssens & Verschaffel,
2002) in which pupils solved non-proportional geometrical problems, it was found
that pupils generally did not consciously and deliberately choose a proportional
strategy. In a mature mathematical modeling approach (see, e.g. Verschaffel,
Greer& De Corte, 2000), essential steps would be: (1) understanding the problem,
(2) selecting relevant relations and translating them into mathematical statements,
(3) carrying out the necessary calculations, (4) interpreting and evaluating the result.
The pupils from De Bock et al.’s (2002) study, however, seemed to bypass almost
completely all steps except step 3. Their decision on the mathematical operations
mainly resulted from a routine-based recognition of the problem type, the actual
computational work received most time and attention, and, after checking for basic
calculation errors, the result was immediately communicated as the answer.

In line with such observations, the overuse of proportionality might be weak-
ened if pupils paid more attention to the initial steps of the modeling cycle, that is,
the understanding of relationships between the relevant aspects of the problem situa-
tion and their translation into mathematical terms. So, when pupils are engaged in a
task with proportional and non-proportional word problems without the need to
actually produce computational answers, they might be stimulated to engage in a
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qualitatively different kind of mathematical thinking and develop a disposition to-
ward differentiating proportional and non-proportional problems. This assumption
was tested in Study 3 by administering a type of task that is rather uncommon in the
mathematics classroom: the classification of a set of word problems.

Interest in the value of problem classification and reflection on the relatedness
of problems is rather old. Polya (1957) already indicated that when devising a plan
to solve a mathematical problem, a useful heuristic is to think about related prob-
lems. Seminal work was also done by Kruketskii (1976) who indicated that high-
ability students differ from low-ability students in terms of their skills in distinguish-
ing relevant information, related to mathematical structure, from irrelevant informa-
tion, related to contextual details. Studies that actually used problem classification
tasks, however, are rare. Our main interest was to investigate whether pupils’ ten-
dency towards improper proportional reasoning could be weakened if pupils first
had to fulfil a problem classification task, a task in which they were not required to
produce computational answers.

A total of 74 6™ grade pupils participated in this new study (Van Dooren et al,
2011). Half of these pupils first had to solve a set of nine problems and then were
asked to classify a set of parallel problems (SC-condition). The other half had to
fulfil the same tasks but in the opposite order (CS-condition). Problems were either
proportional, additive or constant, so affine problems were not included in this
study. The classification task was introduced by the following instruction: This box
contains 9 cards with word problems. You don’t need to solve them. Rather, you
need to figure out which word problems belong together. Try to make groups of
problems that — in your view — have something in common. Put each group in an
envelope, and write on the envelope what the word problems have in common. Use
as many envelopes as necessary.

Pupils’ classifications were analyzed as follows. First, a P-group was identi-
fied. This is the group with the largest number of proportional problems. This group
acted as a kind of reference group. Next, an A- and a C-group was identified, respec-
tively containing the largest number of additive and constant problems. When more
than one group could be labeled as an A-group, the group with the higher score was
selected. Scores were defined as follows: the uncorrected score referred to the num-
ber of P-problems in the P-group, the number of A-problems in the A-group and the
number of C-problems in the C-group. The corrected score was the uncorrected
score minus the number of other problems that were in a group. For instance, the
uncorrected score of a P-group containing one “other” problemwas subtracted by
one to get the corrected score.

Results with respect to the classification task first revealed a high mean uncor-
rected P-score of 2.37 (out of a total of 3). So most pupils put at least 2 — many even
all three proportional problems in one group. In contrast, the corrected score is only
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0.4, indicating that pupils frequently also put some, on average almost 2, non-
proportional problems in the P-group. For the non-proportional problems, the uncor-
rected scores were lower, which also has to do with our scoring rules, but neverthe-
less reveal that many pupils did make separate groups for the additive and constant
problems.

Our main question, however, was: did the classification task have a beneficial
impact on the solution task, especially with respect to the non-proportional prob-
lems? One way to answer that question is to look at the individual solution profiles.
A frequency histogram of the number of correct answers to the six non-proportional
problems in the two conditions revealed that twenty two students in the SC-
condition answered none of the non-proportional problems correctly. In case of the
CS-condition, this was the case for only 11 pupils. At the other extreme, only one
student in the SC-condition answered five or more non-proportional problems cor-
rectly. In the CS-condition, this was the case for 7 pupils. So, although the classifi-
cation task was not beneficial for all pupils, those who first did the classification
task performed substantially better than the other group. When pupils work on a task
that invites them to analyse commonalities and differences between word problems,
they apparently engage in a deeper kind of mathematical thinking, which is benefi-
cial for later problem solving.

In conclusion, we can state that although pupils’ classifications were of rather
low quality there was still a moderately positive effect on problem solving after-
wards. This is promising, especially given the fact that the type of intervention was
very limited, with no explicit instructions, no feedback and no link between the clas-
sifying and solving task mentioned to the pupils.

Conclusion

The first part of this paper briefly sketched the recent history of Belgian
mathematics education at the primary level. A crucial episode in this history was the
rise (and fall) of New Math in the 1960s and 1970s. At least, New Math opened the
debate about how mathematics could be adequately taught to our youngsters. In
Belgium this debate led to a “balanced” curriculum with elements from the old
“mechanistic” tradition, with still some (minor) New Math accents, but quite
strongly inspired by the Dutch model of realistic mathematics education. New evo-
lutions aimed at making pupils’ transition between primary and secondary mathe-
matics education more fluently, seem to appear on the horizon.

Belgium also has a tradition in mathematics education research. A main re-
search line during the last decade focused on the illusion of linearity. This research,
exemplified in the second part of this paper, revealed, among other things, that the
tendency in young children to over-use additive reasoning in proportional situations,

24



Primary school students’ illusion of linearity: visiting research and practice in Belgian...

as it was revealed in many older studies in our field, is replaced in older pupils by an
over-use of proportional methods in non-proportional situations. This latter tendency
goes along with the development of pupils’ proportional reasoning skills.

From the three empirical studies briefly reported in this paper, we can draw
conclusions at different levels. A theoretical conclusion we can draw is that not only
key words or problem formulations, but also the (combination of) numbers in a
problem can be associated with a solution method. This association interacts with
students’ prior knowledge. From a methodological point of view, we can conclude
that assessing proportional reasoning should include also non-proportional prob-
lems, and in assessing the over-use of proportionality, one should realise that using
problems with integer ratios may strengthen the effect. For classroom teaching of
proportionality, we think we can draw a few recommendations: discuss explicitly the
(validity of) criteria pupils choose to apply proportional methods. Take care to use a
variety of examples, not sharing the same superficial task characteristics, and vary
the kind of tasks provided, in particular classification tasks seem to have a lot of
potential.
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CXBATAHE JINHEAPHOCTU KOJA, YYHEHMKA OCHOBHE
LWWKONE: MPEMNEA NCTPAXNBAHA U MNMPAKCE
Y HACTAB/ MATEMATWKE

Pesume. OBaj paj ce cacToju U3 JBa Jelia: HACTaBHE MpaKce U UCTpaknBama. Ha moverky
TOBOPHMO O TIPAKCH y HACTABH MaTeMaTHKE y OCNITHjCKMM OCHOBHHUM wLiKojama. Mako he akieHar
OUTH CTaBJbEH HA TPEHYTHY CHTYaIHjy, Hall IpUcTyn he Outn ucropujcku. YkpaTko hemo onuca-
TH KaKo ce HacTaBa MaTeMaTHKe, Iojia3ehiu 0J] MeXaHUIIMCTHYKE TPAJULHje U3 NEACCETUX TOANHa,
HaKOH KPAaTKOT aJlil HHTEH3UBHOT HOBOT IIEPHOJA TOKOM CEIaMICCETHX, Pa3BHjaia y IPaBILy yMe-
PEHO PEATHCTHYKOT MM SKJICKTHYKOT IPUCTYIa. Y JIPYroM Jely JajeMo HpHMepe HCTPaKUBarba
y HactaBu MaTemaruke y benruju. [aBHM npeaMeT UCTpaXUBamba y MOCIEIHb0] JeUeHUjH O1Ito je
CXBaTambe JUHEAPHOCTH KOJ YYCHHKA, Tj. HUXOBA TCHACHIMja Ja KOPUCTE JIMHEApHE METOIE Y
HEJIMHeapHUM cuTyalujama. [ToceOHy naxmy mocBeliyjeMo HallleM HCTpaXHBamby O HAuMHY Ha
KOjU YYEHHI[M OCHOBHE ILKOJIC PElllaBajy apUTMETHUYKEe TEKCTyainHe 3amaTke. Pasmarpahemo Haj-
BaKHHjE PE3yJITATe TOT HCTPAKMBAHA U FHETOB 3Ha4aj 38 HACTABHY MPAKCY.

Kmyune peuu: ocHoBHa 1IKoia, benruja, apuTmernka, TEKCTyallHU 3aJ1ally, HIy3uja O JHHE-
ApHOCTH.
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PAHA AJITEEPA N PAHOAJITEBAPCKO MNLLJBEHSE!

Aticitipaxii. Y 0OBOM TEKCTY HACTOjHUMO AaaMO CBOj IOMPHHOC KOHIENTYyalnu3alujH JOMEeHa
'pana anrebpa’ u mojma 'paHoanred0apcKo MHUILBEHE' YCIOCTaBIbakheM KOpesalije OBUX KOHCTPY-
KaTa ca TCOPHjCKMM KOHCTPYKTHMa 'MAaTEMaTH4KO 3Hame KOHLenara M 'MaTeMaTHYKO 3HAmbe
npoueca'. TepmuHn paHa anrebpa u paHoanred0apcKo MHILUBEHE (M MMOJMOBH TOKPUBEHH THM
TEpMHHIMa) OIMCAaHU Cy Ha 6a3u NpoydyaBama JOCTYIHE JIMTEpPaType O OBUM JOMCHHMA ald |
BJIACTUTUX NPOMHUIIIBAA O NMOTPEOH aKaaeMCKe 3ajelHUIIE Pean3aTopa HacTaBe MaTeMaTHKe 1a
HHBOJIBHpA elIeMEHTe airedpe y apuTMeTHuke CTpykrype. Y Hac, y BocHu u XepreroBunu, u y
HallleM HEIOCPEIHOM OKpYKEHY, OBU TEPMHHH jOII YBHjeK ce He mpuxpahajy y MOTHyHOCTH. Y
paay Cy HaBEJCHHU Pa3jio3M 3a Koje MPOLHjeYjeMO J1a MOTY OWUTH MOJCTHUIIAj aKaJeMCKHM 3aje/i-
HHI[@Ma MCTpaXHBaya MaTeMaTH4KOr 00pa3oBama, MareMarnyapa, ajld W peajn3aropa HacTaBe
MaTeMaTHKe y Hac, ja MOCBETe MKy PaHOAIre0apcKoM IPUCTYIYy apUTMETHYKHM CaJpkajuMa
MaTeMaTHKE y HIKHM pa3peiuMa OCHOBHE ILIKOJIE.

Kmwyune pujeyu u ¢ppase. apuTMETHIKO U paHOANT€0APCKO MUNLBEHE, MATEMAaTHIKA 3HAbA
KOHIIETIaTa U mpoleca.

1.YBopn

[Ipuje nBUje rogMHE OBU ayTOPH MOHYAWIH CY jETHOM O]l JOKAITHUX YacOIHca
4laHak ,,PaHa anre0pa — jeJJHO UCTPaXHUBAE O KOHIIENITHMA pjelliaBarba jeJHAYHHA
U HEjeJIHAYMHA CTyACHATa YYUTEJHCKOT mporpama‘. Pan je ombujen ca obGpasioxe-
BEM JIa CE ,,He Modice T080pUiliu 0 panoj aniedbpu ako ce uciuiyjy ciygeniiu'. Jlpy-
TA ayTOp OBOI TEKCTAa, KAao IYrOTOIMINELM IIpeAaBady KypceBa METOIMKE HAcTaBe
MaTeMaTHKE Ha YUYUTEJHCKOM MPOrpaMy ajld M porpamy oO0pa3oBama CpPeambOIIKOI-
CKMX HaCTaBHHKAa MaTeMaTHKe, y MOTIYHOCTH IpHXBaTa cTaB MelyyHapomHe 3ajen-

! Canpxaj Tekcra je caommrteH Ha Tpehoj mehyHapomHoj koH(pepeHIHju ,,MeToIcKu
aCIIeKTH HAacTaBe MareMaTHke, oapxkaHoj 14—15. jyna 2014. rogune Ha DakynreTy meAarouIKux
HayKa y Jaroausu.
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HUIIE UCTPAKUBAYA MATEMAaTHYKOT 00pa3oBama J1a YIeHUYKO U CTYJICHTCKO OBJIA/Ia-
Bamke BpcTaMa MaTeMaTHYKOT MPOMHUIbaka (Kao IITO Cy, Ha MpUMjep, CKYIIOBHO-
peNayjcKO MHUIUBCHE, APUTMETHYKO MHIUBEHE, apHTMETHIKO-pAaHOANTre0apcKo
MUIIJBCHE, alre0apcko MHIBEHE, TEOMETPHCKO MHUIUBCHE, JIOTHYKO MHUIIJBCHE,
¥ TOME CJINYHO...) HE 3aBHCH O] y3pacTa OHOTa KOju yuu. Mlako 0BaKBO MPUXBATAHkE
HHje CIIOPHO KaJlia je Y MUTamby Pa3Boj TEOMETPH]CKOT MHIIIBEEA KOJI YUCHHUKA HITU
cTyzaeHara, jep je Teopuja BaH XueleoBUX 0 HUBOMMA Pa3BOja TEOMETPHjCKOT MH-
Iubemka, Hactana 1956, onaBHo ommrTe nmpuxBahieH OKBUP 32 MPOI[jCHUBAKE YCIIje-
IIHOCTH y YYCHWYKOM M CTYICHTCKOM OBJIaJaBamy €IEMEHTHMa TOT MUIBEHA,
TaKBO MPHUXBATAKE jOII YBUjEK HE TIOCTOjU KaJlla Cy Y MIUTamlky alnre0apcku caapKaju
yHyTap JOMEHa 'HIKOJICKAa MaTeMaTHKa', I U JIOMEHa 'MaTeMaTH4Ka 3Hamba HEeOTll-
XOJlHA peau3aToprMa HacTaBe MaremaThke'. Y Hac, TepMUHHM 'paHa anredpa’ u
'paHOQNITE0apCKO MHUILBEHE' JOII YBUjeK HHCY npuxBahieHW yHyTap TOMEHa
McTpaxkuBame MaTeMaTUYKOr oOpa3oBama' M 'MeTonuka HacTaBe MaTeMaTuke' O]l
IjEJIOKYITHE aKaJIeMCKe 3ajeTHHUIIC.

Y oBOM pamy MU KETHMO J1a ONHUIIEMO InTa MelyHapomHa 3ajemHuIa UCTpa-
JKMBada MaTeMaTHUKOT 00pazoBama MmoapazyMeBa Mo TePMUHOM 'paHa anredpa’ Ha
OCHOBY TIperjiefia JOCTYITHE JIUTepaType O OBUM JIOMEHHMA, ajli M Ha OCHOBY BJlac-
TUTHX [IPOMHIUBaka. [1pu ToMe, HapaBHO, MPEBACXOTHO MHUCIMMO Ha KIbUTE:

—  T. Carpenter, M. Franke and L. Levi, Thinking Algebraically: Integrating
Arithmetic and Algebra in Elementary School, Heinemann, Portsmouth,
NH, 2003;

— J.J. Kaput, D. W. Carraher and M. L. Blanton (eds.), Algebra in the early
grades, Lawrence Erlbaum Associates / National Council of Teachers of
Mathematics, 2008;

— J. Cai and E. Knuth (eds.) Early Algebarization, A Global Dialogue from
Multiple Perspectives, Springer 2011,

M ¥ Hay4HEe WIaHKe MyOluKoBaHe y Bojehum yaconrcuMa u 300pHUIIUMA pajioBa
KOju TIOKpUBAjy JoMeH 'McTpakuBame MaTeMaTH4Kor oOpaszoBama'. Ha mpumjep,
gaconuc ZDM mocBeTtro je ckopo mujenu Opoj 37(1)(2005) pa3Bojy ydeHHYKOT
anrebapcKor MUINUBbCHA y HIKHM pa3penuma ocHoBHe mkoine. Yacomuc Teaching
Children Mathematics, y HamjepH Jja TOMOTHE y4YHTeJbUMa y MHBOJBHpAIbY alre-
0apckux canpikaja y apUuTMETHUYKE CTPYKTYpe, 3amodco je gebpyapa 2012. rogune
CepHjy WIaHaKa O OBHM KOHIIETITUMA.

OBpje hemMo M310KHUTH pasziore 3amTo Tpeba MHCUCTHPATH HA MHBOJIBUPAY
elleMeHaTa anre0apcKor MUIUUBECHA Y OCHOBHOIIKOJICKY apUTMETHKY. Y TOM LIUJBY,
noBezalieMo TeopHjcKe KOHCTPYKTE 'paHa anredpa’ u 'paHoanre0apcko MUNLIBCHE,
ca jeHEe CTpaHe, ca KOHCTPYKTUMA 'KOHEICNTyalHa MaTeMaTH4Ka 3Hama' WU
'TIpolleCHa MaTeMaTH4Ka 3Hama' ca Jpyre cTpaHe. AHanu3zupaheMo oBe KOHLIENTE ca
Pa3MUYINTHX acriekaTa / yHyTap pa3iIHdUTHX OKPYXKCHa: y KaTeTOPHjH MaTeMaTud-
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KX 3Hama HEONMXOJHUX YUHTEJPHMA, YHYTap CKyIa BjEIITHHA 'METOIMYKA 3HAha
HEONXOJHA yYHWTEJhbMMA', Al M yHyTap JOMCHA 'pa3yMHjeBambe IMpoIeca YIUTEIb-
CKOT ITOly4aBama M yICHUYKOT y4era' Yy HIKUM pa3pearMa OCHOBHE IIKOJIE.

Tekcr, nako je y mpBoj HaMjeHH OMO HaMjeHCH HAIlUM CTYACHTUMA JIPYTOT
IUKJIyca CTYJHUjCKOT MmporpamMa 3a odpa3oBame npodecopa paspenHe HacTape (y4u-
TeJha), MOXKE IMOCTYKUTH U APYTUM YHTAOIMMA KOjH JKele Jla ce 00aBUjecTe O KOH-
nentuMa 'paHa anrebpa’ u 'paHoanre0packo MPOMUILIBAE .

2. KomnoHeHTe anrebapckor Mubema

Anrebapcko munbewe, cmujenachu lllenun Kpejraep [31] (Kriegler: 1997,
2006), opraHu30BaHO je¢ y JIBHje IIaBHE KOMIIOHEHTE: pa3B0j MaTeMaTHYKOT MHIII-
JbeHa U cariiefiaBame (HyHIaMEHTATHUX aNre0apcKux wuieja. Anaruma MareMaTHy-
KOT MUIUbEHa CMATPaMO: aHAJUTHYKA CPEICTBA CBH]ECTH, CIICIHjaJIHE BjCIITHHE
pjemaBame podieMa, BjeIITHHE PE30HOBAbA U MOCCOHE PENPE3CHTATHBHE BjEIITH-
He. OyHnameHTanHe anrebapcke uiaeje MpeacTaBbeHe Cy JOMEHOM Y KOjeM Cpeic-
TBa MaTEMaTUYKOT MUIILJBCEA MOTY JIa Ce pa3BHjajy. Anredapcke uaeje cy mpeacra-
BJbCHE TIOCPE/ICTBOM TPH PA3IMUMTA ACIEKTa: aaredpa Kao arncTpakiija apuTMeTH-
Ke, anredpa Kao je3WK W anreOpa Kao je;aH alaT Koju HaM oMoryhaBa J1a aHajm3u-
pamo QyHKIMje 1 MaTeMaTHIKe MOJIeIe.

O xoMItoHeHTamMa anredapcKOT MUIJBCHA MAmkbe YIIO3HAT YUTANAIl MOXE II0-
rienaty tekcrose: [B] — [E], mwm tekcr [44] (Pomano, 2009) Ha HalieM je3HKy.

3. PaHa anrebpa n paHoanreb6apcko MULL/bEHE

Llejmc Kamyt je y cBoM Tekcty ,.[liua je aniebpa? Lllina je ariebapcko muw-
memwe? [25] (Kaput, 2008) okapakrepucao anred0apcKko MHUILBECHE MOCPEICTBOM
ciujencha nBa acnekra: (1) yoyaBame M UCKa3HWBamke FeHEepalIM3aliija MmocpeICTBOM
(hopMaTHOT ¥ KOHBEHITMOHATHOT cucTeMa cum0boiia; u (2) pacyhuBame MocpecTBOM
TUX CHUMOONMHYHUX (HOPMH, YKIbYy4UyjyhM CHUHTETHYKU BOhECHHM MaHHWITyJAIHjaMa
UM cuMOomukuM (opmama. Kao pesynrar Tux ompeamjesbemba, jesrpa aiaredap-
CKHX acmeKara y IIKOJICKOj MaTeMaTHIH Cy: (a) AnreOpa Kao CTyauje O CTPYKTypa-
Ma M CHCTEMHMAa allCTPaxOBaHHM O] apUTMETHYKOT padyHa ca OpojeBHMa aim U
BUXOBUX MejycOOHHMX OJHOCa, Tj. anreOpa Kao reHepanm3aiuja aputmeTHke; (0)
Anrebpa kao cryayje o GyHKIHjaMa, penanyjama u ca lbhiMa [T0Be3aHNMa BapHjall-
jama; u (B) Anrebpa kKao jeJlaH KjacTep MOJSJIOBama je3uKa Y Wby UCKA3UBambha U
MOJIPIIKE Pa3MUIILJbAbMa O CUTYyallrjaMa IPU TOM MOJICTIOBAbY.

3akspyunBama y anredpu cy nenyktusHa [42] (Radford, 2014. — y mrrammm). Jly-
uc Pendopa y moMeHyTOM TEKCTY U3HOCH KOHCTATallHjy Ja Cy MpPOLECH TeHepali3a-
[j¢ apUTMETHYKHUX TPABIIIHOCTH IMOCPEACTBOM Mpodama 1 Harahama eleMeHT apH-
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TMETHYKOT MUIIUBbEHH2, a He anrebapckor. OH MpUXBaTa CTAHOBUINTA J1a CE APUTMETH-
Ka ¥ anredpa pasliuKyjy U ca eMUCTEMHOJIONIKOT Al U Ca CEMUOTHYKOT CTAHOBUIIITA,
a He caMo ca KOTHUTUBHOT ctaHoBuITa [51] (Sriraman and Lee, 2011). ¥V aputmern-
I ce 0aBMMO M3padyHaBambUMa KOPHUIITESHEM KOHKPETHHX 00jeKaTa, 0K ce y anreo-
pu 6aBUMO TIpOIleCHMa ca aTlCTPakTHHM KoHnentuma. [Ipema tome, o m3paxaja mo-
Ja3e 3Hama ¥ pa3yMHjeBama KOHIENAaTa (Takiie, KOHIENTyallHa MaTeMaTHIKa 3Hamba),
QI ¥ 3HaWka W pa3yMHjeBama Mpoleca ca THM KOHLENTHMA (JIaKiie, IPOoIecHa MaTe-
MaTHuKa 3Hama*). Y 1uiby JyOJber pasyMjeBarmba OBUX TEOPHjCKUX KOHCTPYKATa, Cy-
TepUILIEMO YWTAOIy Ja, Ha mpumjep, moryiena tekcrtoBe [48] (Schneider and Stern,
2005) u[43] (Rittle-Johnson and Schneider, 2014. — y mrrammm).

Ha HHBOY OCHOBHOIIIKOJICKE MaTeMaTHKE, YICHUIIMA ITOKa3yjeMO KaKO HEIITO
¢byHKIMOHMIIE He o0jammbaBajyhu Te mporece. Anredpa ce mojaBibyje 4uM ce Mmoc-
TaBe nuTawa Jawino?', 'Kako?', 'Kako mu 3namo ga wiaxo wipebda?', /la au ce itio
MOdice TOKA3AmY U HA HeKu gpyiu Hayur?' ¥ TOME CIMYHO M MOKYIIAMO MMOHYIUTH
HEeKa MMPOMUIILJbaka KOja c€ MOTY MPUXBATUTH Kao BaIHHA 00jalllikbEmha 3a MOCTaB-
JbeHa THTama. [loacTriiana HEMpeKUIHUM H3BjeIITajuMa O YICHHYKHAM MOTEIIKO-
hama y oBiamaBamy anrebapcKuM Hjejama, akaJeMcKa 3aje[HHIla MUCTpaKHBada
MaTeMaTHYKOT 00pa3oBama ONpeaujeria ¢ 3a KOHIENT MOCTEIEHOT YBOhema
anrebapCKUX KOHIENATa Y apUTMETHYKE capiKaje Ha OCHOBY puxBaheHUX Mpolje-
Ha JIa TaKBO ONpe/rjebere oMoryhaBa yCIjelHiju pa3Boj aarebapcKor MUIUbEHA
KOJI yICHUKA.

VY noxymenty ,,JIpuHnunu u cTanmapau 3a MKOJICKY MaTemMaTuky Hannonan-
HOT caBjeTa yuutesba MateMatuke Cjenumenux Jlpxkasa w3 2000. roawHe (Buj.
[A]), nonyhena je cnujeneha nerepmuHanyja:

- Pazymumjeru obpacre, ogHoce u pyHKIuje;

—  TlpencraBsbaTé ¥ aHANTU3UPATH MATEMATHUYKE CUTYallUje U CTPYKType KO-
puctehu ce anredbapckoM CUMOOIUKOM;

- Kopucruti MonenoBame 3a Ipe/ICTaBIbatbe U Pa3yMHujeBatbe KBAHTUTATH-
BHHX OJTHOCA;

- YouaBaTu W aHANM3UPATH IPOMjEHE y Pa3IMYUTUM KOHTEKCTHMA.

IMpema u3Hecenom craBy Majkia Mapeja [36] (Murray, 2010), BaxxHO je mpu-
XBaTHUTH JIa € OBH MOYKEeJbHH UCXOAN OJJHOCE HE CaMO Ha yYEHHUKE CPeAbHX IIKOJAa,
Beh 1 Ha yUeHUKEe OCHOBHHMX IIIKOJIa IMIOYEBIIH O] HajpaHHjuX paspena. [Ipema ompe-
JljeJbeby 3HATHOT Opoja 4JIAaHOBA aKaJeMCKe 3ajelIHUIIC MCTpakMBaya MaTeMaTHy-
KOT 00pa3oBama, MMolydaBame yIYCHHKa alreOpu He Tpeba 0JBajaTH O MOoAy4aBamba

*CkpeheMo maxkmy YHTAaOIMMa Ja OBaj KOHCTPYKT He Tpeba IIOMCTOBjETHTH ca 3HAmUMa H
pasymujeBarmbUMa O/IBHjara NpoLEypa, Aakie, NpoLeIypalHuX 3Hawa. [IporeaypanHa 3Hamba
BUIIIE JINUE HAa IO3HABAILE PEIleraTa U MOCjeJOBake HCKYCTBA ca IPHMjCHOM THX pelernaTta.
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apuTMeTuny Beh, HampoTHB, TpeOa MHBOJIBUpPATH anreOapcKke KOHIENTE Y apUTMe-
TUYKE canprkaje KaJx rox je To Moryhe.

Takohe, BaxHO je mMpuUXBaTH N1a ce€ TEPMHUHOM 'paHa airebpa’ HEe TIOKPUBA OHO
ITO je Tpeballo HAyYWTH y CPeh0j KoM, BehnHa ucrpakuBava npuxBara CTaB,
KOju cy cBojeBpeMmeHo m3Hujenn Tomac Kaprentep u Jlunnma Jlesu[8] (Carpenter
and Levi, 2000), 1a je HauI rIaBHA LHJb YHYTap AOMEHa paHa anredpa ia ce 00e30u-
jene YYMOHHYKH YCIOBH KOju oMoryhaBajy pa3Boj alre0apCKor pa3MHILIBEHa KOJ
ydenuka. OHH, Kao W APYTH HCTpakuBa4M y oBoj obmactu ([4] (Boulton-Lewis at
all, 1998); [29] (Kieran, 2004); [17] (Domoney and Price, 2004); [37] (Nathan at all,
1996); [38] (Nathan and Koedinger, 2000); [39] (Norton and Cooper (int.)); [46]
(Schifter, 2009), [47] (Schifter at all, 2009)), mpOMOBUIITY KOHIIENT J1a pajl y JOMEHY
paHa anrebpa mojpasymMujeBa U3rpaamky, pa3yMHujeBame, JECKPHIIIN]y U ONpaBaa-
HOCT TCHepaln3alja apUTMETHYKUX KOHIICTATa, MPHUXBATAE W Pa3yMUjeBambe
pelpe3eHTalrja MaTeMaTHIKUX UJieja, ald U BbUXOBO 3aIMCUBame TOMONy cuM0oIia
U, kopucrehu Te cumbose, pasymujeBame M pjenraBame npodiema ([23] (Kaput,
1993), [24] (Kaput, 1998), [25] (Kaput, 2008), [13] (Carraher at all, 2006), [10]
(Carraher at all, 2008), [47] (Schifter at all, 2009)).

AKTHUBHOCTH y MaTeMaTHIIN HIDKUX pa3penia MOTY C€ ONUCATH Kao0 aKTUBHOCTH
MOCPEICTBOM UMEHUIIa / o0jekara (kao 1mTo cy OpojeBH, purype u Bapujadie), cBoj-
craBa o0jekara, Tj. Be3a usMely BuX (Tj. MpeankaTnMa) u Tpanchopmanrjama ooje-
Kata (maxie, rimaroiamMa). [Ipema munusery Enmzabere Bepen u Toma Kymepa
([54] (Warren and Cooper, 2005)), Moh mMaremMaTuke JeXKH y pelandjamMa U TpaH-
chopmaimjamMa Koje HacTajy youaBameM MPABUIIHOCTH U FbUXOBUM I'€HEPATHUCAHEM,
a He y o0jekTrMa. KoHCTpyKIIHja arncTpakTHX 110jMOBA ITUJb j€ MATEMATUIKOT Y4eHa
([49] (Sfard, 1991), [22] (Johnassen at all, 1993)). Jlakie, npu noaydaBamy MaTemMa-
THYKUM cajpkajuma, Tpebaiso Ou aa je GpoKyc Ha yYCHHWYKOM OBIIaJaBamy CTBAp-
HUM (YHIAMCHTAJTHUM BjElITHHAMA Y YOIIITABaKkY, IPEHO3HABAKY, Pa3yMUjeBalby
U KOPUINTEHY penpe3eHTalrja odjekara, KOHIIeNaTa, mpomeca U CBOjCTaBa, alld U
IPOIIjeHHBAKa CBPCXUCXOMHOCTH MaTeMaTHiKuX reHepanusanyja ([26] (Kaput and
Blanton, 2001)). Y4eHH4KO cTHUIak€ UCKYCTaBa y MPETXOJHO HaOpOojaHUM aKTHB-
HOCTHMa IIO/ICTHYE FHXOB Pa3B0j eJIeMeHaTa aare0apCKor MUIBEHA.

[Mpuxsara ce[52] (CreBanoBuh u capagnunu, 2014 — y mramnm) aa cy mehy
HAQjTIPUKIIAJHAJUM TIOJCTHIIAjUMa PaHOANTe0apCKOT MPOMUIILJbaka KojuMma Tpeda
MOJIBPraBaTH YYCHUKE HIDKHX pa3peia OCHOBHE MIKoe cnujenchu:

- TeHepaiu3alyja apuTMETHKE,

- youaBame (QYHKIIMOHAITHHX Be3a,

—  yodaBame pelalHjCKuX Be3a,

- BE3aHO Pa3MUIIbAE,

—  MPCHCHHUTUBAKE YIIOTE 3HAKA jETHAKOCTH.
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3.1. 'enepanu3zanuja apuTMETUYKHUX KOHIIETIATa.

OBaj TepMHUH ce OJJHOCH Ha 3aKJbYUHBAILE KOje Ce eKCIIOHHUpPa y IpoliecuMa Ka-
Jla YICHHUITM yOouaBajy HEKe MPaBUIIHOCTH KOje ce TM0jaBJbyjy TOKOM HHUXOBOT paja
ca omepanujama cabupama U MHOXKEHa (M IHXOBUM HHBEP3MMA — OIy3HUMAameM U
IjeJbemheM), U TBpImbaMa 4ujy he ompaBIaHOCT pa3yMHUjeBaTH 3HATHO KACcHUjE a
KOjy cajja MOTY 3allMCUBATH KOPHIITEHEM CHMOONHYKEe HoTanuje. EBO HEKOIHKO
npuMjepa:

[Ipu omnajgaBamwy BjelITHHAMA ca0upama M OJy3uMarba MPUPOJHUX OpojeBa
yuytap ckyna {0, 1, ..., 20} (mpyru pazpen), wmu ckyna {0, 1, ..., 20, 21, ..., 99,
100} (tpehu paspen), ydeHHIM youaBajy aa:

(a) HeKxm OpojeBu ce Mory nobutH, usmely ocrajuor, 1 Kao 30HMp JBa jenHaKa
opoja:

(0=0+0),2=1+1,4=2+2,...,20=10+ 10.

Oge OpojeBe 30BeMoO tapHu Opojesu. OBU W OHU ApyTH, 1, 3, ..., 19, KOjU ce He
MOTY TaKO IpEeACTaBHTH, YMHE YUTAB IIOMEHYTH CKyIl. bpojeBe KOju HUCY mapHH
OpojeBu, 30BeMO Heilaphu Opojesu. AKO ca a 03HAYUMO OWIIO KOjH TPUPOJAH Opoj,
Taza ce 30Mp a + a Moxe 3anucuBatu oBako: 2a. [locnuje yBohema oBe penpeseH-
Tanuje, cacBUM IPHPOJIHO je MOCTAaBUTH NHTame: Kako hiemo tpegciiasmaitiv He-
iapne bpojese?

[IpoGiiem npezacTaBibama MapHUX OpOjeBa MOXKE C€ MIIyCTPOBATH clivjenehum
(urypama /mprexxuma:

L] L] LI 1]
el L] 1] 1]
Durypa 2. ] 1]

®urypa 3. 1]

Qdurypa 4.
(Konctpyucano no yrineny Ha: [40] (Radford, 2011), [41] (Radford, 2012))

3aITo je KOHIIETT MapHoT Opoja BakaH?
[IpBo, KOHIIENT MapHOT Opoja oTBapa MOTYHHOCT Ja ce YUCHUIIH APYTOT pas3pe-
Jla YII03Ha]y ca JIOTHYKUM aTaTHMa:

—  Ipunyuii uckwyuera peher: Ilpupoaan Opoj je mapaH WK HEMapaH, |
- Ilpunyuii nexontipaguryuje: llpuponan He MOKE HCTOBPEMEHO OUTH Ta-
paH U HemapaH.
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Jpyro, KOHLIENT apHOT Opoja oTBapa MOTYHHOCT ycBajama anrebapcke HOTa-
[Mje anu W npaBwia 3aksbyunBama 'Modus ponens'. Ha nurame:Kaxo mu snamo ga
je 30up gea niapra 6poja ovieti Hapar OpPoj? MOXKEMO, KaKo je TO yoOu4ajeHo y HU-
JKUM pa3peIuMa OCHOBHE IIKOJIE, TOHYIUTH HEKOJIHNKO IIpUMjepa, Kao IMITo Cy:
BbpojeBu 2 u 4 cy napuu 6pojeBu (xunoreza) bpojeBu 6 u 12 cy napau OpojeBu
(xumoTesa)

2+4=6 (6 je mapan Opoj jepje 6=3+3) 6+12=186 (18 je mapan Opoj jep je
18=9+9)

36up napaux OpojeBa 2 u 4 je mapan 6poj 6.  30up napHux Opojesa 6 u 12 je na-
paHu 6poj 18.

HapagHo, 3akipyuak n1a je 30up OpojeBa 2 u 4 omeT mapad Opoj MOXKEMO TOcC-
MaTpaTH Ha ciidjeaehu HaumH:
BpojeBu 2 u 4 cy napHu OpojeBH, jep ce MOTY HAaIUCcaTh y O0JIHUKY

2=1+1ud4=2+2.
Axko cabepumo OpojeBe 2 u 4 0BaKO MPeCTaB/LEHE, IMAMO
244=(1+1)+(2+2)=(1+2)+(1+2)=3+3.

36up OpojeBa 2 u 4 mpencTaBIbEH je y 00IMKy 30Mpa ABa jeaHaka Opoja. Jla-
KJe, mpeMa npuxBaheHoj IeCKPUIIUjH TepMUHA ‘TiapaH Opoj', Taj 30up 2 + 4 je Ta-
kohje mapaH Opoj. 3axTHjeBamEeM O]l YYCHHKA Ja MPHUXBATe OBaKBa IMPOMUILbAHA
Kao BaJIMJHA CTaBJbaMO HMX Y TMO3UIM]Y Ja Ha 3HAK jeIHAKOCTH HE TJIelajy Kao Ha
cUrHan ja Tpeba M3BPILIUTH HeKa u3padyHaBama. OJ BHX Ce Ha OBaj HAYUH 3aXTH-
jeBa Ja mpuxBaTajy Ja ako y Hekoj jemHakoctu L = D mecHa cTpaHa mma, WIH OIH-
Cyje, HEKO CBOjCTBO, TaJia TO CBOjCTBO MMa U JIMjeBa CTaHA OBE jETHAKOCTH.

HapaBHO, MOkeMO TOHYIMTH H ciHjeaehe MPOMHILbAmkE, KOje MpeacTaBba
TCHEPAIHM3aLNjy YIPABO U3JI0KEHOT 3aKJbyIHBAHA.

Ipeiuiiociiaéxka 1: TlpBu Opoj je mapaH, ma ce MOXE MPEACTABUTH Kao 30Hp
JIBa jenHaka Opoja, perumo a + a.

Ipeitiiociiaéka 2: [Ipyru O6poj je mapaH, ma ce MOKe MPEJICTaBUTH Kao 30Hp
IIBa jeqiHaKa Opoja, perumo b + b.

3axwyuusarve: Cabepemo 30up a + a ca 30upom b + b. Jlobujamo:

(a+a)+(b+b)=(a+b)+(a+b).

3axwyuax: bynyhn na cy cabupiu Ha IECHO] CTPaHU MPETXOTHE jeIHAKOCTU
jenHaxu (IIpero3HaBamke perpe3eHTanyje napHor 6poja), 3aksbydyjemo na 30up (a +
b) + (a + b) mpexncrasspa napan 6poj. akie, 30up (a + a) + (b + b) Ha MHUjeBOj cTpa-
HH TOPH-€ jeJHaKOCTH je apaH 0poj.

Mo ananoruju, U3BOAUMO 3aKJby4Ke:

Pasznuxa gsa iapra o6poja je iiaparn 6poj.
36up unu pasnuxa gea neilapra opoja je iapar 6poj.
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36up unu pasnuxa uapHoi u HeilapHol 6poja je neiapan Opoj.

(0) xon cabupama aBormdpeHux Opojesa, Ha mpumjep 37 + 28 , MOXKeE Ce TTOC-
TynuTH, u3mely ocraior, Ha cnujenehn HaunH
37+28=(37+3)+(28-3)=40+25=65
WM, Ha IpUMjep, Ha ciujeaehn HaunH
37+28=(37-2)+(28+2)=35+30=65
VY moueTky, yYeHHK MOXKE J1a HaBe/Ie yOUeHY MPaBUIIHOCT pujeurmMa: 30up Ba
Opoja ce Hehe MPOMUjEHNTH aKo jeJHOM CabHpKy 10JJaMo HeKH Opoj a Taj UCTH Opoj
0Ily3MeMO O IPYror cabupka, win oOopHyTo. OBO CITy»KH Ka0 OCHOBA 332 CHMOOJIH-
YaH U3pa3 0JHOCa,
a+b=(a+c)+(b-c) (y3ycnosgajec<b)
=(a-c)+(b+c) (y3ycnoBpajec<a).
(B) Kazg omy3uMamo Opoj o 30upa 1Ba Opoja, Ha mpumjep (35+47)—27, 1o ce
Moke 00aBUTH Ha BHIIEC HAYUHA, PEIIIMO
(35+47)-27=(35-27)+(47-0)=8+47=55
35+47)-27=(47-27)+35=20+35=55
35+47)-27=(35+47)-(13+14)=(35-13) + (47 -14)=22+33=55
35+47)-27=82-27=(82+3)—(27+3)=85-30=55
35+47)-27=82-27=(70+12) - (20+7)=(70-20)+(12-7)=50+5=55

Hakiie, mpBo ymopeaumo Opoj ¢ Koju Oxy3uMaMo of 30upa a +b ca cabupiu-

A~ N SN~

Ma a u b amu 1 ca caMuM 30upom a + b . TokoM Tor ynopehuama 10 U3paxaja 10-
Ja3d YYEHHYKO pa3yMHjeBare penanuje mopeTka Mel)y mpupoanum OGpojeBnma.
Nmamo (HapaBHO, ciiujenehu 3akJby4lld Cy HAMjCHEeHH YIUTEIbUMAY):

- akoje ¢ <a, MOXeMO puMjeHnTd noctynak (a+b)-c=(a—c)+b,

- aKoje ¢ <b, MOXeMO puMjeHnTH noctynak (a+b)—c=a+(b—c),

- akoje as<c mb<c,ac<a+b, MOKEMO IPUMjEHUTH MOCTYIIaK

(a+b)-—c=(a—a)+b—-(c-a))
ITpencraBuMo ymamunan ¢ kao 30up asa 6poja. Ha mpumjep d +e=c mpu
yemy je 06poj d mamu o1 Opoja a a 6poj e on O6poja b. Caga umamo
(a+b)-c=(a+b)—(d+e) VYmamunau je npukasas kao 30up 6pojeBa
=(a—d)+(b-e) UsspwmeHo je mperpynucame 6pojeBa.
Koju naumn hemo ymotpeOutn 3aBucu on MehycoOHUX omHOca GpojeBa o KO-
jUMa ce KOHKPETHO pajid y KOHKPETHOM Oy3HMamy. BaxkHO je Ja pasyMujeMo uie-

3 3ak/by4rBame SKCIIOHUPAHO OB[je MPEBACXOJHO MMa HaMjepy IOrpalhe MaTeMaTHYKHUX

3Hamba y4ureiba, Tj. CBpCTaBaMo ra y nmapajurny 'MaTeMaTh4Ka 3Hamha HEOITX0THA y‘{I/ITe.ILI/IMa'.
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Jy KOja ce Hama3u y OCHOBU OBUX HM3padyHaBama. Hammwm 3amucuBameM moMohy
CJIOBa CaMO Ha3HAYaBaMO MOCTYITKE KOj€ MOXKEMO IIPUM]jCHHUTH.

3.2. YouaBame (HyHKIMOHATHUX BE3a.

OBaj TepMHUH Ce OTHOCU Ha YOIIITaBakhe HYMEPUIKHUX Mojiena. TakBu oOpaciu
YeCTO HACTajy OJl KOHTEKCTYalHMX CHTyalllja U MOTY C€ MPEICTAaBUTH CIIUKama,
OpojeBHUM JIMHMjaMa, (QYHKIUjCKUM Tabenama, CUMOOJIMYKOM HOTAlMjoM, rpadu-
KOHMMa, WJIM Ha HEKW Jpyru HaumH. Kao mpumjep koHmenrtyanmm3amuje QyHKIH]-
ckux Be3a, Exmzaber Bepen u Tom Kymep y Tekcry [54] (Warren and Cooper, 2005)
HaBoJie ciujenehu nmpumjep:

Yuauress: [a i nexo 3ua witia je gynxyuja?

VYdenuk: Jemu To je HemTo kKao pabpuika MamruHa?

Yuauress: [Ulita je pabpuuxa mawuna?

VYuennk: Moj Tata pany y jeaHoj Gpadpuim 3a MalliHOM B MHjeHa CTBapH.

Ha mpumep, y npyrom paspeny, kajia yaeHUKe mojaydaBamo opojesuma 1, 2, 3,
4, 5 ocnamajyhu ce Ha T3B. 00jEKTCKU IPUCTYI TOM IOAYy4aBamy, Tj. KaJla OBE TpH-
ponHe GpojeBe IpeCcTaBbaMO Kao KapJuHalle KOHAYHUX CKYIoBa, MOXe ce npehu
Ha TPOLECHU TPHUCTYII MOIYYaBakby U CKPEHYTH MMaXXha YYCHHUIMMA Ha ciujenche
YHECHUILIE:

-  0poj 1 je npBu npupoxax 6poj,
- wu3a 0Opoja 1 monmasu 6poj 2, u3a Opoja 2 nonazu 6poj 3, ..., u3a 6poja 4 10-
nasu 6poj 5, ¥ Tako aaJke.

VY nac, y Penyomunu Cprickoj, 6poj 0 ce momydasa nmocimuje 6poja 5. Ty Tpeba
HACTOjaTH Jla YUYCHHIU MPUXBaTe a y OpojeBHOM Hu3y 1, 2, ..., 5, 6poj O craBramo
ucnpen npupoaHor 6poja 1. Jlakie, HACTOjUMO N1a YYCHUIIM MPUXBATe KOHIEOT Ja
u3a cBakor Opoja monasu Opoj. KoHIenT omucaH riaroiioM 'monasutH’ je, y OuTH,
(dbyakmonanHa Beza usMel)y 6pojesa. bynyhu na 6poj 2 cimjenu uza 6poja 1, omgHo-
cHO Opoj 3 ciujenn n3a 6poja 2, U Tako Aajbe, TC Ja U3a pa3IuuUTHX OpojeBa jonase
/ cnjene pa3nTuYuTH OpOjeBH, 0BAj KOHIIENT Ha3uBaMo 'cienoeHuk’. To je, y OcHOBH,
NPUAPYKHUBAKE KOje CBAKOM OpOjy IPUAPYKYje TauHO jeqa Opoj.

Kao apyru npuMmjep y 1iby youaBama (QyHKIMOHATHUX BE3a MOXKE HOCITYKH-
THU 0o0jallilaBame orepaluje cabupama:

1+1=2, 2+1=3, 3+1=4, ..., 9+1=10, ...

Haxkie, Opoj cabupamo ca O6pojeM 1 Tako IITO y pe3yiTaTy yBHjeK N0OHjaMo
HBETroB ClieI0CHUK. AKO ca qO3HaYMM OWMJIO KOju IIPUPOaH Opoj, a ca a' ciaen0eHUK
Opoja a, Taja MOKEMO TIPUXBATUTH J1a jeTHAKOCT

a+l=a
olicyje IpUIpYKHBamke Koje mapy opojea a u 1 npuapyxyje 6poj a'. [lnay3ubuin-
HO TIPUXBATJBUB OJTOBOP
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a+2=(a+1)+1
Ha uTamwe 'Kaxo cabupamo nexu 6poj ca 6pojem 2?', OMHOCHO jeTHAKOCT
a+3=(a+2)+1,
KOja omucyje Kako cabupamo Heku 0poj ca Opojem 3 (ako Beh 3HAMO Kako ce cabupa
ca OpojeM 2), MOXKeMO YOIIITHTH U Ty TeHepaIn3alijy ONHCaTH pHjednma:
a) Tpeba cabparu 6poj a ca 6pojeM ¢ (Ipu yemy ¢ uuje 6poj 1).
b) Bpoj ¢ je cnenbenuk Hekor 6poja. Penumo naje c=b+1.
c) TlpeamnocTaBumMo ja 3HAMO KOJHUKO je a +b .
d) Ilpuxsaramo naje a+(b+1)=(a+b)+1.

Cana MOXXEeMO OJITOBOPHTH Ha THTAE KaKO MPECTaBIbaTH HETIApHE MPUPOIHE
Opojese. Bynyhu na je ounriienHo na cy HeNMapHU NMPHUPOTHHU OpojeBH CleAOCHUIH
MapHUX MPHUPOJHUX OpojeBa, HemapHe MpupoaHe OpojeBe MpeicTaBbaMO TaKo Jia
penpe3eHTanuju napHor o6poja gogamo 6poj 1:

2a+1,
MIPH Y€MYy CMO CJIOBOM @ O3Ha4YMJIM OWII0 KOoju mpuponaaH Opoj. [Jakmie, cioBo a Mo-
JKEMO 3aMjeHUTH OWIIo KojuM Opojem mu3 ckyma opojeBa {0,1,...,20} (apyru paspen),
wm ckyma {0,1,...,20,21,...,99,100} (tpehu pa3pen).

[IpoGiiem mpencraBbama HEMapHUX OpojeBa MOXKE CE HIIyCTPOBATH CIIHjele-
hum ¢urypama

N e ) N e A O e N | O
[] I R I N R N | I
®urypa 5. I:I I:I I:I I:I I:I
Qurypa 6. CID:I 7 I:II:I

urypa 7. I:I

®urypa 8.
(Konctpyucano no yraneny Ha: [40] (Radford, 2011), [41] (Radford, 2012))

[Monymumo cana pa3MHUIIIbamke KaKo O ce YUYCHHUIIMMA MOTJIA PEeIPEe3eHTOBATH
TBpAWa 36up gea Hellapua Opoja je tiapar 6poj. I3 HyMEepHUUKHX TpUMjepa:
5+7=12 (12 je mapan Opoj jep je 12=6+6)
7+13=20 (20 je mapan 6poj jep je 20=10+10)
OJTHOCHO W3 'apUTMETHYKOT TOKa3MBamba MpuMjepuma’;

a) Tpeba pokazaTh pa je 360p 3+5 napan 6poj;
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b) Bbpoj 5 je Hemapan Opoj ma ce MOXKe IPEACTABUTH Yy OOJIHUKY
5=4+1=2+2+1;

c) bpoj 7 je mHemapam Opoj ma ce MOXKE NPEACTABUTH y OOJIHKY
T=6+1=34+3+1;

d) 3aro ce 30up 5+7 MOXKE NPEACTABUTH y OOIUKY

547=(4+1)+(6+1)=(2+2+1)+(3+3+1)
=(24+3+1)+(2+3+1)

e) DByayhupa 36up (2 +3+ 1) + (2 +3+ 1) Ha A€CHOj CTPaHH rOpHe jeAHAKOCTH
IpeACTaBsa ITapaH Opoj jep je 30up ABa ucTa 6poja, 3aKkmpydyjeMo U Aa je 30up

5+ 7 Ha AMjeBOj CTpaHHU TOpHe jeAHAKOCTH TaKole mapaH 6poj;

YOIIITABaKkeM KOHCTPYHIIEMO 3aKJbyYHBahe:
Ipeitiiocitiaéka I: TlpBu Opoj je HemapaH ma ce MOXKe NPEJACTaBUTH Kao 30Hp
IBa jemHaka Opoja u Opoja 1, permMo a +a +1.
Ipemnociuaska 2: Jlpyru 0poj je HemapaH 1ma ce MOXe MPEICTaBUTH Kao 30Hp
IBa jeqHaka Opoja u Opoja 1, perumo b+b +1.
3axwyuusarve: Cabepemo 30up a +a+1 ca36upom b+ b +1. Jobujamo
(a+a+D)+b+b+)=(a+b+D)+(a+b+])
3axwyuax. Byayhu na cy cabupiy Ha JECHO] CTPaHU IPETXOIHE jeTHAKOCTU
jenHaku (Tpero3HaBamke pENpe3cHTalMje MapHOr Opoja), 3aKibydyjeMo na 30up
(a+b+1)+(a+b+1) npencrapiba napan 6poj. Jlakmue, 30up (a+a+1)+ b +b+1)
Ha JIMjeBOj CTPaHU TOPHE jeIHAKOCTH je Takohe mapaH 0poj.
Cabuparwe y ckyny [1 mpuponuux 6pojesa je (moacjehamo uuTaorie oBor TekcTa)
¢ynxmmja +:0x0 — 0 on nBuje BapHjadiie Koja 3a10BoJbaBa ciujenehe yciose:
(Va)(a+1=a"),
(Va)(Vb)(a+(b+1)=(a+Db)+1).
HapaBHo, MOXe ce JI0Ka3aTH, alu JOKa3d HKUCY jeJJHOCTaBHH, Ja TakBa (hyHK-

Mja IocToju U Aa je jenuHcrBeHa. [loncjehamo umraore, Takohe, Ha YMBEHUIY 12
TepMHH 'QyHKIMja' ToApasyMHujeBa ciujenehie 1Buje CTBapH:

a) 3a cBaku map TpHpOAHMX 6pojeBa @ u b mnocroju kommomar @7t b,
Tj. cabupasbe je AepUHHCAHO 3a CBaKH IIap IIPUPOAHHUX OpojeBa; U
b) (Va,a’.b,b’e)((a=unb=v)=a+b=u+v),

Tj. 32 map 6pojesa a u b kommnonar ¢+ b j€ jeAMHCTBeH.

Cmujenehu npomunubama Eprka Cyvuta ([S0] (Smith 2008)), Mapuje brantom u
Ilejmca Kanyra([3] (Blanton and Kaput, 2011)), paziukyjemMo Tpu Mojiena aHAITH3UPaba
MPABUITHOCTH ¥ Be3a Kao BpcTa (DYHKIIMOHATHOT MUIIUBbEEHa: (1) peKyp3UBHO Mperio3Ha-
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Bamb¢ MPABIITHOCTH YKJbYUYje MPOHAIAKCHEC BapHjallija YHyTap HA30BA BPHjSIHOCTH;
(2) KOBapHjaHTHO MUIIUBEHHE j€ 3aCHOBAHO HA AHAIIM3UPARY KaKO CC JIBUj¢ KBAHTUTATH-
BHE Pa3IM4MTe BEJIMYMHE MCTOBPEMEHO TOBE3YjY; H (3) KOPECTIOHICHTHO TIOBE3UBAHC
j€ 3aCHOBaHO Ha HICHTU(UKALIU]H Kopenarmja Mel)y Bapujabnama.

3.3. YouaBame penaiujcKux Be3a.

CacraBHHU 110 paHOAITe0apCKOr MOoAy4YaBama je (JOKyc Ha YYEHHUYKO PE30HO-
Bamke U JIMCKYPC KOju omoryhaBa ydeHHUIMMa 1a uieHTuduKyjy Bese melhy KoHuen-
THMa, a 3aTHM J1a, KpO3 pa3yMHjeBame THX BE3a, page Ha GOpMHUparby TeHepas3a-
nuja. OBaj JUCKYpC HE J0Ja3u NMPUPOAHO caM Mo cebu, Beh Mopa OWTH pe3ynTar
JI00pO TU3ajHUPAHOT HACTABHUYKOT IUiana. HapaBHo, 3a To je moTpeOHO 1a Taj Hac-
TaBHUK Pa3yMHje OCHOBHE anredapcke acneKTe cajpikaja KOjUM HACTOjH MOoAydaBa-
TH CBOj€ yYECHHKE.

Kako yueHHIn HIWKHX pa3peqa OCHOBHE LIKOJIE TIOUMIbY YUUTH O OpojeBHMa U
oreparyjaMa ca mbHMa, OHH OMax IOYHIbY YOUaBaTH PETYIapHOCTH y HAIleM Hy-
MepuukoMm cuctemy. OHU Oe3 mpoOiiemMa youaBajy mpomjeHe. [IpaBuimHOCT, Wim
reHepaimsalyja, WIycTpoBaHa OBJje — aKo je jelaH Opoj Mamu HEero JAPYrd M aKo
CBaKOM O] BHX J0JIaMo UCTH Opoj, Taxa he mpBu cabupak OMTH MamU O JPYror
cabupka — jemaH je mpuMjep yodaBama perianujckux Be3a. OBa KOHCTaTalmja je
TaYHa 3a CBaka TPW IMpUpoHa Opoja, Ha mpuMjep: Oynyhu na je 36 mame o 54, Tana
je u 36 + 58 mame on 54 + 58. OBa ce ujeja MOXKe IIPUKA3aTH alre0apckoM HOTAIH-
joMm Ha cnujenchu HauWH: AKO cy a, b U ¢ OWII0 KOju IPUPOJHK OpPOjeBH U aKo je a
Mame 011 b, Taja je a + ¢ Mmame o b + c.

HapaBno, ocraje orBopeHO muTame: Koju KOHIENT je MOKPUBEH TEPMUHOM
'Mame of'? 3amrTo roBopumo jaa je 'l mame ox 2'? PaHuje cMO ce OCBjeIMYILIH A
npuxBatamo jeqHakoctu '1 + 1 =2', 2 + 1 = 3', u Tako nasee. lbux Moxxemo pazymu-
jern, namely ocranor, u Ha cnujenehn HaunH: bpojy a Tpeba momatu 6poj 1 na 6u ce
nobro cienbeHuK a' Opoja a. YueHHIMMa JApyror paspela OCHOBHE IIKOJIE y Hac
OBaj KOHIIENIT MOKEMO HCKa3aTh pujeuuma: bpoj a je mamu o1 6poja a + 1, omHOCHO
0poj a + 1 je Behu ox 6poja a. [To ananoruju, jemHakoct '3 + 2 = 5' MOXKEMO pa3zyMu-
jern Ha ciujenehu HaumH: Jla O6u ce ox Opoja 3 mobuo O6poj 5 morpedHo je Opojy 3
noxatu 6poj 2. Hakie, 3 je Mame o1 5 jep je 3 + 2 = 5. ['eHepanuzanuja mpeTxoaHor
pa3MHIIUbamka MOXE Ce M3BPIIMTH Ha ciujenchu Haumn: Jla Ou kazanu na je 6poj a
MamH oJ1 Opoja b moTpebHO je fa MmocToju TakaB MpUpoaH Opoj u 1a je a + u=b.
3aro, Ha IpuUMjep:

- 'Sjemame0p9',jepjeS+4=9;

- Hcxkas '36 je mame o 17" Huje TavaH, Beh oOpHyTO '17 je Mame on 36' Oy-

ayhu na je 17 + 19 = 36;
- '36jemame 0p 54'jepje 36 + 18 = 54.
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YcraHOBIbaBamkE OCOOMHA peranyje 'OuTH Mamu o' oMoryhaBa y4eHHUYKO pa-
3ymujeBambe HeMoryher konTekcra. Ha mpumjep, cnujencha nponenypa ycranoBsba-
Bamka 0COOMHE OBE penaiyje:

Hacinasnux. la nu je 1 marwe og 12, /la nu je 2 marve og 2? 1 Tako najse. ..

Yyenux. He. Huje. 1 je jemnako 1 u 2 je jemnako 2.

Hacitiasnux. Kaxo hemo wio uckasaitiv pujeyuma’?

Yuenux. Bynyhu na je 1 jennako 1, He Mmoxke 6utu 1 Mame ox 1. AHanorHo, xa-
KO je 2 jemHako 2, He MOxke OuTH 2 Mame of 2.

Hacitiasuuk. Jla au o epujegu 3a d6uno xoju upupogan 6poj?Kaxo hemo o
uckaszaiiu pujeyuma?

Yyenux. Hujenan 6poj He MOke OMTH MambH 0] camor cebe.

Hacitiaenuk. Jla 3akpyunmo: bynyhu na 3a npuponan 6poj Bpujenu Ceaxu
0poj je jegnax camom ceOu MOXKEMO 3aKIBYIHTH JIa He Modice Ouitiu ga je 6poj marou
0g camoi cebe.

omoryhaBa ja y4eHHIIM yo4yaBajy MOCTOjaba HEMPUXBATIPHBUX CUTYallHja aKo IMOC-
TOjU HEKa CUTYyalHja Koja je Beh panuje npuxsahena.
[Toncjehamo unTaone Aa ce MPETXOAHO ONKCAaHA pellalfja Marbe 0g, y O3HAIM '
<',yckyny [J npupomHux OpojeBa opManHo yBoIU Ha cnujenchn HauuH:
Va)(Vb)(a<b < (Eu)(a +u= b)

Moske ce moka3aTH, aJld JOKa3W HUCY TPUBHWjAJIHH, Jla perannja < uMa Clivje-
nehe ocobune:

(Va)—(a < a) (KOH3MCTEHTHOCT ),
(Va)(Vb)(a <b= —(b<a)) (necumeTpuunOCT),
(Va)(Vb)(Vc)(a<bAb<c)= a<c) (tpaHsutuBHOCT), 1

(Va)(Vb)(Vc)a<b=a+c<b+c) (carmacHoct ca cabuparmem).

Haxue, ctpykrypa (U,=,+,<) je ypehena anrebapcka CTpyKTypa.

3.4. Be3zaHo pa3mulbame.

Kan xaxxeMo Jja y4eHHK BE3aHO Pa3MUIILIba MM Ja KOPUCTH BE3aHO pa3MHIL-
Jbarhe OHJIA MECJIMMO Ha TO Jia Kaja pjeliaBa MaTeMaTHYKH POOJIeM HCIHUTYje IBH-
j€ WY BHIIIE MAaTEMaTHYKUX UJCja aTepHATUBHO Ienajyhu Ha Be3y m3mel)y mux u
aHanM3upajyhin uX KOPHCTH T€ OIHOCE Y HAMjepH Ja pHjeld mpodiemM, dGopmupa
HEKY TBPJbY WIH MOKAXE J]a pa3yMHje CUTYaIUjy WM KOHIICTIT Y KOjH j& YKIbYYCH.
Y KOHTEKCTY apuTMETHKE, OBaj TepMUH je cxBaheH y ciaujenehem cmuciy: ,,YdeHu-
1 MOTY JIa TIPETO3Hajy MHOTO pasjMuuTHX OJHOoca u3Mel)y OpojeBa, omepanuja u
penanyja ca muma“ ([35] M. Molina at all, 2008). OBako pazymujeBame je O BeJu-
KOT 3Hayaja y MaTeMaThIy Oyayhu ja MHOTe OCHOBHE MaTeMaTHUKE UIEje YKIbYTy-
Jy omHOCE M3Mely pa3smHYUTHX perpe3eHTanuja OpojeBa, ay U orepalyja u perarm-
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ja m3mely mux. Cmarpa ce z1a je je3srpo MaTeMaTHYKOT pa3yMHjeBarba yCIOCTaBIba-
BE OfIHOCa U3Mely MareMaTHUKUX Wieja M KOHIIeTaTa. 3aTO BE3aHO Pa3MUILBbAE
omoryhyje na ydeHuI octBape ny0Jbe pa3yMujeBame y apuTMeTui. Hakon Tora,
afncTpakije Koje MpeTXoJie yJacky y anrebpy, Oyayhum nma cy moOpo 3acHOBaHe,
omoryhaBajy kBaluTeTHHje Oa3Wpame OCHOBHHMX KOMIIOHEHaTa anrebapckor pas-
MUIJbCHa. Be3aHo pa3MHIUBamkbe ce MOXKE Pa3BUTH HA PA3IHYUTUM aKTUBHOCTHMA
noMaxkyhu ydeHunmMa aa odpare maxmy Ha ogHOce usMel)y OpojeBa, ¢ jemHe crpa-
He, U olepalyja u penanyja ¢ apyre crpane. OBa 3Hama HE caMo J1a IOMaXxy y pas-
BHjalby apUTMETHYKOT 3HaKa HETO OCHAXKY]Y BjeIITHHE padyHama. Jla Ou ce moveno
ca OBaKBMM HAuWHOM pa3MHUIIIbama, YICHUIIMMA TpeOa oMoryhaBatu na TpeTupajy
MaTeMaTH4Ke MpodyieMe y KOjuMa Cy jeHauMHe W HejeqHadynHe O0jeKTH KOju ce
aHAIN3HPAJY

[MeT kBYYHHX HIEja MOMYMUPE HANTY TEOPHCKY MO3UIH]Y O BE3aHOM Pa3MU-
nubaky (O Be3aHOM pasMulllJbaiy, noriaenatd TekcT [36] (Murray, 2010) wnu
tekcT [52] (CreBanoBuh u capamuuny, 2014 — y mramnu) Ha HarieM je3uky. OHe
npaBe MocT u3Mel)y OpojeBa W omepalyja ca mHMa U MPEJICTaBJbajy BPJO BaKHE
KOMIIOHEHTE paHOoaIre0apcKor MUNUbEHA. Y TIPETXOAHO] ACIeHUjU cnujenchn koH-
[enTH OWITH Cy IPeAMET HCTPaKUBamba:

- VYHyTpamma CTpyKTypa HH30Ba ca OpojeBuma ([7] (Cai at all, 2011), [21]
(Jacobs at all, 2007));

- ExsuBanenmmje ([27] (Kaput at all, 2008), [35] (Molina at all, 2006), [32]
(Lins and Kaput, 2004));

- PasymwmjeBame crienuuuHOCTH OIepanyja — oJay3uMarma U KOMIIEH3Uupa-
Ba KopuilTemheM exkBuBaieHnuja ([S] (Britt and Irwin, 2011), [S3] (Step-
hens and Wang, 2009), [20] (Irwin and Britt, 2005));

- bpojeBnu koju ce mory mujemaru ([15] (Cooper and Warren, 2011), [19]
(Fujii and Stephens, 2001)), u

- Tenepammsamuje ([15] (Cooper and Warren, 2011), [34] (Mason at all,
2009)).

4. 3ak/by4yHe oncepsauunje

VY cBom uwnanky ([33] (Livneh and Linchevski, 2007)), dpopa JlusHe u Jlnopa
JIMHYeBCKU pacrpaBlbajy O TEOPHjCKOM KOHCTPYKTY 'TIOIydYaBame apHUTMETHKE 3a
anrebapcke umibeBe' ([16] (Davis, 1985), [1] (Arcavi, 1994), [18] (English and
Sharry, 1996)) ananusupajyhu ydeHnuke noremkohe ca HyMEpHYKHM CTPYKTypama.
One cy ynopehuBajie y4eHHYKe apUTMETHUYKE KOMIIETEHIIHjE ca pa3BojeM airedap-
CKHX CIOCOOHOCTH M OBJIIaIaHUM are6apcKuM BjelITHHAMA Y TOKY JBHje TOIANHE Y
YETHPH pa3HuUTe IIKOJIE TocMaTpajyhu nBuje rpyne yuenuka. [lpema nadopmanu-
jaMa W3HECEHHM Y TOM TEKCTY, YYCHUIIM KOjH Cy MOAy4aBaHu arebapcKuM Hjejama

40



Pana anrebpa u paHoanre6apcKko MULIIbEHE

MOCPEJICTBOM apUTMETHUYKHX CaJpkaja KacHHUje ca IMyHOM Mame moTemkoha oBia-
naBajy 0a3HMM (1M M HaNpeIHWjUM) anre0apckuM HiejamMa M anre0apckuM Bjel-
THHAMa O] KOHTPOJIHE IpyIle YYeHHKa KOojuMa HUje MpyKeHa TakBa MoryhHoct. Yak
je | rpyna y4eHuKa, IpolrjelkheHa Kao pu3nyHa rpyna Oyayhu na cy mHXoBe apuT-
METHYKE KOMIIETEHITMje Oniie CKpOMHH]E O] CTAHJApHHUX, NUMajla 3HauajaH yCIjex y
OBIIAJIaBay aNre0apCKUM caapikajuMa o] HCTE TAKBE KOHTPOJIHE TpPyTIe.

Hakre, pana anredpa Huje caMo oaroBapajyhu caapikaj, Beh mpeBacXoHO 1mo-
ceOHa METOJMKa HACTaBE MAaTEeMAaTHKE KOja CHa)KHHUjE IOIMPHHOCU Pa3BOjy CIoco0-
HOCTH (Ha IIpHUMjep, JIOTHYKOT MHUIIBEHA, aPUTMETHIKOT MUIUUBCH:A, Al U apUTMe-
THYKO-PaHOANTE0aPCKOT MUIIJBEHA) alld M TOYETHUX aNreO0apcKuX BjeIITHHA KOJ
oco0a Koje ce MoIy4aBajy.

[TpuxBaTtame KoHIENTa ‘paHa anredpa’ y muiby nodosblliama eJIeMeHTapHe Ma-
TEMaTUKE y HIDKUM pa3pelrMa OCHOBHE IIKOJIE TOJAPa3yMHjeBa MPOMjEHE HACTAB-
HHUX MpOorpaMa MaTeMaTuKe 3a Te paspene. HacTtaBHu mporpamu, ycMjepeHH Ka HH-
BOJIBUpAmY alre0apCcKuX eeMEHATa y apUTMETUYKE KOHIIETITe, Tpebaio aa Cy MHO-
ro KOXEPEHTHHUjU HETO je TO caja ciny4aj. Jemna rpyna ucrpaxkuBava — Jejpun Ka-
paxep, Ananynuja lllnuman, bap6apa bpusyena u dapen Epnect ([13] (Carraher at
all, 2006)) — ciujenehu pan [lejmca Kanyra([24] (Kaput, 1998)) u3Hmjena je cras na
je To Moryhe pamuTH a Ja ce Mpu TOME He 3aXTHjeBa Mpepaja YUTaBOT HACTABHOT
nporpaMa MaTeMaTHKe 3a HIDKE pa3peze ocHOoBHE mikoie. OBa anreOpan3aiuja apu-
TMETHYKHX CajapiKaja MoIpa3yMHujeBa KOHIMITUPAEe aKTHBHOCTH Ca HEKOJIUKO pa3-
JMYUTUX aclieKaTa TJe/amba Ha anredpy, ald H YIUTEIbCKHUX MPUXBATamha THX KOH-
nenara ([36] (Murray 2010)).

[lejmc Kayr u Mapuja bianton cy m3Hujenu craB ([26] (Kaput and Blanton,
2001)) na OCHOBHOIIKOJICKA pealli3aTOpH HAcTaBe MaTeMaTHKEe MMajy HEeIOBOJhHA
3Hamka, M U BPJIO MaJI0 HCKYCTBA Y A0OCE3amby HUJHEBA ITOBE3NBAHA APUTMETHIKIX
TBPIIHM Ca aKTHBHOCTHMA YOTIINTaBama W (opMmanmsanyje. JemHy NpeaBUIJBHBY
MOCJICAMILy OBOT HEJIOCTATKA MOYKEMO OITUCATH KA0 HEAOCTAaTaK pa3yMHUjeBamba U HE
0amn ycCIjenHor NpoljemhuBamka TyOrnHe 10Ce3ama YCIjeIHOCTH Y YICHUYKHM aK-
TUBHOCTHMA. AKO IIPUXBaTaMo MPOI[jeHy J1a peann3aTopuMa HaCTaBe MAaTEeMaTHKE Y
HIKHM pa3pelriMa OCHOBHE IIKoJie (YYMTeJhbUMa) y Hac HelocTaje 0ap jemHo of
3Hamka — MaTeMaTHIKa 3Hamka HEONXOHA YIUTEIPHMa, METOINYKA 3HAFka HEOMXO/I-
Ha YYWTEJpbHMA WM 3Hamba O MPOIeCHMa IOTy4yaBama U yuemha yecMjepeHa Ha paHo-
anrebapcKo MPOMUIIUIBAKE, TaJa je TOTIIYHO MPUXBAT/FHBA KOHCTATANIU]a 1 j€ HhHU-
XOBO YKJbYYHBAKC y OBaj JOMEH JOCTa BAXKHO 32 IHHXOB JaJbU MPOQMECHOHATHU
pa3Boj.

Hexonmko rpyma ncTpakuBada MaTEMaTHIKOT 00pa30oBama CBOjEBPEMEHO Cy
CAOMIITABATH PE3YITATE CBOjHX UCTPAKUBAKA y HACTOjarbUMa J1a MpoIiece MoayJa-
Barba OCHOBHHX MAaTEMAaTHUYKHX II0jMOBA yYEHHKA HIDKHX pa3pela OCHOBHE IIKOJIE
nocMmarpajy kpo3 anrebapcko counmBo. Melhy muma uctmaemo cimjenche: Tomac
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Kapnentep, Jlunna Jleu, Mapuja banton, [lon Kamyr, [lebopa Lludtep, Buprm-
Huja bacra6n, Cysan Pacen, Jluza Cejdepr, Bukropuja [lejxodc, Meran ®pank u
Mapraper Pumt Oynyhu na cy Ham muxoBu pagoBu goctynHu([9] (Carpenter at all,
2003), [2] (Blanton and Kaput, 2003), [21] (Jacobs at all, 2007), [45] (Schifter at all,
2008)). AcmekTH OBHMX HCTpPaKMBada PEIPE3CHTY]Y CTpaTerdjy anredpausaiuje
ApPUTMETUYKUX Cajprkaja MOCTYIKOM Koju Cy 3amodend Mapuja branton u [lejmc
KanyT cBOjuM TekcToM ,,Pa3BOj OCHOBHOLIKOJICKMX YYUTEha — OYM U YIIIH 32 aureo-
py* (,,.Developing Elementary Teachers — Algebra Eyes and Ears*) mybaukoBanom
2003. rogune y yyBeHoM vaconucy Teaching Children Mathematics. OBa cTpateru-
ja je dbokycupaHa Ha ciujenehe Tpu MpoMjeHe HACTABHUYKHX aKTHBHOCTH Y YYHO-
150701078

a) 'anreGpausanmja’ HHCTPYKIMOHOT MaTEpHjala;

b) mnoxacTHIAj YHEHHUKOT anre6apCKor MUILbERA;

C) CcTBapame YYMOHMYKE KYITYpe M HACTaBe MPAKCE KOj€ MOAPKABAjy
anredapcKa pe3oHOBamba.

HapasHo, ¢okycupame Ha HMHBONBHPAKE ANTeOApCKUX €IeMEHaTa y apuTMe-
THYKE CaJipikaje y HWKHUM paspeiiMa OCHOBHE IIKOJIC, MaKO HHUje Oail MOTIYHO
HOBO, HIIAK MOTPaXyje OJ aKaJIeMCKUX 3ajellHHAIA HCTPaKHBa4a MATEMaTHIKOT
o0Opa3zoBama M MaTeMaTuvapa, ajau W 3aje[HHIEC YIUTEJha Jla MPHUXBATE MPOMjCHY
NPUHIMIYjeTHO-(Qr1030()cke OCHOBE MHBOJBHPAHE y KYPHKYJIyME MaTEMAaTHKE 3a
Te paspene. AyTopy OBOT TEKCTa 3acTyIajy CTaB Jia Cy OKpyxkema 'Teopuja peanuc-
THYKOT MaTeMaTH4KOr o0pa3oBama' Win 'TeopHja MUAAKTHYKUX CHTYyalldja' MHOTO
MOTOJTHUjY MUJbE O] TPAJIUIIMOHAIHOT NPUCTYIAa KakaB ce NMpHuMjemyje y BehuHH
HAIIUX OCHOBHUX IKoJa. Te mpoMjeHe Tpeda aa o3BaHn4IM MHUHUCTAPCTBO MPOCBje-
Te U Kyntype Pemybnmke Cpricke, y ckiiaay ca HalluM 3aKOHOM O OCHOBHOM 00pa-
30Baby U BaCIUTAY.

Kajn ydyeHunm HWKuX paspeia OCHOBHE IIKONIE (OTPAHUYEHU CBOjUM apHTME-
TUYKHM 3HABUMa) MOYUBY YUYUTH HEKe anre0apcKe KOHIENTE MOABPTHYTH Cy 3aX-
THjEeBUMaA JIa pa3yMujy Te ajredapcke uieje, Te 1a OBJIaaBajy oJaropapajyhum anre-
0apckuM BjeIITHHAMA MaHUITYJIMCakha HAYYCHHM anre0apcKuM KoHIenThMma (Kao
IITO Cy, HAa TpHUMjep, alreOapCKu acleKT pjelllaBara jeIHAYMHA W HEjeTHAaYMHa,
TeHepaIn3aldja apUTMETHIKIX MPABUIIHOCTH, U TOME CIMYHO). TH 3aXTjeBH IOJ-
CTHYY pPa3BOj ILHXOBHX airebapckux crmocoOHocTH. Te crmocoOHOCTH Ha3WBaMo
'paHOoATe6apCKO MULIUBEHE'.

Pana anrebpa u paHoanre6apcko pe30HOBamkE je pejJaTHBHO HOBa 0o0JacT wuc-
TpaKHBama y MaTeMaTHUKOM 00pa3oBamy. Y HEJaBHO MyOJWKOBAHO] KHH3H ,,PaHa
anrebpamzanmja“([6] (Cai and Knuth, 2011)), Kaponun Kupan je y cBom mpumory
([30] (Kieran, 2011)) cyonumupaia UHTEHIIHjE aKaJIeMCKe 3ajeJHAIC UCTPaKUBada
MaTeMaTHYKOT 00pa30oBama Jja Ce HACTABE UCTPAKUBAKA Y HAMjepH Ja ce JA0JaTHO
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pacBHjeTIie MPOIECH pa3Boja paHoaNredapckor MHUNUbEHa (okycupajyhu ce Ha
ciujenehe Teme:

-  pa3MHIUbamka O OMIITOCTH youaBajyhu UX y moceOHOCTHMA;

-  pa3MHIIbabe O 3HAYCHHMa YOUCHUX MPABUIIHOCTH;

—  BE3aHO Pa3sMUIIIBAKE O KOJMYMHAMA, OpPOjeBHMMa U HYMEPUYKHM OIepa-
nujama;

-  pasMHIUBAKE O PEATHUM OJHOCHMAa O0jeKaTa KOHTEKCTYyalHHX MpolJe-
Ma;

—  KaTeropujaiHo / MOjMOBHO pa3MUIILIbAkE O TPOIIeypama;

- mpensubame, MPETIOCTABIbAE U MPOI]jCHUBAKE; U

- MOCTyIame, carjiefiaBambe U OMMCHUBabepa3Boja enemMeHara paHoanredap-
CKOT MHIIBEEHA KOJI 0c00a Koje yde.

Ha kpajy, anu He Mame BaXHO OJ] IPETXOJHOT, MOLJIO OM ce KOHCTAaTOBAaTU Ja
KOHIlenTyanu3amnyja gjoMena 'Pana anrebpa’ u 'paHoanre6apcko MHIUBEHE' MOapa-
3yMHjeBa Jia Y4YUTEJbY pa3yMH]y M MOTY KOPUCTHTH OeHe(duTe KOHCTpyKara
'KOHIICTITYaTHO MaTeMaTHUYKO 3HaWke' M 'MaTeMaTHuYKa 3Hama mporeca’. Tpedanao ou
Jla je HaMjepa Y4HMTelha, MPUXBATAkEM paHOoAIrebapcKor MPUCTYIA MONydYaBamby
APUTMETUYKUX CaJpiKaja CBOJUX YUCHUKA, A3 TU3ajHUPA AUAAKTUYKA MUAJBE Y KOME
ce oMoryhaBa y4eHHIIMMa Jla IPUXBATajy MOCTOjame o0jekara KOju HacTajy YOIIl-
TaBambeM, TeHepan3alijaMa U ancTpaxoBameM, Te aa 0e3 Behux moremkoha 6apa-
Tajy TUM o0jekTumMa. Jlakie, mpuxBaTameM KOHIICTITa paHa anredpa U MOACTULIAheM
pasBoja paHoanTe0apcKOr MHIJBEHA KOJI CBOjUX YUEHHKA, Hamjepa ydyuTesba OU
Tpebao Ja je KOHCTpyUCame KOTHUTHBHUX PaBHU KOJ YYCHHKA KOje TOAYy4aBajy,
QM ¥ YYCHUYKO TPUXBATakbEe BIaarkba THM 3HAlUMa, CIIOCOOHOCTUMA M BjEIITHHA-
Ma WHTETPUCAHHM Y TUM PaBHUMA y KOjUMa CYy CMJCIITCHU KOHIIENTH I0jMOBA U
KOHIICIITH TIPOIIECca ca THM MOjMOBHAMA KOjH HACTAjy CaMO y F(bUXOBHM YMOBUMA.
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Early algebra and early algebraic reasoning

Summary. In this text we have intention to give our contribution to conceptualize domains
Early Algebra and Early Algebraic thinking making connections of these notions with theoretical
constructs ‘Mathematics knowledge of concepts and processes’. These terms — Early Algebra and
Early algebraic thinking - (and notions covered by these terms) are described based on our own
research and readings from the body of literature focused on Early Algebra and Early Algebraic
reasoning. In this article we offer some reasons to be motive to academic societies of researchers
of mathematics education, mathematicians and teachers in our area to focuse on Early Algebraic
approach of elementary school Arithmetics.

Key words and phrases: Arithmetics and Early Algebraic thinking, mathematics knowledge
of concepts and processes
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TECHNIQUES FOR TEACHING PROBABILITY TO
ELEMENTARY STUDENTS

Summary. Probability is the branch of mathematics that describes randomness. The devel-
opment of students’ mathematical reasoning through the study of probability is essential in daily
life. The inclusion of activities dealing with experimental probability in the elementary school
enhances children’s problem-solving skills and provides challenges for children in a mathematics
program. Making experiments is a helpful tool because they allow children to visualize and ex-
perience probability in understandable and memorable ways. We give some techniques for teach-
ers how to introduce kids to the theory of probability.

Key words: experimental probability, probability activities, probability games, understand-
ing of randomness

Introduction - The importance of teaching probability in
the elementary classroom

We live in an information society. We are confronted with quantitative infor-
mation at all levels of endeavour. Charts, graphs, rates, percentages, averages, fore-
casts, and trend lines are an inescapable part of our everyday lives. We are con-
fronted with arguments that demand logical, scientific reasoning, even if we are not
trained scientists. We must be able to make our way successfully through a maze of
reported “facts” in order to separate credible conclusions from specious ones. Milton
(1975) suggested the following reasons for introducing probability as early as the
primary level:

- The basic role which probability theory plays in modern society both in
the daily lives of the public at large, and the professional activities of
groups within the society, e.g. in the sciences (natural and social), medi-
cine and technology.

49



ARPAD FEKETE

-  Probability theory calls upon many mathematical ideas and skills devel-
oped in other areas of school coursed, e.g. set, mapping, number, count-
ing, and graphs.

—  Students are able to work in a branch of mathematics, which is relevant to
current activities in life. (p. 169)

The committee for the Goal for School Mathematics, the report of the 1963
Cambridge Conference, recommended introducing basic ideas of probability very
early in the school program. The study of probability allows a learner to make sense
of experiences involving chance. If students are to understand probability at a deeper
level in high school and college, then the skills necessary for its mastery must begin
in the elementary grades (NCTM, 2000), as early in the school year as possible. The
kind of reasoning used in probability is not always intuitive, and so it may not be
developed in young children if it is not included in the curriculum (NCTM, 2000).
Recommendations concerning school curricula suggest that statistics and probability
be studied as early as elementary school (MSEB, 1990; NCTM, 2000). The learning
of probability in early grades will provide students with a stronger foundation for
further study of statistics and probability in high school. Many middle and high
school students have difficulty understanding how to report a probability. Inadequa-
cies in prerequisite mathematics skills and abstract reasoning are part of the problem
(Garfield & Ahlgren, 1988). These difficulties may be due to little or no curriculum
instruction for probability given at the elementary school level. The challenge is to
relate to children and engage them in learning experiences in which they construct
their own understanding of probability concepts. There are a number of games and
activities that teachers can incorporate into their lesson plans to help explain the
theory of probability and statistics to pupils in a creative and interactive way.

Experimental probability in the elementary school

Experience with probability can contribute to students' conceptual knowledge
of working with data and chance. This experience involves two types of probability-
-theoretical and experimental.

Experimental probability refers to the probability of an event occurring when
an experiment was conducted. In such a case, the probability of an event is being
determined through an actual experiment. Mathematically,

Number of event occurences

Experimental probability = Total number of trials

For example, if a dice is rolled 6000 times and the number 'S' occurs 990 times,
then the experimental probability that '5' shows up on the dice is 990/6000 = 0.165.
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On the other hand, theoretical probability is determined by noting all the possi-
ble outcomes theoretically, and determining how likely the given outcome is.
Mathematically,

Number of favorable outcomes

Theoretical probability =
Total number of outcomes

For example, the theoretical probability that the number 'S' shows up on a dice
when rolled is 1/6 = 0.167. This is because of the 6 possible outcomes (dice showing
1,2, '3','4",'5",'6"), only 1 outcome (dice showing 'S') is favourable. As the number
of trials keeps increasing, the experimental probability tends towards the theoretical
probability. To see this, the number of trials should be sufficiently large in number.
(The Law of Large Numbers)

Experimental probability is frequently used in research and experiments of so-
cial sciences, behavioural sciences, economics and medicine. In cases where the
theoretical probability cannot be calculated, we need to rely on experimental prob-
ability.

Current and past recommendations for the mathematics curriculum identify ex-
perimental probability as one of several critical basic skill areas that should occupy a
more prominent place in the school curricula than in the past (Mathematical Sci-
ences Education Board [MSEB], 1990; NCTM, 2000). Probability activities push
children to devise ways to deal with uncertainty and provide opportunities for them
to formulate and test ideas. In addition, experiments in probability provide contexts
in which students apply the arithmetic they are learning.

Teaching probability games or activities - Dice sums

This activity [10] focuses children’s attention on investigating the probabilities
of the sums that come up when two dice are tossed.

—  Students play with a partner.

—  Partners will need 11 counters and a 2-to-12 number line.

—  The students arrange their counters on their number line. They can do this
in any way they wish: one counter per number, all counters stacked on one
number, or counters grouped in any way they would like.

—  Once all teams have placed their counters on the number line, the teacher
rolls the dice and calls out the sum of the dice.

—  If they have a counter on that number, they remove it. For example: If the
teacher rolls an 8 and they have a counter on 8, they remove the counter
from the number line. If they have more than one counter on 8, they only
remove one counter per roll.
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—  The idea is to be the first team to remove all their counters. The teacher
encourages students to talk with their partner about how they would like to
arrange their counters to be the first team to have them all removed.

—  Students are not allowed to re-arrange their counters once the game be-
gins.

— As the game is played, the teacher asks students what numbers they are
waiting to be rolled. Discussion should take place during the game about
numbers that were “good” ones and numbers that did not come up as
quickly.

—  The teacher can discuss which sums seem to be coming up more often
than others and he asks winners to report their winning arrangement.

—  The teacher hands out additional number lines and two dice to each pair of
students so they can play the game with each other. The teacher encour-
ages them to discuss their arrangements to see what they can learn.

Possible discussion questions:

—  Which number comes up most often? Why do you think this is so?

The teacher have to lead students to discuss how many ways there are to arrive
at each sum. For example: There is only one way to get 12: a six and a six. There are
several ways to get 7: a three and a four, a five and a two, a six and a one, etc.

The teacher asks students to think about how they would now arrange the
counters to try to win the game. The teacher leaves materials out for as long as there
is interest in the game. This will give students a chance to solidify their strategies for
winning the game; hopefully understanding that some numbers come up more often
than others for very good reasons.

In connection with dice sums the teacher can motivate children with a short
part of history of probability. First dice game mentioned in literature of the Christian
era was called Hazard. Played with 2 or 3 dice. Dante mentions this game. A com-
mentor of Dante puts further thought into this game: the thought was that with 3
dice, the lowest number you can get is 3, an ace (one) for every die. Achieving a 4
can be done with 3 die by having a two on one die and aces on the other two dice.
Cardano also thought about the throwing of three die. 3 dice are thrown: there are
the same number of ways to throw a 9 as there are a 10. For a 9: (621) (531) (522)
(441) (432) (333) and for 10: (631) (622) (541) (532) (442) (433). From this, Carda-
no found that the probability of throwing a 9 is less than that of throwing a 10. In
addition, Galileo wrote about die-throwing sometime between 1613 and 1623 (Hald,
1990). Essentially thought about Cardano's problem, about the probability of
throwing a 9 is less than throwing a 10. Galileo had the following to say: Certain
numbers have the ability to be thrown because there are more ways to create that
number. Although 9 and 10 have the same number of ways to be created, 10 is con-
sidered by dice players to be more common than 9.
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One-Die Game - Game of Pig

Students need many experiences tossing one die, collecting data and analyzing
that data to construct meaning for the probability of the different outcomes. Since a
small student sample is often skewed, it is necessary for teachers to help students
collate class data to better approximate the theoretical probability that the outcomes
of tossing a single die are equally likely.

In the Game of Pig [11] students collect points for each toss of the die unless a
ONE is tossed, which means they lose all of the points they have collected in the
round. To prevent losing their points, students may elect to stop at any point in the
game before a ONE is tossed and they get to keep the points they collected but get
no further points. Students love the game and begin to appreciate that theoretical
probability and experimental probability are often quite different. Directions:

—  The teacher needs one die.

—  Toss the die and announce the results.

—  Students write down that number.

—  Toss the die and announce the results.

—  Students write down that number and add it to the previous number.

—  Toss the die and announce the results.

—  Students write down that number and add it to the previous total.

—  Continue playing and accumulating points.

—  Players may continue to accumulate points until a one is tossed. When a
one is tossed, every student still playing loses all of his/her points for that
round.

— A player may decide to stop at any point before the die is thrown again.
He/she puts down his/her pencil and stands quietly at the desk. Once
standing, the student may not collect any more points. He/she gets to keep
all of the points earned before standing. Play continues until a one is
thrown, or until all students are standing.

— A game is three rounds. Highest point total wins the game.

The game of Pig is simple to describe, but is it simple to play well? More spe-
cifically, how can we play the game optimally? Knizia (1999) describes simple tac-
tics where each roll is viewed as a bet that a 1 will not be rolled: ,, ... we know that
the true odds of such a bet are 1 to 5. If you ask yourself how much you should risk,
you need to know how much there is to gain. A successful throw produces one of
the numbers 2, 3, 4, 5, and 6. On average, you will gain four points. If you put 20
points at stake this brings the odds to 4 to 20, that is 1 to 5, and makes a fair game.
...Whenever your accumulated points are less than 20, you should continue throw-
ing, because the odds are in your favor.”
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Heads & Tails Game

This activity [12] provides pupils a possibility to realize that the probability of
throwing a heads or tails is equally likely. A coin is a great tool for introducing the
idea of probability, since young students are familiar with the concept of heads or
tails and many have observed coin flips at the beginning of athletic events. Discuss
the likelihood of either side landing face-up as 1/2 or 50 percent.

One student is heads and one student is tails. Students start their markers on the
star in the middle of the snake. If the coin lands on heads, the heads person moves
his/her marker one space toward the head of snake. If the coin lands on tails, the tails
person moves his/her marker one space toward the tail of the snake. The first person
to reach the head or tail of the snake wins the game. Students should enter the win-
ner on the class tally chart as a data collection exercise. Class discussion should
focus on analyzing the data to determine if the game is fair or not.

Fa
i
. L. A
L/
anp

Figure 1. Gameboard

In connection with this game students can calculate the number of heads if we
toss a coin several times. We tell a method to help students in this calculation.

When we toss a coin, there are two possibly outcomes. It can be a head or a
tail, which are both equally likely. (We demonstrated it in the previous game.) Say
that you are going to toss three coins, and you want to work out the probability of
only one head (and so two tails). The possible outcomes are: TTT, TTH, THT, THH,
HTT, HTH, HHT, HHH. All these outcomes are different, and they are all equally
likely. There are 8 of them. There are 3 tosses with only one head: TTH, THT, HTT.
So the probability is 3/8.

The counting method works, and is very good for getting the right answer with
a small number of coins. However, for larger numbers, we need a more mathemati-
cal approach. We know that the probability will be a fraction, and we know that the
denominator is 2" for n coins. The problem is working out the numerator. We don't
want to count all the cases where it happens. What we can do is start with one coin,
then add a coin at a time, and see what difference it makes to the probability. This
starts to build up a pattern.
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The probabilities for throwing a single coin are obvious:

if coin if coin | total of
is a head | is a tail these

chance of 1 head 1 0 1

chance of no heads | 0 1 1

Figure 2. The chances with one coin

Now we add a coin. It will either be a head or a tail. We consider the probabili-
ties separately. If it’s a head, then the result for both coins will be either 2 heads or 1
head. If it’s a tail, then the result will be either 2 tails (and so no heads) or 1 tail (and
so 1 head). We can write down these probabilities, and get the final probability by
adding them.

if new coin | if new coin | total of
is a head is a tail these
chance of 2 heads | 1 0 1
chance of 1 head 1 1 2
chance of no heads | 0 1 1

Figure 3. The chances with two coins

We add a third coin. The logic is the same, except we have more cases to consider.
But you can see that we're just copying the probabilities from the previous case.

if new coin | if new coin | total of
is a head is a tail these
chance of 3 heads | 1 0 1
chance of 2 heads | 2 1 3
chance of 1 head 1 2 3
chance of no heads | 0 1 1

Figure 4. The chances with three coins

We add a fourth coin.

if new coin | if new coin | total of
is a head is a tail these
chance of 4 heads | 1 0 1
chance of 3 heads | 3 1 4
chance of 2 heads | 3 3 6
chance of 1 head 1 3 4
chance of no heads | 0 1 1

Figure 5. The chances with four coins
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The pattern that emerges from this example is something called Pascal's trian-
gle. Every line is made by adding the two numbers in the line above. You assume
that there are zeros at the start and end of each line, and you start with a one in the
top row. Pascal's triangle crops up a lot in probability. In particular, take the n™ row
of Pascal's triangle, and the m™ number in it, and you have the numerator of the
probability of finding m heads when tossing n coins.

1
7N
1 1
SN /N
1 2 1
SN /N SN
1 3 3 1
SN S N /N SN
1 4 6 4 1
SN N /SN S NN
1 5 10 10 5 1

ISNSN SN SN SN
1 6 15 20 15 6 1

Figure 6. The Pascal’s triangle

Adjustable Spinner

Adjustable Spinner [3] is an activity that allows pupils to measure probability
according to the number of times a pointer is spun and how often it stops on the
different sectors of a spinner. The teacher asks his/her pupils to adjust the number
and the size of the sections on the spinner to vary the probability outcomes. The
probability results will be reflected in a table that measures both experimental and
theoretical probabilities so students can compare the results of each setting after they
spin.

Materials of the game: spinners, game board, counters (for game pieces), paper
clips, paper, pencils.

Finish 4 28 ( 21 ( 26 ( 25
Paper-Clip Spinners Diagram ) \ A A\ o
20 ) 21 ) 22 23 ) 24
o /
F
19 18 17 16 15 &
_ NG
\ '>" Ij
10 1 12 13 14 o
/ » Q
9 ( 8 7 6 5 o,
\ %)
\ \ /&
Start ) 1 ) 2 ) 3 ) 4

Figure 7. Accessories.
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Procedures:

—  Put the students in groups of four. One player will spin the paper clip on
the spinner while the other three players move their individual game
pieces based on the outcome of each spin. Students should use the paper
clip as an arrow. (Figure 8.)

—  Each student should choose a game piece before spinners are passed out.

—  Give the students spinner to play the first round.

—  Each player gets to move when the paper clip points to his/her color on the
spinner.

—  Have students discuss why the spinner causes this game to be unfair.

— Have students design a new spinner that is fair.

—  Play the game again with the new spinner.

— As a class, discuss exactly what makes a spinner fair or unfair. Also dis-
cuss different ways to make fair spinners.

The teacher can ask students to design spinners that are more complicated but
still remain fair (include several spaces, mix the colors, etc.).and can collect class
data for which color won the first game.

This activity allows students to explore experimental and theoretical probabili-
ties by changing the area of the colored regions of the circle. When a section is
added it reduces the other sections by an equal amount in order to add the new sec-
tor. When this occurs, the probability that that particular color will be landed on will
change.

Theoretical probability is the probability based on the size of the sector com-
pared to the whole circle. So if there are two equal size sectors one would expect it
to land on one of the sectors one out of two spins. The experimental probability is
the actual outcome after running an experiment a given number of trials.

Conclusions and remarks

Randomness and uncertainty play an important part in scientific thinking as
well, since many physical processes, such as the movement of subatomic particles
are random, and need to be analysed in terms of probability.

Another good reason for people to be able to think rationally about randomness
and uncertainty is that randomisation plays an important part in ensuring fairness in
their every daily lives. Playing cards are shuffled and people are selected by lot to
ensure that no one is given an unfair start.

Piaget and Inhelder (1975) were the first to study children’s understanding of
randomness. In a classic experiment they progressively randomised the position of
marbles of two different colours, which were initially grouped by colour at one end
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of a tray, by tilting the tray and letting the marbles roll to the other side, and then by
tilting it back and forth repeatedly. Young children could not predict the consequent
jumbling of the two colours. However, this context was probably strange to the chil-
dren, and the study needs to be done again with forms of randomisation, like shuf-
fling cards, that are more familiar to children.

A research using computer microworlds has shown that by the age of about ten
many children realise that there is an association between randomness and fairness,
and that randomisation can be an effective way of ensuring fair allocations (Pratt
and Noss, 2002). This association could be used to teach children more about the
nature of randomness.

Research on children’s understanding of probability has produced many inter-
esting and educationally valuable conclusions, such as children’s understanding of
randomness in the context of fairness and the difficulties they have in reasoning
proportionally in the context of probability. However, some aspects of children’s
reasoning about probability have been relatively neglected, such as the cognitive
basis for constructing the problem space and the relative effectiveness of presenting
and calculating proportions as ratios or as fractions. Another serious gap in research
on children’s ideas about probability is in longitudinal research, which is needed to
establish how well children’s early understanding and insights predict their overall
learning later on, and also how complete their understanding of probability is by the
time they leave school.
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TexHWKe HacTaBu BepOBaTHOhe Yy OCHOBHOj LWKOJIN

Pesume: BepoBaTtHoha je rpaHa mMaTreMaTHke Koja ce 0aBM aHAIM30M cilIydajHHX porabaja.
Pa3Bujame MaTeMaTHYKOT pa3MHILbamba KO YUCHHKA KPO3 yuermhe O BepoBaTHONM KIJbYYHO je 3a
CBAKOJHEBHH JXHMBOT. YBoheme aKTHBHOCTH M3 OOJACTH eKCIIepUMEHTalHe BepoBaTHohe y
OCHOBHO] IIKOJIM KOJ| JEIe IIOJCTUYC BEIITHHY pellaBama HpoOiieMa W HyIW MM H3a30BE Y
HacraBu Maremaruke. Oriean mpencraBibajy KOPUCHO CPEACTBO 3aTo 1ITO oMoryhasajy nenu aa
BU3YENH3Yjy U HCKyce BepoBaTHONY Ha pa3yMJbMB HauMH KOjH je JIak 3a namheme. Y 0BOM paxy
HyJIMMO HEKe TeXHUKE KOjUMa HaCTABHMIIM MOT'Y J1a IIpeJICTaBe AELHU TeopHjy BepoBaTHohe.

Kwmyune peuu: excriepuMeHTalHa BEpoOBaTHONA, aKTHBHOCTH y Be3H ca BepoBaTHONhOM, urpe
BepoBaTHONe, pa3yMeBabe CIIy4ajHOCTH.
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ANOEPEHLUMNPAHA HACTABA U YYEHULN
NOTEHUWMJATHO AAPOBUTU 3A MATEMATUKY!

Atuicipaxii: Janac je cBe u3paxeHuja noTpeda a ce y BaCUTHO-00pPa30BHOM pajy moceo-
Ha MaXKia IIOCBETH Pajly ca MOTCHLMjaTHO AAPOBHTHM y4EHHIMMA, OAHOCHO 00e30esne yCloBH Y
HacTaBd Koju he Owurtu mpmiarohenu muxoBuM MoryhHocTHMa M morpedama. Y TOM KOHTEKCTY
ayTOpH y pajly pa3MaTpajy yjIory M 3Hauaj qudepeHIpaHe HacTaBe y paay ca y4eHUIMMa IOTEH-
IUjaTHO JAapOBUTHM 3a MaTeMaruky. M3 Ttor pasiora, Ha y3opky ox 180 yumressa u3 CpOuje,
OPraHU30BalM Cy HCTPAXUBAMBE C LIMJBEM Ja HCIHTA]y MHILbEHA YYHTEIha O 3aCTYIUbEHOCTH
mudepeHIpane HacTaBe y paay ca ydeHHIMMa MOTEHIMjaIHO JapOBUTHM 32 MaTEeMaTUKY, HJICH-
TU(UKY]y HEKe o] pobiieMa KOju IpaTe OpraHu3anyjy oBe HacTaBe, Kao U Mepe Koje Ou Tpedaio
npeays3eTH Kako OM oBa HacTaBa OWJIa BHILE 3aCTYIJbEHA y PaJly ca OBOM KAaTErOpHjOM y4EHHUKA.
Jlobujenn pe3ynTaTu Mokasyjy Jia ce y paly ca yICHHIMMa MIOTSHIHjATHO JAPOBUTHM 3a MaTeMa-
THKY, [I0 MULIUBCHY YUUTEJba, HAjOOJbH e()EKTH MOCTHKY Y OKBUPY HHAMBHAYAIU30BaHE U MPO0-
JeMCKe, a 3aTHM Ju(epeHIpaHe HACTaBe, KOjy YUUTEJbH liospemeno TIpUMERYjy y pamy. Kao
HajBehe mpobieme y oprann3anuju qudepeHIpane HacTaBe y pajay ca yUCHUINMA HOTCHIIHjaTHO
JapOBHTHM 32 MaTEMaTHKy YYUTEJbU M3Bajajy tpeobuman HACHiA6HU UpoTPaM u dpesenux opoj
Yyuenuka y ogemery, a O Mepa Koje Tpeba Jja JonpHHecy H000JbIIAky paja Ha OBOM IUIAHY u3pd-
gy UpupyuHUKa u YUymiciiasa u cmarserbe 6poja yuenuka y ogesery.

Kmwyune peuu: yaeHUITH TapOBUTH 32 MaTeMaTUKy, Tu(epeHIpana HacCTaBa, YIuTesb, ove-
THa HacTaBa MaTEeMaTHKE.

YBopj,

Jomr y Crapoj ['pukoj moceGHO je UCTHIIaH 3Ha4aj JbYAN KOJH UMajy H3HAIIPO-
CEYHEe CITIOCOOHOCTH M CXBaTaH j& BUXOB 3HAuaj 32 CPEJAMHY y KOjOj J)KUBE, ajld U 32
cBOj Hapox. [laHac, TapOBHTH TPEICTaBJbajy HajBehie OOraTcTBO CBaKOr APYINTBA,

! Pax je HacTao y okBupy mpojekta Hacwiasa u yuere: ipobremu, yunvesu u iepciexkiiuge,
6p. 179026, unju je Hocwial YuuTesbcku Bakynrer y Ykuily, a koju puxHancupa MuUHHCTApCTBO
npocsere 1 Hayke Pemybmmke Cpouje.
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OJTHOCHO ,,KaITUTaJl ¥ PECypc KOra HHjeHO JIPYIITBO HE CME Ja CE OJPEKHE YKOJIHUKO
JKEITU J]a OTICTaHe y CBE CYPOBHjOj KOHKYPEHIMjH Y CBUM c(hepama JbYACKOT JKUBO-
ta* (Mapuuuh, [lImujyrosuh 2013: 222).

VHTeH3uBHIje MHTEPECOBAbE 38 YUCHHUKE TAPOBUTE 33 MAaTEMaTUKy, y HAIIOj
3eMJBH, 3aIl0YETO je jOII Y APYTroj MOJIOBUHH MPOILIOT BeKa, KajJa ce OCHUBA]y PerH-
OHAJIHU LIEHTPH 3a TaneHTe. MelyTuMm, yiora mkoiie y OBOM MPOILECY U JaJbe je
MAarJoBUTa U HejacHO neduHucana. Behuna 3axTeBa Ha OBOM ILIaHy caMo je JeKia-
paTuBHa, IMa je moTpeOHO Ja ce cajamime u Oynyhe pedopme mkone U oOpazoBama
Kpehy y mpaBily HarnamiaBama 3Hauyaja paja ca napoButuM yderunuma (LInujyHo-
Buh 2009).

[IpobneMu Ha TIaHYy OpraHM30Bama Paja U CTBaparma yciIoBa 3a 00pa3oBame
JISTUMUYHO CY MOCIIeANIIa OPOJHUX HEJTOYMHUIIA KOje IMMOCTOje Ha TEOPHjCKOM IUIaHY.
Kao mpBo, He moCTOje jeAMHCTBEHW KPHUTEPHjyMH 33 HIACHTH(HUKALHU]y yYEHHKa
JapoBuTHX 3a MaTeMaTuky (Marici¢ et al. 2012). Tako uMamo cUTyarjy 1a ce y
HEKUM WCTOYHHM 3eMJbaMa CBa Jiella CMATpPajy MOTCHIIUjallHO TapOBUTOM, a Ha 3a-
najy J1a camo Heka criajajy y Ty rpymy. Ocum Tora, joln yBeK MOCTOje pa3induTa
MUIIJBEEHA 0 TOME Y KOM TPEHYTKY TpeOa IoYeTH OpraHH30BaH paj ca BhuMa, Ja 1
je ca mHIMa JOBOJFHO PAJUTH CaMO Ha YaCOBHMA PEIOBHE HACTaBE, KOJIMKO Cy Ma-
TEMaTHYKH KIIyOOBH, CEKIHje, CII000HE aKTHBHOCTH, KBU30BH, CMOTPE, TaKMHUE-
Ba, OJMMIIMjajie, ToJaTHa HACTaBa, aKilejepaluja, U3IBajame Y MoceOHa O/IeIbeba,
0TBapame NOCCOHMX IIKOJIA U CIIMYHO eHUKACHU OOJHUIM paja, Ha KOjU HAYHMH Ipa-
TUTH BUXOB Pa3Boj, KAKO UX MOTHBHCATH, KOje BHOBE MOJIPIIKE 00€30€AUTH 0]
cTpaHe npymTBa u tako gasbe (ILmujyrosuh u cap. 2013).

Haxanoct, He IOCTOjM HU jaCHA CTpaTerrja paja ca yYeHUIIMMa JApOBUTHUM 3a
MaTteMaTuky. CTpaTeruje pajga ca JapoBHUTOM JEIIOM y CBETY ,,kpehy ce o1 HemocTo-
jama mporpamMa 3a HajzapeHy neny y Jamany um CKaHIMHABCKUM 3e€MJbaMa, IPEKO
CENIEKTHBHOT 0/1a0upa, Kakas je ciay4aj, perumo, y CAJl, 10 MacOBHOT OMyIITAma
Jeny Ja ogabepy cama cebe 3a OpojHe KypceBe 3a TaleHtoBany neny y Kuau (de-
juh, heouh 2011: 143). Y Teopuju U npakcu pajaa ca JapoBUTHMA Hajuelthe ce Hyme
TPY OCHOBHA HauMHA paja ca JApOBUTHM yUCHHUIMMA: CeTperaiyja, akienepanmja u
oborahuBame (Makcuh 1996). Axo umamo Ha ymy IlnaTtoHOB cTaB aa ,,cmep obpa-
30Bama KOjUM KpeHe YOBEK y MiagocTh onpelyje meropy OynyhHoCT OHII2 HEMamo
BpeMeHa 3a Ty0Jbee Beh ca MoYeTKOM IIKOJIOBaka MopaMo 00e30euTn 00pa3zoBa-
e Koje he OuTH y ckiany ca mberopuM crocodOHocTUMa U 'y kome he o Mohu Max-
CHMAJTHO J1a UCTIOJBH U Pa3BHje CBOje MOTEHIHjalIe.

Curyanujy Ha uiany obe30ehuBama afgeKkBaTHHX YCJIOBa 3a 00pa3oBame yue-
HUKa TIOTCHIMjaJJHO AApOBUTHX 32 MAaTEMAaTHUKy OTEXaBa M UYUEHCHHUIIA, KOjy CBE
BUIIIE ayTopa HCTHYE, J]a C€ Y TOKY OCHOBHOT 00pa3oBama y4IHTEJha HEIOBOJFHO
NaXIbE TTOKJIamka OCIIOCo0JbaBamy CTyJeHATa 3a paj ca yUCHHIMMa IOTEHIIHN]aTHO
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nmapoButiM 3a Marematuky (I'pammuh, Jletuh 2009; Marypa MuiosanoBuh u cap.
2011; Inujynosuh 2008; Spijunovié, Mari&i¢ 2013).

[Ipen yautespa ce mocTaBba MUTakHE KAKO OPTaHU30BATH HACTABY MAaTEMaTHKE
Ia oMoryhu CBakOM y4YEHHKY, a THME M MMOTEHIHjATHO JAPOBUTOM, A2 CE MOTIIYHO
pasBuja mpeMa cBojuM MoryhHoctuma. Kpo3 ucropujy oOpa3oBama 10jaBJbHBAIH CY
CE pa3IM4UTE BPCTE, CTPATETHje HACTABE, MOJICITU OpraHu3allHje 1 UICjHA PeIeHha y
TEXIHU Ja C€ CTBOPE YCIOBH Y KOjiMa OM ce HAacTaBa IITO BHIIE MPHOIMKMIA ITOT-
pebama, MHTEpecoBambHMa, MOTYHHOCTUMa W CIIOCOOHOCTHMA YYCHHKA. Y OBOM
pany mu moceOHy naxmwy ckpehemo Ha nudepeHIupany HacTaBy MaTeMaTHKe, Kao
jeOHy oIl BpCTa HAacTaBe M pa3MaTpaMo je y KOHTEKCTY paja ca yUeHHIUMa MOTeH-
IIMjaJTHO TAPOBHUTHM 32 MATEMATHKY.

CymrruHa audepeHnrpane HacTaBe IMOYMBA Ha MPHHIUITY YBa)XKaBamba pasiinKa
u3Mel)y ydueHuka W OpraHM30Bama HACTaBe KOja MPaTH YYEHHYKE CIIOCOOHOCTH U
HMHTEPECOBakba, a lbeH OCHOBHU IWJb j¢ HANPEIOBAhEC YUCHHKA IIPEMa CBOJUM CIIO-
cobnoctuma. udepennujanmja no munubeny J. [lopua je ,.mporec kojum ce 1m-
JbEBU HACTaBHOT IDIaHA U MpOrpama, HaCTaBHE METOJIC, METOJIC OICHUBaba, CPEIC-
TBa M aKTHBHOCTH y4Y€Hha IUIAHWPA])y Kako OM ce 3aJ0BOJbHIIC TOTpede yUCHHKA
nojenuHadHo  (George 2003: 106). Tako ce ,,qudepeHIpame MOXKE TIOCTABUTH Kao
onHoc m3mel)y momaputera HuBenupajyhe ¢GpoHTaTHE HACTaBe W WHIWBUIYATHE
cio0oie, PU YeMy Ce YBEK jaBJba OJHOC: 3ajeTHIYKO 00pa30Bamkbe — UHIUBHYATHU
pa3Boj, koju, Takohe, mokasyje rpanune audepenmpama’ (hophesuh 1979: 263).
[Ja ou nudepeHnmpame y HACTABH MaTEeMAaTHKE MMAJIO CBOj IIPABU CMHCA0, OTPeO-
HO je 00e30emuTu Be3y u3Mmely rpajuBa, koja cy o0aBe3Ha 3a CBE YUCHUKE U IpajIu-
Ba KOj€ 32/10BOJbaBa MHIUBUIyaITHE MOTPeOE CBAKOT yUYSHUKA TIOHA0CO0.

MosxeMo W3JBOjUTH OpOjHE METOAWYKE BPEAHOCTH AvQepeHIMpaHe HACTaBe
KOje Ji0J1a3e J0 u3paxkaja y pajy ca YYCHHIIMMa MOTEHIMjalTHO TapOBUTHM 3a MaTe-
matuky. [lo munusemy J. Hophesuha (1981) y oBakBoj HacTaBH HOCTaBJbajy ce
peaNMCTUYHK]H IUBEBH, HAcTaBa ce mpwiarohaBa morpebama u moryhHOCTHMA
VUCHHKA, YYCHHIU PajJe CONCTBEHHM TEMIIOM, 0OHjajy HEMOCPETHO OArOBOpP U
nmoMoh, akTHBHHje y4eCTBY]y Y HACTABH M YYCHY, BHIIE J0JIa3H JI0 U3paKaja BbHXO-
Ba MHUIMjaTHBA W CTBApAJIAIITBO, MOTPeOa 3a TAKMHUYCHEM Ca CaMUM COOOM, YII03-
Hajy cBoje MoryhHocTH W rpanunie. OCUM TOra, y OBOj BPCTH HACTaBe yUYCHHK je
npuHyheH na Tpara 3a MHQOpManMjama, ylaxe MakCHMajaHe Harope jJa Ou JoIao
1o onpeheHux ca3Hama, MOTHBUCAH j€ 33 PajJ U He IMOCTOjU Mpa3aH XOJ y TOKY Hac-
TaBHOT 4aca, yimyhieH je Ha capalmby ca HACTaBHUKOM, JETHOM pedjy CTaBJbEH je Y
HOB II0JIOXA] Y TPOLIECY HACTABE — ITOJIOXKA] CAMOCTAITHOCTH Y pajay, ajld M OJArO-
BOpPHOT ojiHOca npema pany (Tresnjak 1989).

300r HaBeICHUX, AU U OPOJHUX JPYTrUX METOJUYKHUX BPESIHOCTH, CMaTpamo Ja
ce mudepeHIupameM HACTaBe y OKBUPY PEIOBHE HACTaBE MaTEMAaTHUKE MOTY CTBO-
PHUTH YCJIOBH KOjU OM 00e30equian aJeKBaTHHjH TPEeTMAaH y4eHHKa IOTEHIIHjaTHO
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JAPOBHUTHX 3a MaTeMaTHKy. M3 TUX pa3imora cMO c€ OIIyYWIN Ja UCTPAKHMO Y
KO0jOj MepH je mudepeHnpana HacTaBa 3aCcTyIUbCHA Y pajay ca YICHUIIUMA MOTCHIIN-
jaTHO JApOBUTHM 3a MAaTeMAaTHKY, Na UIACHTU(UKYjeMO HEKe OJ] mpobiemMa Koju
npare oOpraHu3aliijy OBe HacTaBe U yTBPAMMO MOTpede yunTesba Ha [UIaHy yHampe-
huBama paja y nporiecy IjiaHupama 1 OpraHH30Bamka OBE BPCTE HACTaBe.

MeToaonorunja NCTpaxmeamwa

UctpaxkuBame je pearn3oBaHo Ha y30pKy ox 180 yduTespa KOjU Cy LIKOJCKE
2012/2013. roguHe paawin y OCHOBHUM IIKoJaMa Ha Tepuropuju Pemyomuke Cpou-
je. Y ucTpaxuBamy Cy y4eCTBOBAIHM YUUTEIbH PA3NUIUTOT PAIHOT UCKYCTBA U Pa3-
muauTor obpasoBama. Mehy muma 30 wmu 16.7% umano je mame on 12 roguHa
pangHor HCKycTBa y HacTaBu, 55 wiu 30.5% wumaino je Bumie ox 25 roauHa paja y
HACTaBH, JIOK je Hajeehu O6poj yuntespa (95 nnm 52.8%) umao usmelhy 13 u 25 roau-
Ha paJHOT UCKYCTBa. TpH YETBPTUHE y4uTesba U3 y3opKa (75.6%) umaio je BUCOKO
obpasoBame, 0K je 24.4% mUX nMaio 3aBplIeHy BUINY IIKOMy. Buaumo na cy y
Y30pKy HPEOBIAIABAI YUUTEIbU Ca aKaJIeMCKUM OOpa30BameM M HCKYCHH Y4UTe-
JbU y TIOTJIEY paHOT CTa)ka IITO j€ PEIEBAHTHO 33 MCTPAKHUBAILE.

VY ucrpaxuBamy CMO KOPHUCTWIIN AECKPHUIITHBHY MeToxy. [lomamm 3a nuctpaxku-
Bamb¢ MPUKYIJLCHU Cy aHKETHPAEM 32 UHjy CBPXY j€ KOHCTPYHCAH aHKETHH YIIHT-
HUK 3aTBOPCHOT THITA. AHKETHH YIIUTHHK j€ CaapKaBao MUTamka Ha KOja Cy yUUTEIBH
OJITOBAapalld 3a0KPYKHBAamkEM MOHYHEHOT OJroBOpa WM pPAaHTUPAFEM HABEICHHX
eJIeMeHaTa Mo BaXXHOCTH. McTpakuBame je OMII0 aHOHHMHO Kako OW ce ocurypaia
UCKPEHOCT UCIIMTaHUKA.

3aBucHy Bapujabiy mpeacTaBibaja Cy MHUIBEHA YINTEIhA O 3aCTYIJBEHOCTH
IuQepeHpane HacTaBe y paay ca yueHHIHMa HOTCHIN]aTHO JAPOBUTHM 33 MaTe-
MaTHKY ¥ BbXOBH CTAaBOBH O HEKHM IIpOOJIeMHMa KOjH Ipate Taj pal.

Kao HesaBucHe Bapujabiie omneparmoHaan3oBaiu cMo cieneha odenexja yuu-
TeJba: TOAUHE paaa y HacTaBu (no 12, ox 13 o 24, Buiue on 25 ronquHa) U CTpy4Ha
crpema (BHIIIa, BUCOKA).

JobujeHe momaTke cMO OOPaIMIN Y CTATUCTUYKOM codTBepckoM makety IBM
SPSS Statistics 20. Ox Mepa JIeCKpUNITHBHE CTaTHCTUKE KopultheHe cy (hpeKBeHIH-
je, TIPOICHTH, apUTMETHUYKa CpeIuHa W CTaHAap/JHa JeBHjamnuja. 3a CTATUCTUYKO
3aKJby4YMBa-¢ KOPHIINEH je X1 KBajapar TecT U F TecT.
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Pe3ynTtatn ncrpaxunpamwa

3acTymibeHOCT nu(epeHupane HacTaBe y paay ca yYeHHIIMa
MOTEHIIMjaJTHO TaPOBUTUM 32 MaTEMAaTUKY

[IpBuM HCTpaXKWBAUKKUM 3aJaTKOM JKEJIETH CMO J1a YTBPAUMO 3aCTYIJBEHOCT
IuQepeHIpane HacTaBe y paay ca yueHHIHMa HOTCHIN]aTHO JAPOBUTHM 33 MaTe-
MaTHKy. YUHUTEJBH Cy TpeOall Aa ce M3jacHe KOJIUKO YeCTO y HACTABH MaTEMaTHKE
opranusyjy audepeHIrpaHy HACTaBy W HA Ta] HAYMH CTBapajy ycloBe 3a paj ca
VUCHHIIUMA TTOTCHIIMjaTHO IAPOBUTUM 33 MaTeMaTHKy. [loHyImIm cMO UM TpH CTa-
Ba: uecllio, ionekag M Huxkaga. JloOujeHu pe3ynraTy 1okasyjy aa Hajsehu O6poj an-
KeTHpaHuxX yuntesba (82.8%) y HACTaBH MaTEeMAaTHKE {ogpeMeHo opraHusyje aude-
peHIpany HactaBy, J0k camo 17.2% uecitio. Huko on ucniTaHWKa HHUje ce u3jac-
HHO J1a HUKAga He KOPUCTH TUQEpeHIIupaHy HACTaBy y paly ca MOTSHIHjalHO Ja-
POBUTHM y4yeHHIIUMA 3a MaTeMaTuky (Tabena 1).

AHan3a MUIUBCHA YUUTEha Y 3aBUCHOCTH O/ HHUIMjATHOT 00pa3oBama Imo-
Kazyje Jla cy y4HTeJbU KOjU Yecilio y paay Kopucte JudepeHnrpany HacTaBy y pany
ca yYCHHUIMMA MMOTEHIMjATHO JTapOBUTUM 33 MaTeMaTHKy OpojHUju Mely yuutersu-
Ma KOju MMajy 3aBpIieHe akajgeMcke cryauje (17.6%) y omHocy Ha OHE KOjU UMajy
HIKe oOpazoBame (15.9%) (Tabena 2). BpenHocT Xu KBazpar TecTa (X2 =.070, df =
1, p=.791) ynyhyje Ha 3akspy4ak na mel)y yauTesbuMa pa3InuuTe CTPYYHE CIIpeMe
HE TOCTOjM CTATUCTHYKW 3HAYajHA PasiiMKa y MUIbEHY O 3aCTYIJbEHOCTH IHUde-
peHIMpaHe HAacTaBe y pagy ca yUeHHIMMAa IMOTCHIN]aTHO JAPOBUTHM 332 MaTeMaTH-
Ky. To 3Haum na nmpumMeHa auepeHIMpaHe HACTABE Y HACTABU MaTEMaTHKE Y pamy
ca YYCHHIIUMA JUPEKTHO HHje Pe3yNTaT MHHIUjaTHOT 00pa3oBama yuuTesba, Beh u
JpYTH eleMeHTH oapel)yjy \beHy 3aCTyIJbeHOCT.

Tabena 1. Mumubsema yunuTeba 0 3aCTyIJLEHOCTH JUdepeHnrpane HacTaBe y paay ca yYeHUIIMa
HOTEHIMjaJIHO JAPOBUTHUM 32 MATEMATHKY Y 3aBUCHOCTH OJ] CTPYYHE CIIpeMe

CTtpyyHa cnpema YecTo [MoBpemeHo Hukapa YKynHO
Buwa 7 37 0 44
5.9% 84.1% 0.0% 100% Xx2=.070
Bucoka 24 104 0 136 df =1
17.6% 82.4% 0.0% 100% P =-791
YKynHO: 31 149 0 180
17.2% 82.8% 0.0% 100%

AHaJM3a MUIIUBCHA yYUTeJba PA3IMYUTOr PaJHOT HCKYCTBa, Takohe, MoKasyje
na mehy yuuTespbrMa He TOCTOjE€ CTAaTHCTHYKH 3HAauyajHE pasjvKe Y MUILJbEHhUMa
2
(x"=.545, df=2, p=.761) (Tabena 2).
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TaGena 2. CTaBOBU y4HTeJba O 3aCTYIUbEHOCTH AU(EPEHIMPAHE HACTABE Y pajly ca yueHULIUMA
MOTEHLMjAJTHO IAPOBUTHM 32 MaTEMATHKY Y 3aBUCHOCTH OJ1 PaJHOT HCKYCTBa

PagHoO nckycteso Yecto [MoBpemeHO Hwukaga YKynHo
2—
Jo 12 roguHa 4 26 0 30 zf =.§45
13.3% 86.7% 0.0% 100% _ 761
Op 13 po 24 roguHe 18 77 0 9 P
18.9% 81.7% 0.0% 100%
Buwe og 25 roguHa 9 46 0 >>
16.4% 83.6% 0.0% 100%
31 149 0 180
YKynHO:
17.2% 82.8% 0.0% 100%

Jobujenu pesynratu yrnyhyjy Ha 3aKJbydak J1a YIUTEIbU {08PEMEHO OPTaHH3Y-
jy mudepeHIupaHy HACTaBy y pajy ca YYCHHIIUMa IMOTCHIMjAIHO AAPOBUTHM 3a
MaTEMaTHKy M MUILJBEHA YIUTEJha O OBOM IHTAKY CY yjeaHaueHa. Moxa ce HeKu
O]l pasyiora 300T KOjUX Y4UTEJbH JU(EpeHIPaHy HACTaBa Y paay y paay ca yueHH-
[MMa MOTEHIMjATHO JaPOBUTUM 32 MaTEMaTHKYy MOBPEMEHO KOPUCTE MOXKE MPOHa-
hu y uynmeHUIM J]a 0Baj BUJ HACTABE HUjE jeJHOCTABaH 3a MPHIIPEMY, Ja j& 3HATHO
CIIOKCHHJU Y OJHOCY Ha KIIACHYHY HACTaBy W Jia 3aXTeBa JOJAaTHO aHTa)KOBAbe
yUauTesha.

Temkohe koje mparte opranuzaiyjy nudepeHnnpane HacTaBe y paay
ca yUYeHHUIIMMa OTEHIMjaTHO 1apOBUTHM 32 MAaTEMaTUKY

JpyriuM 3aJaTKOM HCTPaKUBama JKEJIEIH CMO J1a HICHTU(PHUKYjeMO HEKe O]
npobieMa ca kojuMma ce cycpehy yuuTespu Ipu opraHu3anydju audepeHnupane Hac-
TaBe y paay ca yICHUIMMa MOTCHIHjaTHO JAPOBUTHM 332 MAaTEMAaTHKY. Y TOM LHJBY
CMO Yy aHKETHOM YIHTHHKY YYHTEJbUMa MOHYIWIN €JIEMEHTE KOjH IOTCHIIH]aTHO
MOTY TIPEJICTaBJbATH MPoOIeM y pady ca yYCHUIMA IMOTECHIIN]alTHO JapOBUTUM 3a
MaTeMaTuKy (ipeodumMan HACiagHu upoipam, HegosobHA MOMUBUCAHOCH VHeHUKA,
Hego8obHA 0CHOCOOBEHOCII YUuuiliesnd, Upesenuk Opoj yueHuKa y ogenvery, upeoi-
wiepelienocitl yyuitieba UpuidpemMarbemM 08aKgol 4acd, He3auHlepeco8anoCll yyeHu-
Ka 3a 08aKas 6Ug paga, Hegoclaiar HACABHUX U WEXHUYKUX cpegciiasa), a Koje
je Tpebaio na paHrupajy peaHuM opojeBuMa of 1. (HajBuie) 10 7. (HajMame).

YBugom y Tabery 3 youaBamo Ja, IO MUIIUbEHY YUHUTEIha, HajBehu mpodiieM y
opraHm3anyju TudepeHIupane HacTaBe MaTeMaTHKE y pagy ca yICHHUIMMa IOTCH-
[IUjaJIHO JTapOBUTHM 32 MAaTEMaTUKy TPEACTaBJba UPeoOUMAH HACHIA6HU UPOIpaAM
(M=2.80, panr 1), 3atum #pesenux 6poj yuenuka y ogemerry (M=3.03, paur II) u
ipeotitiepehenocii yuuttiesna upuipemom ogaxgol yaca (M=3.12, parr III). ITopen
TOTa, YYUTECJbU BHCOKO PAHTHUPA]y U HegoCHIAiaK HACWIAGHUX U TEXHUYKUX cpeg-
ciiasa (M=3.72, panr 1V) u negogowny mouiusucarnociu yuenuxa (M=4.79, panr V)
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Kao TelKkohe KOju mpaTe oparaHu3anujy audepeHImpane HactaBe. Heszaumniie-
pecosanocill yuenuxa 3a ogaxkae eug paga (M=4.98, panr VI) u negosowna ociioco-
bmernocii yuutiiena (M=5.58, panr VII), no MHUIUbEHY yduTesha, MPEICTaBIbA]Y
HajMame MpodiieMe y OpraHu3aluju JudepeHInpaHe HacTaBe y paay ca ydeHUIIMMa
MOTCHIIN)ATHO TaPOBUTUM 332 MAaTEMATHKY.

Tabena 3. CtaBoBu yuutesba o Temkohama y opranusanuju qudepeHipane HacTaBe y paay ca
YYCHUIMA TTIOTEHINjaTHO JApPOBUTHM 332 MATEMAaTHKY.

Tewkohe y
opraHusauunju
AndepeHumpaHe
HacTase

2. 3. 4, 5. 6. 7 M Sd PaHr

Mpeobumax

66 35 22 18 15 13 1 280 1924 |
HacTaghu npo 36.7%  9.4% 12.2% 0.0% 83% 7.2% 6.1% :
rpam

HepoBosbHa

479 1.778
MoTuBHCaHoCT 6.1% 9.4% 7.2% 4.4% 83% 28.3% 6.1% v
yyeHuka

HenosorHa 3 8 6 23 39 27 74
OCMOCOBMBEHOCT oy 4w 33%  2.8% 21.7% 15.0% 1% So° 137 VI

ydyntesba

MpeBenuk 6poj

46 29 44 27 1 14 9 s0s 1759 1
YHCHVKAY OR€™ 55 6%  6.1%  4.4% 5.0% 6.1% 7.8% 5.0% :
/bery

MpeonTepehe-
HOCT yyuTesba 31 48 39 23 15 17 7
npunpeMomM 17.2%  6.7% 1.7% 2.8% 83% 9.4%  3.9%

OBaKBOI Yaca

3.12* 1.700 1l

He3aunHTepec-
OBaHOCT yyeHu- 11 11 14 20 40 46 38
Ka 3a oBakas 6.1%  6.1% 7.8% 1.1%  2.2% 25.6% 21.8%

BUA pasa

4.98 1.751 VI

HepocraTak
HaCTaBHUX ” 13 30 42 43 27 12 13 n

3.72* 1.597 IV
TeXHUYKUX 7.2% 16.7% 23.3% 23.9% 15.0% 6.7% 7.2%

cpeacrasa

* CTAaTUCTUYKM 3HAYajHA pas3fiMka y CTaBOBMMA yuyuTesba Ha HUBOY 0,05 ¢ 063MpOM Ha CTpyUHy cnpemy
** CTAaTUCTUYKM 3HAYajHa pa3nnka y CTaBoOBUMA yuuTesba Ha HUMBOY 0,05 € 063MpoM Ha pasHO UCKYCTBO

VY mepuenmumju Temkoha ca KojuMa ce cycpehy y mporecy opraHu3oBama JTd-
(hepeHIIMpaHe HACTaBe y pajly ca yYeHHIIMMA IMOTCHIIMjATHO JAPOBUTHM 332 MaTeMa-
THKY YYUTCJBH C€ Pas3luKyjy Y OIGHH BaXHOCTH TIOjEUHHUX eJeMeHaTa
(1.557<Sd<1.924). Hajeeha pasnuka eBHIEHTHpaHA j¢ Y MUIJbEHUMA YUHTEIhA O
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paHrupamy Temkohe ipeobuman naciwiagnu upoipam (Sd=1.924) u negogobna mo-
musucanocii yueHuxa 3a osaxkas eug paga (Sd=1.778), nok HajMame ocIIanUja y
OJITOBOpPHMA YYHTEJha MMaMO KOl CTaBa HegoBO/bHA OCUOCOO/beHOCHT yuuiiend
(Sd=1.557) ce Ha nuctu Temkoha Hana3u Ha MOCIESHEM MECTY.

AHan3a cTaBOBa y4MTeJba IO HE3aBHCHHM Bapujabiama (roauHe pagHOT HC-
KyCTBa U CTpy4YHa CIpeMa) TOKa3yje J1a Ce yYUTEJbH CTATHCTUYKKA OUTHO HE pa3iuv-
Kyjy Y OIEHH Ba)XHOCTH IpoOJIeMa Upeobuman HACHIAHU UPOIPAM, Hego8o/bHA
MOMUBUCAHOCI yuuUilleba, Upeseux Opoj yueHuKa y ogemery, HesauHilepecosa-
HOCI yYeHuKa 3a 068axas 8ug paga. CTaTUCTUYKY 3HAYajHE PA3IUKE jaBJbajy ce U3-
Mely yuuTesba pa3InuuTOr HHUIIHMjATHOT 00pa3oBama y OIICHU MPOo0IIeMa Hegososb-
Ha ociiocobmenocii yuuitiena (F(2, 177)=3.205, p= .043), Tne yuutesbu ca 3aBpiie-
HUM akajzeMckuM cryarjama (M=5.40) oBaj npo0ieM cMaTpajy BaXXHHUJUM Y OJHOCY
Ha YYHUTEJhE Ca 3aBPIICHOM BHIIOM IIKOioM (M=6.14). To 3Haun na nyxuHa obOpa-
30Bamba YUUTEJba HUjE MPECYIHA 33 CTHIAE KOMIICTCHIINja Ha OBOM ILIAHY.

Tabena 4. CraticTiyka 3Ha4ajHOCT pa3iiuKa y MEePUENHjy TelKoha MPUINKOM OpraHH30Bamba

qudepeHIpaHe HacTaBe y pajly ca y4eHHULMMA OTEHIMjallHO JapOBUTHM 33 MaTEMATHKY Y
OJHOCY Ha CTPY4YHY CIPEMY U PaIHO HCKYCTBO

Mpobnemu y opraHusauujm HacTaBe CTpyyHa cnpema MckycTBO

F(1,178) =.143 F(2,177) =.750
MpeobuMaH HacTaBHU Nporpam

p =.706 p=.474

F(1, 178) = .005 F(2,177) = .444
HepoBo/bHa MOTUBMCAHOCT yunTe/ba

p = .945 p=.642

HeZLoBO/bHA 0CNOCO6/LEHOCT yunTEbA

MpeBenuk 6poj yueHnKa y ofesberby

MpeonTtepeheHOCT yunTesba Kojy CTBapa npunpema
3a OBaKBY BPCTY HacTase

HeBaMHTepeCOBaHOCT YY€HUNKa 3a OBaKaB BUA pada

HepoctaTak HaCTaBHMX M TEXHUYKUX CpeacTasa

F(1,178) = 7.855
p =.006

F(1, 178) = 2.343
p=.28

F(1, 178) = 1.350
p =.247

F(1,178) = .50
p=.823

F(1, 178) = .845
p =.359

F(2,177) = 1.882
p=.155

F(2, 177) = .031
p =.969

F(2,177) = 3.205
p =.043

F(2,177) = .852
p =.428

F(2,177) = 3.869
p=.023

ITopen Tora, CTATUCTHYKY 3HAYAjHE PA3IUKE jaBJbajy ce U U3Mel)y yuuTesba pa-

3JIMYUTOT PATHOT UCKYCTBAa y OLIEHW Temkohe #peoiiitiepehienocitl yuuiliesa Kojy
citisapa tputipema 3a osakey epciny naciase (F(2, 177)= .205; p= .043) u negoc-
ainax HacwasHux u iwexnuuxux cpegcimasa (F(2,177)=3.869, p= .023). [Ipunpema
U opranusanuja audepeHnupane HacTaBe mpeacTaBiba Hajpehu mpobieM 3a yuure-
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Jbe KOju MMajy Bume o 25 roxunHa (M=2.65), a HajMamu 3a y4HuTeJbe KOjU UMajy
Mame of 12 roauHa pajgHor UckycTBa y Hactau (M=3.47). To mokasyje aa cy muia-
hu yuuTespbu CIpeMHHjU Ja OpraHM3yjy HEKY IpYry BPCTY HAacTaBe y OJIHOCY Ha
kimacuuny. Ca Apyre cTpaHe 3a y4uTesbe KOjU MMajy Mame o1 12 roawHa pajHoT
nckyctBa (M=3.00) regociuaitiak HaciiagHux u fexXHUYKUX cpegcitiaéa PeCcTaBba
3HayajHUjy Telkohy HEro 3a y4uTesbe uYHje je UCKYcTBO y panxy Behe. OBakaB pe-
3yATaT AMPEKTHA je TOoCIeuIa pa3Boja HOBUX HACTABHUX TEXHOJIOTHjA ca KOjHUMa Cy
BUIIIE YIIO3HATH MiIahy yIUTEIbH, HErO YYUTEJbH KOjH Jy)Ke pajie y MIKOJIHU U KOjH Cy
HABHKHYTH Ha TPAJMOLMOHATHA HACTaBHA M TEXHUYKA CPEJICTBA M ITOMaraia y paay.

Jaxie, npema MHUIbEHY y4uuTeha HajBehu mpobieM y opraHwzanuju nude-
peHIMpaHe HacTaBe y pagy ca yUeHHIMMAa HMOTCHIN]aTHO JAPOBUTHM 338 MaTeMaTH-
Ky TIPEICTaBIba UPeoOUMAH HACHIABHU UPOIpaM, UpedeuK OPoj YUeHUuKa y ogemerby
U ipeoiiitiepelienocili yuuiiessa UputipemMom 08axKeol uaca, a HajMamH HesauHidepe-
COBAHOCHI YUeHUKA 3d 08aKA8 6ug paga N ocliocobmenocili yyuiliesa. Buaumo na
YUYHUTEJbH, YIIIABHOM, TIEPLUITHpajy Temkohe Koje cy cacTaBHH JIe0 paja M Ha Koje
HE MOTY YTUIIaTH, QJIM U J1a Cy CBECHH IITa OBAaKBa IPHIIPEMa paja moapa3syMeBa U
KOJIMKO j€ CIJIOXKCHA.

[Torpebe yunrespa Ha TUIaHy yHanpehuBama paga y opraHu3anuju
nudepeHnpane HacTaBe y paay ca YYSHUIIMMA MMOTEHITH]aTHO
JTapOBUTUM 32 MAaTEMATUKY

Tpehum 3a7aTKOM HamIer UCTPAKUBAEA JKEJIEU CMO J1a YTBPAUMO KOj& aKTH-
BHOCTH Tpeba mpeay3eTH Kako O ce TpHUIpeMa W opraHmsandja audepeHImpane
HACTaBe y paay ca yYCHHIIMMa MOTCHINjaTHO AAPOBUTHM 3a MATEMAaTHUKy yHaIpe-
ouna. YuuTeJbuMa CMO y aHKETHOM YIHWTHHKY HOHYAMJIM HEKE Of Mepa Koje cy
JUPEKTHO BE3aHE 32 HHUXOBO OCMOCO0JbaBAKE 3a OpraHM3alujy AuQepeHIrpaHe
HacTaBe (goilyHcka 0byKa yuuiliesba Kpo3 cemunape, ckyiioge u gpyio; uspaga upu-
PYuHUKA U YEVIHCTIA8A, auiaxcosarbe iegalouko-ucuxoiowKe ciyxcoe) U Ipyre,
KOjH ce OJHOCE Ha YCJIOBE pajia y LIKONU (cMarberve Opoja yHeHura y ogesversy;
cmarsere 0bagesa yuuiiend, CyHcasare HACHAsHOT Upoipama, uspaga yubeHuxa ca
gugepenyupanum 3axiiesuma). YUUTeIJb Cy HaBEIEHE CIIEMEHTE PAHTHUPATH IO
BaXHOCTH pelHUM OpojeBuMa o 1. (HajBuie) 0 7. (HajMame).

Hajsaxxauje Mepe koje, o MUIJbEHY y4uTeJba, Tpeba mpeay3eTd Kako Ou ce
noBehaia 3acTyIbeHOCT Au)epeHIMPaHe HACTABE Y Pay ca YUCHUIIMMA MMOTCHIIN-
JATHO ApOBHUTUM 3a MAaTEMATUKY MPEICTaBIbAjy u3paga yubeHuka ca gugepenyu-
panum saxiiesuma (M=2.75, panr 1), uspaga ipupyynuxa u yiyiicimasa (M=3.27,
panr 1), cuarwere 6poja yuenuxa y ogewerny (M=3.43, panr III) u cuarmere obase-
3a yuutiierva (M=3.44, panr IV) (Tabena 5). Ha mocnenmsuM MecTiMa ce Halasu
cyacasarve HacitiasHol upoipama (M=3.98, panr V), goiiyHcka obyka yuuitiesba Kpo3
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cemunape, ckyiose u gpyio (M= 543, paur VI) u aniaxcosarwe iiegaiouixo-
icuxonowike cayocoe (M=5.74, panr VII).

Tabena 5. CtaBoBH yunTesba 0 3HAYajHOCTH Mepa Koje Tpeba Ipemy3eTH 3a Belly 3acTyIbeHOCT
nmudepeHpane HacTaBe y pajy ca yYeHHIUMA ITOTEHIMjaTHO TAPOBUTHM 332 MATEMATHKY

Mpepnosn wmepa

33 KBa/UTETHUjy

pudepeHumpany 1. 2. 3. 4. 5. 6. 7. M Sd PaHr
HacTaBy Mare-

MaTuke

M3papa npupy-

36 48 17 25 26 20 8
YHUKA W ynyT- 3.27 1.855 I
20.0% 26.7% 9.4% 13.9% 14.4% 11.1% 4.4%
cTaBa
M3pana yubeHun-
Ka ca AudepeH- 59 35 27 31 12 11 5 275 1,701 |
Lupa-HUM 32.8% 19.4% 15.0% 17.2% 6.7% 6.1%  2.8%
3axTeBuMMa
600i
Ciiti;e . 33 36 26 31 27 13 14 3.43 1.852 1l
Y Y 183% 20.0% 14.4% 17.2% 15.0% 7.2%  7.8% '
operbery
C
marmerse 19 29 56 29 31 9 7
obagesa yuute- 3.44 1.525 IV
e 10.6% 16.1% 31.1% 16.1% 17.2% 5.0% 3.9%
CyxxaBarbe
HacTaBHOI 18 18 32 34 48 20 10 3.98 1.644 V
10.0% 10.0% 17.8% 18.9% 26.7% 11.1% 5.6% ’ ’
nporpamMa
HonyHcka obyka
9 5 18 19 14 47 68
yuuTe/a  Kpos 5.43 1.778 VI
5.0% 2.8% 10.0% 10.6% 7.8% 26.1% 37.8%
ceMuHape...
AHraxoBame
neparowko - 5 8 4 12 22 60 69
5.74* 1.525 VI
ncuxoJsiowke 2.8% 4.4% 2.2% 6.7% 12.2% 33.3% 38.3%
cnyxbe

* CTAaTUCTUYKM 3HAYajHA pas3fiMka y CTaBOBMMA yuyuTesba Ha HUBOY 0,05 ¢ 0631pOM Ha pasHO MCKYCTBO

CraBoBM yuHTeha O MepaMa Koje cy mpeuiokene Bapupajy (1.525<Sd<1.855).
Hajseha pasnuka eBugeHTHpaHa je y CTABOBHMA YYUTEJha O OICHU MOTpede Koja ce
OJIHOCH Ha u3paga upupyunuxa u yiyiicimiasa (Sd=1.855) u cuarerse bpoja yuenu-
Ka y ogemery (Sd=1.852). Hajmame ociuianyja je y CTaBOBUMa y4HTeJba KO OIle-
HE B&XHOCTU MEpe Koja ce OJJHOCH Ha cMarberse obagesza yuutiena (Sd=1.525).

AHanm3a CTaBOBa YUHUTEJba PA3IMUYUTOT PATHOT MCKYCTBA M PA3IHUYHUTE CTPYyU-
HE CIpeMe IMOKa3yje Ja ce€ OHW CTATUCTHYKH 3HAYajHO Pa3JIUKyjy Camo y OICHH
BXXHOCTH TOTpeOe 3a analaxicosarem Hegaiowko-ucuxorowKe ciyxicoe y by
yHanpehuBama paga y OKBHPY MTUQepeHIupaHe HacTaBe y paay ca y4eHHIIMA IT0-
TEHIUjaIHO AapoBUTHM 3a MateMatuky (F(2, 177)=5.457, p= .005) (Ta6ena 6). I1pu
TOME YYUTeJbH KOju uMajy m3mehy 12 mo 25 roamna m3paxanajy Behy motpely 3a
capa/ilbOM Ca IMeIaroIIKO-IICHXOIOIIKOM CIIY>KOOM Yy OpraHu3anuju AudepeHIupane
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HaCTaB€ MAaTEMATUKE y paay C€a y4CHUIHMMa HOTCHIII/IjaIIHO JAapOBHUTUM 3a MaTCMa-

THUKY Y OAHOCY Ha OCTaJIC YUUTECIbC.

Ta6ena 6. CtaTHcTHYKA 3HAYaJHOCT MEPIEMINje Mepa Koje Tpeba mpeay3eTn 3a Behy
3aCTYIUBCHOCT TU(EpPCHIIMpaHE HACTABE y Pajy ca YICHHUIIMMA ITOTCHIHjTHO JAPOBUTHM 32

MaTeMaTHKy y OHOCY Ha CTPYYHY CIIPEMY U HCKYCTBO

Mepe koje Tpeba npeayseTtun

CTpyyHa cnpema

MckycTBO

M3papa npvpyyHMKa 1 ynyTcTea 3a OBaKBy opra-
HU3auujy paga

M3papa yubeHuka ca audepeHUnpaHUM 3axXTeBn-
Ma 3a yyeHuke

CMarbetbe Bpoja yueHUKa Y Ofe/betby
Cmarere obaBesa yuntesba

CyxaBatbe HaCTaBHOr MJaHa v nporpama

JonyHcka obyka yunTesba Kpo3 ceMuHape, CKyno-
BE N Apyro

AHraxosame neparolwko-ncmMxonowke cny»<6e

F(1,178) = .704

p =.403
F(1,178) = .000
p =1.000
F(1,178) = 3.227
p=.074
F(1,178) = .093
p=.761
F(1,178) =.707
p = .402
F(1,178) = .635
p=.427

F(1,178) = .678
p =411

F(2,177) = 1.527

p =.220
F(2,177) =1.303
p=.274
F(2,177) = .963
p=.384
F(2,177) = .144
p =.866
F(2,177) = 2.615
p =.076
F(2,177) = .202
p=.818

F(2,177) = 5.457
p = .005

Jlobujenu pesyaraTH mokasyjy Ja yuuTesbd HajBehie moTpebe Ha IIaHy yHal-
pehuBama pasa y nudepeHnpanoj HaCTaBH y pajy ca Y4EeHHIMMA IOTEHIIHjaTHO
JTAPOBUTHUM 32 MaTeMaTHKy MMajy Ha IUIaHy uspage yubeHuka ca gugepeHyupanum
3axiiegumMa 3a yueHuxe, uspage Upupyunuxa u Yuywiciiasa 3a opianusayujy oge
Haciliage U cMarerse Opoja yueHuxa y ogesery, a 1a HajMame MoTpede uMajy Ha
IUIaHy COIICTBEHOI OCIIOCO0JbaBarba Ha OBOM IUIAHY.

3ak/byyak

Ha OCHOBY I[OGI/IjeHI/IX pe3yiaTaTta MOKEMO U3BECTU cneuehe 3aKJbYUKE:

— Hajsehn 6poj yuuresba iogpemerno KOpUCTH IU(EpEeHINpPaHy HACTaBy Y
pany ca yu4eHUIMMAa MOTEHIWjaJIHO JApOBUTUM 33 MaTEMATHKY;

—  Ilpeobuman Hacitiasnu Gpoipam, Upeseiux Opoj yYeHuxa y ogemery u

Hipeotiiepehenocili yuuiliessa UputipemMom NPENCTaBIbajy HajBehe mpolite-

Me ca KojuMa ce yuurtesbu cycpehy y opran3anuju qudepeHnnpane Hac-

TaBC y paay €a ydeHHlHuMa HOTeHHI/IjaHHO AapOBUTHUM 3a MATEMATHUKY, a4

HajMambe He3aUHIEpeco8aHOCHl YUeHUKA 3a 08AKA8 6Ug paga N Ccouciiige-

Ha 0Cliocob/beHOCT yyuiliend,

— Hajsaxnuje Mepe koje Tpeba mpery3eTu Kako Ou ce pan y okBupy aude-
pEHIMpaHe HAcTaBe y pajy ca yYSHHIMMa MOTEHIMjalHO AapPOBUTHM 3a
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MaTeMaTHKy YHAIPEINo Cy: uU3paga YUbeHuxka ca guepeHyupaHum 3ax-
wesuma M uspaga UpupyHHUKa u YUYIciiasa 3a pag, 10K je Kao HajMarmbe
3HAYajHA Mepa aHIaxico8are egalouKo-UcuxonrouKe cayicoe Kao o0IrKa
MOJPIIKE y OPraHU3aL{ji OBAKBOI BH/Ia HACTABE.

BuaumMo na y yauTelbu Ha IPBOM MECTY NEpIMIUpajy Temkohe koje cy BaH
BUXO0BE HAIJIEKHOCTHU (iipegenux Opoj yueHuxa y ogemery, upeooumMan HACiagHu
iipoipam), a 3aTUM OHE KOje Cy BE3aHE 33 BUXOB paj (aHTKOBAWkE Y IPOIECY MPHU-
IpeMara OBE BPCTE HACTaBE), a 3HATHO Mamkbe OHE KOje Cy BE3aHE 3a IbIXOBY KOMIIE-
TEHTHOCT, MOTUBHCAHOCT U 3aWHTEPECOBAHOCT YUCHHKA 3a paja. Y CKIaxy ca OBaK-
BHM CTaBOBHMMA j€ W HUXOBO BHeHme Mepa Koje Tpeba HAYMHHUTH Ha OBOM ILIaHY.
Tako oHH, TIpe CBeTa, 04YEKyjy MOMOh y BHIy JOCTYITHOCTH yubeHuxa ca gugepen-
YUPAHuM 3axiiesuma, Upupy4Huka u yuyucuiasa 3a pag, aai 1 CMambemhe aJMUHHUC-
TpaTHUBHHX oOaBe3a U Opoja ydeHHKa y ojesbemy. Ca apyre crpane yBuhamo 1a 3a
YYUTEJhE CONCTBEHA OCIOCOOJBEHOCT HE MPENCTaBIba MoTemKkohy, mTo moTBphyje u
HaJa3 J1a ce y MpeyIoTy Mepa Hala3! Ha Kpajy Te JIHCTE.

AKO ce y3My y 003up pe3yTaTd KOju yKa3yjy lla ce ca YYeHUI[UMa MOTEHIIH-
jaJTHO MapOBUTHM 33 MaTEMaTHKYy, 110 MUIJbEHY YUUTEIha, Hajuenihe U HajopraHu-
30BaHMj€ pajd U OKBHPY JOJATHE HACTaBE, IPUIPEME 32 TAKMHUUCHA M CIO0O0THIX
MaTeMaTHYKHX aKTUBHOCTH, a HajMame y OKBHPY pemoBHe HacraBe (Mapmumuh,
nujyrosuh 2014: 237), oHga MOpaMo YMHHUTHU CBE HATIOPE Jia BHIE ahUPMHUIIIEMO
Iu(epeHIpame PeIOBHE HACTABE Y MOJCTAKHEMO YYUTEJbe J1a Y OKBUPY OBE Hac-
TaBE BHIIE pajie ca OBOM KaTeropujoM yueHuka. Heku o Hamasza oBOT paza MOTY ce
HCKOPHCTHTH Y TOM IIUJBY, KaKo O ce paji yIuTesba Ha OBOM IUIaHy YHAIPEANO, Il
U OJIAKIIao.

VY cBakoM ciy4ajy, ,,pa] ca yICHHIMMA MTOTEHINjATHO TAPOBUTHM 32 MaTeMa-
TUKY j€ M3y3€THO CIIOKEHO M OCETJ/HHBO IHTAE Ia HUjE PEaTHO OYCKHBATH 1A Ta
OWMJIO KOjU TOjeMHU YYUTEJb PEllid Ha OAroBapajyhw HauuH. 3a TO Cy MOTPeOHH
HAIOPY U MaXKKa CBUX OHMX KOjHU ce Ha OWIO KOju HauMH O0aBe OBOM MpoOieMaT-
koM. be3 Tora mojenuHayHy Hamopu Hehe naTv HEeKU 030MIbHUjU pesynTat™ (Mapu-
yuh, lImujyrosuh 2014: 237). Ynpkoc ToMe IMTO pe3yJiTaTe OBOT UCTPaKHUBabA,
300T OrpaHHYEHOr y30pKa, Tpeba NMPUMUTH ca oAapel)ecHOM pe3epBOM OHH, HWIAK,
Mory OWTH MHIUKATUBHU U MOMOhM &la ce CBeCTpaHWje carjielia CTame, HACHTH(HU-
Kyjy HEeKH oj] mpo0biieMa Koju npare opraHu3anyjy audepeHipane HacTaBe y paiy
ca y4eHHIIIMa TTOTEHIINjaTHO TApOBUTUM, aJIH U TOTpede yInuTesba y IHIJbY YHAIIPE-
huBama pana y oBoj o0yacTH.
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Application of Differentiated Instruction in the Education
of Students Potentially Gifted for Mathematics

Summary. In contemporary educational work, there is growing need for paying special atten-
tion to the education of potentially gifted children, in other words, a need to educational provide
conditions that will be adjusted to their abilities and needs. In this context, authors of this paper
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analyze the role and significance of differentiated instruction in the education of students poten-
tially gifted for mathematics. For this reason, we organized a research on a sample of 180 teachers
from Serbia, in order to examine teachers’ opinion on the presence of differentiated instruction in
the education of students potentially gifted for mathematics, to identify some of the issues that
arise in the organization of this type of teaching, as well as to identify measures that should be
taken so this type of teaching would be more present in the education of this category of students.
The results obtained show that the best effects in the education of children potentially gifted for
mathematics are, in teachers’ opinion, achieved within individualized and problem-based instruc-
tion, and then differentiated instruction, which is occasionally implemented by teachers. As main
problems in organizing differentiated instruction in the education of students potentially gifted for
mathematics, teachers underline the curriculum that is too extensive and too large number of stu-
dents per class, and when it comes to measures that should contribute to the improvement of edu-
cation in this field, they suggest publishing manuals and instructions on this topic and reducing the
number of children per class.

Key words: Students gifted for mathematics, differentiated instruction, elementary mathe-
matics education.
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METO/J, NOCTABJbAHLA MATEMATUYKOT TMNMPOBJIEMA
TPAHC®OPMALNJOM PETMPE3EHTALUWJE

Aticitipaxii. Pan je mocBeheH ckuimpamy METOAUYKOT MIPUCTYIIA YCMEPEHOT Ha Pa3BOj KOM-
NETCHIIMja HACTABHHKA y IOCTaBJbalby MaTeMaTH4YKHX npobiema. Byayhu yduTesbu CIIOHTaHO
pa3BHujajy KOMIIETEHIIHje y TOj 00acT Kpo3 Ipakcy, cripemMajyhu ce 3a apxkame yacoBa. OHU IpU
TOM J00Hjajy Ipe cBera NPakTHYHA YIYTCTBA U CaBeTe KaKo Ja KOPUTYjy TPEILIKe O MeToxu4apa.
Hajuenrhe npumenbe, mpakTHYHOT KapakTepa, ce OAHOCE Ha Jionle ojabpaHn KOHTEKCT, HelIpery-
3HOCT (opMynanuje nim HeoaroBapajyhu Opoj nndopmarmja nar y 3agarky. [IpoGremy mocras-
Jbama 3ajaTaka, Moxe ce Mehyrum mpuhu u apyraumje. Y HamieMm paxy npukazahemMo MeTony
HOCTaBJbaba NPOOIeMa Wipancghopmayujama 3aCHOBaHy Ha TEK IOCTAaBJbEHHM TEOPUjCKUM OCHO-
Bama. [Toce6GHy makiby nmocseruhemo mpobieMruMa Koju Cy HacTaal TPaAHCHOPMALIH]OM PErpe3eH-
tanuje. Pa3Bujame BelITHHE MOCTaBJbarba NPobiieMa POMEHOM PENpPE3eHTALMje OACTHYE HACTa-
BHHUKE J1a 1y0Jbe IPOMUIIUBA]Y O MATEMAaTHYKUM CaJpiKajuMa, II0ceOHO O KOpeNlaliju MaTeMaTHy-
KUX cajpkaja ca ApyruM npeaMeruma. L{ib pana je 1a ocBeTn o0JacT ,iociliagsarwa upobie-
Ma‘ Koja OTBapa HOBE XOPH30HTE 32 M3y4aBama Y 00J1aCTH METOAMKE MaTeMaTHKe.

Kmwyune peyu: maremMaTnaku npobieM, TpaHchopManyje, pernpeseHTanmje

YBoa,

Wutynnuja roBopu na je Hajuemhie JakKimie MOCTaBUTH N00ap MaTeMaTHUYKH
npobieM Hero Hahu pemreme Tor mpodnaema. Uecro, anu He yBek. MHTynImja Hac y
OBOM CIy4ajy, Kao ¥ y MHOTHUM APYTUM BOJHU CaMO JeIMMHUYHO HCIPABHOM 3aKJby4-
Ky. UnmeHnIa je 1a cBaku jg00ap HACTaBHHK MaTeMaTHKE yMe Ja cacTtaBu nobap
3amatak. U na ra pemu. YnmbeHnIa je ga Jo0pu HACTABHUIIM MaTeMaTHKE yMejy Ja
ocMucie U 100ap npodsieM. OMTMYHN HACTABHHUIIM MMajy ocehaj O CYyNTHIHUM pa3-
JMKaMa y T&KUHH MOCTaBJBEHOT MPodIeMa, cariieaBajy AyOuHy mpodiiemMa u mpaBu
TPEHYTaK 3a HBErOBO MOCTaBJbakhe yueHHIMMA. KOJIHKO je ’HUXOBa BEIITHHA MOCTa-
BJbarba MPoOJIeMa VIO MHTYHUTUBHUX METOIUYKHX 3HAMKA, & KOJIHUKO ILToJ Ipehar-
eI HACTABHUYKOTI UCKycTBa? AKO je IUIOA MPETXOTHOT MCKYCTBa OHJA HHje MO-
IPEIIHO MPETIIOCTABUTH J1a Cy HUXOBHU 3amauu pervinke Beh Buljenor. Ca apyre
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CTpaHe, TeMeJbHa METOAMYKA MPHUIPEMIBEHOCT y OOJACTH TOCTaBJhakha MpodIeMa,
BOJIU CHUCTEMATHYHOM Ia U KOMIUICKCHH]jE MPHUCTYIy OBOM ACIEKTy HACTABHHYKE
npakce. [lo3HaBame METOIUUKE TEOPHUje IPyXKa OCHOBY 33 KBAJIMTETHY IPaKcCy Mmoc-
TaBJbama Mpoodema.

Omninra Teopuja MocTaBbamba MpodiieMa je y CKOpHje BpeMe JIONUIA Y JKHUXKY
HWHTEepecoBama MeToauuapa HactaBe Maremaruke (Bonotto 2007; Crespo 2003;
Lavy. i Shriki, A. 2007, Milinkovic y mramnu, 2014; Silver et al. 1996). Heku ce
UCTpaXKUBa4YM 0aBe Pa3BOjeM TEXHHKA IMOCTaBJbamba MPOOIeMa JIOK ce APYTH OPH]jCH-
TUNIY Ka TpoydyaBamy e(dekara OaBibemha aKTUBHOCTUMA IOCTaBJhbama Mpobdiema
WIIM Ha CTpaHHW YYCHHWKA WM O] CTpaHe HacTaBHMKA. Kpecmo ce Ha mpumep, 6aBu
pasBHjameM TporpamMa TIie ce CTYJACHTH o0pa3yjy U MPHIIPEMajy CTYIEHTe Jia Toc-
TaBJbajy MaTeMatuike npobieme. OBaj mporpaM pe3ysTupa pa3BojeM CIIOCOOHOCTH
3a [MOCTaBJbAE TPOOIIEMa KOjU UMajy BHIIE PEIICHa, Pa3INdlTa PElIeha, BUIIE Cy
OTBOPEHH, a 4ecTO M KOrHUTHBHO KoMmIuiekcHHjU (Crespo 2003). CumnBep u merose
kouere (1996) ce, 6aBe mpoy4aBameM CIIOCOOHOCTH HACTABHUKA Jla CTBapajy mpoo-
JIeMe Y CJIOKCHOM KOHTEKCTY.

Mmu cMo ce y 0BOM pamy YCMEPIJIN Ka MPEACTaBJbalby jeHE METOJE IOCTaB-
Jpama mpodyieMa 3acHOBaHe Ha TpaHcopMmaljamMa penpe3eHranuja. Ha apyrum
MECTHMa TMOCTaBWIM CMO OCHOBE OBakKBOT mpHcTyna (MmuimHKOBHO, y IITamy,
Mununkosuh 2014). ¥V ocHOBH OBOr mpuctymna je uzaeja Tpancpopmanuje. Hamr
npuctyn je oxmcko nosesan ca Kunmarpukosom (Kilpatrick 1987) unejom o ,,pas-
MUIIJBAKY 110 aHATOTHjU' Ka0 KOTHUTUBHOM MEXaHU3MY KOju oMoryhaBa cTBapame
HOBHX Ipo0JieMa Ha OCHOBY CTapuX kao 1 CHIIBEPOBOM HEjOM O MpedopMyiucamy
npo0JieMa Kao TEXHUIIM 32 JI0JIaXemhe JJ0 HOBUX mpoodiiemMa (Silver 1994).

MareMaTHiky mpoosieMu cy AeGUHUCAHN y OKBUPY MPOCTOpa MmpodiieMa KOoH-
TEKCTOM, €JIEMEHTHMa KOHTEKCTa M OJHOcHMa u3Mely ememenata, mpu 4demy cy
HEKH O]l elIeMEHATa TPAKEHH WU C€ TPaXKH JIa Ce YTBPAU OJHOC m3Mely MO3HATHX
enemenata. Ctora ce MaTeMaTU4KH MpoOJIEMH MOTY aHAIM3HUPATH Ca aCHEeKTa KOH-
TEKCTa, MO3HATUX M HEMO3HATHX eJeMeHara, u ogHoca u3Mely enemenara. Tpan-
chopmucame npobiaeMa y HOBU 3HaUM Jla ¢ HEKH (jellaH WM BUIIIE) OJ1 eJieMeHara
npobJieMa MpoCcTopa MEWajy, JOK HEKH €JIEMEHTH OCTajy MCTU. JeaHa oIl Hallux
uzeja je aa ce mpobiaemMu Mory TpaHchopMHcaTH Tako Ja oApakaBajy poMeHe Ma-
TeMaTHyke CTpyKType. HoBu mpoOiieM MoOXe ce MOCTaBUTH MPOMEHOM: 1) oHora
ITO je maTo (I03HATO), 2) OHOTA IITO CE TPaXH (HEMO3HATO), WK 3) KOHTEKCTA. 3a
Hac, KOHTEKCT mpobieMa oapeljyje rpaHune mpocTopa mpobiieMa y OKBHPY Kora
hemo ce kperatu. OH MOXke OUTH ancTpakTaH U peanad. Tpanchopmucanu mpodiemMm
MO>Ke OUTH JIAKIIH WIIH TEXHU O] HHUITUjATHOT TIpodIieMa.
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MNocTaB/batbe Npobnema TpaHchopmaLlmjom
penpe3eHTauuje

Meton kojum hemo ce 6aBUTH y OBOM paiy Jionupad je y Teopuju penpeseH-
tanyja. PerpeseHraiyje ce y JOMeHy TeOopHja ca3Hama cMaTpajy CpeiCTBOM MHUIII-
Jbemwa (Janvier & Dufour 1987; Cuoaco & Curcio 2001). Kako npumehyjy 'onnun u
ITenHxoma MaTeMaTHIKO MUIUBCHE YKIbYUYje pa3yMeBamhe CTPYKTYPHHUX CIHYHO-
CTH W Pa3iMKa, Ka0 M OJHOCa M3Mely pasIHuuTUX penpe3eHTalyja jeqHor HojMa
(Goldin & Shteingold 2001: 9). bpynepoBa Teopuja Tpu BpcTe penpe3eHTanmje (aK-
[IMOHE, UKOHWYKE M CHMOOJHMYKE) Jlaje AMjarpaM IMPOrPECHUBHE CXeMaTH3allfja H
(hopManmzanuje koja ce jaBiba y mpornecy yuewma (bpynep 1960). ¥ tom cmuciy,
pasIuuuTe penpe3eHTalrje MpodiieMa MOTY TPEACTaBIbaTH TPEACTaBbambe Mpoo-
JeMa Ha pa3IMYUTUM HUBOWMA allCTPaKIuje.

Ca gpyre cTpane MaTeMaTHYapH MIPH JUCKYCUJU O PA3ITHYUTHM PEIpPE3CHTAIH-
jama OOMYHO N1ajy TyMauerma O pa3IMIuTUM HAYMHIMA Ha KOJU MOXKEMO MPEACTaBH-
TH 3aJaTH IPOOJIEeM y TOKY IpoIleca pelllaBama. 3aucCTa, MO3HABAKE PATUUUTHX
penpe3eHTaIyja u3y3eTHO je KOpUCHO y penraBamy npodieMa (IToska 1957). Jeman
O]l Ha4YMHA J1a Ce IOMOTHE YYCHHITNMA Ja IOCTaHy CUTYpHH y KOopuImhewy pa3indu-
TUX peNpe3eHTallrja y pellaBamy npodiiemMa je Ja UX CyOuuMo ca pas3iudyuTHM 00-
TUIUMa TpeacTaBibama npodinema (Mmmmakouh 2012). @penmnennep u Tabaku
TBpIIE Ja MPEACTaBJbAKE MPOOIIEMCKE CUTYallHje Pa3IMIUTUM pempe3eHTaIjaMa
nojctude puexcubunHOCT y M300py pemnpesentanuja kon yuenuka (Friedlander u
Tabach 2001).

He nocroju nororop mel)y ucrpakuBaunma y HOTjery MpeJHOCTH Pa3IHIUTHIX
penpe3eHTalyja y HacTaBu MateMaTuke. Hekn ucTpaxxuBaud Jajy apryMeHTalujy 3a
BUXOBO Kopumhewe, JIOK ce JIpyrd NpoTHBE. ApKaBW HICHTU(DUKYje BHU3yCITHE
IpeCTaBe Kao ,,KOTHUTHBHA TEXHOJIOMIKA CPENCTBA™ 33 PasMUILBAKE, YUCHE U
pemaBame npobiieMa KapaKTePUCTHYHO 33 TEXHOJIOMIKO 00a KoMyHHUKanuja (Arca-
vi 2003: 216). OH uctude COUUO-KYNTYpHY BPEAHOCT BU3YEIIHUX IpeacTaBa (Arcavi
2003). ApkaBu npero3Haje Tpu (QyHKIMje BU3YeITHHUX MIPeICcTaBa: 1) Kao MOAPIIKY U
WIyCTpalyjy cUMMOOJMYKE TIpe/IcTaBe; 2) Kao CPEICTBO 3a pellaBame Cykoda u3me-
by mHTYHIIMje M CUMOOJIMYKOT pellemha, U 3) Kao CPEJICTBO Ja C€ pEopraHusyje H
MIOIIPaBU KOHIIETITYaTHO pasyMeBame. Jlakie, BU3yellHe penpe3eHTalHje TOMaxXy Ja
ce ,,BHIE CTBapU'’, U30IITPaBa Ce Halle pasyMeBame. Mnak, 3a yueHUKe HUje TPHUBH-
jayiaH mpena3ak ca jeqHe Ha APYTY pernpe3cHTaIn]jy mpodiema.

be3 cymme Hajuenihy Ha4WH MOCTaBJbamka MPoOJIEMa je OIICUBALE TPOOIIEM-
CKe CUTYyalldje peurMa, Tj. TEKCTyallHH 3a1aTak. Takole, penaTuBHO je 4ecTo mpen-
CTaBJbakhe MATEMATUIKUX NpobIieMa y cuMOonukoj popmu. Pehe kopuihen naunn
MpeJCcTaBiba MpodiieMa je CIMKOBHU. [IohuMo o7 perlaTUBHO MO3HATHX IMpHUMEpa.
[TpumMep jemHOT CIMKOBHO 3aJaTOr 3ajaraka JaaT je Ha ciauud 1. OBakaB Ha4yuH

77



JACMUHA MUJIMHKOBUR

MpEACTaBJbakha ¥ JSJHOCTABHUM 3aJanuMa je yoomuajeH. OHU ce He MOTY Ha3BaTu
npobiemuma. Mnak, y cMuCITy HaBUKaBarba Ha Pa3IUuUTe BU3YEIHE PEIPE3CHTAIIN-
je je kopucTtaH. JacHo je aa naT npuMmep Moxke OUTH TpaHchopMUcCaH Y CUMOOITHUYKY
dopmy: ,,1 +1=_,3-1=_,...°

e m  |gof

Cruxka 1. BpojesHe cinke

Jujarpamu, rpagukoHN 1 TabeIe ce YeCTO KOPUCTE Kao HAYMH Jia Ce MPecTa-
BE TOJa. Y OBOM CIIy4ajy, IpOOJIEMH Cy BE3aHH 33 aHAIM3UPALE CIIMKE U pasy-
MeBame Koje mH(popMalije cy aare y climKkama, ITa HaM OHE TOBOpE, KaKo Jla UX
HUCKOPUCTHMO J1a ipoHaliemo pememe. [lonasumre 3a cneaehu mpobiem je 3amarak
ynopehuBama gat y cum0boiamukoj Gopmu: ,,Yropeau 6pojee 100000, 200000,....
Ha cnenehoj ciommm (Cin. 2) majemo mpumMep mpoOiiemMa 0 Kora ce JIoJia3u TpaH-
c(OopMaIIjoM IMOJIA3HOT Y BU3YEIHO 33aJaTh MpoOJieM. YUEHHIU pajie Ha MOMyHa-
Bamy Talele W HaJaXemy OJrOBOpPa Ha MOCTAaBJHCHO IHTAE HA OCHOBY aHAIIU3E
rpaduka.

Ynuww y Tabeny nopaTtke ca cnuke. 400 000%

npeBo3Ho cpeactBo | Maca y kg

300000+
803 [ 140000 $
340000 £
100000%

|

], | ,

\7 Bpoa | | 200000F
| ,

|

|

a) Koje npeBo3Ho cpecTBo UMa Hajeehy, a koje Hajmarwy macy?

Cnuka 2. Yurame rpaduka u tabene, agantupano ([Jejuh u ocranu, 2012).

Hajzan, Ty cy 1 mpoGiieMu KojH yKIbY4yjy aKI[OHE perpe3eHTaluje mpoodiema.
OBaj Ha4YMH TIpeJ]CTaBJbatba PETKO C€ KOPHCTH y MPAKCH aKo M3Y3MEMO 3ajlaTKe
MaHUITyJIalHje ca )KeTOHNMa WM ITanrnhuMa y IpBOM paspey.

EBo u jemHOr HectangapaHor mpuMmepa npobiiemMa Koju 1mojpa3symMeBa akIOHO
npenctaBbame (Cnuka 3). Yuenunm ce kpehy Kpo3 HalpTaHu JIABUPHHT, Tpakehu
n3na3 onucyjyhu myr.
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VY MIKOJICKOM TBOPHUINTY YYUTEJb I[PTA JTABUPUHT.
YdeHHK ce CMeITa YHyTap JIABUPHHTA.
Tpaxku u311a3 U YCMEHO OIUCYje CBOje KpeTame oapehuBameM

pasIia JeBO-IECHO- MPaBo.
R, e e = L e

Cnuka 3. JlaBupuHT

BusyenHo mnpencraBjbeHH TpoOJeMH MOTY OWUTH W HM3Y3€THO CIIOXKCHHU.
HaBoaumo npumep U3 ynoeHn4Kor komruieta MaremaTtuka y koHTekcty (Mathema-
tics in Context) (Romberg et al.,, 1998). ¥ obpacumma u cumMOONHMa jEeUHHMIIE,
VUCHHIIA pa3BHjajy pasymeBame uiaeje oOpasana. KOHKpeTHO, OHHM yde Kako JIa
u3pasze obOpasar ca MaTeMaTHYKUM CUMOONMMa. Y aKTUBHOCTH yde oOpasal pacrta
3muja ca npseHuM (R-red) u upaum (B-black) npcrenoBuma. On BHX ce Tpaxu na
objacHe oOpasarl pacTa u Ja npeABHIe Kako OM 3MUja H3TrIe/ia HAKOH N- HTEPAIHjH.

R——» RBR
e
blﬂ:: e B B _>B
ber of ber of of
| PATTERN ” red rings ”black !ings” rings | R npcrewn 1,2,4,8, ..., 207
1 R 1 0 1 B npctenn 0,1, 3, ..., 2011
2 HEn % 1 % YkynHo 1,3,7, ..., 2n-1
3 RBRBRBR a 3 7
4 8
5

e 15

Fl\h/ if/\f.‘i \\ ; /e!\ AN A\\\i

Crnuka 4. Anantupaso u3 Matematuke y koHTekcty (Romberg et al., 1998).
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JACMUHA MUJIMHKOBUR

Jom jeman mpuMep mpobiema TpaHC(HOPMUCAHUX TPOMEHOM pPerpe3eHTaIH]e
MOTHYE W3 HAIIET UCTPAKHUBamba y KOME MO Omin (DOKYCHpaHH Ha IMOYETHO YUCHE
BepoBatHohe U craructuke (Munuakosuh, 2007). ¥ cTyauju CMO MCIUTAINA KaKo
pasnuuuTe penpe3eHTalrje mpodiieMa yTHdy Ha yCcBajamke MojMa BepoBaTHOhe Ko
nene. Tpu rpyne ydeHHKa Cy JOOWIIe pa3IMyuTe CKyIoBe MpodieMa y TOKyIIajy Aa
pa3BHjy CBOje MOYETHO HHTYUTHBHO pa3yMeBame mojMa BepoBaTHohe. CkymoBu
npoOieMa pa3IMKOBaM Cy C€ Y JOMHHAHTHO] pelpe3eHTaluju mpobiema. JemHa
rpyla y4eHHKa je y4ecTBOBaja y eKcmepuMeHTHMa. Jlpyra rpyma je mpoydaBaia
pasIuuMTe CIMKOBHE pemnpe3eHTanmje mpoodiiema, npoydaBajyhu rpapudko u Tabe-
napHO npukaszane nojaarke. Konauno, tpeha rpyma je 6una dhoxycupana Ha u3pady-
HaBame maHce nomohy nate Gopmyie.

OnumumMo caMo jeian oJ1 nmpodsieMa KopHuiiheH y eKCIIepUMEHTATHOM Mporpa-
My, nHaue Bapujanujy [lujaxe-MHxennep excnepuMenTa. Y aKIHMOHO] perpe3eHTa-
nuju cuenapuo je 6uo cnenehu: Mcenpen yduenuka cy tpu kyrtuje. [IpBa xyTnja ca-
JpXH jenHy Oely W jemHy HpBeHy Konkuiy. Jpyra je caapikaia neBeT Oenux KOoil-
KHIIa U jelHy IpBeHy a Tpeha nee Oene u ae npsene. (Ciuka 5) Tpebano je yTBp-
JIMTH [IaHCY J1a C€ U3BYYE [[PBEHA KOIKHIIA U3 CBaKe OJ] KyTHja U YIIOPESIUTH LIaHCe.

Box 1 Box II Box III

900 00
0 O 8 a0 ad a0

Crnuka 5. AKIIMOHO NpeaCcTaBJbame npodiiemMa

Y IpyroM MKOHWYKH IPENCTABIHEHOM MpOOJIEMY YUCHHIU Cy TOOUIN BU3YE-
HO TIPE/ICTaBJbEHE PE3yNITaTe Urpe KOjy Cy OAMIpalia MMarvHapHa aeua. Pesynratu
cy Owm mpencTaBjbeHH y o0imKy rpada. Tpeha rpyna ca cHMOOTHYKH TIpEICTaB-
JbeHUM TIpoOJieMIMa M3padyHaBayia je BepoBaTHOhy Ha OCHOBY JaTHX IMOJATaKa O
YKYITHOM 0pOjy KOIIKHMIIA ¥ TOBOJLHOM Opojy Mcxojaa. Paznmuuute penpeseHTaruje
npobieMa J0Bele Cy YUSHHKE JI0 TIOUYETHOT YCIeXa Y pasyMeBamy U 0aBJbCHY 110j-
MOM MIAHCE KOJU HUCY pa3yMelH Ha UCTH HAYMH, CXOIHO Pa3IHMYUTUM HAYHMHAMA
JIOTaXKEHa JI0 TojMa.

OBHUM TPUBOAMMO Kpajy Hally TUCKYCH]y O METOAM IOCTaBJhama MpodiieMa
TpaHchopMaljama pernpe3eHTanmja.

3ak/byyak

VY oBOoM pajy OaBWJIM CMO C€ METOJOM IIOCTaBJbala MpoOJieMa Ha OCHOBY
TpaHcopManmje penpeseHTanuje mpodiaema. [Ipukasanu cMO W IPOTUCKYTOBAIU
npuMepe HU3a mpobiieMa HacTamux TpaHcopManujama penpeseHTanyje. [lokazano
j€ Ja pa3IuuuTe BpCTE penpe3eHTaIja Mory aa 00e30ee BapujadmIHOCT U OoraTc-
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MeTon nocraBbarba MaTeMaTHYKOT TIpodiieMa TpaHC(GOpPMaInjoM peripe3eHTalje

TBO mpobuiema. Illupe, oBaj pax ykasyje Ja pa3ymMeBame MaTeMaTHKe YKJbydyje U
pasyMeBambe pa3IMuUTHX Perpe3eHTanuja.
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The method of establishing the mathematical problem by
using the transformation of the representation

Summary: This paper is devoted to outlining a methodical approach directed at the devel-
opment of teacher competencies in posing mathematical problems . Sudnet teachers spontaneously
develop competence in problem posing to a certain extent through practice, when developing
lesson plans. They thereby obtained primarily practical guidance and advice on how to correct the
mistakes from their instructors. The most common objections are of practical character, referring
to the poorly selected context, imprecise formulation or inadequate amount of information given in
the task . However, the issue of problem posing can be approached differently. In our paper we
present a theoreticaly grounded method of problem osing based on problems transformations. We
pay special attention to the problems created by transforming the representation. Developing skills
of posing problems by changing representations encourages teachers to reflect more deeply on the
subject matter, especially on the correlation of mathematical content with other school subjects.
Our aim is to shed light on the area of "problem posing" which opens new horizons for studies in
the field of methodology of mathematics.

Key words: mathematical problem, transformations, representations.
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SHOULD PARENTS HELP OR HOW SHOULD THEY DO IT IN
SOLVING OPEN SENTENCES (EQUATIONS, INEQUALITIES)
IN LOWER PRIMARY CLASSES?

Abstract. In the course of teaching open sentences (equations, inequalities) teachers often
experience that parents’ help — provided mainly during solving the homework — may cause regres-
sion for young learners in the already achieved results. The source of the problem may be in the
difference between parents’ methods and those applied by the teachers in lower primary classes.

To illustrate the problem I introduce a fourth class case study. According to the parents’ re-
port they experienced the situation as a total failure. That is the reason why they asked for advice
how to help their child in the future.

Keywords: open sentence, equation, inequality, experimenting, parents’ help

Introduction

In the first four grades of lower primary the basic concepts of mathematics,
such as open sentence, equation and inequality are established. The development of
the concept of the open sentence is as a matter of fact a long process, and it is not
completed by the first four grades, but it continues at other levels of learning.

Theoretical background

Bruner’s representation theory (1966) is based on activities. According to this
theory in order that learners could understand the teaching material, they should
“process’ it intuitively before. Thus every process of thinking can happen on three
levels:

a) enactive level: gaining knowledge through concrete practical activities
and manipulations.

b) iconic level: gaining knowledge through graphic images, imaginary
situations.
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c) symbolic level: gaining knowledge through mathematical symbols and
language.

Although in the lower primary grades the enactive and iconic levels are in the
foreground, but language (speech), which is the symbolic level, is also very impor-
tant. If we get round the first two levels there is a risk that learners due to the lack of
proper system of images will not be able to solve mathematical problems and to
understand concepts at symbolic level, because they have nothing to rely on. If the
first level (the concrete, practical activities) is omitted, then the proper system of
images will not be established.

However, it would not be a good idea to associate Bruner’s representation lev-
els with age groups. Instead the various areas of knowledge these levels are com-
pleted at various life stages. Formal education seems to be unsuccessful, because the
development of concepts has not been completed from the activities through visual-
izing to abstracts concepts as describe by Bruner. (Knausz, 2001)

Shlomo Vinner and David Tall (1981) introduced the term ‘concept image' in
the literature of methodology of mathematics teaching. ,, The concept image is the
total cognitive structure associated with the concept name, which includes all the
mental pictures and associated properties and processes, pictures, graphs experi-
ences.” (Tall, 2004) Pictures, relevant examples, experience and activities play an
important part in the formation of versatile concept image.

Methodological implications of teaching open sentences in Hungary

An open sentence is the designation of the logical function in 1% — 4™ form in
primary school, which usually takes the form of equations and inequalities. Natu-
rally, open sentence is a broader term, referring not only to equations and inequali-
ties — let us consider open sentences such as “0 is a divisor of 36”. Instead of the
term equation and inequality, we use the term open sentence in 1% — 4™ form, then
switch to the terms equation and inequality in 5™ — 8" form. When solving open
sentences, we look for elements that make the open sentence true; that is, elements
that make up the set of solutions, the so-called truth set. In 15t — 4 form, the inter-
pretation range (base set) of single-variable equations and inequalities is the set of
natural numbers, or any of its sub-set. Since the set of solutions is a sub-set of the
base set, numerical fractions or negative numbers cannot be included among the
possible answers.

Apart from familiarising 1* — 4™ form pupils with the term itself, the objective
of teaching them about open sentences is to develop their sense of judgement and
calculation skills. Moreover, open sentences play an important role in model crea-
tion, in solving word problems, as well as in describing the rules of rule-based
games.
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There are a number of possible methods to solve open sentences in 1% — 4
forms; therefore, single-variable equations may be solved:

- by experimenting,

- by methodical experimenting (“too little — too much” method),
-  based on the relations between operations,

- by deduction, observing the changes in difference,

- with the help of a segmented drawing.

Experimenting refers to determining the logical value (true or false) of state-
ments created by substituting numbers one after another.

A higher level form of experimenting is methodical experimenting. The term
‘methodical’ refers to the fact that in this case, we consider what options are worth
exploring; hence, certain deliberateness appears, contrary to the trial-and-error
method. By employing this method, we gradually get to the solution of the open
sentence. This is the most frequently applied technique in 3™ and 4™ forms.

Open sentences containing a single operation can also be solved based on the
relations between operations, in which case a suitable operation is used to calculate
the answer. The application of this method is preceded by solving several open sen-
tences with the use of experimenting and methodical experimenting. Let us consider
an example from 2™ form! We are looking for the answer to the following single-
operation open sentence: ¢—27 = 35. Phrasing the problem may help to find the solu-
tion; therefore, let us have the pupil conceive that we are looking for the number,
from which 27 subtracted yields a result of 35. If the pupil tries 30, for example,
they can see that the difference is too little. Increasing the difference can be achieved
by substituting a higher number in place of the variable. If, for example, we substi-
tute 90, then the difference is too much; therefore, we need to look for a smaller
number. Let us presume that the pupil substitutes e.g. 60, which yields a difference
of 33. From here, it is easy to get to the solution of 62. Having solved a sufficient
amount of similar open sentences through experimenting and methodical experi-
menting, pupils can gain enough experience and find out that the missing minuend
can also be found by increasing the difference with the subtractive; that is, by adding
the difference and the subtractive together. Let us emphasise that this does not mean
the application of the algebra balance scales method because in this particular case,
we did not change both sides equally, i.e. we did not add 27 to both sides.

If at home, the parents try to help their child to solve such an open sentence by
saying without explanation that we need to add 27 to 35, then they do so by employ-
ing the algebra balance scales method. However, this technique — as a universal
method of solving equations — is not taught in 1% — 4™ forms. This, along with the
breakdown method, is only discussed in 6" form. Preparing pupils for the break-
down method, however, could take place earlier, in the course of special mathemat-
ics classes.
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In 1% — 4™ forms, the method applied when solving inequalities is either ex-
perimenting, or (in 3" and 4™ form) methodical experimenting. In methodical ex-
perimenting, the pupils are first told to look for the smallest good and largest good
answer; the numbers in-between — after gaining appropriate experience — are simply
classified as answers, without substitution.

The resolution technique used in the case of open sentences with two or three
variables is also the experimenting method.

Case study

When teaching open sentences (equations, inequalities), teachers often find that
the assistance that parents render their children — primarily when helping with the
homework — may hinder the progress achieved so far. The resolution techniques
employed by the parents are usually not identical to the methods applied in 1% — 4"
forms, which is probably the root of the problem.

In order to illustrate this, I present a case study of a 4™ form pupil below, in
which the parents attempt to help their child in solving the open sentence given to
her as home assignment.

Réka: Mom, I did my homework with Dad last night, and it didn’t pan out. I don’t
even understand the exercise.

Mom: What is it you don’t understand? Let me take a look!

Réka: Maths.

511 are more than 50 subtracted from something.
511> 0-50 (Sokszinii matematika Szamolofiizet 4, Exercise 10/1.)

Mom: So, what is the question here?

Réka: 777

Mom: Which number do you need to subtract 50 from in order to get a result less
than 5117 Right?

Réka: Yep. And how do I solve this?

Mom: Let’s write this down on a sheet of paper! I can only solve it the way I
learned it. I took extra caution not to mention the word ‘equation’: on the
one hand because they have not learned it yet; and on the other hand be-
cause the exercise in question is in fact an inequality. So I quickly wrote
down the following:

511 >o-50

Let’s write it down the other way around because it’s simpler that way!
0-50 <511

This means the same, doesn’t it?

Réka: Yep.

86



Should parents help or how should they do it in solving open sentences in lower primary classes?

Mom: You must strive to have something alone on one side because that is what
we are looking for here. Right now, minus 50 is in our way. What is written
as minus on one side, can be taken over to the other side as plus, with the
inverse operation. [ figured they don’t call it plus and minus, so I quickly
corrected myself: Subtraction becomes addition on one side, and addition
becomes subtraction on the other. Look!

o-50 < 511/+50
0<511+50
o< 561

Réka: But Mom, we didn’t learn it this way. I don’t even understand this. Réka
was crying at this point.
Mom: Well, in this case, numbers less than 561 are good answers.

Write it down the other way around in your exercise book: 561>0 be-
cause remember, we turned it around once.

Réka: 560, 559, 558, ..., 0 — she wrote down, crying.
Mom: Have you learned integers only?

Réka: We always write down the answer like this.
Mom: Right down to zero?

Réka: Yep.

They solved the following open sentence in a similar manner:
0+100>409  /-100
0 >409-100
0 >309

The mother — seeing how their child despaired and cried when doing the
homework — contacted me and told me how she experienced the situation above as a
complete failure; then inquired how they were supposed to solve the open sentence
in question and in what manner could they help their child in the future.

It is worth interpreting the following words by the mother in more detail: “You
must strive to have something alone on one side because that is what we are looking
for here. Right now, minus 50 is in our way. What is written as minus on one side,
can be taken over to the other side as plus, with the inverse operation. I figured they
don’t call it plus and minus, so I quickly corrected myself: Subtraction becomes
addition on one side, and addition becomes subtraction on the other.”

For Réka, these words probably sounded like complete nonsense. The follow-
ing questions may have been swirling inside her head: What does it mean to ‘have
something alone’? What does it mean to ‘take it over to the other side as plus’? How
does subtraction become addition, when I can only see subtraction in the open sen-
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tence? In the mother’s instructions, Réka faced a number of nonsensical rules be-
cause so far, her teacher has — presumably — taught her the methodical experiment-
ing technique only. She had to solve an open sentence by having something alone on
one side and by taking over minus 50 as plus to the other side.

Richard R. Skemp, mathematician-psychologist, calls such instructions re-
peated insults against the intelligence: “When someone tries to understand some-
thing, it goes together with accommodating its schemes. If in this case the sender
conveys nonsensical information, then the receiver tries to assimilate their schemes
to nonsense. This amounts to demolishing these schemes, which is the mental
equivalent of physical abuse.” (Skemp, 1975)

Réka started crying because she was unable to find any sense in what her
mother told her, but failed to realise that the mistake here was made not by her, but
by her mother, even if only out of pure ignorance. The dialogue makes it completely
clear that the mother applied the algebra balance scales method as a means of solu-
tion because she can only solve the problem the way she learned it. However, her
daughter is unfamiliar with this technique; therefore, it cannot be accommodated to
her own intelligence. During my discussion with the mother, I tried to make her
understand the point of methodical experimenting, at the same time pointing out that
the algebra balance scales method is not suited for 4™ formers, this is why they did
not succeed. The mother’s means of solution is taking place at symbolic level, where
the daugther’s development of concept is at iconic level. Thus Réka at this point is
not able to grasp this problem at the symbolic level. I showed her some examples in
order to illustrate how to solve open sentences using this technique. A few weeks
later, Réka turned to her mother with a similar problem.

Réka: Mom, can you help me with an open sentence exercise? The task is to sub-
tract 5800 from a number, which gives a result of less than 3900, and I need
to write this down as an open sentence.

A-5800 < 3900 (Sokszinli matematika Szadmoloéfiizet 4, Exercise 38/2)
And now I don’t know how I’'m supposed to calculate this.

Mom: Have you got an idea, though?

Réka: By subtracting 3900 from 58007

Mom: That might also work, but let’s try it with experimenting, okay? Let’s find a
number and try with that! We are talking about thousands and hundreds
here. So...?

Réka: Eight thousand something.

Mom: Let’s try it with 8000!

Réka: 5800 subtracted from 8000 equals 2200.

Mom: So, in the case of 8000, ...

Réka: ...less.
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Mom.:
Réka:
Mom.:
Réka:
Mom.:
Réka:
Mom.:
Réka:
Mom.:

Réka:

Mom.:
Réka:
Mom.:
Réka:
Mom.:
Réka:

Mom.:
Réka:
Mom.:
Réka:
Mom.:
Réka:
Mom.:
Réka:
Mom.:
Réka:
Mom.:

The difference is less ...

..., than 3900.

Right. Let’s try another number, then!

Say, 7000... no, rather 8900.

Okay, let’s try it with 8900!

5800 subtracted from 8900 equals 3100.

So, 8900 is also a good answer.

Yes.

We tried 8000 before and 8900 now. So, should we keep on trying with
larger or smaller numbers?

With larger numbers. And say, if I add 100 to 8900, then it equals 9000, and
the difference is 3200. If I add to 9000...

Well, how much more?

700.

Right.

That’s not good, then.

Let’s try it out!

5000 subtracted from 9700 equals 4700, 800 subtracted from 4700 equals
3900.

Yes, so then...

9700 is not a good answer. Numbers below that are good for us, aren’t they?
Yes.

I’1l write this down. Something equals... no, colon.

Why do you write a colon?

This is the way we do it, and then list the answers.

Which number is the first good answer?

9699, then 9698, 9697, and so on, down to 0.

Down to 0?

Yes, because we haven’t learned negative numbers.

This is good, then.

A significant development can be observed here in the way the parent formu-

lates their questions, despite the inaccuracies in professional terminology. However,
the application of the algebra balance scales method earlier has left some of its mark

on the little girl; this is why she wants to subtract — erroneously — 3900 from 5800. It

eluded both Réka’s and her mother’s attention — just like in the previous example
above — that if we substitute a number smaller than 5800, then the child cannot exe-
cute the subtraction operation — at least not in 1% — 4™ form — because they cannot
subtract e.g. 5800 from 5000. Pupils cannot determine the difference if they need to
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subtract one natural number from another, where the subtractive is higher than the
minuend. This is why the smallest good answer is 5800 and not 0.

Conclusion

Returning to our original question, the answer is yes, of course parents should
help their children to solve open sentences (equations, inequalities) if need be, but —
as we saw it in the example above — it is definitely not all the same how they do it.
They should not use the algebra balance scales method. The symbolic level is the
prerequisite of applying the balance scale method, but in this particular area namely
the open sentences most of the 4™ grade children’s cognition is at iconic level. This
might have resulted in the conflict between the parent and the child. It would be
advisable to organise “courses” for parents to demonstrate the methods of experi-
menting and methodical experimenting, which suit the capabilities of 6-10-year-
olds, so that parents can help their children with adequate, suitable methods if the
need arises. We can also give examples of mathematical terminology adequate for
pupils, as language is an important part of learning. Naturally, professional and
methodologically sound teaching is only expected of teachers, but parents should be
given guidance to ensure that they help the mental capacities of their children to
actually progress and not regress, as the latter causes havoc in the children’s mind.

International methodology special literature is not really concerned with the
role of parents in children’s learning mathematics. Further research topic may arise
to investigate the role of parents in other areas of mathematics. In what ways should
parents help their children‘s development of cognition, so that they inadvertently
would not hinder this process.

As a conclusion, I cite the words of John Holt: “Religious mystics in India, so
we are told, stand for many years with an arm raised, or a limb distorted or immobi-
lized in some fashion. After a while the limb becomes unusable. What sense does it
make to argue whether the cause of this is physical, or lies in the way the limb was
used? It was the way it was used that made it the kind of limb it was, a limb that
could not be used any other way. It is probably true of the mind as well that the way
we use it determines how we can use it. If we use it badly long enough, it will be-
come less and less possible to use it well. If we use it well, the possibility grows that
we may use it even better.” (Holt, 1990)
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OA I POOUTEJbU TPEBA AA NMOMAXY WUJIN HA KOJU HAYNH KALA
CY Y NMNTARY 3AAALIN OTBOPEHOI TUTMA (JEAHAYMHE,
HEJEAHAYUHE) Y HWXNM PA3SPEANMA OCHOBHE LWKOJIE?

Pesume. IlpumukoM oOpasie 3aJaTaka OTBOPEHOT THUIA (jeAHAYMHE, HEjeAHAYHHE), HACTaB-
HMIIM 4€CTO MMajy YTHCAK Jia oMol pojiUTeba — YIJIaBHOM Y U3paau noMahux 3ajaTaka — MOXe
Jla M3a30Be Ha3aJoBame KOJ yueHHka Mialer y3pacra y omHocy Ha Beh mocturayre pesynrare.
V3pok oBor npobiieMa MOXe /1a JIXKH y pasiuud usMehy mMerozna poauTesba U MeToza Koje Ipu-
MeHYjy HACTAaBHHIM Yy HIDKMM pa3peinMa OCHOBHE HIKoyie. Y IMJby WIycTpanuje mpobnema,
HaBOJUMO JETaJbHO MCTPAXUBAFE CIPOBE/ICHO y YETBPTOM pa3peny. PoauTesbn, Ha OCHOBY IbH-
XOBHX COIICTBEHMX M3jaBa, OBY CHTYalMjy JI0)KHBJbaBajy Kao IOTIYHH Heycnex. M3 Tor pasnora
3aTPaKUIIH Cy CaBeT Kako aa yoymyhe moMasky cBOjoj JeIiu.

Kmyune peyu: 3a1any OTBOPEHOT THIIA, HEjEJHAKOCT, UCTPAXKUBAE, IIOMON pOANTEIbA.
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ALTERNATIVNE METODE RACUNANJA U POCETNO)
NASTAVI MATEMATIKE

Apstrakt. U radu se opisuju tehnike izraCunanja osnovnih matemati¢kih operacija koje se
oslanjaju na vedsku matematiku. Metode i primjeri su prije svega namenjeni pocetnoj nastavi
matematike na dodatnoj nastavi i radu s darovitim ucenicima. Cilj je pribliZiti ucenicima matema-
tiku, uciniti je zanimljivom i izazovnom za ucenike ve¢ih moguénosti koji neprestano traze i zahti-
jevaju izazove u ucenju. Metode ucenja koje pocivaju na vedskoj matematici razvijaju logicko
razmiSljanje, povecavaju brzinu racunanja i razvijaju kreativnost. Nastavni plan i program Repub-
like Hrvatske, kao i Nacionalni okvirni kurikulum, ne propisuju upotrebu ovakvih alternativnih
metoda, §to ne znaci da ucitelj nije slobodan pronaéi nacine kojima bi zainteresirao i zadrZao
koncentraciju ucenika te ih potaknuo na razmis$ljanje i ucenje neceg novog. Redovna nastava
prilagodena je prosje¢nom uceniku, vodena planom i programom smjeStena unutar nekih okvira,
dok se u radu s naprednijim ucenicima treba izaci iz tih okvira i zadovoljiti potrebe nadarenog
ucenika.

Kljucne rijeci. Vedska matematika, Soroban, osnovne matemati¢ke operacije, okomito i di-
jagonalno.

Uvod

Godine 1965. Indijac Swami Bharati Krishna Tirtha objavio je knjigu pod na-
zivom ,,Vedska matematika“ u kojoj su opisane tehnike racunanja koje se temelje na
Vedama, najstarijim svetim staroindijskim i hinduistickim knjigama. U knjizi su
opisane neke zanimljive tehnike raunanja ,,napamet koriste¢i kao svoju osnovu 16
,»sutri“,odnosno pravila. Neke jednostavnije tehnike prilagodene pocetnoj nastavi
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matematike opisati ¢emo u ovom ¢lanku. Mnoge zanimljivosti skrivaju i kineska i
japanska matematika o kojima ¢e ovdje takoder biti rijeci.

Zbrajanje

Jedna od prvih matematic¢kih operacija s kojom se susre¢u ucenici u pocetnoj
nastavi matematike je zbrajanje. U udzbenicima niZih razreda zbrajanje se objasnja-
va tradicionalnom metodom.

Primjer 1: Zbrojimo 259 i 386.

Postupak je slijede¢i 9 + 6 je 15, broj 3 piSemo pod jedinice, a broj 1 se dodaje
deseticama pa slijedi 5 + 8 + 1 je 14. Broj 4 potpisujemo pod desetice, a broj 1 doda-
je se stoticama i slijedi 2 + 3 + 1 je 6 i tako dobijemo rezultat, a on iznosi 645.

U prethodnom primjeru zbrojeni su brojevi dvije stotine pedeset devet (259) i
tri stotine osamdeset Sest (386). Svaki od tih brojeva ¢itamo s lijeva na desno, prvo
znamenka stotice, pa desetice i na kraju jedinice. Zbrajanje ide suprotnim smjerom,
dakle prvo zbroj jedinica, zatim desetica i na kraju stotica, Sto je dosta zbunjujuce za
djecu jer su nauceni i pisati i Citati kako brojeve tako i slova s lijeva na desno.

Primjer 2: Zbrojimo 259 i 386, na nacin da idem s lijeva na desno.
Postupak je slijedeci, zbrajamo stotice, 2 + 3 je 5 1 zapiSemo ga ispod stotice:
259
+ 386
5
Zatim zbrojimo 5 + 8, zbrajamo desetice, je 13 i znamenku 3 piSem pod deseti-

ce, a znamenku 1 pod stotice:
259

Zbrojimo jos i jedinice, 9 + 6 je 15. Znamenku 5 piSemo pod jedinice, a zna-
menku 1 zapiSemo ispod desetica:

Na kraju zbrojimo potpisane stotice i desetice i dobijemo konacan rezultat:
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2 59
+ 3 8 6
5 35
+ 11
6 4 5

Dana 12.11. 1946. u Tokiju je odrzano natjecanje izmedu japanskog abakusa
nazvanog Soroban, koji je koristio Japanac Kiyoshi Matsuzaki i elektri¢nog kalkula-
tora kojeg je koristio Amerikanac Thomas Nathan Wood. Natjecanje se sastojalo od
pet zadataka: prva Cetiri su bile osnovne operacije: zbrajanje, oduzimanje, mnoZenje
1 dijeljenje, a peti zadatak bio je kombinacija sve Cetiri osnovne operacije. Soroban
je uspio pobijediti rezultatom 4:1. Prednost Sorobana je u tri svojstva:

1. svaki korak radi samo jednom i biljeZi na najbrZi i najjednostavniji nacin;
2. radi s lijeva na desno;
3. nikada ne racuna preko 10.

Treée svojstvo posebno je zanimljivo, a da bi se objasnilo potrebno je uvesti
pojam komplement broja. Komplement je razlika broja 10 i zadanog broja, npr.:
komplement broja 6 je broj 4, komplement broja 2 je 8.

Broj Komplement broja

@OO\]O\UI‘#DJ[\J»—*
—_ N W R N0 0

Osnovno pravilo racunanja s komplementom glasi:

,»Ako zbroj dva broja prelazi deset, onda od jednog broja oduzimamo komple-
ment drugog broja i zabiljeZimo preko deset*.

Napomena: Radi lakSeg racunanja u praksi najcesce se od manjeg broja oduzi-
ma komplement veceg, ali to nije pravilo.

Primjer 3: Koriste¢i osnovno pravilo racunanja s komplementom izracunajmo

5+7.
Primjenom osnovnog pravila racunanja s komplementom, slijedi:
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5 + 7 = 5- 3 = 2. Treba primijetiti kako je broj 7 podcrtan i na taj nac¢in smo zabilje-
Zili ,,preko deset” (prvo svojstvo Sorobana), Sto ¢emo koristiti u slijede¢im primje-
rima, tako da je konacan rezultat 12.

Na slijede¢im primjerima pokazat ¢emo kako zbrajati koristeci tehnike Sorobana.

Primjer 4: Zbrojimo 259 1 386.
Postupak je slijedeci, zbrajamo stotice, 2 + 3 je 5 i zapiSemo ga ispod stotice:

2 59
+ 3 8 6
5

Zatim zbrajamo desetice 5 + 8= 5 — 2 = 3, odnosno dobijemo isti broj ako od
broja 5 oduzmemo komplement broja 8 i znamenku 3 piSemo pod desetice:

2 5 9
+ 3 8(2) 6
5 3
Kako smo koristili jedan komplement, zna¢i da pod stotice dodajemo 1:
2 59
+ 3 8 6
53
______ S

1
Kako smo koristili jedan komplement, znaci da pod stotice dodajemo 1:
2 59
+ 3 8 6
53
______ T
Na kraju zbrojimo potpisane stotice i desetice i dobijemo konacan rezultat:
259
+ 3 8 6
5 35
+ 1 1
6 4 5

Primjer 5: Zbrojimo 57, 102, 269 i 486.
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Prvo zbrajamo stotice i to na nacin da zbrajamo po dvije znamenke, 1 + 2 = 3,
rezultatu dodamo slijede¢u znamenku 4, 3 + 4 =7 i zapiSemo rezultat ispod stotica:

+

N A D=
o N O W
AN O D

Zatim zbrajamo desetice na isti nacin, 5 + 0 = 5, zatim rezultatu dodamo 6, 5 +
6 =5 -4 =1, pa na rezultat dodamo broj 8, 1 + 8 = 9 i zapiSemo rezultat pod deseti-
ce:

5 7

1 0 2

2 6 9

+ 4 8 6
7T 9

Kako smo koristili samo jedan komplement, ispod stotica dodamo 1:

5 7

1 0 2

2 59

+ 4 8 6
7 8

______ e

Na kraju zbrojimo jedinice, 7 + 2 = 9, zatim rezultatu dodamo 9,9 + 9 =9 - 1
=8, pa rezultatu dodamo broj 6, 8 + 6 = 8 — 4 =4 i zapiSemo rezultat pod jedinice:

5 7

1 0 2

259

+ 4 8 6

7 8 4
______ R

Ovdje smo koristili komplement dva puta pa ispod desetica dodamo 2:

5 7

1 0 2

259

+ 4 8 6

7 8 4
______ T

Na kraju zbrojimo potpisane stotice i desetice i dobijemo konacan rezultat:
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5 7

1 0 2
259

+ 4 8 6
7 8 4
+ 11
8 9 4

Primjer 6: Zbrojimo 242, 73,50, 67, 162, 160 i 282.
2 4

oo [ O\ [ W |
AN O NI O W

1
1
+ 2
6
41
1 0 3 6

Tehnika u prethodnim primjerima omogucuje djeci brze i lakSe raunanje od
klasicne metode jer dovoljno je poznavati samo zbrajanje i oduzimanje do 10, a
najbolji primjer je zbrajanje desetica u primjeru 5. Koriste¢i klasi¢nu tehniku zbraja-
nja, u prethodnom primjeru, djeca bi morala racunati do preko 40, Sto je svakako
teZe 1 sporije nego u prikazanom primjeru.

Oduzimanje

Oduzimanje je matematicka operacija s kojom se djeca upoznaju nakon zbraja-
nja. U udZbenicima niZih razreda zbrajanje se objaSnjava tradicionalnom metodom
preko zbrajanja, npr. 9—6=3jerje 3 +6=9.

Primjer 7: Oduzmimo 175 i 24.

Ovdje je oduzimanja vrlo jednostavno jer je svaka od znamenaka veceg broja,
veca od odgovarajuc¢e znamenke manjeg broja. Stoga oduzimanjem desetica slijedi 7
—2 =51 oduzimanjem jedinica dobijemo 5 — 4 =1 i tako dobijemo konacan rezultat.

1 75
- 2 4
51
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Primjer 8: Oduzmimo 124 1 75.

Ovdje je oduzimanje malo sloZenije. Budu¢i da se ne moze oduzeti 5 od 4, tada
umanjeniku na mjestu jedinice dodajemo 10, a umanjitelju na mjesto desetice doda-
jemo 1, paslijedi 14 — 5 =9, i piSemo 9 pod jedinice, i zatim :

1 2 4410
— 7+1 5
9

Buduéi da se i 8 ne mozZe oduzeti od 2, umanjeniku na mjestu desetice dodaje-
mo 10, a umanjitelju na mjesto stotice dodajemo 1, pa slijedi 12 — 8 = 4, i piSemo 4
pod desetice, 1 zatim:

1 2+10 4
-1 7+41 5
4 9
Na kraju oduzmemo stotice 1 — 1 = 0 i dobijemo konacni rezultat:
1 2 4
-1 75
0 4 9

Iz ova dva primjera jasno se vidi kako je primjer 7 puno jednostavniji i ,,poZe-
ljniji* za operaciju oduzimanja. Na slijede¢em primjeru ¢emo pokazati kako svaki
problem oduzimanja se lako svede upravo na ,,pozeljniji* primjer.

Primjer 9:0duzmimo 324 1 75.

Za pocetak broj 324 zapiSemo kao zbroj 324 =299 + 25 i umjesto od 324, odu-
zimamo od idealnog umanjenika 299. Operacija oduzimanja sada je puno jednostav-
nijaislijedi9—5=4,9-7=2i12-0=2:

299
- 7 5
2 2 4

Broj 324 smo rastavili kao zbroj 299 i 25, znaci da smo nam u rezultatu nedos-
taje 25, te ih dodamo na prethodni rezultat i dobijamo konac¢ni rezultat 224 + 25 =
249:

2 99

- 15
2 2 4

+ 25
2 49
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Primjer 10: Oduzmimo 6514 1 4837.
Broj 6514 zapiSemo kao zbroj 6514 = 5999 + 515, te slijedi:

59 99
- 4 8 3 7
11 6 2
Zatim dodamo 515 na razliku i dobijemo konacni rezultat:
59 99
- 4 8 3 7
1 1 6 2
+ 515
1 6 7 7

Mnozenje

Jos jedna operacija koja je prirodno proistekla iz zbrajanja je mnoZenje. Tabli-
ca mnoZenja uci se u drugom razredu osnovne $kole i ona je osnova svih tehnika
mnoZenja s kojim ¢e se ucenici sastajati tijekom svog Skolovanja. MnoZenje je ope-
racija koja od ucenika zahtjeva da racunaju ,,napamet®, ali to je naj¢e$¢e samo tabli-
ca mnoZenja, dok se za mnoZenje vecih brojeva koristi papir i olovka, a poslije se
,»vjeruje” samo kalkulatoru. U nekoliko slijedec¢ih primjera pokazati ¢emo neke teh-
nike mnoZenja ,,napamet™.

U ovom primjeru pokazat ¢emo kako pomnoZiti dva ista broja koji zavrSavaju
znamenkom 5, dakle kvadriranje brojeva koji zavrSavaju na 5. Tehnika se zove ,,sa
jedan vise od prethodnog®, a sastoji se od dva koraka:

1. kvadriramo jedinice (5 puta 5 je 25)

2. preostali dio broja pomnoZi se sa njegovim sljedbenikom.

Primjer 11: PomnoZimo 25 i 25, a zatim 1051 105.

Prvo kvadriramo jedinice, a preostali dio broja pomnoZzi se sa njegovim sljed-
benikom:

25-25=2-(2+1)/5- 5=6/25=625

105-105=10-(10+1)/5- 5=110/25 = 11025

U slijede¢em primjeru pokazat ¢emo kako pomnoZiti dvoznamenkasti broj s
brojem 11.

Primjer 12: PomnoZimo 251 11, a zatim 751 11.

Broj 2 bit ¢e na mjestu stotice u rezultatu, a broj 5 na mjestu jedinice, dok ¢e
desetica biti zbroj 215, ato je 7:

25-11=2/2+5/5=2/7/5 =275
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Broj 7 bit ¢e na mjestu stotice u rezultatu, a broj 5 na mjestu jedinice, dok ¢e
desetica biti zbroj 715, a to je 12, broj 2 ostaje, a 1 se dodaje stotici:

75-11=7/7+5/5=7/12/5=7T+1/2/5 =825

U prethodnim primjerima pokazali smo dvije tehnike koje su specificne i defi-
nirane su samo za posebne slucajeve. Slijedeéi primjer pokazati ¢e tehniku kojom
moZemo pomnoZiti bilo koja dva dvoznamenkasta broja ,,napamet®, a naziva se
,;,okomito i dijagonalno.*

Primjer 13: PomnoZimo 79 i 81.

Potpisemo brojeve jedan ispod drugog:
7 9
8 1

Mjesto jedinica u rezultatu dobije se kao umnozak jedinica oba faktora 9 i 1
(okomito), a to je 9, mjesto stotica ili tisu¢ica dobije se kao umnozak desetica oba
faktora 7 i 8 (okomito), a to iznosi 56:

7 9
o
56 | e
Mjesto desetica u rezultatu dobije se kao zbroj umnoska desetice prvog faktora

i jedince drugog 7 i 1 (dijagonalno), te umnoska jedinice prvog faktora i desetice
drugog 9 i 8 (dijagonalno), a to iznosi 79:

7 9
8 ><‘ !
56 | 71498 | 9
56 79 9

Kako na mjestu desetice treba stajati samo jedna znamenka, 9 ostaje, a 7 se do-
daje tisucici 56 i to iznosi 63:

7 9
8 1
56 +7 9 9
63 9 9

Umnozak 79 i 81 iznosi 6399.

Tehniku ,,okomito i dijagonalno* moguce je nauciti koristiti za ra¢unanje ,,na-
pamet®, ali zahtjeva dosta vjezbe.

U slijede¢im primjerima pokazati ¢emo klasi¢ni na¢in pisanog mnoZenja i ki-
neski nacin pisanog mnoZenja.
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Primjer 14: PomnoZimo 175 1 29.
Klasi¢nom metodom prvo mnoZzimo svaku znamenku prvog faktora s deseti-
com drugog faktora pa slijedi: 2 puta 5 je 10, O piSemo 1 pribrajamo, slijedi 2 puta 7
je 1411 je 15, piSemo 5, a 1 pribrajamo i joS ostaje 2 puta 1 je 21 1 je 3.
1 7 5 -29
350
Zatim mnoZimo svaku znamenku prvog faktora sjedinicom drugog faktora, a
umnoZak pocinjemo zapisivati jedno mjesto udesno. Slijedi 9 puta 5 je 45, 5 piSemo,
4 pribrajamo, slijedi 9 puta 7 je 63 i 4 je 67, piSemo 7, a 6 pribrajamo i na kraju 9
putalje9i6je15.

1 7 5 -29
350
1 57 5
Kona¢ni rezultat je zbroj umnoZaka i iznosi 5075:
1 7 5 -29
350
+ 1 5 7
5 0 7

Primjer 15: PomnoZimo 1751 29.

Ovdje ¢emo koristiti tehniku kineskog pisanog mnoZenja. U prvom koraku na-
pravimo tablicu s onoliko stubaca koliko znamenaka ima prvi faktor 175, znaci 3
stupca i onoliko redaka koliko znamenaka ima drugi faktor 29, pa je to 2 retka i
svaku ¢eliju podijelimo dijagonalno:

1 75

2
9

MnoZimo zatim svaki stubac i redak, npr. 5 puta 2 je 10, a umnoZak zapiSemo na

nacin da je desetica, znamenka 1, iznad dijagonale, a jedinica, znamenka 0, ispod
dijagonale:

17 5
ol 11/ 2
4

o/ 6/ 4/ 9

U slijede¢em koraku zbrajaju se brojevi izmedu dvije dijagonale tako da se krene od
posljednjeg retka i stupca, broj 5, i on predstavlja znamenku jedinice u rezultatu:
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1 75
o) 1/ 1/ 2
4
01 6/14/] 9
5
Desetica je zbroj 0 + 4 + 3, a iznosi 7:
1 75
o ] 1/ 2
4
0 9
7 5
Stotica je zbroj 1 + 4 + 6 + 9, a iznosi 20, znamenku 0 piSemo, a znamenku 2
pribrajamo:
1 75
0] 1 2
4
0 4/1 9
20 7 5
Tisudica je zbroj 1 + 2 + 0 i pribrajamo 2, a to je 5:
1 7 5
/] 2
A
6/14/19
A2
5 0 75

Desettisucica je znamenka 0 iznad dijagonale u prvom retku i prvom stupcu, pa
je konacni rezultat 5075:

1 7 5
1/ 1/] 2
4
o1 6/|4/1 9
S
0 5 0 75
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Dijeljenje

»NajteZza“osnovna matematicka operacija s kojom se djeca susrecu je dijeljenje.

Na slijede¢im primjerima pokazat ¢emo tehniku dijeljenja s brojem 9 zbog svoje

jednostavnosti i primjerenosti nizim razredima osnovne $kole.

Primjer 15:Podijelimo 1251 s 9.
Broj 1 jednostavno spustimo:

1 2 5i1
1
Zbroj 11 2 iznosi 3:
1 2 541
1 3
Zbroj 31 5 iznosi 8:
1 2501
1 3 8

Posljednji zbroj 8 i 1 iznosi 9, te ga dijelimo sa 9 i dobijemo 1 koji zatim doda-

jemo znamenci 8 i dobijemo 9:

104

1
Primjer 16:Podijelimo 65106 s 9.
Broj 6 jednostavno spustimo:
6 51 06
6
Zbroj 61 5 iznosi 11, piSemo jedinicu pod 5, a deseticu dodajemo znamenci 6:
6 5106
6 1
Zbroj 1111 iznosi 12, piSemo jedinicu pod 1, a deseticu dodajemo znamenci 5:
6 51 0]6
6 1 2
T
Zbroj 121 0 iznosi 12, piSemo jedinicu pod 0, a deseticu dodajemo znamenci 1:
6 51 016
6 1 2 2
111
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Posljednji zbroj 12 1 6 iznosi 18, te ga dijelimo sa 9 i dobijemo 2 koji zatim do-
dajemo znamenci 0:

6

Konacan rezultat dobija se kao zbroj i iznosi 7234:
6 51 06
6 1 2 2

+ 1 1 1 2
7 2 3 4

Zakljucak

Opisane tehnike primjenjive su u dodatnoj nastavi matematike koja pruza
moguénosti darovitim u¢enicima da ostvare svoje potencijale. Cesto se smatra da
takvi ucenici ne trebaju dodatne poticaje jer se oni, za razliku od prosjecnih ucenika,
mogu sami snaci. Upravo iz tog razloga, darovita i sposobna djeca esto pribjegava-
ju asocijalnom ponaSanju ako im ne ponudimo vise i ne zainteresiramo njihovu mas-
tu. Upravo metode ra¢unanja opisane u ovom radu mogu pomoci nadarenoj djeci da
iskoriste svoje potencijale i proSire svoje op¢e obrazovanje.
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THE ALTERNATIVE METHODS OF CALCULATING IN TEACHING
MATHEMATICS AT THE BEGINNERS LEVEL

Summary. This paper describes calculating basic mathematical operations by Vedic mathe-
matics. Methods and examples are intended for the initial teaching of mathematics for gifted pupils
and additional classes. Main point is making math closer for pupils and makes it interesting and
challenging for the better pupils who seeking and demanding new learning challenges. Learning
methods based on Vedic mathematics are developing logical thinking, increasing the computation
speed and developing creativity. The teaching plan and program of Croatia, as well as the National
Curriculum Framework does not prescribe the use of such alternative method, which does not
mean that the teacher is notable to find ways to keep interest and the concentration of pupils and
encouraging them to think and learn something new. Regular class is adjusted to the average stu-
dent, leading by plan and program within limits, while gifted students have needs to get out of the
se limits.

Keywords: Vedic mathematics, Soroban, basic mathematical operations, vertically and di-
agonally
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SEMANTIC READING IN MATHEMATICS TEACHING

Summary. We compare two approaches to mathematics teaching: an approach through ac-
tions and rules of processing and an approach through semantic reading.

Key words: mathematics, mathematics teaching, actions, rules of processing, semantic reading

Semantic reading versus actions and rules of processing:
first examples

Goethe once said that poetry is an art to put four senses in two rows. We claim
that accordingly this definition, mathematics is a branch of poetry, and the highest
one. So, in mathematics teaching, it is quite important to teach pupils to see in sen-
tences as many senses as possible (that is what we call by art of semantic reading).

For example, in the sentence a+b =0, where a and b denotes real numbers,
one can see at least four senses. The first is straightforward: the sum of numbers a
and b equals 0. But we can look at a say what we see: we see that the sentence is
telling that a is a number whose sum with b equals 0. What does this mean? This
means that a is opposite to b, that is a =—b. Proceeding analogously with b we
discover that the sentence is telling that » =—a. Then, combining, we will "hear"
from the sentence that a =—(—a)and b=-—(-b). Surely, it is quite important that

pupils can see all these senses and use them in their work.

But traditional didactic of mathematics does not pay much attention to this side
of mathematics teaching. Traditional didactic of mathematics is based on actions and
"rules of processing" [Freudenthal H.(1991), p. 3].

For example, let us remember what can we learn from traditional didactic about
our first observation. We learn the rule of transposition of a term in equation with
the following justification:

"Add —b to both sides of the equation. Then we have
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a+b=0(a+b)+(-b)=0+(-b)
sSa+b+ b+ (=b)=-b ,
S a+0=-b
S a=-b.

If we look closely to this derivation we will find that it explores one action (ad-
dition of a quantity to both sides of equation) and four statements: the associative
law for addition, representation of the difference as the sum with the opposite, can-
cellation rule and definition of zero. And all these considerations are absolutely
unnecessary. As we already saw, the equation is telling that a is opposite to b.
Where from we know it? We know it from the definition of the opposite number.
So, we can quietly delete three rows from above derivation and write simply:

by the definition of opposite, a +b=0 < a=-b.

Another example: solving the equation 2% =3. Usually they said: "Take the
logarithm from both sides of equation”, — and came to the conclusion x =1log,3.
But if we restore the omitted details of the proof we will have:

2" =3 log,2" =log,3
< xlog,2=1log, 3
& x-1=log,3
< x=log, 3.
Again, we see the unnecessary complications. In fact, all we need is to look at

x and say what we see. We see that x is the exponent of the power to which 2 must
be raised to yield 3. What is this? This is the logarithm of 3 to the base 2. So, what

does it mean that 2* =3 ? It means that x =log, 3. That is all!

And the last example in this section. We know from the properties of the mo-
dule of real number that

2
|a|>0 and |a| =a?,

or, in words,

a| is nonnegative number which square equals a*. What does this

mean? This means that |a| is arithmetical square root of a*, that is va’ =|a| .Ido

not know any book that contains this remarkable proof.

Semantic reading in the problems of factoring of
polynomials

Look at the expression a’ +b” . How we can interpret this expression? The first

and the simplest one is straightforward: the sum of cubes of a and b. Another inter-
pretation gives famous formula of sum of cubes:
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a+b’=(a+b)-(a° —2ab+b).
But there exists at least one more, and very useful, interpretation. It follows
easily from the cube of sum formula:

(a+b) =a’+3a’b+3ab’> +b’.

Namely, we see from this formula that

a’+b’ =(a+b)’ —3ab(a+b).

This interpretation of the sum of cubes is very useful although not so famous. It
enables to factor binomial a’ +b’ (rather than get it as a product of appropriate
terms). In fact,

a’+b’ =(a+b)’ —3ab(a+b)
=(a+b)((a+b)* —3ab)
=(a+b)a* +2ab+b* —3ab)
=(a+b)a’—ab+b?).

Moreover, by means of this representation we can easily factor polynomials
a’ +b’ +c’ —3abc and, with especially great effect, (a—b) +(b—c)’+(c—a)’.
Look:

a’+b’ + ¢ =3abc =(a+b)’ —=3ab(a+b)+c’ —3abc
=(a+b) +c* —3abla+b+c)
=(a+b+c) =3a+b+c)a+b)c—3ab(a+b+c)
=(a+b+c)(a+b)* —3(a+b)c—3ab)
=(a+b+c)a’ +b* +c" —ab—bc—ca).
(@a=by+(b-c) +(c—a) =
=((a=-b)+(b—-0))’=3a-b)b-c)(a=-b)+(b-c)+(c—a)’
=(a-c) +3@-b)b—c)c-a)+(c—a)
=3(a—-b)(b—-c)(c—a).
EXAMPLE. Solve the equation
xt=2ax’ —x+a’—a=0.

SOLUTION. This is equation of fourth degree about x. As such, hardly it can be
solved. But let us read this equation as an equation of the second degree about a. As
such, it has a representation

a’—Qx"+D)+x* —x=0.

Factoring the left side of the equation, we obtain:

109



ASLANBEK NAZIEV

2 2 2
a2—(2x2+l)+x4—x=a2—2.2x2+1.a+(2x2+1)_(2x2+1)+(x4—x)
_(a_2x2+1)2 CAxt +4x7 +1-4x +4x
2 4

2x7 +1N o 2x+1Y
=(a— x2+ ) _( x2+ )
:(a_2x2+1_2x+1).(a_2x2+1+2x+1)

2 2 2 2
=(a—(x*=x)-(a—(x* +x+1).

This enables us to split our equation into two equations of second degree about
x and thus to solve the given equation. We omit details.
EXAMPLE. Solve the equation

=2+ +2=0.
SOLUTION. This is cubic equation about x. As such, hardly it can be solved.
But... Let us read this equation as a quadratic equation about ... V2
(ﬁ)z —xX*V2+x —x*=0.
The discriminant of this equation is equal to
D=x'—4(x" —x")=x*(x" —dx+4) = (x(x—-2))’ = (x* - 2x)".
So, by the formula of roots of quadratic equation we have
Xt = (x> =2x) X4 (x* =2x)
V2= — or 2= —
First equation gives one root x = V2, second equation give two else roots:

lei\/1+4\/§

2

Semantic reading in the solving of irrational equations

What is telling traditional didactic about the solving of the equations of the

form VA =B?1tis telling that for solving these equations one must 1) square both

sides of the equation and 2) delete the extraction roots. After that it is proved that for

deleting the extraction roots one must add to the squared equation the condition of

non-negativity of B. So, after approximately of 1.5 pages of justifications, is made
2

. . . . A )
the conclusion that the equation JA=B is equivalent to the system { But

B>0.

look at the result:

)
a:B@{A—B’

B>0.
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What is it? It is the definition of the arithmetical square root. So, instead of 1.5
pages of tedious considerations one would better read the equation semantically and

write:
B>0,
by the definition of the arithmetical square root, JA=B& B

Now, we could consider sufficiently many of simple examples of equations of
mentioned form. Instead of this we proceed directly to one the very difficult equa-
tions in order to demonstrate with its help the advantages of semantic reading.

EXAMPLE. Solve the equation

Javarrox

SOLUTION. ( — : From the equation to the possible answer) Let

Jaarx=x.

Then, according to the definition of arithmetical square root,

x>0,
{ﬁza—JZI}.
Let
y=va+x.
Then

y=0,
y2 =a+x.

After that in the whole we have

x=20, y=0,
x2=a—y,
y=a+x.

From two equations of this system we have, that
=y ==(x+y)

whence

x+y=0 or x—y=-1.
In the first case

x=y=0 (because of x>0, y>0), and, thereby a =0,
so that
x=y=a=0.

In the second case y =x+1, therefore x* =a—(x+1), i.e.

X +x+(0-a)=0.
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If D=1-4(01-a)=4a-3<0,1ie. a< % , this equation (and, therefore, the gi-

ven equation) does not have roots. And if D=4a-3>0,1.e. a> %, this equation

xz—li,fa—g.
2 4

The least root of this equation, x=—%—./a—=, does not fulfill the demand

has roots

x>0 and, therefore, is not a root of the given equation. The second root,
x=-1+4./a—2,is a root of the given equation iff it is nonnegative, i.e. iff a>1

(the reader can easily establish thatin case a >1, x=—3+./a—2>0).

Let us summarize:
if the given equation is satisfied, then (¢ =0and x=0) or

1 3
(a}l and x——5+ a—Z).

[This is a possible answer. We must call it possible because we only establis-
hed that it follows from the equation but we do not know if the converse is true.
Now we must verify if the converse is true.]

(¢ : From the possible answer to the equation) So, let

(a=0andx=0)or(a21 and x=—%+ fa—%).

If a=0 and x=0 allis clear. Let

a>1l and x=

-1++/4a-3
—

We would like to show that

Va-Ja+x=x.

[Can we do it? Yes, we can: semantic reading will help us. But this will be
somewhat another kind of semantic reading. In the first part of our solution we sup-
posed that equation is fulfilled, read the equation semantically and draw the conclu-
sions, that follows from this supposition. In this reverse part we also will read the
equation semantically but what we will see will not be the conclusions, these will be
the statements which are desired in order to the equation would be fulfilled. Natu-
rally, we will call such application of the semantic reading by reverse semantic
reading. After that let us proceed.]

Applying the reverse semantic reading to the given equation we see that we
would like to show that x is non-negative number which square is equal to the dif-
ference between a and non-negative number which square equals a + x . The desire
naturally arouses to look at this last nonnegative number, i.e. to find the arithmetical

112



Semantic reading in mathematics teaching

square root of a+x. Standard way to do this is to find somewhere outside a+ x
some non-negative number and verify that its square equals a+x. It is absolutely
non-clear how we can do it. But with the help of reverse semantic reading we can
easily find the desired arithmetical square root inside a+ x ! Look:

Because of the quantity in parentheses is non-negative and its square equals
a+ x we conclude that this quantity is the arithmetical square root of a+ x, i.e.

Jarx=a-2 42

Further we have to show that non-negative square root of a —~/a+x exists
and equals x. But now we already know how we can do it: to find with the help of

reverse semantic reading the desired arithmetical square root inside a —~/a+x and
to see that it equals x. We have:

Thus, x is nonnegative number which square equals a—+/a+x. This is

precisely the assertion that a —~a+x =x.

In the total we have that the given equation is fulfilled if and only if ¢ =0 and
x=0ora>1 and x=—-J+. a-3.

Isn't this pure poetry?

EXAMPLE. Let a sequence be given for which every sum of first n terms can be
evaluated by the formula S, =2" —1. Is this sequence a geometric progression?

SOLUTION. Denote this sequence by (a,) . From the definition of S, we have

a, =S, and a, =S, —S, for all n>1. But according the problem statement,
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S, =2"-1 for all n>1. Therefore, a, = 2'—1#0 and, for all n>1,
Uy =S, =8, = 2" =) =(2' 1) = 2" 2" = 2= 22 =q, 2.

Thereby (with the help of semantic reading), the first term of the sequence is
non-zero, and every term after first (a,,,) is equal to the previous term (a,) multi-
plied by a fixed quantity (2). This means that (a,) is geometric progression (with

common ratio 2).
All previous examples were from the area of algebra. Now let us turn to ge-
ometry.

Semantic reading in the geometrical problems

EXAMPLE. Find the lengths of medians of the triangle with the side lengths a, b,

SOLUTION. Let ABC be a triangle with AB=c¢, BC=a, AC=b and mid-
points C;, B,, A, of these sides respectively. Let us find the length m, of the me-
dian AA .

[If we will think about AA, only as median hardly we can find its length. So,
we must see in AA, something else. And we can do it.]

Draw midlines of the triangle. Then we will see in AA, one of the diagonals of

the parallelogram AB A C, with another diagonal B,C, . This enables us to conclude

that
2 2 2
ni+(3) (3] +l3)
2 2 2

and thus easily find the desired m, .

EXAMPLE. Altitudes of the triangle ABC intersects in the point H . The seg-
ment CH is equal to the radius of the circle circumscribed about the triangle. Find
the angle ACB .

SOLUTION. [The statement "the segment CH is equal to the radius of the circle
circumscribed about a triangle" has very little geometrical sense for us. We know
what is "the radius ...", but this segment... Where from it fell down and what we
can do with it? Again we are in the situation where we need semantic reading. But
how can we apply it here?]

Draw lines trough vertices of the triangle in parallel to its opposite sides (see
the figure below). Denote the intersection points of these lines by A,, B,, C,. Con-

sider the triangle A,B,C, .
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Bg ¢ A?

By

Cy
The lines containing altitudes of the given triangle are perpendicular bisectors
of the sides of the triangle A,B,C,, and H is the center of the circumscribed circle

for it. Moreover, the triangle A,B,C, is similar to the given triangle with the coeffi-

cient 2. It follows that the radius of the circle circumscribed about the triangle
A,B,C, is twice as large as the radius of the circle circumscribed about the given

triangle. Draw the radiuses HA, and HB, . In each of the triangles CHA, and CHB,
the leg CH is equal to the half of hypotenuse. Therefore, ZCA,H =30°= ZCB,H
and, due to this, ZA,HB, =120°. This is central angle of the of the circle circum-
scribed about the triangle A,B,C,, while C, is inscribed angle which vertex lies on

same side with H with respect to A,B,. Now, ZACB = ZC, =60°.

Semantic reading in the calculus

One of the areas where semantic reading is vital and highly intensively ex-
ploited is integral calculus. We demonstrate this by the following
EXAMPLE. Take the integral

dx
1= .
'[ cos* x
SOLUTION. Note that
dx 1

—=——Fdx
cos"x Cos X

and that 1=cos” x +sin” x. Due to this observations the integrand takes the form
cos” x +sin’ x
—4 . dx
cos’ x
and we will have
1 sin” x dx sin® x
Izj( —+— )dxzj = +j —-dx.
Cos" X cCOs X cosx “cos x
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To go further we must manage to see that

dx sin® x
—=dtanx and that -dx=tan’ x-
cos® x cos’ x cos® x

~dx=tan’ xdtanx.

After that we must see that

J.dtanx is Iudu with u=tanx

and also that

Itanzxdtanx is qudu with u=tanx.

All of these will enable us to find at last that
I= tanx+%tan3 x+C.

This example (one of the simplest in the integral calculus!) shows with great
evidence that integral calculus is literally pierced by the semantic reading. It shows
also why integral calculus is so difficult for our students. This is because the integral
calculus is an area in which customary mechanical actions are impotent whereas
uncustomary semantic reading is vital.

Concluding remarks

Now the question arouses naturally: need we always apply semantic reading.
The answer is "No". There exist situations where is needed nothing but mechanical
actions. And there exist different situations where semantic reading is vital. Look at
the following remarkable quotations from the works of outstanding thinkers.

GOTTLOB FREGE: "When we examine what actually goes on in our mind when
we are doing intellectual work, we find that it is by no means always the case that a
thought is present to our consciousness which is clear in all its parts. For example,
when we use the word ‘integral’, are we always conscious of everything appertain-
ing to its sense? I believe that this is only very seldom the case. Usually just the
word is present to our consciousness, allied no doubt with a more or less dim aware-
ness that this word is a sign which has a sense, and that we can, if we wish, call this
sense to mind. But we are usually content with the knowledge that we can do this. If
we tried to call to mind everything appertaining to the sense of this word, we should
make no headway. Our minds are simply not comprehensive enough. We often need
to use a sign with which we associate a very complex sense. Such a sign seems, so
to speak, a receptacle for the sense, so that we can carry it with us, while being al-
ways aware that we can open this receptacle should we have need of what it con-
tains. It follows from this that a thought, as I understand the word, is in no way to be
identified with a content of my consciousness. If therefore we need such signs—
signs in which, as it were, we conceal a very complex sense as in a receptacle—we
also need definitions so that we can cram this sense into the receptacle and take it
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out again. So if from a logical point of view definitions are at bottom quite inessen-
tial, they are nevertheless of great importance for thinking as it actually takes place
in human beings" [Frege G. (2014), p. 209].

BERTRAND RUSSELL: "Language, once evolved, acquires a kind of autonomy:
we can know, especially in mathematics, that a sentence asserts something true,
although what it asserts is too complex to be apprehended even by the best minds.
Let us consider for a moment what happens psychologically in such cases.

Take, for instance, the ... statement about the ratio of the circumference of a
circle to the diameter. Suppose you are a brewer, and you desire hoops of a given
diameter for your beer barrels, then the sentence gives you a rule by which you can
find out how much material you will need. This rule may consist of a fresh sentence
for each decimal point, and there is therefore no need ever to grasp its significance
as a whole. The autonomy of language enables you to forego this tedious process of
interpretation except at crucial moments" [Russell B. (2009), p. 58].

Just so! "Except at crucial moments". But these "crucial moments" really occur
and not so rarely. At these moments namely mechanical actions may be awkward
and tedious while lucky new interpretation vital and fruitful.
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CEMAHTWYKO YATAHBE Y HACTABU MATEMATWKE

Pesume. T'ete je jeqHOM peKao Ja je Moe3uja BENITHHA CTaBJbarba YETHPU PEUCHULE Y JBA
pena. Y ckiany ca oBOM Ae(GHHHUIHN]OM, CMarpaMo Ja je MaTeMaTHKa IpaHa Ioe3uje, U TO HajBH-
mier peaa. 3aTo je y HacTaBW MaTeMaTHKE BAXHO [a YUCHHKE HAy4IMMO a y pedcHHIama BHIE
mro BHIIe MOryhmx 3Hauema (TO ce 30BEé CEMAaHTHYKO 4YHTame). Ha mpumep, y pedeHunn
a+b =0, rae cy a u b peanne Bapujadie, MOkeMO NpoHahU HajMarLE YETHPH 3HAYCHa: 1) 36Up
OpojeBa A u B jennak je 0; 2) A je 6poj umju 30up ca b u3Hocu 0, Tj. a je CypoTHO O b, HaKie
a =—b ; ananorno tome, 3) b =—a: un, kombunoBameM, 4) a =—(—a) . Cpakako je Beoma
Ba)KHO JIa YUeHHIM Oyly y cTamy Ja pasyMejy cBa oBa 3Hauyewa. L[usp Hamrer paja je ynopehusa-
1€ IBa MPUCTYIA Y HACTaBH MaTeMaTHKe: IIPUCTYIT KOjH Ce 3aCHUBA HA aKTHBHOM Pajy U IPHCTYII
KOjH 3aXT€Ba CEMAaHTHUIKO YUTaIbE.

K/byllHe pedu: MaT€MaTuKa, HaCTaBa MaTEMATUKE, aKTUBHHU pad, CCMAHTUYKO YUTALE.
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HALUMOHAJIHN OKBUP UCXOOA MATEMATUYKNX
TAKMUYEHA YYEHUKA YETBPTOIT PASPEAA

Auciapaxii. Y oBoM pany u3BpummnhemMo aHaian3y HocTUrHyha ydeHuKa 4eTBpTOr pasdpena Ha
OKPYKHOM TaKMHUEHY U3 MaTeMaTHKe y KOMe Cy YIeCTBOBAJIM YUCHUIIN ca TepuTopuje 24 okpyra
y Peny6muum Cpbuje. Y3opak uctpakuBama mnpezactaBiba 1560 ydeHnka yerBpror paspeaa. Kao
HHCTPYMEHT y UCTpaKHBamy KOpHIINeH je HecTaHAapAn30BaHH TECT O/ 5 3a/1aTaka KojH je cacra-
BiiIa J[p)kaBHA KOMHCHja 32 TAKMHYCHE y4YCHHKA OCHOBHHX Iukosa. IIpu obpamu no6GHjeHHX
nojaraka kopuiheHa je ctaTuctuyuka obpaja rnojaraka KBaJUTaTUBHOM M CTaHIAPJHOM KBAaHTHU-
TaTUBHOM aHAIIM30M. JeJjaH o1 HajBaXKHHUjUX pe3yJITara jecTe Jja IOCToje pasiiike y nocTurayhuma
y4eHHKa y oJHocy Ha noi. Takohe, mocroje 3HaTHE pasiuke o okpy3uma y CpOHju y MOCTUTHY-
huma ydeHnka. AHanM3a CBUX OBUX (hakTOpa pe3ydTHpa 3aKJbYYKOM Jia y pajy ca ydeHHIUMa
Tpeba oOpaTUTH BUIIE NMAKIHE Ha: Cafpskaje PeIOBHE HACTaBe, pa3BHjarbeé MHTYUTUBHOT Haciyhu-
Baba PEIICHa, Pa3BHjabe AUBEPIeHTHOI MUIUBECHA, PA3INYUTE NPUCTYIIC PelIaBamby HUCTOT IPOo-
6nema u 6oJpe yBexOaBame reOMETPHjCKUX cajpikaja ca Behum cremeHoM pasymeBama. [lopexn
0BOr'a, Ka0 NPHINYaH NPoOJIeM yOUEHH CY M Pa3JIMYMTH HAYMHYU BPEIHOBaMba NOCTHIHYha yueHu-
Ka I10 OKpy3HMa M BeJIHKa OJICTynama oJ] 3BaHnuHor IIpaBuiHuka [pymrBa MmaTrematndapa Cpou-
je.

Kmwyune peuu: mareMaTrKa, TAKMHUYEHE, YETBPTHU pa3pe]], OCHOBHA IIIKOJIA

YBopj,

Hena xoja nocenyjy oapeheHe ocoduHe, 3Hamba WIM CIIOCOOHOCTH W3HA] CBOT
y3pacTa oJyBeK Cy OuIia MpenIMeT HHTepecoBama oapacinx. CBU TUPEKTHHA U UHIIH-
PEKTHU aKTepu y BACIUTHO-00Pa30BHOM MpOILECY NYI'H HHU3 TOIWHA TPOy4aBajy
Pa3Boj OBUX TIOjeAMHAIA Y TIOKYIIIAjy Jla CXBaTe YCIIOBE KOJU OJIAKIABajy WJIH, TaK,
OTEXaBajy HHUXOB pPa3BUTAaK M Hampenak. Pa3Boj moTeHIMjajia KOjU IOjeTUHITH
HOCe/yjy 3aBHCH KaKO Ofl 0COOMHA CaMOT YYCHHUKA, TAKO U O] MOJPIIKE OKOJIMHE (TY
npe cBera MUCJIMMO Ha POAUTEIbE U LIKOITY).
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Cucremarcko 00pa3oBame NApPOBUTUX Yy HAINOj 3¢MJbH HHUjE KOHIICIIIIH]jCKU
HUHKOPIIOpUPAHO Y 00pa3oBHU cucteM. KopucTe ce pa3inuiuTe KPUTEPUjyMH 3a OT-
KpUBambe W UICHTU(DUKAILN]Y TMOTCHIMjaTHO JNApOBUTHX M Yy Taj MPOIEC CYy YKIbY-
YEeHH CTPY4alld U3 pa3Hux obnactu. JlaHac cy y ynmorpeOu pa3Hu TECTOBHU 3a Me-
peme KOIMYHMKA MHTEJIWICHIIM]je, TeCTOBH KPEATHBHOCTH, YEK-JIHCTE 3a MPOIICHY
JapoBUTOCTH. HUjenan o1 0BHX HHCTpYMEHATa HE MOXKE MPEIU3HO JaTH OATOBOP HA
TO J1a JIU je HEKW YUCHUK JapOBUT WM HE U 3aTO je, Y3 HUXOBY IPUMEHY, HEOMXO/I-
HO ¥ CBAaKOJTHEBHO MOCMATpame 1 npaheme yueHuKa.

Nmajyhu y BUAy cBojcTBa M moTpebe y4YeHHWKa NapOBUTHX 3a MaTeMaTHKY,
00pa3oBHH TIPOTpaMH KOjU Cy MM HaMEHhEHH Mopajy OuTH JudepeHIMpaHH,
UHIMBUYalIN30BaHH M MOAJOXKHH mpoMmeHama. [Ipe cBera 3060r HCIOJBEHOT
W3pa3uTOr WHTEpPECOBama 3a NpeaMeT, Op3MHE KOjOM yde M HUBOA arCTPaKIyje
HEOITXO/HO MM je 00e30emuTH npoayOJbeHO ydeme, HacTaBy Koja he aHraxoBaTH
VUCHHKA CPa3MEPHO HETOBUM MOTYHHOCTHMA.

Bynyhu na y mmpoj momynanuju uMa pelaTHBHO Majio JapOBUTHX YUCHHUKA 32
MaTeMaTuKy, (opMHpame XOMOTEHHX OJleJbeha MOryhe je 3a Imupe MIKOJICKO
nonpy4dje. Kako Om ce m3beriia mojaBa enWTH3Ma y MaTeMaTHIM TpuOeraBa ce
OUTyld Ja JApOBUTH YYEHHIM OCTaHy Y OKBHDPY PEIOBHHX OJie/bCHha Cca
moryhHomthy mpoBepaBama CBOJUX CIIOCOOHOCTH W JIOCTUTHyha Ha HEKOM Of
MaTeMaTHYKHX TAaKMHYCHA.

U3 nmepcnekThBe yYeHWKA, MaTeMaTHYKa TAaKMHYCHa HMajy MHOTO
NPUBJIAYHAX acleKaTa: YBEeKOaBame HOBHX CTpaTerHja pellaBama IMpodiema,
pa3MeHa HCKyCTBa ca JPYrMM yYCHHUIIMMa CIMYHUX MHTEPECOBama, YIIO3HABabEe ca
EMUHEHTHUM CTpyYhalliMa W3 T[0jeIMHUX OOJIaCTH, javyame CaMoIloy3/ama,
MOKpeTayka CHara 3a Jajbl pajJl W pa3Boj... 3aJald Koje Y4YCHHIM pajae Io
CaJpKMHM MPOMW3/a3e M3 HACTABHOI IUIaHA W TPOrpaMa MaTeMaTHKe 3a PEeIOBHY
HACTaBy, aJli T'a TI0 3aXTEBHMA M OCTYIIIUMA MIPEeBa3uiiase.

MeToponorunja NCTpaxmeamwa

Y oBoM pany m3BprmheMo aHANIW3y MOCTHTHyha yYeHHKa YeTBPTOT paspena
OCHOBHHX IIKOJIa Ha OKPY>XHOM TaKMHUYCHY M3 MaTEMaTHKE Y KOME Cy YIECTBOBAIU
ydeHuIu ca Teputopuje Penyonuke Cpouje.

Y30pak ucTpakuBama NpeacTaBiba 1560 ydeHrnKa 4eTBPTOT paspela ca Tepu-
topuje 24 oxpyra y Pemyomuu Cpbuju, on tora je 58,4% nedaxa u 41,6% nesoj-
guna. Y tabenu 1 nara je KBAHTUTATHBHA W TIOJIHA CTPYKTYpa YYCHUKA IO OKPY3H-
Mma. Kako hemo y aHanm3m pesynrara 4ecTO KOPUCTUTH IpErieie MO OKPy3HMa,
pamu nakure Hotanuje kopuctihemo crnenehe o3nake 3a okpyre: Lllymagmjcku (1),
[MomynaBcku (2), 3amagnobauku (3), [Tuporcku (4), Cpemcku (5), Jy:xkHoOaHATCKH
(6), Jyxnobauku (7), Pacuncku (8), CeBeprobauxu (9), [Tomopascku (10), 3ajeuap-
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cku (11), MauBancku (I1labam) (12), CeBeprobanatcku (13), Bpanuuescku (14),
Mausancku (JIozuuia) (15), 3natudopcku (16), Cpenmodanatcku (17), MopaBuuku
(18), Muumcku (19), Pamxku (20), 'pan beorpan (21), Humascku (22), bopcku (23),
Kony6apcku (24).

Tabena 1. KBanTHTaTHBHA M NIOJIHA CTPYKTYpa yYEHHKA IT0 OKPY3UMa

Okpyr bpoj % Jevaun JeBojunue
y4yeHuKa %) )
1 90 5,8 53,3 46,7
2 43 2,8 41,9 58,1
3 41 2,6 61,0 39,0
4 66 4,2 62,1 37,9
5 44 2,8 68,2 31,8
6 60 3,8 55,0 45,0
7 85 5,4 72,9 27,1
8 55 3,5 58,2 41,8
9 45 2,9 64,4 35,6
10 48 3,1 43,8 56,2
11 28 1,8 71,4 28,6
12 49 3,1 40,8 59,2
13 18 1,2 61,1 38,9
14 29 1,9 62,1 37,9
15 52 3,3 42,3 57,7
16 72 4,6 62,5 37,5
17 34 2,2 73,5 26,5
18 96 6,2 50,0 50,0
19 36 2,3 41,7 58,3
20 73 4,7 65,8 34,2
21 325 20,8 60,6 39,4
22 95 6,1 66,3 33,7
23 22 1,4 63,6 36,4
24 54 3,5 48,1 51,9
YkynHo 1560 100 58,4 41,6

Kao uHCTpYMEHT y HcTpaknBamy KOpUIINeH je HeCTaHAapAN30BaHU TECT O 5
3a/1aTaka KojH je cactaBuia JIpxaBHa KOMHUCHja 32 TAKMUYCHE YUYCHHKA OCHOBHUX
mkona. Caapkaju Koju Cy 3acTyIUbeHH Yy TecTy cy: (1) Jormuko-koMOMHATOpHE
U7ieje ca OCHOBHHUM pavyyHCKUM oneparjama; (2) mpoOieMcKu 3ajaiy ca jeTHauu-
Hama; (3) 3amamm Hymepanmje; (4) nemmudpoBame pauyHCKUX omepanuja u (5) mo-
BpmrHa Korke. CBakd 3a/aTak Ha TecTy 00moBaH je y pacnony ox 0 mo 20 moeHa.
Tectupame ydeHuKa u3BpIIeHO je 5. anpria 2014. roauHe.

[Tpu oOpaan mobujeHuX mojaTaka KopuiiheHa je CTaTUCTHYKA 00pajia moaara-
Ka KBJIUTATHBHOM M CTaHIAPIHOM KBAaHTHUTATHBHOM aHANHW30M. lIpH cTaTHCTHUKO]
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obpaau moparaka kopuinheH je mporpam SPSS, a of ctaTuCTHYKUX Mepa U MOCTY-
naka KopumheHu cy: (GpeKBeHIUja, MPOICHTH, TaO0eTapHO NPUKA3UBAE, apUTMe-
THYKa CPEIMHA M OJIrOBapajyhu CTAaTUCTHYKH TECTOBH.

Pesyntatu n guckycmja

Ha ocHoBy momaraka gatux y tabenu 1, Buau ce TeHIeHnHja Beher Opoja me-
Yyaka Oj AEBOjYMIla, TauHHje, yKynaH Opoj nedaxa je 3a 70,83% sehu ox Opoja ne-
Bojunia. Tpeba uMaTH Ha yMy Jia CY YUCHUIIM KOjU YUECTBY]Y Ha OKPY>KHOM TaKMH-
YerY MPETXOIHO MPOIILTH JBa HUBOA TAKMHYCHA U 1A je MMOJTHA CTPYKTYpa YICHUKA
YCIIOBJbEHA MPETXOJHUM MOCTUTHYhMMa ydeHuka. Y Tabenu 2 mpukasaH je mpoce-
4yaH Opoj MOeHa [0 CBaKOM 3a/1aTKy, YKYIIHO U Y OJTHOCY Ha I10JI yYCeHHKa.

Tabemna 2. [Ipoceuan 6poj moeHa MO 3ajaMa.

3aparak 1. 2. 3. 4. 5. YKynHo
Bpoj boposa 12,70 12,71 16,89 9,92 3,52 55,74
Jevaun 13,14 12,98 16,92 10,09 3,69 56,82
JeBojunue 12,10 12,34 16,86 9,68 3,27 54,25

[Tocmarpano rmobaiiHO, Ha HUBOY CBUX yueHuka [V paspena y CpOuju koju cy
YYECTBOBAJIM HA OKPY)KHOM TaKMUYEHY, HAKO HE IOCTOjU CTATHCTHUYKM 3HA4YajHA
pasnuka y mocTurHyhinMa ydeHHWKa Ha TNOjelMHAYHUM 33/1alliMa, OCUM Y IIPBOM
3apatky (U = 269902,5; p = ,002), mocToju CTaTUCTUYKHU 3HAYajHA pas3iiKa y YKyI-
HHUM nocTUrHyhrMa ydeHuKa Mymkor 1 sxerckor nona (U = 273681; p = ,012).

OBakBH pe3ynTaTd HUCY HEOYEKHBAHU jep je MOKa3aHo Jla YYEHHIH MYIIKOT
moJia TI0Ka3yjy 00Jbe pe3ysTaTe Ha MaTeMaTUIKUM TakMu4demhMa. Kao niycrpanujy
TBpAKE y Tabenu 3 HABOJUMO pE3yiITaTe ca MaTeMaTWYKuX TakmMuiewma AME12 y
CAJl on 1994. no 1998. roguue rae cy mpuKa3aHW MOAANM O YCIEXY YYEHHUKA Y
OJIHOCY Ha TI0JI, ca ITPOCEYHOM MomynanujoM oz oko 240.000 yuenunka.

TaGena 3. Ycnex yuenuka Ha Takmuuery AME12

non (%) npocek
roguHa . .
Aevaumn AeBojunue Aevauu AeBojumnue

1994. 53,47 46,53 76,0 68,8
1995. 53,60 46,40 78,5 72,3
1996. 53,42 46,58 71,2 65,8
1997. 53,78 46,22 69,8 63,8
1998. 54,18 45,82 71,9 66,5

CarnenajMo yKpaTko MocTHrHyha y4eHuKa 1o 3ajganuma.
IIpsu 3agaimax: Kopucrehu mudpe 1, 3, 5, 7, 9 (cBaky Ta4yHO jeaHIyT) HAIH-
I jenaH TpouuppeHu U jenaH nBouudpeHn Opoj Tako jaa: a) BUXOB 30up Oyne
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HajBehn Moryhu; 0) muxoB 30up Oyne HajMamu MOryhu; B) BUXOBa pasiuka Oyne
HajBeha Moryha; r) muxoBa pa3nuka Oyae HajMama Moryha.

3amaTtak ce cacTojao M3 YETHPH OJBOjEHA 3aXTeBa KOjH Cy OJI yUCHHKA 3aXTe-
BaJIi cacTaBJbale U M3J/IBajae oAroBapajyhux 0pojeBa u Gpopmupame u onpehupa-
BE EKCTPeMAaTHOT 3axTeBa. [IpBa /Ba 3axTeBa OIHOCHIIA Cy CE€ Ha PAadyHCKY ollepa-
1ujy cabuparma 1 OWMIIM Cy YCJIOBHO jeIHOCTaBHM)H jep MMajy 110 YeTUPH Pa3IndnuTa
peliema o/l KOjHX je JOBOJBHO CaMoO je/IHO, JIOK ce Apyra JBa 3aXTeBa OJHOCE Ha
padyHCKy OIepalyjy oAy3HMarme W jeAMHCTBEHH Cy y IOriIeay pemema. Mako je
TEXHHUKA pajia y MOCTaBJFCHOM 3a/aTKy [T03HATa yUCHUIIMMA U ITyTEM PEIOBHE Hac-
taBe, 10% ydeHuka HUje ycIeso Jla ypaJu HHUjeJaH 3aXxTeB 3a1aTka. Bumecrpykoct
pelema mpBa JBa 3aXTeBa yCIOBbaBa M IHUXOBY 00JbY pajJbUBOCT. YUCHUIHN KOjU
Cy JCTMMHUYHO YPaIWiIH 3afaTak TayHe OATOBOpE Iajii Cy Ha Ta JABA 3aXTEBa U TO:
6,3% yueHuKa ypaawio je jelaH Ta4Ho, a 33,7% o0a 3axTeBa, JIOK Jpyra JBa HUCY
tayHo ypaxwm. Ilomanm mokasyjy na ydeHMIM, Mako moxabajy 4eTBpTH paspern,
0oJbe pajsie ca pauyHCKOM OIIepalijoM cabupama, I0K KOJ| Oy3UMama II0CToje U Ha
OBOM HHUBOY oJipeh)eHu Nej0BH KOjU jOIl YBEK HUCY YBEXKOAHHW Y OKBUDPY PEIOBHE
HacTaBe. Y IPBOM peLy TO je €IEMEHTapHO OTy3UMAambe ca MPesia3oM MPEKO MECHUX
BPEIHOCTH jSJIMHMIIA U JIECETUIIA, TJIe Cy YYCHUIU KOjU HUCY YpaIiiv 3aJaTaK Haj-
yemhe U rpemwin. Tpu ox d4eTHpu 3axTeBa ypanwio je 15,4% ydenuka, a 32,5%
ypaJuIo je CBe 3aXTeBe TaqHO.

Hpyiu 3agatiax: Otan, cuH 1 hepka nMajy ykynHo 45 roguna. hepka nma oHo-
JMKO MecCely KOJMKO OTall MMa TOJMHA, a CHH MMa JIBa ITyTa BHIIE MECEH HEero
hepka. Konmnko roguHa uMa oTall, KOJIMKO CHH, a KOJIHMKO hepka?

Jpyru 3aparak je y HOTIYHOCTH TadyHO ypaauio 54,9% yueHuka. CBU yUESHUITH
KOjU Cy MTOCTaBHJIM KOPEKTHY jeHAYMHY yCIIEIH Cy U Aa je perre. Bemuku npobiem
OMIIO je TIOCTaBJbakbe caMe jeIHauYMHE. Y CIIOCTaBJbamkhe Be3e u3Mely Opoja roauHa u
Opoja mecenu (x U 12x) mpezacrasibao je jenan neo npodiema (14,6% ydyenuka Huje
YCIIOCTaBUJIO TPaXKEHY Be3y), JIOK Ce JIPYrH JAeo IpodiemMa Oriefao y jeAHauemy
CTapocTH TojeanHana (y Mecennma) M yKyImHOT Opoja rojMHa CBO TpOje WIAHOBa
nopoute (29,6% ydeHHKa HUje YCIIENO JIa U3BPIIHN jeTHaUCHE KaKko Tpeda).

Tpehu 3agaitiax: Onpeny mecT y3acTOIMHUX TPOIU(PpeHnx OpojeBa y urjeM ce
3anmcy nojaespyje TauHo 11 mudapa 5.

Tpehu 3amgarak 6uo je HajOoosbe ypal)eH 3a1aTak y YUTaBOM TecTy. Mako 3axTeB
KOJH Cc€ TPaXH y 3aJlaTKy HHje JUPEKTHO Be3aH 3a OWIIO KOjU CTPOTM MaTeMaTHUKH
MOCTYIIaK Cca KOjUM Cy YYSHHIM AMPEKTHO YIIO3HATH Ha PEJOBHOj HACTaBH, YaK
83,7% yueHuka je ycrmeno na nohe 10 TayHOr penierma. IHTYUTHBHO 3aKJbydHBambe,
3amaxame 0 0pojy TpakeHux nudapa y jeiHoM Opojy, ¥ MOKyIaBame HagoMenhu-
Bama TPAXKCHOT Opoja THX IHdapa y HU3Y IMOKa3ajo ce Kao 3aXTeB KOjH je OIMCKUju
yYeHHIIUMa 0J] popMaltHe IPUMEHE CTCUCHHX 3HAbA.
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Yeiugpiuu 3agaiiax: Jlata cy uetupu 6poja: AABB, CDD, CB, B. IloueBnm of
JpyTor, CBaku Opoj je jemHak mpou3Bomy Idapa mperxoauor. Onpenu 6poj AABB. (Y
OpojeBuMa Cy jenHake 1 pe 3aMembEHE HCTUM CIIOBHMA, 4 Pa3JINIUTE PA3TTHIUTIM).

Crpaternja u3paze 4eTBPTOr 3aaTKa 3aXTeBalla je OJ YUCHHKA YOUaBambe 3a-
KOHUTOCTH M3Mel)y y3acTormHux O6pojeBa pesioM KOjH je CyIpoTaH O]l OHOT KOjUM CY
OpojeBH HaBeJeHH y ITOCTaBIM 3aaaTka. MehytuMm, 36,5% ydeHuKa HUje ce CHAILIO
ca OBaKBUM NPHUCTYIIOM 3aJaTKy ¥ HHCY YCIICIH Jla pellle HUTU jelaH FEeroB JEO.
[IpBa mpenpeka y4eHUIIMMA KOjU CY U KPEHYJIH Y IPaBOM CMEpY Ka peliekhy mpe-
CTaBJbANIO j€ JCIMMHUYHO CarjielaBamke BUIICCTPYKUUX pPEIICHa U pa3MaTpame HH-
xoBe ucnpasHoctu. KoHkperHo, jennakoct C - B = B wHTepnpeTHpaHa y CBECTH
yuenuka IV paspena y 87,3% rinacu ,,kojum Opojem Tpeba MOMHOKUTH Opoj B na ou
Jno0WIM Taj UCTH Opoj*, ma oxamie u aoyiazu 1o BpegHoctu C = 1 u ryOuTKa jeHoT
noTeHujarHor pemema B = 0. Ox ykynHor Opoja ydeHuka, mux 13,9% je HakoH
TayHo ozapehene BpeaHocTy 3a C cTajo ca 1ajoM u3panoM. Jasba uspaja cacrojana
ce U3 jou JBa jena, Tj. ogpehuBama Bpeqnoctn Hajupe 3a Bu D (1 - D - D =10 +
B), a nakon torau3a 4 (A - A - 6 - 6 = 144). HakoH npBOT" KOpaka CTajo je joIr
7,6% y4eHuka, a 1o TauHe BpeJHOCTH Opoja AABB nouwio je 41,4% ydeHuka.

Ietiiu 3agaitiax: Axo ce uBuIa Konke nmopeha 3a 2cm, mweHa MOBPIIMHA CE TI0-
Beha 3a 504cm”. Kourika je noBpiunHa Kotke npe nosehama crpasuie?

I'eomeTpujcku cafpiKaju CBOJUM 3aXTEBUMA, IOCTAaBKOM U BH3YEIHOM Ipe.-
CTaBOM Y4YCHUIIMMA NPEJICTaBJbajy HajBehm MmpolieM Kako y IMOrNeAy CXBaTama,
TaKo W y MOTJIEAY MHTEepIpeTanuje yciaosa u pesynrara. Ca 030MIbHUjUM H3ydaBa-
BEM TEOMETPH]CKUX Ca/ipikKaja KOju Cy MOTPeOHU 3a MaTeMaTH4Ka TAKMHUYCHA T10-
yumbe ce y TpeheM paspeny uM3ydaBameM cajpikaja O YrioBHUMa U 00MMY, a HAKOH
TOTa y YETBPTOM paspeny caapxaja o moBpmmHama ¢urypa u tena. Kparak nepuon
n3mel)y u3ydaBama cajapxkaja 0 MOBPIUIMHAMA, HEJIOBOJbHA YBEXKOAHOCT calpikaja u
ciabo CHaJaKeme ca IMpeACTaBaMa O jeHAKOCTH IMOBPIIMHA pasjor je xa 75,5%
VUCHHMKA HUje YOIIITE ypaauiio HUjemaH Ieo OBOr 3aaaTka. Jlo youaBame cTerneHa
yBehama NMOBpIIMHE KBajpara ycIreso je na cturHe 2,1%yveHnKka KOju ajbe HUCY
yCIIen J1a carfienajy yBehame MOBpIIMHE YuTaBe Kolke. 1,6% ydeHHKa je CTUTIIO
JI0 OBOT KOpaka W Jlajbe HUCY YCIENW Jia pele oArorapajyhy jenHadymHy, a camo
14,7% je ycneno a y HOTIYHOCTH PEIH 3aJlaTak.

Nako cmo Beh npukazanu ykynHa nocturayha ydenuka Ha tepuropuju Pemy6-
nuke CpOuje (tabena 2), carnepajMo nocTurayha yd4eHHWKa 10 OKpY3MMa M MOy
(Tabena 4).

KoHcraToBaIM CMO Ja Ha HUBOY YMTaBE MOIyJAlHje MOCTOjEe CTATUCTUYKH
3HaYajHE Pa3IMKe Y MOCTUTHyhnMa ydeHuKa y IPBOM 3aJaTKy U YKYITHOM pe3yiTa-
Ty, aJli aKo IOTJIeIaMO 10 OKPY3MMa, 3aKJbydyjeMO J1a CTATUCTUYKH 3HAYajHE pa3-
JIMKE TIOCTOje CaMO Yy OKpy3MMa M 3aJlalliMa KOju Cy OCEHUYCHH y Tabenu 4, Ha OCHO-
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By Yera MOXXeMO 3aKJbYUYHTH Ja pasziiuke y nocturayhuma usmel)y nedaka u IeBoj-
guna He nocroje y 83,33% okpyra.

Oxkpy3u y KOjUMa Cy YYCHHUIM Hajiomuje ypamwim TecT ¢y CeBepHOOAUKH,
Mausancku (I11abar) u bopcku, a okpy3u y KojuMa Cy YYSHHIIM HajOOJbE ypaluin
tecT cy [TomopaBcku u 31atnbopcku. Pacmon y mpocedHoM Opojy OCBOjEHHX TOeHA
yueHuka Ha Tecty kpehe ce ox 43,86 no 65,85 moena. IlocMmaTpano mo 3aganuma,
u3Mel)y mojenmHux OKpyra MOCToje NpacTUYHE pa3jivKe y IMPOCEYHOM Opojy moeHa
VYEHHKA U TO OCEOHO y APYroM, YETBPTOM M METOM 3a1aTKy. PactoH nmoena y apy-
roM 3aaatky kpehe ce y omcery on 6,91 go 18,78 (aajnomuje y bopckom u [Tunms-
CKOM, a Hajoosbe y CeBepHOOAHATCKOM OKpYTy), y ueTBpToM of 3,11 no 14,72 (Haj-
nommje y CeBepHobaukom u CeBepHOOAHATCKOM, a HajOosbe Y 31aTHOOPCKOM OKPY-
ry), a y merom oox 1,11 go 5,27 (aajnommje y CeBepHoOaHaTckoM U bopckom, a
HajOosbe y MauBanckom okpyry (Jlo3umma)). Ha ocHOBy pesynrara moxe ce pehun
Jla He TIOCTOje OKPY3H KOjH CY y TPEIHOCTH MO MOCTUTHYHHMA YUeHHKA Ha CBAKOM

3aJaTKy TECTa.
Tabemna 4. [Ipoceuan 6poj moeHa IO OKPy3HMa
1.3apa- 2. 3apa- 3. 3apa- 4. 3apa- 5. 3apa- YKynHo
Tak Tak Tak Tak TakK

1 bpoj noeHa 12,64 13,93 15,89 9,28 3,28 55,02
Jevaun 13,33 12,92 16,25 9,17 2,81 54,48

JeBojunue 11,86 15,10 15,48 9,40 3,81 55,64

2 bpoj noeHa 11,05 16,74 17,21 11,51 1,40 57,91
[Levauu 13,61 18,89 18,89 11,39 0,56 63,33

[JeBojunue 9,20 15,20 16,00 11,60 2,00 54,00

3 Bbpoj noeHa 12,07 17,56 15,90 10,98 3,41 59,93
Jevaun 11,80 16,80 16,16 10,40 4,00 59,16

JeBojunue 12,50 18,75 15,50 11,88 2,50 61,13

4 Bbpoj noeHa 12,59 16,06 15,45 11,74 4,62 60,47
Jevaun 13,07 18,54 15,12 13,29 5,49 65,51

JeBojunue 11,80 12,00 16,00 9,20 3,20 52,20

L 5 Bbpoj noeHa 11,48 16,82 14,91 12,39 4,09 59,68
s Jevaum 12,33 18,00 15,27 11,67 5,33 62,60
e Jesojunue 9,64 14,29 14,14 13,93 1,43 53,43
6 bpoj noeHa 13,08 12,27 17,67 11,17 2,83 57,02
Jevaumn 13,03 11,76 19,39 12,12 2,91 59,21

[JeBojunue 13,15 12,89 15,56 10,00 2,74 54,33

7 Bbpoj noeHa 13,88 13,15 15,53 10,76 3,91 57,24
Jevaun 14,03 13,16 14,84 11,05 3,26 56,34

JeBojunue 13,48 13,13 17,39 10,00 5,65 59,65

8 Bbpoj noeHa 13,18 10,95 18,36 8,82 2,65 53,96
Jevaun 13,44 11,25 17,81 10,31 3,25 56,06

Jesojunue 12,83 10,52 19,13 6,74 1,83 51,04

9 bpoj noeHa 11,60 15,33 14,22 3,11 1,78 46,04
Jevaumn 12,21 14,41 14,48 3,28 2,41 46,79

JeBojunue 10,50 17,00 13,75 2,81 0,63 44,69
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10 Bpoj noeHa 13,63 17,75 17,29 12,81 4,38 65,85
[Jlevauu 14,86 15,90 15,71 14,52 7,05 68,05
[lleBojunue 12,67 19,19 18,52 11,48 2,30 64,15

11 Bpoj noeHa 11,07 15,71 16,43 8,39 4,64 56,25
[Jevauu 11,75 16,00 17,00 7,00 3,10 54,85
[leBojunue 9,38 15,00 15,00 11,88 8,50 59,75

12 Bpoj noeHa 10,57 10,29 15,88 7,35 2,41 46,49
Jevaun 11,90 11,90 16,00 5,25 1,50 46,55
[JeBojunue 9,66 9,17 15,79 8,79 3,03 46,45

13 bpoj noeHa 10,94 18,78 17,78 4,17 1,11 52,78
Jevaun 11,18 19,82 16,36 4,55 0,00 51,91
[lleBojunue 10,57 17,14 20,00 3,57 2,86 54,14

14 Bpoj noeHa 12,17 15,86 17,24 10,69 3,10 59,07
[Jlevauu 10,44 16,67 16,67 9,72 2,22 55,72
[lleBojunue 15,00 14,55 18,18 12,27 4,55 64,55

15 Bpoj noeHa 10,19 9,81 16,15 10,48 5,27 51,90
[Jlevauu 10,68 8,27 14,55 12,05 4,55 50,09
[JeBojunue 9,83 10,93 17,33 9,33 5,80 53,23

16 bpoj noeHa 13,26 12,17 18,19 14,72 4,22 62,57
Jevaun 12,89 12,89 17,56 14,78 3,38 61,49
[JeBojunue 13,89 10,96 19,29 14,63 5,63 64,37

17 Bbpoj noeHa 12,35 17,82 14,71 8,82 3,53 57,24
[Jevauu 12,40 18,80 15,20 8,20 2,88 57,48
[leBojunue 12,22 15,11 13,33 10,56 5,33 56,56

18 Bpoj noeHa 13,70 12,53 18,24 11,72 3,98 60,17
[Jevauu 14,17 12,83 18,00 11,35 5,04 61,40
[leBojunue 13,23 12,23 18,48 12,08 2,92 58,94

19 Bpoj noeHa 13,06 7,50 16,11 10,42 1,83 48,92
Jevaumn 14,00 7,60 16,00 12,00 1,87 51,47
Jesojunue 12,38 7,43 16,19 9,29 1,81 47,10

20 bpoj noeHa 11,10 16,14 17,53 11,92 3,40 59,81
Jevaun 10,83 15,38 17,50 11,35 3,75 58,81
[leBojunue 11,60 17,60 17,60 13,00 2,72 61,72

21 Bpoj noeHa 14,19 9,03 17,88 8,01 3,65 52,76
[Jevauu 14,66 9,08 18,02 8,58 4,11 54,45
[leBojunue 13,48 8,96 17,66 7,13 2,94 50,16

22 Bpoj noeHa 13,05 11,68 17,68 9,40 4,87 56,69
Jevaun 13,02 11,63 17,78 9,29 4,57 56,29
[JeBojunue 13,13 11,78 17,50 9,63 5,47 57,50

23 Bpoj noeHa 10,14 6,91 15,45 10,00 1,36 43,86
Jevaumn 10,57 6,57 17,14 8,57 0,71 43,57
JeBojunue 9,38 7,50 12,50 12,50 2,50 44,38

24 Bpoj noeHa 10,28 14,07 15,65 10,65 2,59 53,24
[Jevauu 11,92 16,92 17,12 11,73 3,85 61,54
[JleBojunue 8,75 11,43 14,29 9,64 1,43 45,54
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CxomHo onHOCY Opoja Aedaka W JeBOjUMIIa Ha TAKMHUYEHY OYEKHWBAHU Cy H
noxany y tabenu 5 y K0joj JjajeMo Iperiiesl 0JJHOCa Harpaja Koje Cy y4eHHIH OCBO-
JUITM Y OJTHOCY Ha ITOJI.

TaGena 5. Harpane yueHrka y oJJHOCY Ha 1OJI

Harpage yyeHuka Jevaumn Jesojunue
%) %)
MpBa Harpapa 53,1 46,9
[Apyra Harpaaa 69,5 30,5
Tpeha Harpaga 59,8 40,2
Moxsana 52,5 47,5
YKYynHO 59,2 40,8

3a 45,1% Bure nevyaka je 0OCBOjUIIO HArpajie y OJHOCY Ha JICBOjUHIIe, ajli OBaj
IPOIICHAT je Y KOpealuju ca nporeHtyarHo sehom 3actymbeHomrhy nedaka. MHoO-
IO UHTEPECAHTHU]a YHELECHHIIA O] OBE jeCy PACIlOHU Harpajia MojeIMHAYHO MO OKPY-
3UMa, 1aTi y Tabenu 6.

TaGenab. Pacnion Harpaza no okpy3uma

Okpyr Mpea Harpana [pyra Harpaaa Tpeha Harpapa lMoxBana
1 100 80-95 65-75 55-60
2 90-95 80-85 70-75 /*

3 100 90 80 50-75
4 90-100 80-85 70-75 55-65
5 95-100 85-90 80 70-75
6 100 80-86 60-75 50-57
7 100 85-90 80 71-75
8 90-100 70-80 60-66 50-56
9 80-84 60-65 50-55 35-45
10 100 80 75 70-74
11 95 85 80 70-75
12 90-100 75-85 60-70 /
13 90 80 68 /
14 100 80-85 70-78 60-66
15 93-100 75-80 60-66 /
16 100 80-90 75-77 /
17 98-100 71-80 70 60-65
18 100 81-95 80 60-75
19 93-95 75-79 65-66 50-61
20 100 90-95 80-84 70-75
21 90-100 80-85 70-78 /
22 98-100 80-95 65-78 55-61
23 71 72 61 /
24 90-100 80 70 60

*HeMma nojaraka 0 pacrnoHy 3a noxsasne
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VY I[IpaBWIHUKY O TAKMUYCHHUMA YUCHHKA OCHOBHHX M CPEIIHHX IIKOJIA U3 Ma-
TeMaTuKe U HH()OPMATUKE y OpraHu3anuju MUHHCTapCTBA MPOCBETE, HAYKE U TEX-
HOJIOIIKOT pa3Boja Pemyonuke Cpbuje u Jpymrea matematuuapa Cpowuje, y nemy 3.
(Opranuzatopu TakMHUY€Ha), CTOJU: ,,YKyIaH Opoj Harpaja U moxpaja Mo MpaBUily
Huje Behu on MoJI0BHMHE Opoja yuecHHKaA MO0 CBAKOM paspeiy, NMpH 4eMy ce OKo 5%
VUCHHKa CBakKor paspena Harpalyje mpBom Harpagom, oko 10% ydeHHKa CBakor
pa3pena Harpaljyje npyrom Harpamom, oko 15% ydeHuka cBakor paspena narpalyje
tpehoMm HarpamoM. Ykynan 0poj Harpalenux He Tpeba na npenaszu 30% TakMudapa.
Oxko 20% ydeHuka cBakor paspeiia Harpahyje ce moxsayiom.” Mehytum, yBumom y
pe3yiTaTe mo OKpy3uMa MOXKE ce yOuHuTH z1a ce camo y 50% okpyra opraHmzaTopu
IpUApKaBajy HaunHa HarpahuBama ydeHunka onucaHor y Ilpasumauky. [Topex oBor
MOTY C€ YOUHUTH jOIII J]Ba MOJaUTeTa HarpahuBama yUYeHHUKA:

— 'y 25% oxpyra HarpaljuBame yu€HHUKa BpIIM C€ MO MPHUHLHUIY: MpBa Ha-
rpaga (90-100 noena); apyra Harpazaa (80-89 noena); tpeha narpana (70-
79); moxsana (60-69) 6e3 003upa Ha Opoj yueHHKa KOju 0cBoje onpeheHu
Opoj moeHa

— y 12,5% oxpyra Harpaljyje ce caMo Tpu yueHHKa ca HajeehuM Opojem 1o-
€Ha MPBOM, APYroM H TpehoMm HarpajaoM, 0K ce APYTH YUYCHUIIM HE Ha-
rpalyjy HU moxXBanama.

VY nBa okpyra BuIaH je Manu Opoj MPBUX M JIPYTHX HArpajaa, a BEJIWKU Opoj
Tpehux Harpaga, 10K je y jeJHOM OKpYTy IMoJjeJHaK Opoj MpBUX, IPYTUx U Tpehnx
Harpaja u y leMy ce He MOXKE YOUUTH crienn(puyaH KPUTEPHjyM J0/Ielie Harpaa.

3ak/byyak

VY cknany ca J0OHMjeHHM MOAAMMa MOXEMO 3aKJbyYHTH Jia je moTpeOHa Beha
aKTHBallMja JICBOjYMIIA y TIOMyNAIMjA 32 MaTeMaTHUYKa TakMu4ewma. [lopern Tora,
NOTPeOHO je W BUILE BPeMEHa ITOCBETUTH paly ca BUMa jep Cy OYHIIIeaHa 0oJba
nocturayha edaka Ha TakMuYermUMa. Y 3a/1aliuMa KOje Cy YYCHHUIM Pajuiid €BH-
JICHTAH je TPeBUJ] y TIOjeANMHUM CaJp)KajuMa PeJOBHE HACTaBe, Na je MOoTpeOHO y
pany ca MIauM MaTeMaTHYapyuMa oOpaTUTH MOCceOHy Maxmhy Ha Oa3uyHe calpikaje
pEIOBHE HACTABE, Al MOPEJ TOTa W JO3BOJIHUTH YYCHHIIUMA Pa3BUjal-¢ MHTYUTHB-
HUX IOCTyIMaKa HaclyhuBama peliekha W JUBEPIeHTHOI HaYMHA pa3sMHUIUbama. Y
pamy ca ydeHHIMMa MOTPeOHO je carfielaBaTH IITO BUIIE PA3IHMYUTAX HAUYMHA pe-
IIaBamka MCTOT MPOo0IIeMa jep ce youaBa MPWINYHA YHU(POPMUCAHOCT PElICHa 3a1a-
taka. O cajgpxaja Koje YUCHHUIM pajie, MOTPeOHO je MOCBETHTH MOCEOHY MaKby
o0Opany U yBexxOaBamy T€OMETPHJCKUX CajJprKaja jep Cy YIpaBO TO caapiKaju Koje
ydeHuI Hajnomuje paxe. [locmatpano mo okpy3mma, y CpOHju MOCTOje 3HATHE
pasiimKe y MOCTUTHyhMMa yueHHKa U He TI0CTOje Ta4HE JIOKAIH)CKE ONPEIeIHeHOCTH
okpyra rue cy nmocturayha 6ospa. [lopen Tora, HauMHE BPEIHOBAMkA Pajia YICHHKA
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o OKpy3uMa Tpeba yjemqHauyuTu U moTpeOHO je Behe MoIToBame 3BAaHWYHOT ITpa-
BwiHUKa JlpymtBa MmatemaTraapa CpOuje, Kao OpraHu3aTopa TaKMUYCHa, O Harpa-
huBamy y4ueHuKa.
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KNOWLEDGE TRANSFER FROM CLASSROOM TO SUBJECT TEACHING
THROUGH THE PRISM OF MATHEMATICAL COMPETITIONS

Summary. In this paper we will present some of the students’ results at the regional primary
school mathematics competition. Results will be presented through comparative analysis of ideas
and results required for specific tasks groups in particular classes and they will be approached
from the aspect of several independent variables. The sample of our research was consisted of
4801 Serbian students from the third to eight grade of primary school. All students completed the
test that was consisted of 5 tasks for each grade. These tests were prepared by the State Commis-
sion for primary school competition.

Key words: mathematics, competition, fourth grade, primary school.
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OBPA30OBHU CTAHOAPAWN Y MNTAHUPARY
N MPUNMPEMARY NMOYETHE HACTABE MATEMATUKE U3
YINA YYUTEJBAT

Aticitipaxii. JloHomee M IpHMeHa 00pa30BHUX CTaHIapja MocTurayha 3a xpaj npBor Iu-
KIIyca OCHOBHOT' 00pa3oBarmba JOHENO je M3BECHE NMPOMEHE M y II0YETHOj HACTAaBH MaTEMAaTHKe.
OHe ce 0JJHOCE Ha LIEJIOKYITHY OPraHU3alljy O4YeTHEe HACTaBe MAaTEMaTHKE — IUIAHUPAhe U NPHII-
pemame paja, pajl yuuTesba M y4eHHKa, BPeJHOBamE OCTBApEeHUX pesynrara. Mmajyhu to y Buny,
ayToOpH Cy Ha y30pKy oJ1 216 yunTesba OpraHH30BaIN UCTPAKUBAILE C IIUIJBEM Ja UCIIUTAjy HBHXO-
BO MHUIIUBCH:E O YJI03H 00pa30BHMX CTaHAap/a y IUIaHUPaby pajia y MOYeTHOj HACTaBU MaTeMaTH-
Ke, IbUXOBOM YTHIIajy HAa Ha4WH IpHUIIpEeMama 3a KOHKpPEeTaH dac M M300py cajpikaja Ha HadWH
Koju oMoryhaBa J1a ce MOKe NPaTHTH OCTBAPEHOCT CTaH/Iap/a o0 HUBoMMa nocturuyha. Pesynra-
TH JJOOWjeHU HCTPAXKUBAEM II0Ka3yjy a 00pa30BHU CTaHAApAU JONPHUHOCE jaCHU]Oj OPUjeHTAIH-
jU y IUTaHUpaky U OpraHW30Balby HACTaBE MaTeMaThke y MiahuM paspenyiMa OCHOBHE IIKOJE U
n30opy canpxaja koju omoryhasajy npaheme 0CTBapeHOCTH CTaHIapja Ha TPH HUBOA MTOCTUTHY-
ha. MeljyruM, y mocTynky npunpeMama 32 KOHKPETHE JacOBE YUHMTEIJbH CE jOII yBEK HEOBOJEHO
PYKOBOJIe 00pa30BHUM CTaHapIHMa.

K/by’{He peuu: O6p8.30BHI/I CTaHaapau HOCTI/IFHyha, MOYCTHA HaCTaBa MaTeMaTUKE, YIUTECIb,
IJIaHUpamkEe HACTaBe

YBopa,

VYHanpeauty BaCIUTHO-00Pa30BHH Pajl, CTBOPUTH KOHIIENT KBAIUTETHOT, [IPH-
CTyNavyHOT oOpa3oBama Koje he OUTH y ckiaay ca MOryhHOCTHMa IOjeluHIA, Y
kome he oH Mohu MakcHUMaHO Ja OCTBapW CBOje MOTEHIMjalle, C jeIHe, a C JIpyre
CTpaHe MOoCcTHhU KOHKYPEHTHOCT Ha TPXKHUINTY IPYIITBA 3HAKA, N3a30BU CY ca KOjU-

! Pax je HacTao y okBupy mpojekta Hacwiasa u yuere: ipobremu, yunvesu u iepciexkiiuge,
6p. 179026, unju je Hocwial YuuTesbcku Bakynrer y Ykuily, a koju puxHancupa MuUHHCTApCTBO
npocsere 1 Hayke Pemybmmke Cpouje.
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Ma ce CyodaBajy CBe JpiKaBe cBeTa. Ha ToM IutaHy HApOYUTO Cy BHIJBHBE MPOMCHE
y moMepamy (Qokyca ca 00pa3oBHHX calapiaja M IHJbeBa 00pa3oBama Ha HCXOJE
obOpaszoBama (outcomes based education), oTHOCHO Ha 00pa3oBame KOje je 3aCHOBa-
HO Ha 00pa3oBHUM cTaHaapauma nocturayha (standard based education).

[IpBu KOparw Ha OBOM IUTaHY HAYHELEHH CY y 00JacTH MaTeMaTHIKOT 00pa3o-
Bama, 1989. romune, kaga cy Ha uHHNUjaTHBY Hayuonanuol cageilia HACIABHUKA
matuemaiuuxe (National Council of Teachers of Mathematics (NCTM)) nonetu cra-
HAapau y oBoj obiactu. KacHuje cy moHeTH OpOjHM MPaBHH OKBHPH U TOKYMEHTH
(Improving America's School Act, 1994; Goals 2000: Educate America Act n Tpyru)
KojuMa ce ypelyjy u JoHOCce HAIlMOHATHU 00pa30BHU CTaHAAP/AU, Ka0 M CTaHIapAH
3a mojearHa npeaMetHa nozapydja. [Touerkom XXI Beka, HAPOUUTO C€ OCHAXKYjEe U
WHUIMjaTHBa, Koja je 2002. romuHe oOjaBibeHa Y (OpMHU 3aKOHA TOJ Ha3UBOM No
Child Left Behind (NCLB, Hujegno getiie ne cme ga 3aoctiiaje), 1o K0joj CBaKO JIeTe
0e3 003upa Ha pa3arKe Mopa Ja JOCTUTHE IMOCTaBJbEHE CTaHaapAe 00pa3oBama.

CpOuja ce mocnenmUX TOMIUHA TPUKIBYUHIa TIIO0ATHIM peOPMCKIM TOKpe-
THMa yBohema 00pa30oBHHUX CTaHIApJa y oOpa3oBHHU CHCTEM, IITO je PE3yJITHPAIIO
JoHOIIEeHeM OOpa306HuUx Clllangapga 3a Kpaj 0CHOBHOI 00paz08arba U 8ACUUarA
3a JIeCeT HACTABHUX IpeaMeTa (CPIICKH je3WK, MaTeMaTHKa, HCTOpHja, reorpaduja,
Ouosoruja, Gpu3MKa, XeMHja, My3UUKa KyJITypa, JJUKOBHA KYJITypa W (PU3HUYKO Bac-
nuTame). Ha OcHOBY OBUX cTaHaapaa AoHeTH cy U Obpa3oenu citlangapgu Hociiiui-
nyha 3a Kpaj Upeol yukiyca oCHOBHOI 0OpaA306arba U 6ACHiUliara 38 TPH HacTaBHA
npeaMeTa (CPICKU je3WK, MaTeMaTHKa M MPUpOJia U JPYIITBO), KOjU Cy YCBOjCHH
2011. roauue.

YBoheme 00pazoBHUX CTaHIAp/a je ca cajapikaja U IMujbeBa 00pa3oBama ,,I0-
Mepuiio (OKyc Ha HCX0Jie 00pa3oBama, Tj. 3HaMWa, BEIITHHE, CTABOBE U BPEAHOCTH
KOje yYeHHK Tpeba Ja Haydu W pa3BHje Kpo3 yuenrhe y o6pa3zoBHoM mporecy” (bay-
nain, 2013: 8). Ouu oapelyjy MUHUMAaIHA HHBO KOMIIETCHIIMja KOj& C€ OYEKYjYy OJ
CBUX y4eHHKa Ha oapehenom HuBOy mocturayha (OECD, 2005) u ,,ciayxe kao pe-
(hepeHTHU OKBHUp 32 IPOrpaMHPARHE, OPTaHU3AIN]y U H3BOhEHE MpoIieca Moy4aBamba
W y4ema y IIKOJIM M Kao OCHOBA 3a eBaiyanujy nocturayha ydenmka™ (Palekcic,
2007: 86). Ilopen Tora mto Tpeba na ocurypajy odaBe3HO OoOpa3oBamke M jelHaKa
MpaBa 3a CBE y4eHHKe, Behy MPOXOJHOCT y 00pa30BHOM cHCTEMY, (IEKCHOMIIHOCT
IIKOJICKOT CHCTeMa, TPAHCIAPEHTHOCT ¥ IOMON CBUM 3aMHTEPECOBAHUM CTpaHaMa y
pa3yMeBamy OCHOBHHX IIUJBECBA IIIKOJIE, OHU OCTABJhajy U BEIHKY CIO0O0Y Y TUIAHH-
pamy HAcTaBe W y4eha, Pa3BHjarby KOMICTCHIIMjA YICHHUKA, KPUTEPHjyMa 3a Bpea-
HOBame pe3yiraTa yuema u 00e30el)yjy moBpatHy mHpOpMaImjy HACTABHUIMMA U
IIKOJIaMa O BJIACTUTOM pany. tbrxoBa mpumMeHna monasu 10 u3paxaja y ,,[uIaHHPalky
U TIporpaMHpamy HAacTaBe, OCMUIJbABAaKky AKTUBHOCTH yYEHHKA, N300py HAauWHA
IPOBEpaBama M OlLCHHBamba, M300py 3a1aTaka U BeXOU, CAMOBPEAHOBAY U Bpell-
HOBamy pe3yiraTa noydaBama 1 yuema™ (bemuh, 2014: 57).
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OO0pa3oBHH CTaHIAPAH Y IUIAHUPaky U MPUNPEMaby TOUETHE HACTABE MAaTEMATHKE ...

JoHomieme W mpuMeHa OOpa3OBHUX CTaHAapAa MOCTHTHyha moHenmw cy
POMEHE M y TOYETHOj HACTAaBH MaTeMaTHKe. Te IMpOMeHe HHUCY NCTUMHYHE U ,,HE
OJTHOCE caMO Ha IT0jeJJMHEe CETMEHTE paja yJuTesba, Beh Ha IEeTOKyIHy OpraHu3aly-
Jy TIOYETHE HACTaBe MaTeMaTHKe — IJIAaHUPAIbE, pajl YUUTe/ba U YUCHHKA Y HACTABU
W BpeJHOBame ocTBapeHux pesynrara™ (Mapuuuh, llImujyrosuh, 2013: 446). 1ub
U 331314 o0pa3oBama Cy ,,0IepallMOHANIN30BaHU O] CTPAHE CTPYUhaKa MPEKO KIbY-
YHUX KOMIIETEHIIM]a KOje yYeHHUIN Y 00pa30BHO-BaCIIMTHOM CHCTeMY Tpeba Jia moc-
turay* (Mapwuauh, 2012: 537) 3a pa3nuky o crama yJIa3HOT ycMepaBamba 00pa3oB-
HOT' CHCTEMa IPEKO HACTAaBHUX IUTaHOBa M mporpama. Cama ce ,,0mITH HUBEBU 00-
pazoBama KOHKPETU3yjy y OOJIMKY Hajora 3a JeJIoBame Koju yTBplyjy I1Ta mojenu-
HU YYCHHUIIM MOPajy 3HATH U YMETH aKo Te IiibeBe cMaTpamo goceraytuM™ (Lersch,
2005: 90). OTtyna oOpa30BHU cTaHAapAM MOCTUTHYha mpeicTaBibajy OCHOBY Ha OC-
HOBY KOje ,,yuuTeJb ojpehyje u Oupa onTHMaNHy METOJOJIOTHjy paaa, koja he ysa-
xaBajyhu morpebe, HHTEpeCOBama U MOTYHHOCTH yUeHHKAa OMOTYNHTH OCTBapHBa-
e oarosapajyhnx crangapna nocturayha® (Mapnunh, llnujynosuh, 2014: 23). To
3HAYM []a CTaHAapAH Y IOYETHOj HACTaBM MaTreMaTuke Tpeba aa ,,[I0JICTaKHy YIuTe-
Jbe Jla CTBapajy YCJIOBE, KpeHpajy OKpYKeme Koje je mpuiaroheHo yueHUKOBUM
MoryhHOCTHMa M yCMEPEHO Ha HEeTOB Pa3Boj, o1adepy caapikaje, MoCTyNKe, METOIE,
o0nKe pana u JApyro, Kako OW yYeHHUIM Ha Kpajy onxpeheHor oOpa3oBHOT HHBOA
MOCEIOBAJIH 3Hama onpeljeHor HuBoa kBanureTa’ (Mapuuuh, 2012: 542 ).

IIpema ToMme, 00pa3oBHM CTaHAApAM, M3Mely ocTaiyor, MpeICTaBIbajy OCHOBY
3a IUTaHUpabe HACTaBe, OCHOBY 3a MPHUIIPEMAmhe 32 KOHKPETAaH Yac, u300p caapikaja
3a 4ac W BpenHoBame. MehyTum, kakBa je cuTyaiija y Mpakc U Jia U CY yYUTEIbH
IPENO3HAIN YJIOTY CTaHAapla Y OBHM CETMEHTHMMA Paja y HACTaBH MaTEMaTHKE,
JOII YBEK MOY3/IaHO HE 3HaMO. Pe3ynTaTi HeKuX UCTpaKMBamka IMIOKa3yjy Ja CTAaBOBU
yauTesba mpemMa 00pa3oBHUM CTaHAAPAMMA HUCY HETATUBHH, X Ja MOCTOjU M3BEC-
Ha pe3epBa npema mwrMa (benuh, 2014; Mapuuuh, HInujyrosuh, 2013, 2014). Kpu-
THYapu 00pa30BHUX CTaHAApa UCTUIY J1a 00pa30BHH CTaHIApIH ,,Kao 00aBe3yjyhe
pa3BojHE HOpME IIPOTHBYpEUe IPHPOAH Tpolieca 00pa3oBama, a Kao Mepuiia (pa3Bo-
ja TMYHOCTH) OHU HEMajy CMHUCIA, jep 0co0a Kao WHAMBHIYAIUTET MOXE OUTH jenu-
HO cama cebu mepmino® (['ojkoB, 2012: 92), kao U Ja MOCTOje U ,,HemepbUsa TOHa-
Iama YUeHUKa, a Koja cy oapeleHa kao mokesbHU 00pa30BHU U HACTABHU ITUJHEBH '
(Tammh-ITaBummh, 2012: 10).

Y 0BOM pajty CMO JKeJlelIi [ja carjieiaMmo YJIory 00pa3oBHHX CTaHAApAa caMo y
CETMEHTY ITUIAaHHPamka HACTABE MAaTeMaTHKE. Y TOM IHJbY CMO OPTraHW30BAIU HC-
TpaXXMBamke Kako OMCMO HCIUTAIH MUILBCHA YUUTEJha O YIO3H O0pa3OBHUX CTa-
HAapAa y IIAaHAPaky pajia y IOYeTHOj HACTaBU MaTeMaTHKE, FbUXOBOM YTHUIIA]y Ha
HAYMH MPUIPEMara 32 KOHKPETaH Jac U u300py cajprkaja Ha HaYMH Koju omoryha-
Ba J1a € MOXKE IPATUTH OCTBAPEHOCT CTaHAAp/Ia IT0 HUBOMMA MOCTHTHYha.
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MeToaonorunja NCTpaxmeamwa

UcrpaxuBame je obaBbeHo y Majy 2013. rogune Ha y30pky (N = 216) xoju je
oabpaH M3 TOMyJalxje YIUTeIba 3aMoCIeHuX Y 44 OCHOBHE IIKOJIE Ha TEPUTOPH]H
Penry6nnke CpOuje. Y uCTpakuBamy Cy YUECTBOBAIN YUYUTEIBH PA3THUUTOT PATHOT
WCKYCTBa U Pa3IMUUTOr 0Opa3zoBama. Mehy muma 49 wmu 22.7% umaiio je Mame o
12 romuna pagHOTr UCKyCcTBa y Hactasu, 45 wiu 20.8% umaro je Burie o 25 roanHa
paja y HacTaBu, JI0K je Hajsehn Opoj yumresba (122 umm 56.5%) nmao usmely 13 u
25 roauna pagHor uckyctsa (Tabena 1).

Tabena 1. CtpykTypa y30pKa ¢ 003UpOM Ha JTyXKHHY paJHOT HCKYCTBa YIUTEIba

PapgHo nckycTBo f %
Jo 12 roguHa 49 22.7
04 13 po 24 ropguHe 122 56.5
Buwe op 25 roanHa 45 20.8
YkynHo 216 100

Kana je y mutamy crpy4Ha cnpema, Melly aHKeTUpaHuM yuurtesbuma je 161
wi 74.5% yduTelba UMANIO 3aBpIICHE aKkaJeMCKe CTyauje, AoK je 55 wmu 25.5%
uMaJo 3aBplieHy Buiry mkony (Tabena 2).

Tabena 2. CTpykTypa y30pKa ¢ 003UpOM Ha CTPYUHY CIPEMY YUUTEIba

CTpyyHa cnpema f %
Buwa 55 25.5
Bucoka 161 74.5
YKynHo 216 100

HctpaxnBame je 3aCHOBAaHO Ha NMPUMEHH ACCKpUNTHBHE MeToxe. [lomarm He-
OIIXOHU 33 HCTPAXMBAE NPUKYIUbEHHU Cy aHKeTHpameM. CaunHIIN CMO aHKETHU
VIIUTHHUK 3aTBOPEHOT THIIA Y KOME CY YUHTEJbH CTABOBE M3pakaBasld H300pOM OJro-
BOpa KOjU OJjpakaBa IHHXOBO MHUILBEHE O NAaTOM MUTamy. VcTpakuBame je Ouio
AHOHHUMHO, Kako OW ce ocurypajia HCKpEHOCT MCIHUTAaHUKa U U30€eryio JaBame Io-
xkesbmux oarosopa. Bpemnoct Cronbah alpha koedunmjenta (0.897) ykasyje Ha
I00py OY31aHOCT HHCTPYMEHTA U ONPaBAaBa HErOBY MPUXBAT/BHBOCT.

HesaBuchy Bapujabiry ynHHIA cy ciefeha obenexja yuuTesba: TOAMHE paja y
HacTaBu (0 12 romuHa, ox 13 g0 24 roaune, BUlIe 07 25 TOJAWHA) U CTPYYHA CIIpe-
Ma (BuIIIa, BUCOKA).

Hobujenn noganu odpahenu cy y cratuctiuukom nakery IBM SPSS Statistics
20. Ox Mepa JAEeCKpUINITHBHE CTATHCTHKE KopuinheHe ¢y (peKBeHIUje U TMPOLCHTH.
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On aHanm3a Koje omoryhaBajy CTaTHCTHYKO 3aKJby4HBarbe KOpHIIheH je X1 KBajpar
TecT.

PEBy}'ITaTVI NCTPaKmnBaka

VYiora 06pa3oBHUX CTaHAApAA y IUIAHUPAKY U OPTaHU30BabY
HacTaBe MaTeMaTHKe

C 003upoM Ha TO J1a 0Opa30BHH CTaHIAPIU MMOCTUTHYha Yy MPBOM pely CITyxe
Ka0 OPUjeHTHp 3a IUIAaHUpabe U OPraHn3alinjy HacTaBe MaTeMaTHKe, JKeJIeIH CMO Jia
UCIIMTAMO 12 JIU j& ’bUXOBO JOHOIICHE TOMPHUHENO MOOOJBIIAY paja Ha OBOM ILTa-
Hy. KoHKpeTHO, 01 yauTespa cMO JKeJeld J1a Ca3HaMO Ja JIA jaCHUjy OPHjeHTALHjy y
IUTAaHUPaky M OPraHu30Bamky HACTaBE MaTeMaTHKE y MilaluM pa3pearMa OCHOBHE
IIKOJIE UMajy caja, Kaja cy oOpa30BHU CTaHAApJIW JIOHETH, WU Cy je UMalld Mpe
bHXOBOT JIOHOIICHA.

YBugom y Tabery 3 yBuhamo NPWIMYHO TMOJEJbEHA MUILBEHA YUUTEIha O
OBOM NMHTamy. JaCHU]y OpHjeHTAIN]y Y IIAaHUpakhy U OPTaHU30Baky paja y HacTa-
BU maremaruke uma 120 wmm 55.6% og xaga cy ysegenu 06pazoeHu ciiangapgu
doctuuinyha, nox 96 wim 44.4% cMatpa na je To OUIIO #pe goHoutersa oOpa306HUX
ciuangapga woctmuinyha (I'padukon 1, Tabena 3).

I'pacdukon 1. OpujeHTanyja Ipy IIAHUPaRky ¥ OPTaHU30Baby Paja y HACTaBH MaTeMaTHKE

H [Ipe foHOmema

55.6% Cama

Amnanmsa cTaBoBa y4nTeJba y 3aBHCHOCTHU O TOAMHA PAJHOT UCKYCTBA ITOKa3y-
je Ia yuuTesbH KOjH MMajy HajMarme paJHor UCKycTBa (Mame ox 12 roanHa) Hajmo-
3UTHBHH]E OLIEHY]y JOIPHHOC 0OpPa30BHUX CTaHAApAa y CTBapamy jacHHUje OpHjeH-
Talyje y IUIaHupamy MO0YeTHe HAacTaBe MaTeMaTHKe, JOK y HBHXOB JONPHHOC Haj-
Marme Bepyjy YUUTeJbH 4YHje je pagHo UCKycTBO HajBehe (Bumie o 25 roxuna). Hau-
Me, BUIIIE O] OJIOBUHE YYUTEJha KOJU MMa]jy BUILE OJ] 25 TOuHa PaHOT UCKYCTBA Y
HacTaBu (53.3%) cMaTpa 5a cy ipe goHowera 0Opa3oeHUx Clllangapga umaiu jac-
HUJY Opujenitiayujy y Uianupary Haciiage mailiemaitiuke, 10K UCTH OBaj CTaB HU3pa-
’aBa 3HATHO MamH 0poj yuuresba (38.8%) koju uMmajy Mame on 12 roauHa pajga y
HacTaBu. Melhytum, 1oOUjeHN XH-KBaapar (xz =2.127, df = 2, p = .345) He yka3yje
Ha CTaTHCTUYKY 3HaYajHOCT YOUSHHX Pa3NnKa.
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Tabena 3. Munubema yauTesba 0 yia03u 00pa30BHUX CTaHIap/a mocTuruyha y jacHujoj
OpHjeHTALH]y Y [UIAHUPAEby M OPTaHU30Bakby MMOYETHE HACTABE MATEMATHKE C 003MPOM Ha rOJHHE

pagHOT HCKYCTBa

foanHe pagHor

Mpe poHowewa Capa YKynHo
MNCKYCTBA
Jo 12 19 30 49
38.8% 61.2% 100% x2=2.127
13-24 53 69 122 df = 2,
43.4% 56.6% 100% b= .345
Buwe opg 25 24 21 45
53.3% 46.7% 100%
YKynHo 96 120 216
44.4% 55.6% 100%

JloOujenu pe3ynTaTH MMoKasyjy Jia Cy YUUTebH KOjH UMajy Mame PaJHOI HCKY-
CTBa OTBOPEHHMjH 3a MPOMEHE, Jia Cy X CIPEMHU]je J0UeKaIn U Opike ce IpHIarou-
7M1 Ha 00pa30BHE CTaHap/e MOCTUrHyha U IIaHUPamke OCIOmEHO Ha BUX, TOK y4H-
TEJBH Ca BUINIE PAIHOT MCKYCTBA BHIIIE BEPY]Y y IUIAHUPAkE HA KOje Cy HABHUKIIH, TE
JIOHOIIICKe 00Pa30BHUX CTaHJapJa HUje JONpUHENO BeheM moOosblamy HBHXOBOT
paza Ha OBOM IUIaHy.

ITo3nTHBHHjE cTaBOBE O IONPHHOCY OOPa30BHUX CTAaHAApAA Y IUIAHHUPABY y
MOYETHO] HACTABM MaTeMaTHKE W3PAasWiIM Cy YYUTEJbH KOjU UMajy (haKyiaTeTcko
obpazoBame (59%) y ofHOCY Ha OHE KOjU HEMajy akaJeMCKo oOpasoBame (41%)
(Tabena 4). Mehytum, Te pa3nnke HUCY CTATHCTHYKK 3HaYajHE (Xz =3.049,df =1, p

=.081).

Tabena 4. Munsema yanuTesba 0 yiI03u 00pa30BHUX CTaHIap/a MocTUrayha y jacHujoj
OpHjeHTaNHjy y IUIAHUPaby U OPraHU30BakbY ITOYETHE HACTaBe MaTeMaTHKe ¢ 003UpoM Ha

CTPYUHY CIIpEMY
CTtpyuHa cnpe-
a Mpe poHowewa Capa YKynHo

Buwa 30 25 55 X2 = 3.049
54.5% 45.5% 100% df = 1

Bucoka 66 95 161 b = .081
41% 59% 100%

YkynHo 96 120 216
44.4% 55.6% 100%

Nako mobujenun pesynratu ynyhyjy Ha 3akjbydak Ja je yBoheme 00pa3oBHHUX

CTaHIapIa, 0 MUNUbCHY BehuHe yuuTespa, TOMPHUHENO 1a OHU UMAjy jaCHU]Jy OpH-
JeHTaIyjy y IUIAaHUPalky W OPraHW30Baky pajia y HACTABH MAaTeMaTHKE y Mirahum
pa3pearMa OCHOBHE IKOJIE, WIIAK HE MOXXEMO OBO IPUXBATHTU Oe3pe3epBHO, jep
44.4% yunTesba HE IETU OBO MUIILIBEHHE.
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VYiora 00pa3oBHUX CTaHIapAa y MPHUIPEMAY 32 Yac MaTEeMaTHKE

JpyriuM HCTpaknBAaYKUM 33JaTKOM JKEJIENT CMO JIa UCTIUTaMO Y KOjoj MEpH ce
YUUTEJbU TIPIIIUKOM IPHUIpEMarka 3a KOHKPETaH Yac PyKoBOJEe OOpa3oBHHM CTa-
HAapaUMa MOCTUrHyha. YUYuTesbM Cy CBOj CTaB HM3pakaBasd H300pOM jeIHOT Of
noHyheHNX cTaBoBa: YBEK, IOHEKA U HUKA/A.

Yeumom y Tabeny 5 yBuhamo na ce camo tpehunna yuntespa (33.3%) 3a cBaku
gac MPWINKOM IpPHUIPEMama PYKOBOAM NE(PHHUCAHUM OOpPa30BHUM CTaHIApIAMMa
nocturayha, na HajBehn Opoj yuntespa (63.9%) To unHM IOHEKaN, a na 2,8% To He
yuHM HUKana (['padukoH 2).

I'paduxon 2. M360p cagpikaja 3a yac ocnamameM Ha 00pa3oBHE cTaHAap/e nocturayha

2.8%
‘ W YBek
MNoHerkan,
W Hukaga

Kenemn cmo Ja UCIIMTaMoO Ja JIh HOCTOje pas3iiuke y CTaBOBUMaA Meby yaurte-

63.9%

JbMa ¢ 003MPOM Ha PaJHO UCKYCTBO U CTPYUHY CIIPEMY.

Tabena 5. Munubema yuuresba 0 yio3u 00pa3oBHHUX CTaHAap/ia NPHIMKOM IIPUIIPEMarba 33 4ac
¢ 003MpOM Ha paJIHO UCKYCTBO

foanHe pagHor

YBek [MoHekan, Hukapa YKynHo
NCKYCTBA
Jo 12 13 33 0 49
32.7% 67.3% 0% 100% X2 = 2.054
13-24 41 77 4 122 df = 4
33.6% 63.1% 3.3% 100% b= .7,26
Buwe op 25 15 28 2 45
33.3% 62.2% 4.4.% 100%
YkynHo 72 138 6 216
33.3% 63.9% 2.8% 100%

Yeunom y Tabeny 5 youaBaMO HE3HATHE Pa3lIMKE Y CTABOBHMA yUYHTEIha Pas-
JUYUTOr PaJHOT UCKYCTBA. JemuHo ce Mel)y yumTesbmMa KOju mMmajy mame o 12
roJliHa PaJIHOT UCKYCTBA y HACTaBU HHjEJaH YYUTEJb HHjE W3JaCHUO Jla CE HUKAgA
HE PYKOBOJH 00pa30BHUM CTaHJapAMMa IPHIMKOM MPUIIPEMama 3a KOHKpPETaH Jac,
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a Hajpumre (4.4%) ux je Melhy yuuTespMMa KOjU MMajy BHIIE 0J 25 roanHa pajHor
HCKyCTBa. 3aHUMJBMBO j€ Ja HajMamM Opoj yuuresba (32.7%), Koju ce NMPHIHMKOM
IpHUIpeMama 32 KOHKPETaH 4ac ysek PyKOBOAM OOpPAa30BHUM CTaHAApANMA, HaJa3H
Mely yuuTesbuMa KOju MMajy Mame oll 12 TojMHa pagHOT WCKYCTBa, a HajBUIIEC
(33.6%) mebhy yuurtespuma koju umajy usmely 13 u 24 roaune pana y HactaBu. U3z-
padyHaBamkEM XU-KBajpaTa (X2 = 2.054, df = 4, p= .726) nobumu cMo Ja youcHe
pa3iKe HACY CTaTHCTHYKH 3Ha4ajHe.

Tabena 6. MuLUbema yuuTesba 0 Y1034 00pa30BHUX CTaHAapAa NPUIIMKOM IIPUIIPEMaha 3a 4ac
¢ 003UpOM Ha CTPYUHY CIIpEMY

CTpyyHa
YBek MoHekan Hwukaga YkynHo
cnpema
Buwa 15 37 3 55 X2 = 2.849
27.3% 67.3% 5.5% 100% df = 2
Bucoka 57 101 3 161 D= 241
35.4% 62.7% 1.9% 100%
YKynHo 72 138 6 216
33.3% 63.9% 2.8% 100%

AHanM3a CTaBoBa y 3aBUCHOCTH O]l CTPy4YHE CIIpeMe IOoKa3yje na ce Hajehm
0poj yunTesba KOjU CE€ y8eK PYKOBOJE OOpa30BHUM CTaHIApIvMMa MPUINKOM IPUII-
peMama 3a KOHKpEeTaH yac Hajla3u Mel)y OHMMa KOju MMajy 3aBpIICHE aKaJeMCKe
crymuje (35.4%), a HajMamu Mel)y yunTessiMa KOju MMajy HIDKH HHBO 0Opa3oBamba
(Buma mkona — 27.3%) (Tabena 6). Ocum Tora, Mel)y yunTesprMa Koju Cy 3aBpILIH-
nu Bumy 1Koy Behu je 6poj (5.5%) oHUX KOju Cy ce M3jaCHWIIN J1a C€ HUKAga TIpH-
JMKOM IPHUIPEMarka 32 KOHKPETaH Jac He PyKOBOZE 0Opa30BHUM CTaHAApAMMA, 0K
je mehy oHuMa KOju MMajy 3aBpIICHE aKaJIeMCKe CTyIje TakBHX yuutesba 1.9%.
Mebyrum, noGujenn xu kBagpar (= 2.849, df=2, p= .241) He ykasyje Ha cTaTHC-
THYKY 3Ha4ajHOCT YOUEHHX Pa3JIvKa.

Hobujenn pesynrarn ymyhyjy Ha 3akibydak na BehWHH ydnTesba 0Opa3oOBHH
CTaH/apAu mocTurayha He IpeJcTaBibajy OKOCHHILY Y TpHITpeMamy, n30opy caip-
kKaja, MeToja, O0JIMKA, CPEACTBa, CTpaTerHja HACTABE 3a CBAKHM Yac MaTeMaTHKe.
Pesynratn, mo xojumMa OHM IUIAHMpamy, NPUIPEMamy M OPraHU30Bamy HACTaBe
MaTeMaTHKe ca acleKkra OOpa30BHMX CTaHAApAa INpUiase iogpemeHo yKasyje Ha
CUTYaIlMjy KOja TOBOPH Jia OHU HUCY Oe3pe3epBHO MPUXBATHIIA 00pa30BHE CTaHAAp-
Jie ¥ Jia He Bepyjy Y HOTIYHOCTH Y HHUX, Ja Ha Taj HAYMH ITOKYIIaBajy Ja 3a0BOJbE
3axTeBe KOje Mpej BUX MOCTaBJba IIKOJICKa PEryjIaTHBa, a J1a MPUTOM BHUILE BEpyjy
y Paj Ha KOju Cy HABUKIIH.
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VYrora 06pa3oBHUX cTaHIAapaa y U300py caaprkaja 3a yac y HaCTaBH
MaTeMaTHKe

C 003upom Ha TO 1a 00pa30BHU CTAHIAPAU MOCTHTHYha ,,HHCY caMO JECKPUII-
THBHH MCKa3H KOju JeuHuiry mra he yueHuk 3HaTv U mta he mohn na ypaau, seh
uMajy ¥ BaxHy eBanyatuBHY QyHKuujy* (baynan, 2013: 9) u na om yuurtespa, y
HajBehoj Mepu, 3aBUCH M300p cajpikaja JKeledu CMO Jla MCIMTaMO y KOjoj MepH
YYUTEJBH MPUIMKOM MpUTIpEMama 3a 4yac Oupajy cajprkaje Tako jJa MOTy Jia mpate
OCTBApEHOCT 110 HUBOMMA MOCTHTHyha. YUHTEbH Cy CBOj CTaB M3pakaBaiu u300-
POM jemHor o MOHyhEeHUX cTaBoBa: yeek, uecilio, ioHeKag U HUKagd.

AHanM3a MHUIbEHa y4YHTeJba INMOKasyje na Hajsehn Opoj yuntessa (119 wmm
55.1%) uecitio Oupa caaprkaje 3a 4ac Tako J1a MOXKe Jia IPaTH OCTBAPESHOCT 0 HUBO-
uma nocturayha (Tabena 7). Tpehuna wux (71 wim 32.9%) To yuHM fionekayg, caMmo
24 vm 11.1% To yuHM ygek, N0k cy ce camo 2 win 0.9% yuutesba U3jacCHUIH J1a TO
HE YHMHE HUKAgd.

AKO OBE CTaBOBE aHAIHM3HPaAMO C 003MPOM Ha IYXKHHY PagHOT HUCKYyCTBA Y4H-
TeJha y HAacTaBH yBHhaMoO Malie pas3lidKe, IITO HAaM W MOTBphyje BpemHOCT XH-
KBaJpaT TecTa (XZ: 1.816, df=6, p= .936). XKenumo ucrahu na cy yuurespu Koju cy
Ce M3jaCHIJIM JIa 32 CBaKM 4Yac Oupajy cajprkaje Tako Ja MOTY Jla TIPaTe OCTBAPECHOCT
Ha TpU HHUBoA nocTurHyha Hajopojamju (12.2%) Mel)y yunTesbuma Koju UMajy Haj-
Mame paJHoT uckycTBa (071 12 romuHa), a HajMame Opojuu (8.9%) mehy yuutespuma
KOjU MMajy HajBHUIIIC HCKYCTBA y pany (BUIle ox 25 roguHa).

Tabena 7. Murubema yquTtesba 0 yia03u 00pa30BHHUX CTaHIapja y u3dopy cajapikaja 3a dac
¢ 0031pOM Ha paJHO UCKYCTBO

foanHe pagHor

YBek Yecto MoHekan Hwukana YkynHo
MCKYCTBA
Ho 12 6 25 17 1 49
12.2% 51% 34.7% 2% 100% x2=1.816
13-24 14 69 38 1 122 df = 6,
11.5% 56.6% 31.1% 0.8% 100% p=.936
Buwe og 25 4 25 16 0 45
8.9% 55.6% 35.6% 0% 100%
YkynHo 24 119 71 2 216
11.1% 55.1% 32.9% 0.9% 100%

Kana je y nuramy cTpy4yHa crpema, yBuhamo J1a ce YUYUTeJbH KOjU UMajy aKa-
neMcKko obpaszoBame (12.4%) npHiIUKOM IpHUIIpeMarha 32 KOHKPETaH 4ac BUIIE Py-
KOBOJIe 00pa30BHUM CTaHIapJvMa MocTHrHyha y OfIHOCY Ha OHE KOjU HMajy BHIIe
obpasoBame (7.3%). Hajmame pasnuke mely yautesbuMa pa3inauToOr HHULHMjATHOT
o0Opa3oBama MocToje Mpu M300py CTaBa ioHekag U Huxaga. /[obujeHu XW-KBaapat
Tect (x*=1.985, df=3, p=.576) ykasyje 1a Te pasiMKe HACY CTATHCTHYKH 3HAYAJHE.
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Tabena 8. Murubema yuuTtesba 0 yia03u 00pa30BHHUX CTaHIapja y u3dopy cajapikaja 3a dac
¢ 003UpOM Ha CTPY4HY CIIpEMY

CTpyuHa
YBek Yecto MoHekan Hukaga YKynHo
cnpema
Buwa 4 33 18 0 55 X2 =
7.3% 60 32.7% 0% 100% 1.985
Bucoka 20 86 53 2 161 df =3,
12.4% 53.4% 32.9% 1.2% 100% p = .576
YKyMHO 24 119 71 2 216
11.1% 55.1% 32.9% 0.9% 100%

JloOujenu pesynratu ymyhyjy Ha 3akiby4ak jaa Hajeehm Opoj yuwrtesba ueciio
Oupa caapikaje Tako Ja MOXKE Ja IpaTh OCTBAPEHOCT CTaHIapia Ha TPU HHUBOA IOC-
turHyha, na jeana tpehMHa BUX TO YMHM MOHEKAd, a CaMO JCBETHHA TO YMHHU 3a
CBAaKH 4ac.

3ak/byyak U OUCKycuja pesynartaTa

JoOujenn pesyaraTn HCTpakuBama ymylyjy Ha 3akJbydak aa je yBoheme 00-
Pa30BHUX cTaHIapa JOMPHHENO Ja YYUTEJbH UMajy jaCHU]y OpHjEeHTAlHjy y TuIa-
HUpPaWky U MPUIPEMarky HACTaBe MaTeMaTuke. MeljyTuMm 3HataH je U Opoj yuuTesba
(44.4%) xoju cMmatpa Ja je jacCHHjy OpHjeHTAlM]y y TUIaHUpaky HaCTaBE MaTeMaTH-
Ke MMao Mpe JOHOIIeHka 00pa3oBHUX cTaHAapaa mocturayha. [logerseHn ctaBoBU
OKO yJiore 00pa30BHHX CTaHAApHA Y MPOILEeCy IUIAHUpamka U OPraHU30Bamba pana y
MOYETHOj HACTABU MaTEMATHKE JCITHUMUYHO Cy U PE3YNITaT lbUXOBE KPaTKe MPUMEHE
U 3aCTYIUBEHOCTH, jep M CaMH YYUTEJbU jOII HUCY IPOILUIN jenaH KOMIUIETaH 3a0-
KpY>KEH IIMKIYC IbIXOBE IPUMEHE U MEpeha IbUX0BE OCTBAPCHOCTH, HEKU YaK HHCY
HH TPOIUTN KOMIUIETHY 00yKY 3a FbUXOBY IIPUMEHY, a HEKH Of IbHX HHCY CIPEMHHU
Ha joml jenHy y HH3Y pedopmu y oOpazoBamy. YUUTEIbH YIIaBHOM MUCIE Ja OHH
golipunoce Hogu3ary Kearuieiia UIaHupara y Uo4eiliHoj Haciasy MaieMaiiuxe,
ay 1a ca JApyre CTpaHe MpeiCTaBibajy caMo jOII jeAaH OOJIMK aAMUHHCTpAIHje U
jour jenHy nonarHy obasesy (Mapuuuh, HInumjynosuh, 2013).

[Inanupamy, npupeMamy U OparaHH30Bamby HACTABE MAaTEMAaTHKE Ca CTaHO-
BUIITa OOpa30BHUX CTaHlapja HajBehn Opoj yuuTesba mpucTyna iogpemero. J{o
CIIMYHUX pe3yntaTta jgonuia je u J. Bennh koja 3akipydyje a y4uTesbu ,,He TEpIH-
nupajy cranaapze nocturayha kao GyHKIMOHANHY aJIaTKy 3a IIporpamMmupame paga‘
(2014: 64). JloOujenn pe3ynTaTH MOKasyjy Ja yuuTesbH OoOpa3oBHE CTaHAapie He
JOKHBJbABAjy Ka0 HOPMY KOja UM je TpoINucana u Koja Tpeba aa Oyae Oe3pe3epBHO
npuxBaheHa U y CKJIaay ca KojoM OHH Tpeba Ja MOCTyIajy, a HAPO4UTO Ja Ce FBOME
PYKOBOJIE ITpH U300py Ca/ipikaja 3a KOHKPETaH yac MaTeMaTHKe.
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Kana je y nutamy ymora cranaapnaa y u300py caapikaja 3a KOHKpPETaH 4ac W
npaheme ocTBapeHoCcTH mocturayha Ha Tpu HuBOA, Hajehu Opoj yuuTesba uecitio
Oupa caapikaje Tako J1a MOXe Jia PaTH OCTBAPSHOCT Ha TPH HHUBOA MOCTUTHYha.

AHanm3a MAIIUBEHA TI0 HE3aBUCHUM BapHjadiama (ToAWHE PaJHOT UCKYCTBA U
CTpyYHa CIIpeMa y4uTeJba) MOKa3aua je Ja Ce YIUTEeJbH HH y jeIHOM OJ HCIIUTHBA-
HUX eJIeMEHATa CTATHCTHYKU 3HAYajHO HE PA3IUKY]y.

Jlobujenn pesynraTH, Kao U pe3ynaTaTH Apyrux ucrpaxusama (bemuh, 2104;
Mapuunh, Ulmujynosuh, 2013, 2014) ynyhyjy Ha 3akspydak na oOpa3oBHH CTa-
HIAapAH MOCTUTHYha y 00pa30BHOM KOHTEKCTY HHCY Y MOTIYHOCTH U 0Oe3pe3epBHO
npuxBaheHH O] cTpaHe CBUX y4YECHHMKAa BAaCIHUTHO-00pa3oBHOT paga. Moxnaa je u
paHo JaBaTh OWIJIO KaKBe OIICHE ¢ 003UPOM Ja Cy y YIOTpeOH TEeK TPpH TOJWHE U Jia
MOy3/JIaHHje Pe3yliTaTe MOXKEMO TEK OdekuBaThu. Meljyrum, moOHjeHU pe3ynTatu
MOTYy OWTH WHIWKATUBHH J]a CE carjie]a MOYSTHO CTame U CTEKHY MPBH YTUCIH O
BbUXOBOj MPUMEHH U JIONMPUHOCY KOjU OCTBAPYjy y MOYETHO] HACTABH MAaTEMATHKE,
QM UCTO TAaKO MOTY MPEJCTaBJbATH MOJIA3HY OCHOBY 3a FUXOBY MOMYJIapU3aIHjy U
ycaBpIIaBambe OHUX KOjU MX MUMIUIEMEHTHPAjy Kako OU y MOTITYHOCTH MOCTaIH WH-
TErpaJiHM JIe0 BACIMTHO-00pa3oBHOT cuctema. Ocraje 3a Oynyha nctpaxuBama, ¢
MPOTEKOM BEPMEHA, Jla ce carjie/la jacHUja CIMKa O JIOMPUHOCY OOpa30BHUX CTa-
Hapaa y Mporiecy IIaHupamka HacTaBe MaTeMaTuke y MiahuM pa3peanma oCHOBHE
HIKOJIE.
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EDUCATION STANDARDS IN PLANNING AND PREPARING
ELEMENTARY MATHEMATICS EDUCATION FROM TEACHERS'
PERSPECTIVE

Summary. The adoption and implementation of education standards of achievement at the
end of the first cycle of primary education has brought certain changes in elementary mathematics
education. These changes refer to the overall organization of elementary mathematics education —
planning and preparing for work, the work of teachers and students, the evaluation of results. With
this in mind, the authors of this paper organized a research on a sample of 216 students to examine
their opinion on the role of education standards in the process of planning and preparing for work
in elementary mathematics education, their influence on the methods of preparation for a specific
class, and on the selection of contents that enables us to monitor the achievement of standards by
levels of achievement. The results obtained in this research show that education standards contrib-
ute to a more coherent orientation in planning and preparing elementary mathematics education in
junior grades of primary school, and to the selection of contents that enables us to monitor the
achievement of standards on three levels of achievement, but also that teachers are still not suffi-
ciently guided by education standards when in the process of preparing for specific classes.

Key words: education standards of achievement, elementary mathematics education, teacher,
lesson planning
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MATEMATUYKA PAOANOHUNLUA Y oYHKUWNIN
NONYJIAPU3AUWJE PASPEAHE HACTABE MATEMATUKE

Aucitipaxii. Pa3zpeiHa HacTaBa MareMaTHKE WIpa KbYYHY YIOTY y pa3yMHjeBamy
MaTeMaTHKe, ald W y KacHUjeM ,KBAINUTETHHjeM' ydelmy MareMarnke. Mamu je Opoj oHHX
YUYCHHUKA KOJU MOKa3yjy HHTEPECOBAbE 32 yUeHhe MaTeMaTHKe, a HCTOBpeMeHO je Behu Opoj oHux
KOjU MaTeMaTHKy JI0KHBJbaBajy Kao ,,0ayk", MoKa3yjy Wiu 10Ka3yjy ofpeheHe nmpomycre y ieHOM
MOYETHOM yuery. Huje cBe Tako Jiolie, Kako jeJHU roBOpe, ajli HUje CBe HU Ha 3a[J0BOJbaBajyhiem
HHUBOY, Kako he npyru pehu. ¥V cBakom ciydajy, Mmoxxe outu 6osbe. IloTpebHO je Kpeupatu HOBe
MPUCTYIIC, Tj. CTBapaTH HOBE TPEHJOBE MAaTEMAaTHYKOI yderma Ha MiajeM OCHOBHOIIKOJICKOM
y3pacty. Y OBOM pajly carjie/laHe Cy MaTeMaTH4Ke PaJMOHMIIC y Pa3pe/IHOj HACTaBH MaTeMaTHKe,
BHXOBO TEOpHUjcKko oapeleme, u npuMmjepu npaktuyHe peanusanuje. Hacrojame je na ce mokaxe
Jla ce IMyTeM MaTeMaTH4Ke PaJHOHHIE Yy Pa3peiHOj HACTABH MOXKE IOIYJIAPU30BATH MOYETHA
HAcTaBa MaTeMaTHKe, Ja Ce HeHH CaApXKaji MOTY y4YWTH W caBiahuBaTH Ha NPUXBAT/BMB U
yYCHHMIMMa 3aHHUMJbMB Ha4yuH. HarnamieH je 3Hauyaj pajdoOHHLE y pa3BHjarby MATEMaTHYKOT
MHUIUBbEHA, KOONEPATUBHOCTM W KPEATHBHOCTH YYEHHKA Yy paly M, KOHAuHO, IIPUIPEMarbe
PaZMOHHUIIE O] CTPAHE YUHUTEIbA.

K/by‘{He pujelm. pa3p€/iHa HacTaBa MAaTEMAaTHKE, MaTCMaTH4YKa paJuOHHUIA, MAaTEMAaTU4YKO
MUILJBCHC

YBoAHA pa3maTpama

He moctoju HacTaBHY MpeaMeT Yy MIKOJH, T1a TAKO U Y pa3pelHoj HACTaBH, KOjH
CE MOJKE M3IIBOJUTH Ka0 Marmbe BaXKaH, WM Kao MPEIMET YHje YUCHhe y HACTaBU HeMa
noceOHy BpujeaHoCcT. MehyTuM, mocroje mpeaMeT KOju Cy YUCHHUIINMA Marbe WU
BUIIIC MHTEpecaHTHU. Ha JNpyroj cTpaHu, MOCTOje MpeAMETH KOjU Cy y4YCHHIIMMa
Mame WIM BHUIIEC TEUIKH 33 pasyMujeBame. Y TOM KOHTEKCTy Tpeba mocMaTparH
MpeaMeTe TIje ce pa3Bhjajy eCTeTCKe CIOCOOHOCTH (JIMKOBHA WMJIM MYy3HYKa KYJITY-
pa), yueme MaTepmer Win CTPAHOT je3uKa, GU3UYKO BacIHUTame, IPHUPOa U JAPYIL-
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TBO, ¥ HAPaBHO HACTaBa MaTeMAaTHKE. 32 OBaj paj HAPOUYHUTO je HHTEPECaHTHA MOYe-
THa HACTaBa MAaTEMaTHKE W YCIIjelllHA peali3alyja bEeHUX caapxaja mpeaBulheHux
HACTaBHHMM IUTAHOM W TporpaMoM. UMmbeHUIIa je Ja MPONYyCTH KOjHU Ce JeIIaBajy y
HBHEHOM pa3yMHjeBamby BOJIE Ka KyMYJIaTHBHOCTH M CTAOMIHOCTH Heycrjexa. Kymy-
JATHBHOCT ce npuMjehyje y ToMe IITO ce KO/ yueHHKa Ha jeJlaH HeyCITjeX HaJ0Be3y-
je ApyrH, 300T MOBE3aHOCTH CaapiKaja — Hepa3yMHjeBarbe jeJHE IjeIMHEe BOIU Hepa-
3yMHjeBamy Apyre u cBake cibeaehe. CBe 3ajeHO JOBOAM IO CTAOWIIHOCTH y HEYC-
mjexy y y4emy MaTeMaThKe, a ITO je TEIIKO MMOMPABHTH y PeIOBHOj HacTaBa. OBO
ce mpenosHaje KoJ BehrHe HACTaBHUX IPEIMETa, llM Yy MIOYETHO]' HACTaBH MaTeMa-

THKE je HajuspaxeHuje. MHTepecanTHo 3anaxa Kpapuh (2008: 118) y pany ,.Ilan
OlljeHa U3 MaTeMaTHKe Ha MpHjenasy U3 paspeaHe y mpeaMerHy HactaBy . OH 3ak-
Jbydyje Ja ,,Ha JbeCTBUIN HajTeXHX MpeaMeTa BehHN y4eHHKa Ha IPBOM MjecTy je
mateMaTrka. CaJpikaju yuema Cy BUCOKE alCTPaKIHUje U YICHHUIINA Ce MOTY U3ryOu-
TH, YKOIIUKO TIOKYIIIajy MaTeMAaTUKy YUATH Ha jeTHAK HAYMH Ka0 W OCTale MpeaMe-
Te*. YpaBo 3aT0, HEONMXOHO je Hahu MomajuTeTe pana Koju he moyeTHy HacTaBy
MaTeMaTUKe YYMHUTH WHTEPECAHTHHJOM 3a YYCHHKE, TaKO Jia OHa He Oyje ,,lpoo-
nem*, Beh momyapaH v 3a y4eHUKE HHTEPECAHTaH MPeIMET.

[MoueTHa HacTaBa MaTeMaTHKE 3ay3MMa 3HA4ajHO MjecTo Mehy mpeamernma
Koju ce Hama3ze y HactaBHOM IDIaHy W mporpaMmy 3a OCHOBHY mikony. [TpumapHa
yJIora IMOYETHE HACTaBe MaTEMAaTHKE jecTe Ja pa3BHja JIOTMYKO MUIJBCHE YUCHUKA,
Jla ce OTKpHje U pa3yMmuje CYIITHHA Koja ce Hajla3H y oJpeljeHuM mojMoBuMa, cyso-
BUMa M 3aKJbydniMa. Beh on mpBor paspena ydeHHIM y TIOYETHO) HACTaBH MaTeMa-
THKE KOPHCTE jeIHOCTaBHE MEHTAJIHE PaJi-€¢ Ha OCHOBH IIOCMaTpama, yrmopehusa-
Ba, aHAJIN30Bamka, CUHTETU30Bamkba, KaTeropusanyje uta. HeMuHOBHOCT je na caB-
PEMEHO JPYIITBO MpeJ KOy ITOCTaBJba BICOKE CTaHIap/e y IOoriIeay oOpa3oBama
VUCHHKA, Ta je y mKoiau X XI BHjeka HEOMXOIHO ABATH BEJIUKU 3HAYaj YICHUIKOM
Pa3MHIILbALY, 3aKJbYUYUBAKBY U MUIUBCHY.

3060r cBuX cnenu(PUYHOCTH MOYETHE HACTABE MATEMAaTHUKE, HACTABHUKY HHjE
JIAKO TIOy4YaBaTH yYCHHKE, M HeMOTyhe je la CBH YYCHHUIH y IMOTIYHOCTH CaBJanajy
caapkaje npensuhene HacraBHuM mimaHoM u nporpamoM. Pesynratu he, numak, Outu
BUJBMBH aKO CBU YYECHHIIM Y HACTaBHOM IIPOLECY 1ajy cBoj MakcumyM. IlonmBa-
JICHTHA MPUMjeHa HACTABHUX METOJa, Pa3JINUUTH COLUjaTHH OOJIMIM paja, yBaxa-
Bamh¢ HACTABHUX NPHUHIUIA UTI., YIUHUNE MMOYCTHY HACTaBY MaTeMaTHKe c(uKac-
HujoM. [lmanupame, mpunpeMame W peanu3alyja MaTeMaTHYKAX paguoHuna he
HACTaBY MAaTEeMAaTHUKE YYUHHUTH WHTEPECAHTHH]OM, a HCTOBPEMEHO U IOITYJIapHHUjOM
Mmel)y yduenunmMa paspexne Hactase. JlOK pajse y pamuoHHUIIaMa, KOJ YUEHHKa ce
aKTHBHPAa MUILBCHE, HaXKbha, 3aKJbyINBAbE, MPEIIO3HAje Ce CAMOCTATIHU paj] yde-
HUKa, KOjH, OTET, JOMPUHOCH YCIIjeXy KOJICKTHBA WU OJljeJbeta. ,,bpojHa eMIHpH]-

'V pany ce paBHONpPaBHO KOPHUCTE TEPMHHU paspegHa HACHIA8A MellemMaitiuke v Hoyeilind

Hacwasa mamemamuke.
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Maremaruuka paguonuna y GyHKIHjU MOMyIapu3aiije pa3peIHe HaCTaBe MaTeMaTHKe

CKa HCTpaXMBama MOKasaja Cy Ja MHUCAOHO aKTUBHPAamke YYEHHKAa M CaMOCTAIHH
paj y HaCTaBHOM IIpOLIeCy, IIOCeOHO MpH pjelaBamy npobiema, JOIMPHHOCH: TT0Be-
hamy oOnMa 3Hama; TPAJHOCTH CTCUCHHMX 3Hama; Behoj MPHMjCHUBOCTH 3HAHA;
Behoj 0CIOCOOJHEHOCTH 32 CAMOCTAIHU PaJl M YUCHE; Pa3BOjy CTBapaJlayKOl MHIII-
JbeHa; MOTHBHUCAHOCTH YYCHHUKA; KEJbH 32 capaamboM ca apyruma [...]° (Kpasmesuh,
2002: 68). C 003upoM J1a ce CBe OBO IIPEMO3HAje U Y MaTEMaTH4YKUM paJHOHHIIaMa,
a 1moceOHO capajma ca JpyruM, y paay hemo o0jacHUTH MaTeMaTHdKe paJHdoHHMIIe
4pja je peanuzanyja y QyHKIHjU MOITyIapu3alyje oYeTHe HacTaBe MaTeMaTHKe.

YHanpehMBal-be noyeTHe HaCTaBe MaTeMaTuke

Huje ciopHo nmutame Tpeba nu yHanpehuBaT MOYETHY HACTABY MaTEMaTHKE.
Baxnuje nurame jecre kako je To Moryhe nmoctuhu. OaroBop Ha OBO MUTAHE jE Y
HACTaBHUKOBOM HACTOjamby Ja HACTaBy MAaKCHMAaJIHO ONTHMH3Yje, T€ Jla ca3Ha Ha
KOju HauuH he mojeIMHN yaeHUIr 00Jbe cXBaTaTu HH(GOPMALFje KOoje Ha Jacy Tpeba
U MeMmopucatd u HayuutH. OOjammbaBajyhu onTUMH3anujy HacTaBHOT Ipoleca
Bunortujesuh (2000: 335) mume na ,,monasehn o KOHKPETHHUX YCIOBA, HACTABHUK
Tpeba na u3zadepe, pajay peannsairje MoCTaBJbEHOT 1MJba, Haj00JbH O0JIMK HACTaBe,
Haj0OJby HACTaBHY METOJXy, HajOOJBy CTPYKTYpy uaca na Ou CBe TO, y CKJIAIHOM
jenMHCTBY, Aano Hajoosbum Moryhu pesynrar. OntuManHo Tpeba TyMaduTd Kao
HajO0oJbe y JaThM (CHerMPUYHIM) YCIOBHMA, a jJaCHO je Jla CBakKa IIKOJia M CBAaKO
OJljeJbeH-¢ Ma HEKE CBOjE CIEeNU(PHIHOCTH. YBaxkaBajyhu crieliu)UIHOCTH TOYESTHE
HAcTaBe MaTeMaTHKe, MOKEMO KOHCTATOBaTH Aa fieMo HCTy yHanpujeautu OyaemMo
T yBaXKaBaJIM 3aXTjEBE ONTUMH3AIIN]C HACTABE.

VYHampujeauTH HacTaBy MaTeMaTHKE 3HAYH 3HATH, alld U NPUMIjSHUTH Pa3iii-
YUTE CTHIIOBE yueka. CTUIIOBE yueHa y MOYETHO] HACTaBU MaTeMaTHKe 00jallmbaBa-
jy, m3mehy ocranux, u Erepuh u DBypuh (2012). U3nsajajy BAK teopujy, npema
KO0jOj TIOCTOj€ TPH CTUJIA YUCHha:

— BU3YEJIHU ctun yuema,

— AYJIUTUBHMU ctun yuema,

— KUHECTETHUYKMU (TenecHu) CTUI yueHa.

Busyennu cTun yuema npedepupajy YICHHUITU KOji BOJIE ]Ja CAMOCTATHO y4e, a
no uH(popMaIHja rofaze MyTeM TEKCTa, CIMKAa W CJI. AYJAWTHBHU CTHI y4ewma je
MIOTOJTHUJH 32 pajl y TapOBUMAa HIIM MalkUM IpylamMa, a 10 HHpopMalmja ce J0Ja3H
ciymajyhn npenaBama, Kpo3 JUCKycHje UTH. AHanu3upajyhu HaBeneHy TeopHjy,
JIOLIUTH CMO JI0 3aKJbydKa Ja he mMaremaTtnuke pajuoHUIe OMTH HajedhuKacHHje 3a
YVUCHHKE KOju npedepupajy KHHECTETHIKH CTHI yuerha. To Cy YUeHHIIN KOoju, mpeMa
UCTUM ayTopuMa, Haj0oJbe y4e Kpo3 MOKPET, Urpy, TIYMYy WIM KOHKPETHY Pajmby,
aKTUBHO UCTpaxyjyhu cBujeT oko cebe. OBO HE 3HAUW Jla YYCHHUIM KOJ KOjHX je
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JIOMUHAHTAH jeJlaH CTWJI y4eia HE MOTY Ca3HABATH CaJpiKaje MOYEeTHE HAcTaBe Ma-
TEeMaTUKe KOpUcTehu ce JPYruM CTHIOBHMA.

MareMaTr4ka paJUOHHUIIA je MOroAHA 3a ONTHMHU3ALHK]y HACTABHOI Hpolleca,
jep YUYCHHIIM MTOCTHXKY JoOpe pe3yaTare 0e3 003upa Koju CTUJ yUewa npedepupajy,
LITO 3HAYM JIa je MOTOojHA 3a yHanpeluBame nmoveTHe HactaBe MareMmaTuke. CBaku
VUCHHK Y pajy Mpyka MaKCHMyM, OCTBAPCHHU Pe3yNTaTH Najy Haay Aa he u yoyayhe
OWTHU aKTHBHU y TIPOLIECY yUCHa, a 3Hama J0 KOjUX J0Ja3e Cy TpajHa U MPUM]jCHU-
Ba. MaremaTuuka paguoHHIA je, TIPEeMa TOME, CPEICTBO IMOIyJapu3allyje HACTaBe
MaTeMaTuKe, Tj. ehUKacaH MOJIEI MOTUBUCAhA YICHUKA 32 YUCHEC.

HaunHu MOTUBUCAHA YYEHMKA 3a YYere NoYyeTHe HacTase
MaTeMaTunke

MoTuBanujy MO>KeMO TyMaddTH Kao IOKPETAauyKy €HEPrHjy 3a BpIICHE OJpe-
hene akTHBHOCTH. MOTHBHCATH y4EHHKE Ja y4e MaTeMaTHKy y pa3peaHOj HacTaBH
3HauH ,,HABECTHU Pa3JIore U KOJ YYEHHUKaA ITOOYINTH 3HATIDKEIJbY, TOTpedy U Mo0y -
TH MOTHBE 300r KOjux he oHM ca BoJboM yuutH MaremaTky" (bamar, 2011: 8).
Haj3nauajauju (hakTop KOju yTHYe HAa OIHOC YYCHHKA IpeMa HACTaBH MaTEMaTHKE
jecTe nHTepecoBame 3a iby. Kama ce roBopu o pa3BHjamy HHTEPECOBAMKA 32 yUCHE
MOYeTHE MaTeMaTHKe, Tpeda pa3MaTpaTy JBa MUTAmka, U TO:

— Kako akTuBMpaTH YYE€HHYKO MHTEPECOBAIE 32 YUCHE IMOYETHE HACTaBe
MareMartuke?
—  Kako 3amouero uHTEpECOBaEkE PA3BUTH U OAPKATH?

OBo cy /1Ba BaXKHA NMUTamka, HO CBAKaKo HUCY jeanHa. CUTypHO A2 je 3a MOTH-
BaIlljy YICHUKA KJbyYHA YJIOTa HACTABHUKA M FHETOBA CTPYYHO-METOANYKA OCIOCO-
ospeHoct. [lobap HacTaBHUK KopucTHhe pa3nmuauTe MOryhHOCTH Aa OM MOTHBHCAO
yueHuke Aa pazge. bawan (2011) uctuue ga HacTaBHULIKMA 32 MOTHBHUCAHE YICHHUKA
y MOYETHO] HACTABH MATEMATHKE MOTY OWUTH OJ KOPUCTH: CalIpXaju 3aHUMJbUBE
MaTeMaTHKe, (PHIMOBH O XMBOTY M Pady MO3HATUX MaTeMaTudapa, TOCTOBAIE y
IIKOJIY JbYIM M3 MjecTa WIH U3 IIKOJICKOT OKPYXKeHa KOju Cy 3axBajbyjyhu MaTema-
THUIM TOCTHIJIN 3Ha4YajaH yCIjeX y )KUBOTY U MaTeMaTHIKe PaAHOHHIIE.

Caapkaju 3aHUMJBMBE MaTEMaTHKE C€ MOTY YKJBYUUTH y Cajpikaje pelOBHE
HACTaBe, a MOTY CE M OPTaHM30BaTH MMOCEOHU YacOBH 3aHUMJbHBE MaTematHke. Ko-
pHCTE ce 3a/alll YMjH je caapikaj YUCHUIIMMAa MHTepecaHTaH. To MOTy OUTH MaTe-
MaTHYKE 3arOHETKE, OCjeTKe, MAaru4HU KBaJpaTH, aHETJOTe M3 JKUBOTA MO3HATHX
MateMaTndapa uta. OBe canpikaje MOXEMO KOPHCTHTH y YBOAHOM M 3aBPIIHOM
Iujeny Jaca. BaxxHo je 1a oBakBe aKTHBHOCTH HE CTaBe y APYTH IUTaH PEIOBHY Hac-
TaBy, Beh fa one Oyny GyHKIMoHaIHO moBe3aHe. [ enajyhu 3anumsbrBe Guamose o
JKUBOTY U pajly O3HATHX MaTeMaTHdapa, Jjela BoJe pPa3InduTe TUCKYCHje paano-
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HUYKOT THIIA Y KOjJEMa pa3Mjerbyjy HIeje, ca3Hama 1 yTucke. [IpuirkoM roctoBama
JbYIIM U3 MjeCcTa M OKOJIMHE, YUCHUIH CITYIAjy IPUYE TUX JbYIH O TOME KaKo Cy OHU
NpPUXBATAId MaTEMAaTHKY JIOK Cy OMJIM BbHXOBOI y3pacTa M Kako ce KOJ| HhUX Pa3BHU-
JI0 MHTEPECOBAKE 38 MATEMATHKY.

JloOpa MoTHBaIMja yaeHUKa TpeOao Ou J1a pe3yITHpa U YCIjelITHOM peaiu3a-
joM HactaBe. MoryhHoOCTH Cy BeluKe, a HACTABHUK Tpeda Jja X MPaBUIIHO KOPHU-
cTH. ,,Ha ruiany MOoTHBHCama yYCHUKA HACTABHUIIM MMajy HU3 MOTYhHOCTH mpHMe-
HE pa3IMYUTUX CPEJCTaBa METOJIe TOICTHIamka (moxBaie, odbehame, Ooapeme, mpu-
Mep, Harpasja, olieHa, pa3roBop, JOAaTHE HHCTPYKIIMje, TAKMUAYCH-E U JIp.). BUTHO je
Jla yYCHUIIN CXBATe U JI0KKMBE HACTABHUKOBY JOOPOHAMEPHOCT, H-ErOB CTaB pasyme-
Bama W IpaBe nejaromke Opure 3a puxoB yernex* (Mmuh u cap., 2008: 51). OBo je,
Ha ojpeljeHN HayWH, NPaBWIO 32 CBaKH HACTABHU IMPEAMET, I1a TAKO U 33 HACTaBY
MaTeMaTHke. Peamu3yjyhu HacTaBy MaTeMaTHKE KpO3 PaJHOHUIEC, HACTABHUK MMa
NPWIKKY J1a CBAKOT YYCHUKA [TOXBAIIU, OOJIPH, HATPAIH, OLUjCHH, & YYCHUIIT UMAjy
MoOryhHOCTH Ja ce TakMu4de, pa3roBapajy, 3aTpake HOJaTHE HHCTPYKIHUje, Oymy
noxBajbeHH WUTA. Jlakiie, MaTeMaTHuKa pajdoOHHIA UMa U MOTHBAl[OHH 3Ha4a] 3a
HACTaBy MaTeMaTHKE, & TO BOJM Ka MOMyJIapU3alijH HCTe.

MaremMaTHuKke paJHoOHUIIE y TOYETHOj HACTaBU MaTeMaTHKe
(mojam, yrora u 3Hauaj)

[Mojam maitiemaiiuvuxa paguonuya ce pyujeTKO M0jaBJbUBAO y CTAPHjOj METOIH-
YKOj JIUTEpPATypu. MaJio je KOMIUICTHUJUX CTPYYHHX PaJioBa KOjU TCOPHjCKH pa3Ma-
Tpajy W aHAIM3HMPajy paJHOHHUIIC M ONKCYjy HBUXOB 3Ha4yaj. BjepoBaTHO je To jenaH
O]l pa3jiora HEMOCTOjama MM PHUjeTKE pealn3allije MaTeMAaTHYKHX pPaJUOHUIA Y
pa3peIHoj HACTABH.

Nako ce nmojam maitiemaimiuuka paguornuya He onpelhyje y menaromnkoj iurepa-
Typu, MU heMO y OBOM pajy IMOKYIIATH JaTH HeHy YCloBHY aedunuiyjy. [Ipuje
Tora carjienaheMo HEKOJIMKO TyMadewa u oapehema mojMoBa paguonuya, iegaioui-
Ka paguoHuya W paguoHuukd axiliuéHOCHl, Koje ¢y O0jaCHWIM TOjeUHU ayTOpPH.
Tako Hanazumo na CranojmoBuh (1999) pagnoHunie cMaTpa Kao OKBUp 32 MHTEpPaK-
TUBHO y4ewe. OH je y CBOM paly paJuoHHIly YCIOBHO AeduHICcao Kao crenuduian
MOCTYIaK BaCIHUTHO-00PA30BHOT pajia y OKBHPY KOra ce, y3 HarllallleHy aKTUBHOCT
YYeHUKa, CTHYY HOBA 3Hama U Pa3BHjajy CIOCOOHOCTH WM MPOBjepaBajy, ycaBpiia-
Bajy paHHWje CTEUYCHA 3Hama, CIIOCOOHOCTH W COIMjaliTHa UCKYCTBA, U TO 1O YHAIIPH-
jen yrBpheHOM ,.CIIeHapHjy* KOjU ce pealiu3yje MOJ PYKOBOJCTBOM HACTaBHHKA.
Haunn w3Bohema paguoHuIa je HajONMK OpraHu3alliju TPYIHOT 00JIMKa BACIUT-
HO-00pa3oBHOr pana. Jlebunuujy menaromke paxuonuie je u3seo Cysuh, koju
UCTUYE Ja ,,[ICAromKy pPaIHOHHIy MOXKEMO Ie(HHHCATH KAao OpPraHU3AIMOHY
(hopMy aKTHBHOCTH y KOjOj YUCHUIIM UTPAEEM YIIOTa, MPE3CHTAILN]jOM, YHTAhEM,
padyHameM, [PTamkeM U Ha IPYTH HAUYMH aKTHBHO pasie Ha TPaJuBYy, CAaMOCTAIHO, Y
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mel)ycoOHOj MHTepakIMju 1 y3 oMol HacTaBHHKA, OCTBapyjyhn muibeBe ydema“
(Cy3uh, 2005: 144-145). Ilopen oBux, HaBemheMo HENITO NPENN3HHUjy U 00yXBaT-
HUjy NeUHUIM]Y TIearonKe pajJuoHuIe Kojy ¢y maimu Y3enan, bornap u baruh,
KOjU UCTHYY JIa ,,lIeJIarollKa paJrioHHIa, Kao crielupuial oOJUK IpyITHE HHTEePAK-
1IMje, ca CBOJUM TIJIaBHUM OOHMJBEIKjEM — KPY>)KHOM KOMYHHKAIIMjOoM, oMoryhasa Ha-
YHHE paja KOju Cy YCMjepeHH Ha OCjeTHIIHE, EMOIMOHATHE U MOPAIHE, & HE CaMo
UHTENEKTyanHe (GPYHKIMje jeTeTa U MPoIec, Te He Ha MCXOM WU Pe3yiTaT Ipolie-
ca“ (Yzeman u cap., 1994: 1). O pamuonunnama nume u Munmjeuh (2001), koju
HAarjaaBa MMOBE3aHOCT MHTEPAKTUBHOT yUermha M PaAMOHWYKE aKTHBHOCTH. [laHac
MIOCTOj MHOIITBO TOTOTHHX M METOAWYKH TMPHUKIAJHUX MPOTPAMCKUX CaApKaja
KOjH C€ MOTY peaM30BaTH IyTeM PaAHOHUYKE aKTUBHOCTH. PaTnoOHIYKE aKTHBHOC-
TH, IIpeMa OBOM ayTOpPY, MOTY OMTH AUAAKTUYKO-METOAWYKE, TEJAroIKe U IICHXO0-
nomike. ,,C 003UpoM Ha TO Ja PaJUOHIYKE aKTHBHOCTH (0ap OHE Ielaromike, Auaa-
KTUYKO-METOANYKE, IyKATUBHE) BUILE aHTaXYjy (IyXOBHE) aKTUBHOCTH yUCHHUKA,
MOLJIO OM ce 3aKJbYYUTH J]a Cy OHE BUJ PaJHE IIKOJIE WK PaJIHE IIKOJE "yMHE aKTH-
BHOCTH' (WJIM je pajiHa MIKoJa Jalia MOACTUIA] 32 BUXOBO HacTajame™ (MuinjeBuh
2001: 60). [l cBake paIMOHUYKE aKTUBHOCTH je, 0e3 003upa Ha BPCTY KO0jOj MPH-
mana, MoJCTHIAkE Ca3HAjJHOT Mpoleca IeHUX YUECHHKA, CTHIAE U yCBAjarbe -
BCHUYHOT 3Hama, MOJCTUIARE U Pa3BHjarbe BUIINX MHTEICKTYaIHHUX Iporeca. Ha
OCHOBY IPETXOJHO HaBEJCHHUX NeQHHUIIMjA U TyMadema, a y3uMajyhu y o63up mo-
YeTHY HACTaBy MAaTeMaTHKE, MOKEMO YCJIIOBHO H3BECTH NEQHHUIIM]Y MaTeMaTHUKE
pamuoHuIe 3a moTpede OBOT paga. MaTeMaTHyKa paJuioHHIA Y Pa3peaHO] HACTABU
j€ BUA METOIWYKH OPTaHW30BaHE YICHUYKE aKTUBHOCTH y KOjO] YUCHHUIIN Ha Pa3iv-
YHTE HAYMHE aKTUBHO pajie Ha caapkajuMa IOYeTHE HACTaBe MaTeMaTHKe, KOjer
KapakTepullle MHTEepaKIfja U Kpy)KHa KOMYHHKAIHja, U Y KOjeM C€ MOCPEICTBOM
yauTesha OCTBApPYjy LMJBEBH IIOUYETHE HACTaBe MaTeMaTHke. M3 Tora maske mpomsu-
Ja3u Ja je MaTeMaTuvKa paJuoOHUIA MOJIeT WHTEPAKTUBHE BjeKOE Y MOYETHO] HAC-
TaBU MaTEeMaTHKE y KOjOj BliaJia MO3UTUBHA OfjeJbEHhCKA KIINMa, a TheHOM peau3a-
IIjOM CE OCBje)KaBajy MPETXOHO CTEUCHA MAaTEMATHYKa UCKYCTBA M YCBajajy HOBA.
CtuMynaTHBHA COIIHO-EMOLMOHATHA aTMocdepa, HapTHEPCKH U PECIIOHCHOMITHU
OJTHOCH Y PaAMOHWYKIM aKTHBHOCTHMA YYEHHKA, MOTY IIO3UTHBHO YTHIIATH HA KBa-
JUTET OHE MaTeMaTHIKe PaIHOHHIIE KOja je TeMeJheHa Ha IIAHUPAHUM OUYCKUBAHUM
UCXO/MMa M Y YhjeM TOKY HHje 3aHeMapeHa JopMaTHBHA eBaTyalldja JIoKasa Ja ce y
nojenuHuM (azama ctude W yHampehyje y4eHHYKO MaTreMaTH4KoO 3Hame. Martema-
TUYKA paJMoHUIA Tpeba ma Oynae JoKa3 Ja ce MOXE yYUTH KPO3 HHTECPAKIHjy U
urpy, 0e3 mpucuile, y jeHoj OIMyIITeHH)O] U MPUCHH]j0] aTMochepu. Y TaKBOj aTMO-
cthepu ogHOC M3Mehy yunTesba U yueHHKA je JaJieKO HEeMOoCpeIHUju. YToTpeba Ma-
TEMaTHYKHUX PAJUOHUIA JAHAC Y Pa3peHOj HACTaBU je¢ OOJMK IOMyJIaphu30Barmba
MOYETHE HACTAaBE MaTeMaTHKe, IW3ama UCTE Ha jenaH BUIIM HHUBO. Panehm m ydec-
TByjyhu y peanu3anuju MaTeMaTHYKUX DPaJHOHHUIA, YYCHHUIM Mialer OCHOBHOII-
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KOJICKOT y3pacTa ToBe3yjy Beh creueHa MaTeMaTHdKa UCKYCTBa ca HOBUM Ha jelaH
HOB Ha4WH. YUEHUIIU TaJa MMajy MOTYRHOCT Jia CIioje TeopHjcKa 3Harba ca IPaKCOM
U TIPAaKTUYHUM PaJioM, Y3 UIPY, APYKEHE U, CBAKAKO, OJITOBOPHOCT.

[Tnanupame u MpUIpeMame MaTEMaTHYKUX PaJIMOHULIA Y pa3peIHO]
HAaCTaBH

Harnameno je ga MaTeMaTH4Ke paJuOHUIIE HUCY Y IUTEPaTypH AOBOJHHO OIHU-
caHe, T€ je TO jelaH OJ] pa3jiora BUXOBE PUjETKE pealin3allije y HaCTaBHOj MPAKCH.
Jpyru pasior jecte y BEHOj CIOXKeHO] mpunpemu. OpraHu30BaTé U peain3oBaTé
PaIUOHUILY HHUjE JIaK U jeJHOCTABaH 1M0Cca0. Y MOYETHOj HACTABH MAaTEMATHKE TaKBY
BPCTY PaIUOHHIIE MOXE MPHUIIPEMUTH YYUTEJh KOJH j& METOJUWYKH OCIIOCOOJBEH 3a
KpeaTuBaH W HMHOBaTuBaH pax. OH je Ne(UHUTHBHO ,,TEXHOJOI MaTEMaTHYKO-
METOIUYKO-IIPOU3BOHOT Tporieca’. ClieHapHj MaTeMaTHYKe PaJMOHUIIE MTOJIA3U O]
YYEHUYKHUX MOTpeda, MHTepeCcOBama, MPETXOIHUX 3HAKa W UCKyCTaBa, MOMTYjyhu
IpU TOME y3pacHe MOryhHOCTH yueHHKa (YIeCHUKA) U FBUXOBE WHANBUAYaTHE CIO-
cobonoctu. Kaga omiydn na y HacTaBU MaTeMaTHKE peayiu3yje paJuOHUILY, HACTaB-
HUK he MpBO OApeIuTH Ta4aH JaTyM OJIpiKaBarmba PAIHOHUIE U O TOME 00aBHjeCTHTH
VUCHHKE HajMarhe cellaM JaHa MpHje OlprKaBama, Kako OW ce YUeHHUIHU (yYCCHUIIH)
MOTJIM aicKBaTHO mpuripeMuTH. Takole, ydeHuMa je moTpebHo gatu cBe UHQPOp-
Malyje y Be3! ca paJAHOHMIIOM U HATJIACUTH FCH LIWJb. Y UNTEJb-OPTaHu3aTop Tpeda
Jla HATJIacH Jjely Jia puIpeMe notpedan npuOop U MaTepujani 3a pal U Jia ca yde-
HUIIMMa pa3roBapa 0 CBeMy INTO he JONPHHUJETH YCIIjeIIHH]O] peaTu3alju MaTe-
MaTHike paauonune. [Ipubop u Marepujan 3a pag ydeHUI M he JOHUjeTH mpuje mo-
4yeTka caMe paauoHuie. [1okeJbHO je 1a YUYCHHIY 3Hajy TayaH HAa3UB MaTeMaTHUIKe
pamuoHMIIe, jep Ha Taj HAYMH MOTY JONH JI0 MHOIITBA PA3IHYUTHX UEja MOTPEOHIX
3a Oynyhu pannonnuku pan. Kaga je y nutamy BpeMEHCKO JTUMEH3UOHHUPAmhE MaTe-
MaTHYKe paJHOHHMIIe, Tpeda HArJacHTH Ja TO 3aBUCH O (popMallHO-caipikajHe 00y-
XBaTHOCTH ucTe. Heke pamuonume Mory Ia Tpajy jelaH, a HEeKe W BHIIE YacoBa.
HactaBHUK MOXe J1a OpraHu3yje TakBy paJHOHHUILY TOKOM IIHjEIOT HACTAaBHOT JaHa,
Tj. Ja KpO3 PaIHOHHUIy IUIAHUPA, MPHUIPEMU U pealiu3yje MHTCTPUCAHW HACTABHU
JIaH.

Mertonu4ka CTpyKTypa CBaKe PaJHOHHIIE, a TAKO M OHE y MOYETHO] HACTABU
MaTeMmartuke, uMa Hajuenthe Tpu mel)ycoOHO moBe3aHe U mpokeTe erare. Y JIaBHOM
Cy TO:

— YBOJOHC paANOHUYKE aKTUBHOCTH,
— TJIaBHE PAAVOHUYKEC aKTUBHOCTU U
- 3aBpIIHE paJUOHUYKE aKTUBHOCTH.

HaBezieHe erare uiM akTHBHOCTH HUCY 3J1aTHO MPaBUIIO, AJIM CE Yy HACTABHOM
paay MOry mpemno3HaTH. Y MHUKPOCTPYKTYpU pajuoHHIle Moryhe je m nmpyrauuje
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onpeheme eramna, Tj. Kopaka paauoHHIE. ,,Ha "acy ce mocTmxe HENPEKUIHO KpeTa-
€ 0J] HEeMOTIIYHOT Ka IOTITyHHjeM 3HamYy, J0ja3e 10 M3pakaja MHOTOOpOjHE Ipo-
THBPHj€YHOCTH. theToBH OCHOBHU €IOBU MOTY C€ jaBJbaTH y Pa3IHIUTUM OOJIUIIU-
Ma, a J]a ce IIPH TOM He KopucTe ucrospemeno. CTpykTypy daca oapelyjy crossHu 1
VHYTpallkhi eJIeMEeHTH, Makpo U MukpoenemeHTn* (bopheruh, ITotkomak, 1988:
329). Kako ce HacTaBHa paJHOHHUIIA pean3yje Ha HACTABHOM 4acy, IbeHY CTPYKTYpY
he onmpeanTH HacTaBHUK yBakaBajyhm IMJb, 3aJaTke, NMPeA3HAHA, Y3pacT yYEHHKA
UT/.
Peanmzanmjom pajgroHuiia y TOYETHO) HACTABU MaTEMaTHKE:

— 0orartu ce BIaCTUTO YYEHUYKO UCKYCTBO, 3HaIE ce yTBphyje,
—  HM3HOCH CE€ BIACTUTO MUIBCHE,

—  YBaXaBajy ce CTABOBH U MUIILJBCHHA IPYTUX YUCHUKA,

—  pasroBopa ce 0 ujaejama U MpoOJIEMCKUM MUTABUMA,

—  pa3Mjemyjy ce MaTeMaTHuKe higeje,

—  3ajeHNYKH (KOOTIEPaTHBHO) Ce MPEIAXKY pjellekha,

—  MpoBjepaBa ce HCIPABHOCT BIACTUTOT MUILBECHHA,

—  pasBHja ce COCOOHOCTH 3aKJbY4HBamha,

—  pasByja ce COCOOHOCT KOMYHHUIIMPaba UT/L.

300r cBera HaBEJEHOT, MOXKE C€ KOHCTATOBATH Ja Cy Haj00Jbe OHE MaTeMaTHy-
K€ paJHOHHIIC KOje MPEeNCTaBsbajy KOMOMHAIIM]Y MaTeMaTHKe, UrPe ¥ MPAKTUIHOT
paja.

3aKk/byyHa pa3maTpatba

HacraBa marematuke 300T HA3a OKOJIHOCTH MPEJICTaBJba 3HAYajHO onTepeheme
3a yueHHKe. VIcTHHA je 1a MHOTH YYCHHUIIM HE BOJIE MaTeMaTHKy, u30jeraBajy na je
y4e OHOJIMKO KOJIMKO j& TIOTPpeOHO Ja OM je y MOTIYHOCTH caBnaaainu. KpyTu crun
HACTaBHHKA, KOju ce MaHudecTyje y ppoHTaANIHOM pary M jeTHAKOM MPHUCTYITY Ipe-
Ma CBHMa, y/ajbaBa MOjeAIMHe YYCHHKE O/ MaTeMaThuKe. YMjecTO TaKBOI' MPUCTYIa
HACTaBHHIM MOTY OMpaTH pa3IHM4yuTe HACTABHE CUCTEME Y KojuMa hie ydeHuIH y4iu-
THU U OCBAjaTy 3Hama, & OHJ/Ia MX IMOYYaBaTH, KPEHPATHU M UHOBUPATH HACTABY.

Benuke u HencnpHe MOTyhHOCTH Y HHOBHpAbhY pa3peiHe HACTaBE MaTEMAaTH-
Ke MpY)Xajy MareMaTH4Ke paauoHuile. thuxoBoM peanuzanujom yuenunu he momna-
3UTH 10 OUTHUX 3aKJbydaka, pa3BHjahe MaTeMaTHYKO MUILBCHE, pa3BUjaTH KOOIIe-
PaTUBHOCT y paay M, HITO je MOoCceOHO Ba)KHO, MOBE3UBATH JKUBOTHE CHUTYaIlHje ca
HacTaBoM MareMaTuke. TakBUM NPHCTYIIOM HacTaBa MaTemaruke Hehe OuTH omre-
peheme, Beh he mocTatu HacTaBa Kojy yYSHHUIM Paio IpaTe U IPUXBATAjy.

AyTopH y OBOM pajly HariamiaBajy aa Cy MaTeMaTHIKe paJHOHUIE y O yHKIU)H
MOMyJIapHu3alyje pa3penHe HacTaBe MaTeMaTruke. Ynmennna je na he ydeHunm npu-
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npeMaTy MaTepujall U MpHOOp 3a paj, OMTU aKTUBHH y pealU3aldju paJIUOHUIIC U
TUME JIOJa3UTH 10 HOBHX 3HAaba Ha jeIHOCTABHUjU HAa4YMH. [10 3aBpIICTKY pagHoOHH-
e curypHo he IMCKyTOBaTH O MCTOj, U THME IPOIIUPHTH 3HAaba U HAKOH PaJHOHHU-
YKHAX aKTHBHOCTH. 300T TOTa, HeHE MPETHOCTH Tpeba MpUOIMKUTH 3aUHTEPECcOBa-
HOj TIeJaronIkoj jaABHOCTH.

MOJE/1 MATEMATUYKE PAOAVNOHULLE 3A TPERU PA3PE/
OCHOBHE LUKOJIE
(Onjemere 36upa bpojem)

1. kopak : IIpunpeMHe akTUBHOCTH

[Iperxomuu AaH ca ydeHHIMMA JOrOBapamMo aKTUBHOCTH Ha Yacy MaTeMaTHKE
3a cipenehn wac. HarmamaBamo ydyenunmMa na he Ha cipeneheM dacy marematuke
pamuTH y rpynaMa, Te Ja ce JoroBope ko he ca kum na cjenu, y3umajyhu y oo3up na
y rpynu Tpeba Ja ce Hajlasze JjeBOjurlle W Ajedar (pa3iu4uTor ycrjexa H3
matemartuke). Kon kyhe he moHOBHTH HaydeHO 0 MHOXKEHY U JHjeJbeby OpojeBa 1o
CTOTHHY.

2. Kopak: YBOJIHE PaJUOHUYKE aKTUBHOCTHU

Ha mouerky 4aca y4eHUI Cy OJPEIUIN CacTaB Ipyla U YKPaTKO HOHABIHAMO
MHOXEHE U JIjesbebe OpojeBa. [IpucjetnhemMo ce Tabiuile MHOXKEHA U TH]jEIbEba.
Harnacuhemo nma y matemarunu nocroje onpeheHa mpaBuia Koja ¢y y MPONUIOCTH
JIokazaHa. JemHo on THX mpaBmia hemo mgaHac HaydywTd. 3aJaTak 3a yUCHUKE je
ciwenehn: [IOCMATPAIJTE 3AIIUMC HA TABJIU! JUCKYTYJTE O UCTOM!
3AIMMIIUTE IIPABWJIO HA T[IAHOY, A 3ATUM HABEJIUTE CBOJ
[MPUMIJEP! Csaxka rpyna paau 3a cede, a cBaku maHo he OWTH IMOCTaBJbCH HA jelIaH
JINO YYUOHUIIE.

3anwuc Ha TabIu:

(18+24):3="?
18:3=6
24:3=8
6+8=14

42:3=14
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3. kopak: ['1aBHe palMOHHYKE aKTUBHOCTH

Y4eHuIu npare yuuTesba KOjH 3alucyje Ha Tabnu (Kao y MPETXOMHO] CIIHIIN).
Kazma yuuress 3aBpIny, yUeHHIN pa3roBapajy 0 UCTOM H MpeIaxy 3akpyuke. Kama
y TpyIH ycarjace CTaBOBe, 3alNCyjy HACJIOB Ha MAHOY KOjU Cy caMu u3aldpaiw,
JNe(UHUITY W 3alucyjy MpaBWiIo W HaBojae cBoj mpuMmjep. Kama cBe To ypane
nobujajy monatHH 3anartak: Qopmyauwuite u 3auuiuitie (Ha UAHOY) WEKCIYAIHU
3agaiiak 3a dpumjep Koju cille Hagenu!

4. xopak: CpehuBame yrucaka

Kana rpymne 3aBpiie cBoje 3amaTke, CIHjeAU ITOCTABJhAE ITAHOA HA 3UIOBE.
ORBo paau y4uTesb y3 MOMON YUSHUKA, aTH TaKo JIa j€ CBaKK MaHO YIaJbeH O] IPYror
TaKo Jia YYCHHIIM MOTY JIa HX IOCMAaTpajy U O UCTOM pactparibajy. CBaka rpymna he
[OCMATpaTH CBAaKH MAHO U Pa3roBapatH o kemy. Ha kpajy umMajy 3aaTak aa oapese
Koja rpyma je HajooJbe ypaauiia 3a1aTak. AKO ce CBH CJIOKE ca HajOOJbHM pajioM H
CBE TO YYHTEJb MOTBPAM, MaHO he 3ajmMjenuTH Ha TaOiu. YKOJIMKO HACIOB HHje
paBWIHO (OPMYIHCAH, WIK MOcToje oApeheHn mpomycTu, yuutesb he U3BPLIMTU
KOpEKIHje y3 00pas3nokKemnhe YICHUIIUMA 3aIITO TO YHHH.

5. Kopak: 3aBpIlIHE paIuOHNYKE aKTUBHOCTHU

Ha xpajy yuenunu caapkaj HajOOJbET MMaHOA 3aMUCyjy Y CBoje cBecke. Kako Ou
ce MOTBPIUIIO HAYYCHO O JAHjeJbeEy 30Mpa OpojeM, yuutessb aaje cibenehu 3amaTak:

Ipsa ipyiia he 12 bojuya uogujeruiiiu na 4 yyenuxa, a gpyia ipyia he na iia 4
yuenuxa tiogujerutiu 16 bojuya, anu WaxKo ga ceaxu y4eHux goouje jegHako MHOIO
bojuya. Konuxo je ceaku yuenux gobuo b6ojuya?

Tpeha ipyia he na citio cilasuitiv 12 6ojuya, a Ha ucitio mjecitio he ueitispitia
ipyia ciiasuitiv 16 6ojuya. Cee bojuye he tiogujenuitiu na 4 yuenuxa (28:4). Konuxo
Jje ceaku yuenux goouo obojuya?

Mpumjep MUKpoOMIaHa MaTeMaTUyke pagnoHuLe 3a neTm
pa3pen OCHOBHE WKOJie y O6pHYTOM Aun3ajHy

(tema: N'pagumo aBopad)

1. Hgenitiughuxayuja sncemenux pe3yrillaiua:

MoryhHocT yueHuKa J1a HaeHTU(DUKY]y TeoMeTpHjcKe 00nuKe (TPaBOyraoHUK,

KBaJIpaT, KPyr, TpOyrao), T¢ Aa y HOBUM CHUTyalldjaMa H3pauyyHajy HUXOB OOHM,
MOBPLINHY U BUCHHY.
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\S]

. Onpelusarve Upuxsaiti/busux goxkasa ga Cy HcesbeHu pe3yiaiiu OCieapeHu:

— MpPaBUIIHO UMEHOBaHA FEOMETpPHUjCKa THjela,

— yCHjelHo pHjenieHu 3aaany (00uM JIBOpIia U JBOPCKHUX Bpara, MOBPIIHHA
3acTaBe...)

— carpaljeH 1BOpaIl 01 TCOMETPHjCKHX THjeIa.

3. IInanupare uckyciiasa axkimiusHol yuerba u Hoy4aearsa:

— MpUIpPEMHE PaJHOHUYKE aKTHBHOCTH,

— YBOJHE PaJIMOHUYKE aKTHBHOCTH,

— TJIaBHE PaIHOHWYKE aKTUBHOCTH,

— MaTeMaTH9Ka MO3TaJIUIA I

— 3aBpIIHE PATHOHUYKE AKTHBHOCTH.

Obesbjehusarve matiepujanio-iexHuuke 0CHO8e PAGUOHUYKUX AKIUBHOC-

>

wu:

Kapronu, reomeTpujcku mpudop, KapToHu y 60ju, Jewup, GoTtorpaduje, Mmaka-
3e, KpOjauKu MeTap, JHEIIIIa, OJIOBKE, (PIIOMACTEepH, CBECKE , TBpE 0oje. ..

3a peanu3zaiyjy paJuoHuUIle penBrleHa Cy YeTUpH HacTaBHA daca.

Tok n cap,p»(aj PaonOHNYKUX aKTUBHOCTU
1. kopak: [IpunpemHe paguoHUYKE aKTUBHOCTH

Yuennke Tpeba 61aroBpeMeHo 00aBUjECTUTH O peallu3aliji MaTeMaTHIKe pa-
muonnne. Ca yuntesbeM Tpeba Ja ce JOroBOpe O CBUM IOTPEOHUM TUIAKTHYKAM
MaTepyjaiuMa M MOTPEOHUM TPUOOPOM 3a paj (TCOMETPHUjCKU TPUOOpP, KapTOHH,
KOHITH, KapTOHH Y 00jH, ¢oTorpaduje, Makase, Jbelunia. . .).

2. Kopak: YBOJIHE paJUOHUYKE aKTUBHOCTH:

Y YBOIHOM JHjeily paJuOHHIIE YICHUIIM KPATKO TOKa3yjy MPHUIPEMIbEHE Ma-
Tepujaje 3a pajJ. AKIICHAT cTaBJjbaMo Ha (oTtorpaduje Koje Cy YUYESHHUIH JTIOHH]CTH.
3ajeHMYKH TPOAUCKYJEMO O YIIO3H JIBOpala y MPOILIOCTH U O BHXOBOM H3IJICIY.
Ha cnukama nBopana u3 6ajku, mocMatpajyhu ux, gjerna Ou tpebaia na ce mpucjeTe
na OpojHEe JBOpCKE 3MAMHE MMajy OOJHMK pasIMuUTHUX T'€OMETPHjCKUX OOJMKa Kao
IITO CYy KBaJpaT, MPABOYTaOHUK, TPOYTao..., KOje Cy HAyUYHIHM IPEIO3HABATH jOII Y
npBoM paszpeny. Tpeba Ja ce mpucjeTe Kako H3riIelajy TeOMETpHjCKa THjeNia Kao
IITO Cy: KBajap, Kouka, kyma... [Topex Tora, Oumo 61 HEONX0IHO J1a ce Jjena IpHc-
jeTe W TojMOBA: MOBPIIUHA, pas3jioMak, JYyK(H), Mjepe W Mjeperma, BUCHHA, 00uM,
OCHOBHIIA, O0YHE CTPAHUIIC. ..
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3. kopak: ['1aBHe palMOHHYKE aKTUBHOCTH

Haj3zaxTjeBHH 110 Tocia je cama m3paja Mpeka T€OMETPHjCKHX THjella Kao
CTPYKTYpalTHUX KOMIIOHEHaTta Makere jaBopua. Jljena, pagehu y rpymama, nprajy
MpeXe TeOMeTPHjCKUX THjelIa, M3pe3yjy UX U JIHjerie, Tj. CKIIanajy MakeTy ABOpIia.

Ciuka 1. I'maBue PpaaAuOHNYKE aKTUBHOCTHU

VuKTess KOHCTAHTHO 00MNIA3H YYCHHKE U MPYXKa UM MOMON Kaja je oHa Heol-
xonHa. M3pana MakeTe je CIIOXKEH 3aJlaTak, Te 3aXTHjeBa MHOTO CTPIUBECHA, CIIPET-
HOCTH, YIIOPHOCTH, IIPELU3HOCTH ¥ YPEAHOCTH. Y YYHOHHULM Tpeba Aa BiIaja yroxHa
panHa atMocdepa. YueHunu tpeba Ja Kpo3 UIpy, ZOrOBOP U capaliby OCTBape LiJb
MaTeMaTHYKe PaJUOHULIC.

OcuM IMITO Cy YYCHHIH HA MOYETKY PAAUOHHYKOL JaHA YCIjEIIHO MOHOBHIN
HEKaJl YYeHO TpaayBO, NOTPEOHO je Jla pHjelle HEKOJIMKO NPAaKTUYHHX 33/1aTaka.
EBo HExUX o1 IHUX:

Nspauynaj o6um usrpaljeHor nBopiia, a moToM 0OUM JBOPCKHUX BpaTa.
N3pavynaj KonmKa je MoBpIIMHA JABOPIIA.

Usmjepm konmka je BUCHHA HajBehe Kymoje Ha JBOPILY.

Kounmko n3HOCH 4eTBPTHHA, a KOJMKO MOJOBHUHA IheHE BIUCHHE?

AR e

W3mjepu n Hamumm KoJumKo n3HocH HajBehe pactojame m3Mmely aBHje Ky-
noe.

6. 3a KOJMKO je HajBHIIIA KyJla BHIIA O/ HAjHIKE KyJe?

7. W3padyHaj MOBpIIUHY 3aCTaBe KOja CTOjH Ha KYTIOJIH.

Haiiomena: Tlperniocraska je na he yueHnIm BpaTa 1BOpUA KPEHPATH y OOJIUKY
[IPaBOYTaOHUKA WU KBaJpara u jna he mBopal MMaTh HEKOJIHMKO Kymoia. J[Bopcka
3acTaBa hie BjepoBaTHO MMaTH OOJIMK IPaBOYTaOHMKA, a M caM JBopar; OM Morao ja
Oyzne m3rpaheH Ha moctosby (0a3m) y 0OJMHKY KBajpaTa WM NPaBOyraOHUKA. YKOJH-
KO OM yYeHHIM y M3pajy MakeTe JABOpLA MOCTYMUIM CYIPOTHO MPETIOCTaBKaMa,
y4uTEesb OM OCMHUCIIHO 33JaTKe Y CKIIa/ly Ca CUTYAalljOM, a OIET Y [[iJby OCTBapHBa-
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Ba Wba PaHoHUIE. Peannsanuja MmereMaTnuke paguoHue ,,I'paguMo aBopar’ y
Jyoul ,,/ip Mnanen Crojanouh*, Jlakramm, MOTBpAWIIA je CBE MIPETXOHO HaBEC-
HE IIPETIOCTABKE.

VYdeHunu pasoM y TpyIH MOKYIIABajy PHjeIINTH IOCTaBJbeHe 3axatke. [Iper-
MmocTaBjbaMo Jia he M Maio OUTH HEOOMYHM OBHU 3aIallH, jep ce HUTje HE TIOMUbY
Opojke. Axo Oyzne norpebHo, pehu hemo um n1a nmajy npubop Ha OCHOBY Kojer he
nohm 10 Mjepa Koje cy UM moTpeOHe 3a pjeliaBame 3amaTaka. Ha kpajy rimaBHHX
PaIUOHIYKUX aKTUBHOCTH 3ajEHUYKH MIPOBjepaBaMO TAYHOCT PHjEIICHUX 3aJaTaKa
W TIporJjamaBamMo HajJberne u3rpaheH JBopail.

4. xopak: MaTemaTuuka Mo3rajiuiia

Ja 6u KoJ y4eHHKa pa3BUjaid TAKMUYAPCKU AyX, & K CIOCOOHOCT MaTeMaTHY-
KOT 3aKJbYYHBarbha, MaTeMaTHIKa MO3TAJIMIIA j€ UACATHO CPEICTBO 3a TAKBO HEIITO.
VY4uTerp uMTa 3aJaTKE, a YYCHHIW OIroBapajy y3 MelhycoOHW TpYImHH JOTOBOD.
I'pymna xoja ce mpBa jaBu Jjaje OArOBOpP. YKOJIMKO TpyIa Jia Morpeniad oAroBop, Tajaa
ocrtaje JBHje NMPOTUBHUYKE Ipyre no0ujajy mo nona 6oma. [loOjenanuka rpyma je
OHa KOja cakyInu HajBuie 0o/10Ba. [IuTama 3a MaTeMaTHUKy MO3TAIUILY CY:

1. VY jenHoj xopmu ce Hajase Tpu Bpcre jabyka. Kommko Hajmame jaOyka
Tpeba a ce u3Baau U3 Te Koprie, Oe3 riaenama, 1a Ou 06ap Tpu jabyke Omie
ucre Bpcre?

2. Kameran 6poma uma 6para. tberos 6par Hema Opata. Ko je kameran?

36up nBa nBorudpena opoja je 197. Koju cy to 6pojeBu?

4. Y kopnu ce Hajase Tpu jaOyke. Majka MX MOAMjEIHIIa TPOJUIIM CHHOBA.
Caxo je 1o6mo 1o jenHy jabyky, a jenHa je octana y kopnu. Kako je To

»

Mmoryhe?

5. Tpoyrao uma tpu yria. Komuko he ux ocratu ako My oJicjedemo jenan?

6. Kanam tpeba mogujenuti Ha met aujenioBa. Ha xonmuko ra mjecta Tpeda
npecjehu?

7. Y cyn on 10 nurapa ycyro je 6 nmutapa mimjeka. AKO ce y Taj Cyll Hacre
jour 6 nuTapa MiMjeka, KoJmko he mocnuje Tora y memy Outu mimjexa?

5. Kopak: 3aBpliHe paIMOHUYKE aKTUBHOCTHU

Y4yeHuiu nocrnpemajy npudop u anar. Boau ce 3ajeHUYKa IUCKycHja O MPO-
TEKJIUM PAJIMOHHMYKHM aKTHUBHOCTHMA.
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Cruxka 2. 3rnen moryhnx makera 1opua
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MATHEMATICAL WORKSHOPS IN THE FUNCTION OF
POPULARISATION OF MATHEMATICS CLASS TEACHING

Summary. Mathematics class teaching plays the key role in understanding of mathematics,
and in subsequent higher-grade learning of mathematics too. There is a small number of the stu-
dents there who understand mathematics and show interest for it, and, at the same time, there is a
large number of those who think of mathematics as a bugaboo, and who show or exhibit certain
oversights in its learning at the beginner’s level. The things are not as bad as some people claim,
still, as the other people state, the things are also not at the satisfactory level. In any case, the
things can be better. It is necessary to create new approaches, i.e. to create new trends in teaching
of mathematics with lower age pupils of primary schools. This paper summarizes mathematics
workshops in class teaching of mathematics, their theoretical background and application of their
practical realizations. It endeavors to show that it is possible to make mathematics classes more
popular by using mathematics workshops, and that mathematical contents can be learned and
overcome in an acceptable and interesting way. What is being emphasized is the importance of
workshops in the development of mathematical thinking, cooperativeness and creativity of pupils
in their work, and, eventually, the teacher’s preparation of workshops.

Key words: mathematics class teaching, mathematical workshops, mathematical thinking.
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MATM 2 O -l 4 360pHuK pasoBa ca Tpeher mehyHapoAHOr HayyHOr cKyna
MeTogunyku ocHoBu Hactage maremaruke /1, 159-164

Muian Munukuh

®dakynTeT NenaronkKux Hayka YHuBepauteTa y Kparyjesiry
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NMPUMEHA AYANOBU3YEJTHNX HACTABHUX CPEACTABA
Y OBNNAJABAKY NMOYETHUM MATEMATUYKNM
NOJMOBUMA

Aiiciupaxii. Y HajpaHHjeM y3pacTy Jella ce OCliambajy Ha CBOja YyJjia — 4yJio JOJAHpa, BUIA,
cllyXa — U IOMONY ’HBUX MEpPLHUNUpAjy CBET KOjH X OKPYXKYyje. AyAHOBH3YEIHA CPEACTBA HAMCHC-
Ha Cy MCTOBPEMEHO CIyllamy W TJefamy, ycieA dera je mpujeM uHbOpMalWja MOTIYHUjH, a
CaMHM THM W BHXOBa NpUMeHa edukacHuja. Y oBOM paay hemo mopex HacTaBHOT (uiMa, Tene-
BU3HjCKOT 00pa30BHOT MporpaMa U KaceTa, CIIOMEHYTH U Pa3HOBPCHE MYJITHME/AUjaHe caapiKaje
KOju Mory OHTH 100ap M3BOp KOjUM Ce YYCHHIMMA HMpUONIKaBajy peraluje Koje Ou UM MHaue
OWIIO TEIIKO MM FOTOBO HeMorylie 00jacCHUTH HEKMM JIPYTHM CPEACTBHMA. Y3 TO, MyJITHME/IHjall-
HH caapikaj Tpebda 6utn 106po onabpaH, npuiaroheH y3pacty ydeHHKa, KaKO Y TEXHHYKOM Tako
y Hay4HOM CMHCITY.

ITpuMeHOM ayMOBH3YEIHHX CPEJICTaBa ce y3 MoMoh ay 1o U BU3YEIHOT edeKTa ey npH-
OimkaBajy caipXKaju 3a BHXOB y3pacT TELIKO CXBaTJbMBH M oMOryhiaBajy UM JIakile pa3yMeBarme
U KacHHjy NpuMeHy ucTuX. Llnsb npuMeHe MOMEHYTHX HAaCTaBHUX CPEJCTaBa je Ja KOJ YYeHHKa
HpoOyaN HHTEPECOBabE 32 MaTEMaTHYKa 3Hakba, OICTAKHE UX J]a II0YETHE MaTeMaTHUKe I10jMOBE
MOBEXY Ca BHMa OJIMCKUM CTBApUMA U TAKO HX JIAKIIE IIPUXBATE.

Kmwyune peyu: myntumenujansu cajpxaju, 6oja, 3ByK.

YBopa,

TexHrKa 1 HayKa y CaBpEMEHO] e€Taly pa3Boja JAPYIITBA MOCTaBJha]y HOBE 3axX-
TEBE 32 YCIEUIHY pPealHn3alyjy 3aaTaka y MPOU3BOIbH, IPYIITBCHUM OJHOCHMA U
CBaKOJHEBHOM JKUBOTY. Jla OM ce MIIO y KOpaK ca THM 3aXTeBHMa, HEOIMXOIHE Cy
npoMmeHe y oOpa3oBamy. CaBpeMeHe TEXHOJIOTH]e HE3ayCTaBJEUBOM OpP3WHOM IIPO-
JUpY y cBaku Aeiuhi HaIler XKHUBOTA W paja. 3a pasjMKy OJ HAc OJpaciuX, Jela
HOBE TEXHOJIOTH]jE TIPUMajy Ha IpYraudju Ha4MH jep oApacTajy y3 mux. Mmamo 3a
3a/1aTaK J1a KopuirhemeM MOMEHYTHX TEXHOJIOTHja TOJUTHEMO YKYIaH HHUBO 00pa-
30BambAa.
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MWIAH MWINKWR

JoI moJIOBHHOM JIBafieCeTOT BeKa KOHCTATOBAHO je& Ja Cy OMaXKame M MUILbE-
BE KOJI YOBEKa HEOJBOjUBO HcHperuieTaHu. KoH3ymupame Menuja, MOJICTAKHYTO
NpU30pUMa ca eKpaHa, IoJIpa3yMeBa UCTOBPEMEHO W MaKCHMAIIHO JICJIOBakhe CBHX
CeH3allMja Ha JpY/ICKA Yyjia, YuMe 3JI0yHOoTpeOsbaBa Hallly CIPEMHOCT U OTBOPEHOCT
32 HEKPUTHYKH npujeM nHpopmanmja. ONTUYKH HEPB YOBEKa CaJpKH OKO MUJIMOH
BJIaKaHAa, JOK CIYIIHU CAJAPXKU TEK OKO TPUAECET Xuibana. To je BUIe 0l YKYITHOT
Opoja HEpPBHUX BIIaKaHa KoOja MpeHoce WH(opMaImje o 0oy, TeMuepaTypu U JOIH-
py 3ajemHo. YIpaBo TO je pasior 300r Kojer HajooJbe MaMTHUMO OHO IITO BUAWMO.
Cucrem uyna Buza je 3a Hac Hajehu n3Bop mHPOpManuja, 6ain 3aTo je MpUuKa3uBa-
Be oiroBapajyhe cimke Ha ekpaHy, y IpaBoM TPEHYTKY, OJ H3y3€THOT 3Ha4aja.

Ayﬂ,I/IOBI/IBye}'IHa cpeactea U bHUXoOB LI,O)KI/IBJ'baj

MoeMo TTOCTaBUTH MUTAMkE KaKBY yJIOTY UMa 00ja y HACTaBHOM pany Uy 4e-
My Ce HEeHa yJiora cacToju. ¥ Jpyroj HOJIOBHHH JIBaJIECETOr BeKa BpIIeHa Cy UCTpa-
XKHBamba U npahema edekara yuema momohy Marepujana Koju cy OWIN y KOJIOpY U 'y
npHo-0enoj Texuuim (Bunetu Jlazapesuh, 1973). McnutuBama cy BpIlIeHa Ha IIPO-
rpamMuMa oOpa30BHE TEJIEBH3Hj€ KOja je YKJbydnBaja IemMe, GUIMOBe, Tujarpame. ..
Y nomeHnyToM ucnuTHBaBy 00ja je yrmoTpedsbaBaHa Hajuenihe 3a ucTUIambe pa3iiuKa
U oOjanmaBame IM0jeIMHUX KapaKTepUCTHKA. MarepHjaau Ha TENeBU3UjU KO-
pumheHn cy y cacTaBy peryjJapHHX 9acoBa, 0€3 IPETXOAHE MPHUIPEeME yYICHHKa, a
Kao0 3aKJby4aK UCTPAKUBAMA j€ UCTAKHYTO J1a HE MOCTOjU 3HAYAjHA Pa3JIMKa MPUIH-
KOM TeCTHpama HaydeHOr KopHIIhemeM KOJIOp OJHOCHO LPHO-OeNMX HacTaBHHX
caapkaja. Yak ce JOILIO /10 3aKJbyYKa Ja KOJIOP MOXeE, aKo Ce He KOPHUCTU HaXJbU-
BO, J1a CMambH €PEKTUBHOCT CBUX 00ja, OJIBJIaueHeM MaXKke OHOT KOju y4u. Jlomnpu-
HOC KOJIOp (UIIMa Ce CacTojH y AyKeM 3aJp>kaBamy HaydeHOrT, a He y BeheM cTuIa-
By 3Hama. ,,OHM KOju Tiieaajy GuiaM y 60ju MOTY Ja He Hayde BUIIE O]l OHUX KOjH
TO MCTO y4e ca [PHO-0eiIHX (HUIMOBa, C THM IITO OHU 3a00paBJbajy Mame O OHHX
KOju yue y3 kopuiherme npHo-0enux marepujana.

Mopamo BOAMTH padyHa O CTaBy yueHHMKa MPUIMKOM Kopuiihema 0oja y 1moje-
OUHAM HACTaBHUM ayIHOBH3YEITHUM MaTepHjaiiMa y OXHOCY Ha LpHO-Oele MaTe-
pujaie. BpieHa cy MCIUTHBaWka KOJI IIPEJIIIKOJICKE JIele U OTKPUBEHO je na Hajpehu
Opoj Jere BUINIE BOJM CIIMKEe y Ooju Hero MoHoxpoMmarcke (Buaeru Jlazapesuh,
1973). C nmpyre crpaHe, Jena BHIIE BOJIC JIa MM CE CTBapH MPHKAXKY Yy IPHO-0EI0]
NpOjeKIHj1, Hero y 00ju Koja He OAroBapa CTBApHOCTH. Y BE3W ca THM, M3Mehy
Beher Opoja cimka y 60ju Koje mprka3yjy UCTH IpeIMeT, Jela BHUIIe BOJIe CIIMKE ca
Mame 00je Koje MMajy BHUIIE CIMYHOCTH ca pealHolhy, HEro CIIHMKe ca BuIlle 0oja
KOje Mame JIN9Ye Ha CTBAPHH NpeIMeT. THINIHO MUILBEH-E OAPACIHX je Ja ce Ipe-

!,,Color VS B/W in instructional films*, AV Communication review, nponehe 1954, 121-134.
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[ekYje BAKHOCT 00ja YOIIIITE, a MOTHEHYje BKHOCT IPYTUX KBAIUTETA ayIUOBHU-
3yenHuX Matepujana. CBaka CIMKa, Kaja ce y3Me y 003Hup WeH caupikaj, uma Behu
yCIex y 3aJl0BOJbaBamby JICIE aKO CE HbCeH Ca/ipikaj MPUOJIMKNA CTBAPHOM HKHUBOTY.
JloOpo BU3yenHO MpuOImKaBame peain3Ma YKJbydyje 00jy, alld OHa HUje O Tpecy-
JTHOT 3Hauaja 3a 100po NMPHUKa3HBakE CTBAPHOCTH.

Boja je meo mpupoaHe cpeauHe y K0joj Jelia CBAKOIHEBHO CTHYY CBOja MCKYC-
TBa. Kako cy HCKycTBa OCHOBA CBAaKOT JaJbET CTUIIAMa 3HAMA, 1A M MATEMATUIKUX,
TO C€ MOCTaBJba M NMUTamkE y KOjoj KOJMYMHU Ooje Tpeba ma Oynay ynorpebsbeHe y
ay/ZIMOBU3yeIIHMM HACTaBHUM MaTepHjasiuMa. boja Kao cacTaBHHU 7160 OPUTHHAIHOC-
TH HEKOT 00jeKTa, MOpa ce YHNOTpPeOUTH y ayJAHMOBHU3YECITHOM MaTepHjaiy, jep ce y
CYIPOTHOM MOXE CTBOPHTH MOTpelIHa umipecuja. QUM WM CIHKa KEHrypa y
I[PHO-0€JI0j TEXHUIIM MOTY aa Oyay cacBUM JOOpO MEpIMIIMPAHU, alld aXpPOMATCKH
npukas xupade wiu THrpa Hehe mokazaTH y4YeHWIIMMa FH-MXOB CTBAapHU H3TJICH.
Hexu myt je m1oOpo nma mpeaMer win o0jekaT KOju ce MpoydaBajy Oymy IpHo-Oenn,
jep mpuMeHa 00je MOXKe Jla H3a30BE CKPETame MaXKbe Ha IUXOBE Mamkbe OUTHE 0CO-
OuHe. AKO ce mpaBu cxema WiH TpadMKOH KOjU je jeTHOCTaBaH W JIAKO Pa3yMJbHB,
I[PHO MOJKE Jla yYUHHM Ja Oyjie cacBUM jacaH. YHOTpeOOM Heke apyre 0oje, penumMo
I[PBEHE WJIM 3eleHe, edexaT Moxke na Oyme Behu 300r ceH3opHe mpedepeHiyje,
Maja je IMpHO OMJIO0 CacBMM JOBOJHHO 3a pa3yMeBame cajpikaja. Tako ce yecto Jio-
Ja3u J0 CHUTyalHje Kaxa 0oja Moxe aa Oyne He caMo MoXeJbHa, Beh kaia je meHo
MPUCYCTBO CACBUM HEMOTPEOHO.

AyIroBU3yeTHA CPENCTBA HAMEH-CHA CY MCTOBPEMEHO CIYIIAhy U TIICAAlmY
yclies 4era je npujeM uHpopMaliija moTIyHHjH, & CAMUM TUM M BUXO0Ba IIpUMEHa
edukacHuja. [{usb M je na Kol ydeHHKa MPOOYAH WHTEPECOBAE 32 MaTeMaTHUKa
3Hama, MOJICTAKHE UX J1a TOYETHE MaTEeMATHYKe TI0jMOBE ITOBEXKY ca HbUMa OJIHCKUM
CTBapyMMa M TaKO WX JIaKIIe NpUxBare. YHOTpeOOM HAacTaBHOI (huiMa mpes HacTaB-
HHUKa C€ MOCTAaBJbajy HOBH METOAWYKH 3aXTE€BU. YKOIUKO KOPHUCTH TOTOB (WM,
HACTaBHHK HE CMe (DIIIM MPHUKA3aTH MPe HEero IITO I'a OH caM Iperiena u aHaau3upa
BEroBe MOTYhHOCTH U [1a 1M je aJeKBaTaH y3pacTy YYCHHKa KOjUMa ce IPHUKa3yje.
[Ipe mymTama ¢uiMa MOXKEILHO je HarjJacuTH YYEHHUIMMa Ha Koje JejoBe Tpebda
noceOHO J1a o0pare Maxwy, U YKOJIUKO TO y3pacT YYEHHKa M CIOXKEHOCT (hriMa
W3HCKY]y, GMIM TpuKka3aTh W Buile myTa. Miahem y3pacty Tpeba mpHKa3zuBaTH
(unamoBe y kKojuMa He OOWIyjy JeTalbh W BH3YSJIHH e(DeKTH, Kako OM ce akIeHar
CTaBHO Ha CaM CaJpikaj HACTABHOT (UIMAa M TaKO MOCTHINIA IyHA BaCIHTHO-
o0pa3oBHa (yHKIH]ja.

Pasnuunty cy u3Bopu (UIMOBA 32 HACTAaBY, TO MOXE OMTH 0Opa3oBHU (QHIM
KOjU Ce KyIlyje HAMEHCKH IIPaBJbEH 3a JaTy TeMY y OKBHUPY IUIaHa W IporpaMa Hac-
TaBe, onroBapajyhn QuiIMCKH MaTepujan Tpey3eT ca KaOJOBCKE TeNCBU3UjE WIIH
WHTEPHETA, WK QUIMCKHA MaTepHjall KOjJU Cy 3ajeITHIYKUM aHTa)XOBamkeM HaIpaBH-
JIM CaMU HACTABHHIIM W YYCHHMIIH, IITO OM Omio HajOoJbe ¢ 003upoM Ha mpunarole-
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HOCT MpeI3HalkuMa YICHUKA U IbUXOBUM aduHHTeTHMA. J[aHac je TexHooruja To-
JIMKO HANpeaoBaia Ja je jeMHOCTABHO U je(pTHHO HATIPABUTH HACTABHU (DUIIM, OJTHO-
CHO (MJIM Kao HACTaBHO CPENICTBO, KOjH he yueHHUIMMa MpUKa3aTu CBE OHO IITO HE
MOYKEMO [1a TIPEHECEMO peYrMa HH CIIUKOM, a HE MOXKEMO HH J1a U3BEIEMO EKCIIe-
PUMEHT.

TeneBusmjcku 00Opa3oBHU MpOrpaM Mak, Kopucrehn OpojHa Apyra HacTaBHA
Cpe/cTBa, HA AMHAMHYAH HAYHH MPE3CHTYje omabpaHe HACTaBHE CA/piKaje, y3 aHHU-
MallHjy yYeHHKa J0OpO CHHXPOHH30BAaHUM ayauo U BUIeo edektuma. TeneBu3njcku
mporpam Moxe OWTH TJIaBHH U3BOP MH(OpMAaIKja y CaBPEeMEHO] HACTAaBU MaTeMaTH-
Ke, WIN JIOMyHkaBaTH KJIACHYHE 00JMKe HacTaBe. Ha Taj HaumH MaTeMaTuiku cajp-
’Kaj MMOCTaje MPHUCTYNAYHU]U W 3aHUMJBUBUjH YYCHHUIIMMA, Y TaKBUM IpPOrpaMUMa
YeCTO Ce TOBOPH O XHBOTY M CTBApPAJAIITBY BEIHKHX MaTeMaTHdyapa, YuMe je U
BacIHTHH (haKTOp TaKBE BPCTE MPOrpama Of BEJIMKE BaXHOCTH. Takole, mpukasyjy
Ce M JICMOHCTPUPAjJy Pa3HU MPEAMETH, MOJAECIH, CIUKE, IPTEKH, MPOIECH, TAKO Ja
[ENOBUTE WH(OpPMAIIHje, TOTKPEIJbEHE CIIMKOM, 00jOM, aHUMAIIjOM, 3BYKOM, IIPHU-
BJaye MaX’by YICHHKA U OJUIMYHE Cy Ka0 MOTHBAIlMja yUeHHKa 3a oapelene Hacra-
BHe Teme. HakoH oarienaHor mporpama moTpeOHa je aHanu3a Kako OM yueHHIIH
OTKJIOHWJIM €BEHTyaJlHe HejacHohe, MCTakiu OUTHO M KpO3 pa3MeHy MCKyCTaBa H
JMYHHUX yTUCAKa IPYTUX YUYEeHHKa OTKPWIM HaUWHE IPUMEHE HOBOCTCUCHHX 3HAMA.
Beh je 3amaxkeH TpeH[ KpeTama Ka caBpeMeHOM 00pa30Bamby U TO KO IIHPOKE YITOo-
Tpebe BUIeo-KaceTa y IIKoJiama, a OH he ce yop3aTu kopumhemeM KOMITjYTepCKHX
nporpama W IMpe3eHTaluja, KOju MPYKajy BHUIIECTPYKO IPEICTABIHABE HACTABHUX
cajpxaja.

VY mocnenmsux HEKOJMKO TOAWHA, Ca MAacCOBHHjUM KopuImhemeM padyHapa y
IIKOJIaMa, CTBOPEHH Cy YCJIOBH 3a KBAJMTETHHUje M WHOBAaTHUBHHje oOpa3oBame. Pa-
YyHapH O0MITYjy MYJITHMEIHjATHAM CajpyKajuMa u 3aTO & MOpaMO OOPUTH MPOTHB
YBPEKEHOT MUIIUBCHA Ja CY PadyHapH y3pOK MHOTUX HEraTHBHUX TI0jaBa (HEYUTa-
€, aCOIMjaIHO ¥ HACHIHWYKO NoHamame). Ha pauynapy nere moxe na npra, 6oju,
MOXE J]a Y9H CIIOBa, CTEKHE HABUKY ayIHO y4CHa CIYIIamkeM, YIIO3HA Ce ca OCHO-
BaMa MaremaTHke. JlaHac 1mocToje AMCKOBH HaMEHhEeHHM JIeNd Y3 ToMoh Kojux mMory,
KpO3 Urpy, MHOTO ToTa aa Hayde. [Ipema M. Bormanosuh (2012), camo HeKH 011 BUX
cy: Jynuop, /eo xoju negocinaje, Mygpuya, 3umcka uyaponuja. IHTepaKTUBHH J¥IC-
KOBHU TpWiIaro)eHu Cy JIeln pa3iIMduTUX y3pacTa U, Y3 Urpe, OOUiyjy pas3inuyuTHM
MY3WYKHM IOJIOTaMa M 3aHUMJBUBUM KOJOPUTOM. Y3 momoh mo0po mpumnpemibe-
HHUX aHMMaluja W Npe3eHTalrja, Koje ce Ha padyHapy Ha BpJo Op3 M jeHOCTaBaH
HAYUH MOTY HAllPaBHUTH, YYUTEJh MOXKE JICIy HAYYUTH CIIOBa, OpojeBe, da 0oje, na
pa3BHjy CITIOCOOHOCT KOHIIEHTpaIHje, 3anaxama, naMhema.

VY epu nHOBaIMja U OPTaHU (PHUIM MOXKE J]a ©UMa CaCBUM HOBY YJIOTY, YJIOTY Ha-
CTaBHOT cpejicTBa. 3a00paBIbaMo J1a JIela OJIpacTajy y3 Tieiame IpTaHuX (GUIMOBA,
U MOkia Ou no0pa ujeja Ouna mpUOIMKUTH UM HOBA 3HAKa YIIPAaBO KOpUIINCHEM
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uctux. MiMao cam NpUIIMKY Ja MPHCYCTBYjEM 4Yacy Ha KOME je MPHKa3aH IPTaHU
¢wIM ca MaTeMaTHYKOM TEMAaTUKOM YUYCHHIIMMA IMPBOr pa3pelia CPeAme IIKOIE.
Hcrakao OMX HEOYEKMBAHO BEJIMKO MHTEPECOBAE YUCHHUKA jep CY UMAJH MPUIHKY
Jla ce CyCpeTHY ca He4YHUM HOBHUM, a oreT OsuckuM. [IpuroM, Mopa ce BOJUTH pauy-
Ha Jla ce He 3a00paBy HA MIPUHIUI HAYYHOCTH, Ja MaTEMATHYKH CaapiKaju KOjU ce
OBHM IIyTE€M CaOIIITaBajy Oyay O0a3upaHu Ha HAyYHOM TyMadermy, ajd TaKO METO-
JUYKA OOJIMKOBAHH A3 OyIy MPUCTYIIAYHN YICHUIIMA.

3aK/byyak

CaBpemeHa 00pa30BHA TEXHOJIOTH]a, y3 KOpHIINEHE MYyJITHMEIUjaTHUX CHC-
TeMa, CTBapa IPEAyClIOBE 32 aHTaKOBAKE CBUX 4ylia y HPOLECY CTUIamha HOBHX
3HaWka, pa3BUja KPeaTUBHOCT jeie U o0e30ehyje Behy akTHBHOCT jelie y y4ewy H
3a0aBu. MehyTum, MynTUMeIHjalHa HACTaBa HEMa PElIeHkhe 3a CBe MpodiieMe caB-
pEeMEHOT HacTaBHOT mporeca. [1ocToje U canpixkaju duje 0OTUKOBAKE HUjE MTOTOTHO
3a MyJITHMEAHjaTHE MAKeTe, [ITO 3HAYU J]a CBAKM MAaTEMAaTHUKU CaAPKaj, Y CBAKOM
MOMEHTY, HE MOJKEMO TyMA4HTH ayJIHOBU3YCIHUM cpeacTBrMa. OHO MITO HA KPajy
Tpeba MOMEHYTH jecTe Ja TOCeOHO Jiela HIKUX pa3peia OCHOBHE IIKOJIE jOI YBEK
U3HUCKY]y OJIM3aK KOHTaKT KaKO Ca yYUTeJbeM, TAKO U Ca JPYrHM yYCHHIMMa. 3axTe-
Bajy MY, Pa3B0j COIMjaTHUX OJHOCA, TAKO Ja Tpeda Jia MOoCTOju U pa3yMHa Tpa-
HUIIA Y YIOTpeOH Meuja yOIIIITe.
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APPLICATION OF AUDIO-VISUAL TEACHING MATERIALS IN THE BASIC
MATHEMATICAL TERMS ACQUISITION

Summary. At the earliest age, children lean on their senses — of touch, sight and hearing, and
they use them to perceive the world around them. Audio-visual materials are designed for simulta-
neous listening and watching which causes the information reception to be more complete, and,
thus, its application more efficient. In this work, besides educational films, television educational
programmes and cassettes, we will mention different multimedia materials can also be a good
source which could bring some relations, especially those which are difficult or impossible to
explain closer to young learners by using some other materials. Besides, multimedia materials
should be carefully chosen, adjusted to the age of the learners in both technical and scientific way.

The application of audio-visual materials with the help of audio and visual effects bring
closer to young learners the contents which are difficult to understand at their age and they enable
their understanding and further application. The aim of the application of the above mentioned
teaching materials is to arise the interest for the knowledge of mathematics in young learners, to
encourage them to connect the basic mathematical terms with the things they are familiar with and
to accept them easier.

Key words: multimedia materials, colour, sound.
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PRIMJERI PRIMJENE DIDAKTICKOG PRINCIPA
POLIFORMNOSTI U NASTAVI MATEMATIKE
OSMOGODISNJE | SREDNJE SKOLE

Apstrakt. Ovim radom se prevashodno posmatra nastava matematike u svjetlu principa raz-
novrsnosti prezentovanog geometrijskim i kombinovanim poliformnim geometrijsko—aritmeti¢ko—
algebarskim interpretacijama u funkciji dinamiziranja nastavnog procesa sa tendencijom kontinui-
ranog pruZanja prilika uCenicima za orginalno i kreativno razmisljanje uz razvijanje navika samos-
talnog stvaralackog misljenja, kriti€Ckog ocijenjivanja i razumnog uopS$tavanja.

Kljucne rijeci. princip ociglednosti, princip raznovrsnosti, geometrijski poliformizam, kom-
binovani poliformizam, princip poliformnosti, metodoloske inovacije, razbijanje formalizma.

Uvod

Ovim radom Zelimo da ukaZemo na geometrijske poliformizme, kao temeljne
¢inioce nacela raznovrsnosti, tj. da ih prikazemo u funkcionalnoj vezi sa razbijanjem
formalizma u nastavi matematike, kao i da pokaZemo da oni imaju glavnu tacku
oslonca u ¢injenici da slikovito misljenje kod ucenika ,,rada aha doZivljaje”, dakle u
jednom trenutku ,,bljesak* kompletne jasnoce.

Interpretacija nekog matemati¢kog problema, koji je moguce poliformno geome-
trijski tumaciti, omogucava jedan dinamicki pristup samom problemu, tj. datom feno-
menu, §to proizvodi njegovo sveobuhvatno i sustinsko poimanje i razumijevanje.

Raznovrsnost kojim dominiraju geometrijski poliformizmi predstavlja princip
poliformnosti, koji je utemeljen na konacnom broju konjukcija logickih zakona ili
principa (zakoni negacija negacije, modus ponens itd., principi o¢iglednosti, perma-
nencije itd.).

Ovim radom Zelim da ukaZem na suStinu principa poliformnosti i pokaZem
njegovu trivijalnu dokazivost teorijskim (matematickim) putem. Tako Zelim da izb-
jegnem sve one metodologije i eksperimentisanja, koja poprimaju obavezujucu pra-
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ksu, 1 neizostavno se koriste i u metodici nastave matematike, kojom se ona pribli-
Zava didaktici i grupi prirodnih predmeta, a sve viSe odaljuje od matematicke nauc-
nosti i posebnosti.

Didakticki princip poliformnosti, po onome §to smo uspjeli tokom tridesetogo-
diSnjeg bavljenja nastavom matematike srednje Skole vidjeti u matematicko-
metodickoj literaturi se uopSte ne srece kao neka didakticka posebnost, a ako se
ponegdje primjenjuje, onda je to veoma rijetko, intuitivno, stihijski, singularno i
sluajno u nastavi matematike osmogodiS$nje i srednje Skole. Osnova nacela poli-
formnosti, za razliku od principa permanencije, sastoji se u dvostrukoj ili visestrukoj
primjeni zakona negacije negacije na istim fenomenima, tj. polaznim problemima ili
poznatim teorijama. Sustina ovoga znacajnog didakti¢kog principa ogleda se u per-
manentnom insistiranju na integralnom sagledavanju raznovrsnih pristupa razumje-
vanja i poimanja prouc¢avanih nastavnih fenomena. Njegovo eksploatisanje u praksi
iziskuje od nastavnika odli¢no poznavanje i vjeStinu primjenjivanja najraznovrsnijih
struéno-didakticko-metodi¢kih moguénosti, a indukuje intenzivnu misaonu aktivnost
ucenika izraZzenu kvalitetnim samopregalackim radom i ve¢om motivacijom. Efikas-
nost principa poliformnosti zasniva se na evidentnoj psiholoskoj ¢injenici da prom-
jene i raznovrsnost u radu osvjeZavaju nastavu, a monotonija uglavnom indukuje
slabljenje interesovanja i pojavu pasivnosti i dosade. Zato u nastavi matematike
princip poliformnosti treba da ima univerzalnu ulogu, koja bi bila prezentovana
oplemenjivanjem nastave raznovrsnim sadrZajima, sredstvima, postupcima i meto-
dama. Kada je rije¢ o sadrZajima, misli se na izbor takvih zadataka koji omogucava-
ju veci broj raznolikih pristupa pri njihovom rjeSavanju i koris¢enju ociglednih sred-
stava. Medutim, organizovanje takvih casova zahtijeva adekvatnu primjenu polifor-
mnosti metodskih oblika i metodskih pojedinosti nastave, tj. njihovih varijacija na
istom nastavnom c¢asu. Metodski oblici i metodske pojedinosti koje nastavnik plani-
ra i primjenjuje tokom nastave baziraju se na pravovremenom pulsiranju didakti¢kih
principa, $to se ispoljava u njihovom istovremenom poliformno-kohezionom dejs-

tvu, tj. integralnom dijalekti¢kom jedinstvu. [5]

1. Primjeri inovacija u nastavi matematike osnovne i
srednje Skole

Pogledajmo kako je mladi K. F. Gaus sabrao prvih 100 prirodnih brojeva. Dok
je ucitelj ocekivao da ucenici sabiraju redom svih prvih sto brojeva, on je zadatak
rjesio na sljedeci nacin:

1+2+3+---+100=1+2+3+---+50+51+---+98 +99+100
=(1+100)+(2+99)+ (34+98) +---+(50+51)=50-101 = 5050.
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Prethodni primjer moZemo iskoristiti da po¢nemo razgovor sa ucenicima i o
drugim moguénostima rjeSavanja istog zadatka. Tacnije, ucenike treba pitati da i
zadatak mogu rjeSiti jo§ na neki efikasan nacin. Ako daci ne mogu da otkriju novu
heuristiku, treba im postaviti pomo¢no pitanje Sta bi se desilo ako bi udruzivali
parove brojeva da prave zbir 100. Nakon toga bi neki od njih mogao lako do¢i do
novog rjeSenja. U svakom slucaju, treba insistirati na toj konfucijanskoj mudrosti da
od daka kroz njihova razmiSljanja i aktivosti otkrijemo i druga rjeSenja.

1+2+34+--4+100=1+2+3+---+50+51+---+98+99+100
=(1+99)+2+98)+(3+97)+---+(49+51) + (50 +100)
=49-100+150 =4900 +150 =5050.

Naravno, da ovo nije kraj price, jer se zadatak moZe rjeSiti i na sljede¢i nacin:

1+2+3+---+100=1+2+---+10+
+(10+1+10+2+---+10+9+10+10) +

+20+1+20+2+---+20+9+20+10) +

+(90+1+90+2+---+90+9+90+10) =
=(1+2+34+---4+10)-10+(14+24+3+---+9)-100 =
=55-10+450-100 =550+ 4500 = 5050 .

Ovaj karakteristicni motivacioni peimjer pruZa nam N1

mogucénost da ucenike upoznamo sa istorijskom pricom o

rezultatima Pitagorine Skole, Gr€ke matematike. q

Ao F

Pitagorejci su isticali kako su unaprijedili matematiku n n
iznad komercijalnih osnova. O tome svjedoCe sljedeci
primjeri o njihovim znanjima iz aritmetike i dokazi u kojima

o . Slika 1.
su koristili geometrju. [1]

1. Evo kako su otkrili ¢emu je jednak zbir prvih n prirodnih brojeva:
S =1+2+3+---+n.
Koriste¢i se znanjem o povrsini pravougaonika i slikom 1 oni su utvrdili da je:
n-(n+1)
—
Dkle, Gausov zadatak mozemo rjeSiti i po formuli za sumu prvih 100 ¢lanova

aritmetickog niza, tj.: S, = wzooﬂ) =5050.

2-S = n-(n+1), odakle je: =

,»Bez mnogo pretjerivanja moZe se kazati da je ideju o A
strogim potpunim dokazima ¢ovjecanstvo dobilo od jednog

covjeka i jedne knjige: od Euklida i njegovih ,Elemena-

ta“.[1] I danas je proutavanje elementarne planimetrije jos

uvijek najbolja prilika da se usvoje ideje strogog dokaza.
Tesko da se mozZe na¢i poznatiji primjer od teoreme: U sva-

Slika 2.

169



Poko G. MARKOVIC

kom je trouglu zbir unutrasnjih uglova jednak 180°. Slici 2, koja je uobicajena prati-
lja ovoga dokaza, ne treba mnogo objaSnjavanja. Tjemenom A povucena je paralela

Slika 3a Slika 3b
sa stranicom BC. Uglovi kod B i C jednaki su odgovaraju¢im kod A (kako je to

prikazano na slici) jer su naizmjenic¢ni uglovi medusobno jednaki. Zbir tri unutra$nja
ugla trougla jednak je zbiru tri ugla sa zajedni¢kim tjemenom A koji grade opruZen
ugao.

Ovim je teorema dokazana. Vecina nastavnika, vjerovatno, ovim zavrSava pri-
¢u o dokazivanju ove poznate teoreme. Medutim, uvijek postoje oni koji pojas$njava-
ju ,,jasno smatrajuci da je za istinsko razumijevanje problema potreban dinamicki
pristup istom. O ¢emu se zapravo ovdje radi? Cuveni ameri¢ki psiholog DZorZ Ber-

kli smatra: [2] ako ovu trideset drugu teoremu iz Euklidovih ,,Elemenata“ demons-

A A
N

Slika 3¢

trira na taj nacin $to ¢e povuéi paralelu sa jednom stranicom tog trougla kao na slici
2 ili na slici 3a, $to ¢e pokazati da ekvivalent ta tri ugla kao zbir daje polovinu kruga
(opruZen ugao) treba ista¢i da veli¢inu uglova ne treba uzimati u obzir, ¢ime se
dokazuje da teorema vaZzi za svaki trougao.” ,,Medutim, poznati predstavnik gelstal-
tistickog pravca u psihologiji Rudolf Arnhajm kaZe da ovako dokazivanje svakako
ima prakti¢nu vrijednost, ali za misljenje je vaZno da opStost teoreme postane oci-
gledna, a da to nije ba$ vidljivo iz uopS$tavanja kod takvog statickog pristupa prob-

lemu, pogotovo ako to predodavamo udenicima starijeg uzrasta (osnovne $kole).[2]

Zato on predlaZe da se slika 3a transformiSe u sliku 3b tako Sto ¢e dvije strane trou-
gla zamisliti kao krakove neograni¢ene duZine koji mogu da se okrecu u tacki oso-
vine, nezavisno preko Citave polovine kruga, pri ¢emu oni bez obzira na poloZaje
obrazuju tri odsjecka koji kao zbir daju istupolukruznu cjelinu. Kada se jedan ugao
poveéava, njegov susjed se automatski u odgovaraju¢oj mjeri smanjuje. StatiCan
pojam zamjenjen je dinami¢nim. Teorema nije samo zamiSljena kao opsta, ve¢ je
kao opStu i opaZamo.

Evo jos§ jedan dinamicni pristup dokaza ove Cuvene teoreme koju moZemo
demonstrirati u¢enicima starijeg uzrasta osnovne skole.
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Za ovu interpretaciju dovoljno je imati jednu dacku olovku i sliku proizvoljnog
nejednakostrani¢nog trougla i primjeniti kompoziciju izometrijskih transformacija
rotacija i translacija naizmjeni¢no kao na slici 3¢. Pri ovom
dokazivanju Koristili smo prikriveno Plejferov aksiom
paralelnosti. Slicno prethodnom primjeru koriSéenjem jo$
jednog ekvivalenta aksiome paralelnosti, tj. da je zbir unut-

raS$njih uglova u bilo kojem trouglu konstantno jednak, ovu
teoremu moZemo dokazati i na sljedeci nacin:

Neka je o+ S+ y =S zbir uglova u proizvoljnom trou-
glu AABC. Ako na stranici AB izaberemo proizvoljno tacku
D razli¢itu od A i B, kao na slici 4, lako je uoditi:
2-S=a+0+y,+y,+o+fB=a++y+180°=5+180°]

erje 0+¢=180° a ¥ +y, =y, pa je ocigledno S =180°,
Sto je trebalo dokazati.*

,»Na jednom od ¢asova uvjeZbavanja gradiva u I razredu
gimnazije u jednoj modernijoj varijanti heuristi¢ke metode
Georga Polye od ucenika sam zahtijevao, da birajuéi proizvo-
ljno ta¢ku D u ravni crteZa, pokuSaju pronaci jo§ neki nacin
dokazivanja ove teoreme. Kao rezultat takvog samostalnog

rjeSavanja datog problema proistekao je sljedeéi algoritam Slika 6.
dokazivanja tog ¢uvenog Euklidovog stava.

Ako pretpostavimo da je zbir svih unutrasnjih uglova u svakom trouglu kon-
stantno jednak S, Sto je ekvivalent aksioma paralelnosti, posmatrajuéi sliku 5 lako
je uociti da je:

S=a+p+y=0,+a,+ B+ 5, +7+7,.kaoi

3-S=a,+B+0+ B, +y, +u+y +a,+E,H.

3-S=a,+a,+ B, +5,+y,+7,+5+u+¢e, odnosno,

3.8 =8+360°, paje: S=180°, §to je i trebalo dokazati.

Ovo dokazivanje ima jo§ dvije varijante izbora tacke D.

U prvom slucaju, kada tacka D pripada nekoj od pravih kojima pripadaju
stranice trougla spolja, tj. tako da raspored tac¢aka bude npr. A-B-D. Ovaj dokaz je
slican onome sa slike 4. A sada pogledajmo polozaj kada tatka D ne pripada
pravama kojima pripadaju stranice AABC, niti njegovoj unutrasnjosti kao na slici 6.
Tada posmatrajuci trouglove: AABE, ABDE, ADCE, ACAE , AABC i ABDC, lako
je vidjeti da je

4-S=o+p+o+B+6,+e+0,+y,+v+y+a, +u,
paje 4-S=2-5+360° ,tj. S=180°. [3]
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U svim prethodnim dokazivanjima koristili smo neki od ekvivalenata petog
Euklidovog postulata.

V Euklidov postulat: Neka se svaki put, kada prava pri presjeku sa dvijema
drugim pravama sa kojima na istoj strani gradi unutrasnje uglove ¢iji je zbir manji
od dva prava ugla, ove prave sijeku sa one strane sa koje je taj zbir manji od dva
prava ugla.

Nastavnici konstantno treba da insistiraju na tome da ucenici zadatake rjeSava-
ju na razlicite nacine, i da ih geometrijski interpretiraju kad je god to moguce ¢initi.
Ovo je znacajno zbog toga Sto tako formiraju kod njih naviku da probleme fleksibil-
no posmatraju iz razli¢itih ,uglova“ i dinamicki ih sagledavaju i samostalno
rjeSavaju. Geometrijsko interpretiranje — ,,skiciranje®, veoma je znacajno zato S$to
slike imaju osobinu integralnosti. One u jednom trenutku govore sve i tako
stabilizuju naSe unutra$nje predstave, Sto indukuje brzo i jasno poimavanje i
razumjevanje konkretnih nastavnih zadataka.

2. Empirijska evaulacija nekih modela primjene
inovacionih elemenata u nastavi matematike osnovne
i srednje Skole

U ovom poglavlju opisa¢emo, posmatrajuéi iz ugla sopstvenih empirija, efekte
nastave pri uvodenju i primjenjivanju neobi¢nih raritetnih i inoviranih matemat¢kih
sadrZaja (konkretno, pored navedenog, prezentova¢emo i jedan primjer iz srednjos-
kolske prakse.

,,Posmatraju¢i problematiku primjene inovacionih elemenata u nastavi mate-
matike osnovne i srednje Skole, nakon viSedecenijskog iskustva u neposrednoj nas-
tavi matematike, ne mooZemo da se odupremo utisku ¢udenja izraZenog pitanjem:
Zar je moguce da pored takvog bogatstva, cijelog spektra razlicitih, elegantnih, jed-
nostavnih i lijepih metodolo$ko-matemati¢ki inoviranih sadrZzaja, poput prethodno
navedenih i mnogih sli¢nih primjera nijedan od njih nije pronaSao svoje ,,mjesto pod
suncem** nekog modernog udzbenika, priru¢nika ili zbirke zadataka.* [4]

Ako je to tako, a uglavnom je tako, kada su u pitanju udZbenici, prirucnici i
zbirke zadataka matematike osnovne i srednje Skole i gimnazija, onda ne treba da
nas ¢udi ¢injenica da je mali broj nastavnika u neposrednoj nastavi spreman da nesto
radikalnije mijenja, a kamoli samoinicijativno inovira u tom procesu.

Mislimo da je tesko dati odgovor na pitanje: Zasto je to tako?

Da li je u pitanju neadekvatna stru¢nost nastavnika, tj. nezadovoljavajuci kvali-
tet njihovih tzv. primjenljivih i procesnih znanja u smislu modernih klasifikacija npr.
Marazanove taksonomije znanja?
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Da 1i neko, ko ne umije da pliva, moZe nauciti nekoga ko ne umije da pliva, da
pliva?

Po naSem misljenju, sa velikom vjerovatno¢om moZzemo u prvom slucaju dati
potvrdan, a u drugom odri¢an odgovor na postavljena pitanja.

»Opravdanje* za takvo stanje u nastavi osnovne i srednje Skole moglo bi se
potraZiti u razli€itim ¢iniocima, prije svega u slabom kvalitetu odgovarajuc¢ih znanja
iz metodike nastave matematike, a takode i nepostojanju raznovrsne metodicko-
matematicke literature i kvalitetnih stru¢nih metodolosko-matematickih ¢asopisa, u
kojima bi bili prezentovani istorijsko-filozofsko-razvojno-inovacioni, a istovremeno
moderni psiholosko-didakticki teoretski i prakti¢ni trendovi itd.

Vise puta smo se u nasoj viSedecenijskoj praksi licno uvjerili, kada su ucenici u
pitanju, da su oni uvijek spremni i rado prihvataju promjene u nastavi, posebno raz-
novrsnost pri objaSnjavanju (dokazivanju), tj. inovirane, jednostavnije i ljepSe prika-
zane matematicke sadrZaje.

Sve vrijeme tokom bavljenja nastavom matematike tragali smo za inovacijama
i raritetnim poliformnim metodoloSkim prezentacijama mnogih matematic¢kih feno-
mena 1 ispitivao njihove efekte na razbijanje formalizma u nastavnom procesu, i
njihov doprinos na kvalitet i trajnost uc¢enickih znanja.

Rezultati takve nastave, u svjetlu inovacionih komponenti, ogledali su se kako
u boljem razumjevanju i usvajanju predenih sadrzaja, tako i u znatnom povecanju
interesovanja i aktivnosti u¢enika na ¢asovima matematike, sa posebnom teZnjom ka
samostalnom, kreativnom radu.

Nastava matematike, ,,zacinjena‘“ inovacionim elementima, svojim dinamic¢kim
pristupom, tj. kompletnim sagledavanjem i razumijevanjem datih problema omogu-
¢uje ucenicima da jasnije proniknu u sustinu problema odvikavajuéi ih od Sablon-
skog rjeSavanja zadataka i samim tim znac¢ajno doprinosi stvaranju trajnih znanja.

Nakon eksperimentalnih provjera na Casovima matematike osnovne Skole
(seminarski radovi i diplomski radovi studenata, tj. provjere ucinka inovacija na
razbijanje formalizma u nastavi matematike i dinamiziranje i aktiviziranje tog proce-
sa) u svim slu¢ajevima, gdje su bili pridodati inovacioni i raritetni elementi, efekti
interaktivnog metodickog pristupa neizostavno su indukovali dinamicko, sveobu-
hvatno sagledavanje problema, Sto je kona¢no implikovalo radanje kvalitetnih i
trajnih znanja. Eksperimenti su potvrdili pozitivne efekte inovacija u nastavi mate-
matike, koji su bili identi¢ni onim, do kojih sam doSao licnim iskustvom (naveséu
jedan primjer).

,Konkretno, kada je u pitanju nastava trigonometrije, ona se u gimnazijama
matematickog smjera realizuje u okviru teme Trigonometrijske funkcije (54 casa) u
drugom razredu. Umjesto uobicajenog dokaza iz udzbenika ucenicima sam primje-
nom Ptolemejeve teoreme izveo teoremu:

Akosu a i S takviuglovidaje O<a+ <7, tadaje:
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sin(@+ fB) =sina - cos f+sin f-cosx.

Na jednom od casova obradili smo klasi¢ni
nacin dokazivanja, a nakon njega smo pokazamu

inovaciju koriS¢enjem ideje o jediniénom rombu.
Ucenicima se dopala jednostavnost ovoga dokaza

koji neposredno proistiCe primjenom razloZive

jednakosti povrSine romba sa dva para podudarnih

trouglova i jednim pravougonikom (slika 7), tako da
su sami u svoje sveske odmah napisali sin(a+ £)=P i

P=cos -sin S+ cosa-sina(sina—sin ) - (cos f —cosa) =sina - cos S +sin S-cosa,
odakle slijedi polazno tvrdenje.“[3]

Ucenici su, kroz uvjeZbavanje u pocetku polusamostalno, a potom samostalno
jednostavnim transformacijama izvodili ostale adicione formule. Pokazavsi im kako
se na drugaciji nacin od onoga na koji su je oni izveli moZe dokazati teorema o tran-
sformaciji zbira kosinusa u proizvod (Sto je detaljnije opisano u radu P. G. Marko-
vi¢, ,,Geometrija u funkciji razbijanja formalizma u nastavi matematike* (2006) i D.
G. Markovi¢, ,,Geometrijskim poliformizmima* (2006)) zahtijevali smo da pogod-
nim transformacijama, koriS¢enjem dokazane teoreme izvedu sve adicione teoreme.
Vedina ucenika je uspjesSno otkrila te algoritme.

,Prezentovana na ovaj nacin prica o adicionim teoremama se prolongirala za
jedan do dva ¢asa. Medutim, iako se broj ovih ¢asova povecao na ustrb ¢asova uvje-
Zbavanja, efekti takve nastave ogledali su se kako u boljem razumjevanju i usvajanju
predenih sadrZaja, tako i u znatnom povecanju interesovanja i aktivnosti u¢enika na
¢asovima matematike, sa posebnom teZnjom ka samostalnom, kreativnom radu.”[3]

Zakljucak

Dakle, na osnovu sopstvenih iskustava koja imaju snagu bar jednog eksperi-
menta i nekoliko eksperimentalnih potvrda u vidu seminarskih i diplomskih radova
studenata (2009/2010 Skolske godine), tj. radova Diferencirana nastave pri rjesava-
nju problemskih zadataka iz matematike u III razredu osnovne $kole, Ane Stijepo-
vi¢, i Primjena aktivne nastave u nastavi matematike u niZim razredima osnovne
Skole, Snezane Séeki¢, i njihovih evaluacija u neposrednom prakti¢nom radu sa
ucenicima, smatramo da uvodenje inovacionih elemenata, posebno ako su dati u
,svjetlu® poliformnih geometrijskih tumacenja, daje izvanredne rezultate u procesu
usvajanja matematickih sadrZaja na svim nivoima nastave.
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THE EXAMPLES OF THE APPLICATION OF DIDACTIC PRINCIPLE OF
POLYFORMISM IN THE TEACHING OF MATHEMATICS

Summary. This paper deals with the teaching of mathematics and especially the principle of
polyform introduced with geometrical, arithmetical and algebraic interpretation in the function of
making the teaching process more dynamic. Also we tend to give the students the occasion to
continuously have the chance for the original and creative thinking and to develop habits of inde-
pendent polyform thinking, critical evaluation and reasonable generalisation.

Key words: Principle of polyformism, geometrical polyformism, conbine polyformism,
methodological innovations, breaking of formalism.
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APPLYING /MAGINE LOGO PROGRAM IN TEACHING

Summary. Trainee teachers get acquainted with the Imagine Logo programming language
within the frames of the subject Information Technology. With the help of this programme stu-
dents can produce among other things different plane figures.

In the course of teaching Geometry in lower primary classes exemplification is inevitable in
forming basic geometrical concepts. We can compile the necessary, varied materials and tasks for
developing and testing children — depending on the subject matter of instruction — with the help of
Imagine Logo.

In my presentation I am going to introduce the methodological concerns of teaching and ap-
plying this program.

Key words: Imagine Logo, turtle graphics, primary educations, informatics, geometry.

Introduction

In my presentation I am going to give examples for applying the Imagine Logo
program in the teaching and learning process.

During the first years of primary teaching, activity and experiencing are very
important. In the course of lower primary education the various forms of work, co-
operative techniques play a significant role. The aim is that students get experience
from real actions and that they have a versatile concept image. Teachers should be
able to create the possibility of real activity through activating as many channels as
possible which ensures maintaining students’ continuous attention. Imagine Logo
program helps in all these.

Imagine Logo program

The Imagine Logo program can be used extensively and it can be applied with
students of different abilities and with all age groups.
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The Imagine Logo Program was produced by Andrej Blaho, Ivan Kalas,
Lubomir Salanci, Peter Tomcsdnyi in 2001. The Hungarian version was compiled by
the ELTE TeaM labor: Abonyi-Toth Andor, Turcsdnyi-Szabé Mdrta, Windisch
Jozsef in 2005.

The introduction of the program

Logo is developed for children in order to help them express their thoughts and
ideas, their algorithm and create their models. (Logo: derives from the Greek word
’logos’, meaning: reason, science) The Logo programming language and its peda-
gogical principles were elaborated by the American MIT mathematician and com-
pute scientist, Seymour Papert. Papert was influenced by the ideas and experiments
of Piaget".

The success of Logo in education was brought by the spreading of turtle graph-
ics. Logo means a pedagogical environment in which children can do their own
discoveries while gaining new knowledge. The turtle can be controlled by the com-
puter keyboard: it moves forward or backwards, turns right or left with a certain
angle, lifts its pen, puts it down while making different figures on the screen. The
students give commands to the turtle and so they are able to check the consequences
of their thinking. After observing the effects of their commands they can modify
them if necessary.

Logo “knows” everything, like the high-level programming languages. The fi-
nal program is built up from the individual components like modules. The writing of
a program can be divided into logical units. Both bottom-up and top-down strategies
can be applied.

Imagine Logo was supplied by a native language vocabulary, because children
can express themselves easiest in their mother tongues. Besides this the program can
also be used with English instruction.

Program structure

The upper part of the screen is the drawing window (Figure 1.), in the centre of
which (in the origo of the coordinate system) the turtle can be found. In the lower
part of the screen (after a question mark) the instructions for the turtle can be typed.

! the Swiss developmental psychologist and philosopher
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Egjl  Szerkesztés Ablak  Beallitasok Lap Sugé

aHM®& | a0mi-6-8-| ¢ nEe &

Figure 1. The Imagine Logo program structure

Students of the Eotvos Jozsef College can learn about the Imagine Logo pro-
gramming (in the 6™ semester) in the course called “Informatics in education™.

Areas of application

—  for drawing (plane figures, geometrical figures, pictures, shapes, patterns
— making programs),

— logic games,

— learning and practising words and expressions,

—  compiling music,

— editing images,

—  making animations.

The use of Imagine Logo Program in the teaching
process

Drafting tasks (turtle graphics)

During the first four years of teaching mathematics in primary education there
are divers possibilities for applying this program.

Teachers can mainly use it in the field of geometry and also preparing for the
lessons (worksheets, visual aids). With the help of this program students can demon-
strate their solutions in the case of certain geometrical problems (for example draw-
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ing two-dimensional figures corresponding to given terms). However, the later can
be expected from upper class students.

In lower primary classes essential concepts are dealt with in geometry, for ex-
ample: triangle, tetragon, quadrate, rectangle, pentagon, hexagon, circle, cube,
prism, pyramid, sphere, symmetry. The development of these concepts is a long
process which goes on after the fourth year. To fully understand these concepts stu-
dents need to solve and perform all kinds of tasks, and study diverse examples.

We can draw and create in the field of geometry with this program:

—  Drawing and presenting different plane figures: square, rectangle, triangle,
circle, thombus, parallelogram, trapezoid, polygon.

—  From plane figures new plane figures, producing complex figures, pat-
terns.

—  Reflections.

— Different body meshes: cube, rectangular, prism, pyramid, cylinder, cone.

—  Ground plan of buildings.

—  Front-view, top-view and side-view pictures.

—  Perspective drawings of buildings.

—  Drawing plane figures with given coordinates: in the 5™ and 6" forms.

Logic games

Logo has many different logic games (e.g. Building blocks, Hexagon). After
learning the language of programming, teachers training students can make their
Oown programs.

The games are interesting and can be managed easily when teaching mathemat-
ics at primary schools, they serve as useful tools of motivation.

The Imagine Logo program makes differentiation possible, we can work with
weaker or more talented learners with different tasks or within the frame of different
forms of work. It develops creativity, the skills of solving problems and critical
thinking, helps in forming the ability of abstraction.

Fields that can be developed with the help of the program:

—  orientation in the quantitative relations of the world,
—  systematization of knowledge,

— the use of the media of knowledge,

—  self-motivated creation,

— communication,

—  self-regulation.

Building blocks: In the game figures need to be reproduced after a model (Fig-
ure 2.), and different construction games can be practised.
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Figure 2. Building blocks logic game

Children need to reproduce the figure seen in the picture. The elements can be
coloured to the given colour.

Hexagon: Using game hexagon logical thinking is needed. In the game white
and blue hexagons form another bigger hexagon. The hexagon that students click on
will change the neighbouring hexagon’s colour to the opposing. The aim is that all
hexagons should turn white.

New game

Figure 3. Hexagon logic game
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Learning and practising words and expressions: with word puzzle
game

£5 iras S —— : - T

APPLE

Figure 4. Word puzzle game
(The word puzzle game created using Imagine Logo program.)

By moving letters from the left words and expressions can be compiled on the
right side of the screen (Figure 4.). It can be mainly used with third-grade children
when learning new words, concepts and expressions, synthetizing previous knowl-
edge through free associative thinking in the Hungarian language classes and in
environmental studies.

When making the program different types of fonts can be used. Another ver-
sion of the program can be prepared when words are grouped around concepts.

Compiling music

Imagine Logo has a built-in music compiling system (Figure 5.), to be started
by typing instruction scale. The notes can be placed in the appropriate point on the
sheet music in the Compile music window, the instrument can be chosen, the tempo
(time) can be set and it’s possible to listen and modify the edited melody.
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Figure 5. Compile Music structure

Clicking on any of the keyboard keys, the value of the currently selected note
appears in the music field.

It can be used in the lower grades for recognizing tones and, in the 5™ and 6"
classes for illustrating the system of absolute sounds.

Editing images

Imagine Logo program has a built-in image editor (Figure 6.). Using it you can
create images (e.g. Windows bitmap), drawings and modify (e.g. reflection arbi-
trary). The image editor is easy-to use, allows children a rapid acquisition, experi-
ence success and most importantly evolves their creativity. The drawing tools are

similar to the devices used in the Paint program.
& Imagine =

E&l Seerkesztés Ablak Bedllitisok Lap Sugé
aH#é ¢  aDmae-% & uip B BE
M Ho44L% & 1112 | aFataratl—

Figure 6. Image Editor
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Making animation (LogoMotion)

In the Imagine Logo program own stories, games and animations can be pre-
pared. LogoMotion (Figure 7.) is a high level picture and animation editor. It allows
creating, modifying and animating picture sequences, which can then be used as the
shape of turtles.

LogoMotion offers excellent opportunities such as drawing, painting, text writ-
ing and standard geometric shapes inserting tools.

£ LogoMation - madar - #1 - 710x53 [200%)]
Fif Soerkesztés Mécet Rajrolbc Rendexd  Sigd

S~ 9w e R CR e P

Figure 7. LogoMotion structure

Creating animations:

1.  Traditional animation creating technique. The different phases of the
movement sequence can be prepared and played, as an animation. Logo-
Motion will repeatedly replay the frames in an endless loop making the il-
lusion of a continuous movement.

| =2 | ¢ e e

2. You can also create animations by changing the shape of the turtle (there
are turtles with several phases) and assigning any movement and rotation.
(Own backgrounds to the animations can be created e.g. in the image edi-
tor.)
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Applying Imagine Logo program in teaching

For example: competition (Figure 9).
Clicking on the throw button, the turtles step the same steps that the randomly
appearing number shows (1-6). The winner is the one which hits the finish line first.

Start [ Finish—owere]

S

Figure 9. The animation created with the Imagine Logo program

Summary

Imagine Logo program is the tool of individual and collective acquisition and

transmission of knowledge.

-  The program can be used for acquiring the knowledge of informatics
(programming), but can be applied in the experimenting, creative acquisi-
tion of other subjects (Mathematics, Language and Literature, Song and
Music) as well.

- Mostly in Mathematics, in the subject matter of Geometry it helps to dem-
onstrate exercises, to compile tasks or ranges of tasks (even on digital
boards).

- Personal games, animations can be prepared.
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TAMAS GYORFI

MPUMEHA TPOTPAMA /MAGINE LOGO'Y HACTABU

Pesume. Bynyhu yautessu yros3Hajy ce ca IporpaMckuM je3ukoMm Imagine Logo y OKBUPY
HactaBHOT npenMera Mudopmanuone texnonoruje. [Tomohy oBor mporpama CTyIeHTH MOTY ja
cTBapajy, u3Meljy ocraior, pasnmuure reomerpujcke Qurype. Y HacTaBu reoMeTpHje y HIDKUM
paspeiiMa OCHOBHE ILIKOJIE JIaBabe NPHUMeEpa je HEONXOJHO 32 CTHULAKE OCHOBHUX II0jMOBA M3
reomeTpHje. Pa3nuuuTi noTpeOHM MaTepHjasii U 3aJaly 3a I0y4aBame U TECTHPabE JeLe — y
3aBUCHOCTH OJf HACTABHE jeJIMHUIE — MOTY ce NPUKYIHTH y3 nomoh mporpama Imagine Logo. Y
OBOM pasy Guhie mpescTaB/beHH METOJOJIOIIKH aCIeKTH HACTaBe M IIPUMEHE OBOT IPOrpama.

Kmwyune peyu: Imagine Logo, Tpaduka, o0CHOBHO 00pa3oBame, HHPpOpMaTHKa, TeOMETpHja.
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GEOMETRIJSKE OPTICKE ILUZIJE

Apstrakt. Geometrijske opticke iluzije su vrste iluzija u kojima covjekov vizualni sustav
netocno interpretira geometrijska svojstva geometrijskih tijela, ploha i ostalih geometrijskih obje-
kata. Postoje raznovrsne geometrijske optic¢ke iluzije u kojima dolazi do razlicite percepcije geo-
metrijskih likova, veli¢ine i oblika, poloZaja i oblika linija promatranog objekta ili viSe interpreta-
cija identi¢ne geometrijske strukture. U radu je napravljen pregled koji sadrzi izbor najvaznijih
geometrijskih optickih iluzija. Dana je podjela geometrijskih optickih iluzija prema neuroloskim
vizualnim mehanizmima koje ih uzrokuju. Objasnjene su neke najvaznije matematicke opticke
iluzije poput Muller-Lyerove iluzije, horizontalno-vertikalne iluzije, Penrosinog trokuta, Shepar-
dovih stolova, Akiyoshinih rotiraju¢ih zmija i druge. Geometrijske opticke iluzije koriste se u
likovnoj umjetnosti, fotografiji, arhitekturi i grafickom i modnom dizajnu. Javljaju se u djelima
drevnih kineskih slikara poput Gu Hongzhonga, renesansnog slikara Leonarda Da Vincija, kao 1
suvremenog umjetnika M. C. Eshera i brojnih drugih.

Kljucne rijeci. geometrijske opticke iluzije, percepcija, geometrijska svojstva, umjetnost.

Uvod

Geometrijske opticke iluzije su perciptivne varke koje su uzrokovane nesavrse-
noséu covjekovog vizualnog sustava. Pritom iluzija moZe biti uzrokovana perceptiv-
nim mehanizmima u oku koje prikuplja vizualne informacije ili djelovanjem mozga
koji obraduje dane informacije stvaraju¢i predodzbu koja se ne podudara s realno$¢u
(Luckiesh, 1965). Geometrijske opticke iluzije su vrste iluzija u kojima vizualni
sustav neto¢no interpretira geometrijska svojstva geometrijskih tijela, ploha i ostalih
geometrijskih objekata. Postoje raznovrsne geometrijske opticke iluzije u kojima
dolazi do razlicite percepcije geometrijskih likova, veli¢ine i oblika, poloZaja i obli-
ka linija promatranog objekta ili viSe interpretacija identicne geometrijske strukture.

Geometrijske opticke iluzije pojavljuju se u likovnoj umjetnosti, fotografiji,
arhitekturi i grafickom i modnom dizajnu. Najpoznatija umjetnicka opticka iluzija je
osmjeh da Vincijeve Mona Lise (Bohrn i sar., 2010). Mona Lisa skriva osmjeh ako
se gleda njeno cijelo lice. Medutim, ako se promatra¢ usredoto¢i na Monalisine o¢i,
na njenim ustima pojavljuje se osmijeh (Slika 1).
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Slika 1. Na slici Leonarda da Vincija Mona Lisa se smije ako se gleda u njene oci

Svaki dvodimenzionalni prikaz trodimenzionalnog vanjskog svijeta temelji se
na iluziji trodimenzionalnosti prostora. Dizajner ne mozZe stvoriti trodimenzionalan
prikaz na dvodimenzionalnoj povrSini. Stoga nastoji prikazati dubinu i volumen
predmeta koriste¢i se iluzijom koju postiZe vjeStom upotrebom boja i linija.

Covjekov mozak nastoji vizualne podrazaje interpretirati kao smislene cjeline.
To postiZe uoCavanjem poznatih oblika i zakljuéivanjem u skladu s njima. No, pos-
toje oblici koji mogu biti interpretirani kao viSe razli¢itih poznatih predmeta, poput
patke i zeca na poznatoj iluziji Josepha Jastrowa (Slika 2). U ovom slucaju, lijevi dio
objekta moZe podsjecati na zecje usi ili patkin kljun. Ostatak slike je napravljen tako
da se zapravo pomocu obje verzije mogu percipirati smislene cjeline.

Slika 2. Patka-zec iluzija Josepha Jastrowa

Od sredine 19. stolje¢a do danas osmisljen je veliki broj geometrijskih opti¢kih
iluzija. Brojni znanstvenici, umjetnici i dizajneri svakodnevno konstruiraju nove
opticke iluzije. U poznatim svjetskim muzejima organiziraju se izloZbe autora opti¢-
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kih iluzija. Na temu optickih iluzija na internetu je izloZen veliki broj radova suvre-
menih umjetnika.

U ovom poglavlju napravljen je pregled koji sadrZi izbor samo nekih najvazni-
jih geometrijskih optickih iluzija. Same iluzije klasificirane su u tri skupine koje
sacinjavaju sadrzaj potpoglavlja. Podjela geometrijskih optickih iluzija napravljena
je prema neuroloskim vizualnim mehanizmima koje ih uzrokuju.

Uzroci nastanka vizualnih iluzija povezani su s nainom funkcioniranja cjelo-
kupnog vizualnog sustava (Gibson, 1950). Stoga, neuroznanstvenici vrlo intenzivno
proucavaju geometrijske opticke iluzije istrazujuéi njihove uzroke. Na taj nacin
dobivaju nova saznanja o nacinu na koji ¢ovjekov mozak tumaci podatke pristigle iz
vanjskog svijeta, koje prima putem organa vida.

Vecina neuroznanstvenika smatra da Covjekov sustav percepcije ima svrhu
pruZiti covjeku informacije na temelju kojih svijet moZe doZivljavati kao smislenu,
organiziranu cjelinu (Ross & Plug, 1998; Gillam, 2000; Carlson, 2010). Da bi ta
zadaca bila postignuta, vizualni sustav ne interpretira podatke potpuno identi¢no
njihovim realnim svojstvima. Nije teSko zakljuciti da to nije ni moguce, s obzirom
da se vanjski svijet neprestano mijenja. Primjerice, automobili, ljudi i Zivotinje i
brojni drugi predmeti vanjskog svijeta su u neprestanom kretanju. Oni se pribliZava-
ju ili udaljavaju u odnosu na vidno polje promatraca. Time u promatracevom oku
percipirana slika povecava ili smanjuje. Medutim, to ne znaci da ¢e vizualni sustav
priblizavanje ili udaljavanje nekog objekta protumaciti povecavanjem ili smanjiva-
njem tog istog objekta. Bez obzira nalazio se odredeni predmet u blizini ili daleko
od promatraca, veli¢ina promatranog objekta percipira se konstantnom.

Vizualni sustav ne funkcionira na principu jednostavnog zbrajanja svih vizual-
nih podrazaja. Takav nacin percepcije ne bi adekvatno ispunjavao ¢ovjekove osnov-
ne potrebe jer bi covjekov mozak bio pretrpan informacijama. U tom slucaju Covje-
kovo snalaZenje u svijetu bilo bi ograni¢eno. Stoga, mozak selekciju podataka koje
prima putem osjetila.

Postoje neurolo$ki mehanizmi koji osiguravaju konstantnost vizualne percepci-
je geometrijskih oblika. Spomenuti mehanizmi mogu se podijeliti na:

a) mehanizam koji uzrokuje konstantnost veli¢ine;

b) mehanizam konstantnosti oblika.

Mehanizmi konstantnosti veli¢ine i konstantnosti oblika uzrokuju pojavljivanje
brojnih geometrijskih optickih iluzija (Bence, 2009).

Takoder, odredene vizualne strukture mogu inducirati privid kretanja iako je
sama struktura stati¢na.
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Konstantnost velicine

Mehanizam konstantosti veli¢ine je sklonost vizualnog sustava da poznate
objekte percipira u skladu s njihovom realnom veli¢inom, neovisno o njihovoj uda-
ljenosti od promatraca.

Pomocu opisanog mehanizma konstantnosti vizualne percepcije mogu se pro-
tumaciti brojne vizualne iluzije, poput Muller-Lyerove iluzije (Howe & Purves,
2005). Na slici 3 prikazana je spomenuta iluzija.

Muller-Lyer iluzija

7

ZATVORENA OTVORENA
STRELICA STRELICA

Slika 3. Muller-Lyerova iluzija

Muller-Lyerova iluzija jedna je od najstarijih geometrijskih optic¢kih iluzija.
Konstruirana je 1889. godine. Na slici se duzina omedena zatvorenim strelicama
percipira kra¢om od svoje realne vrijednosti. S druge strane, duZina omedena otvo-
renim strelicama doima se duljom nego Sto jest. Richard Gregory tumaci uzroke ove
iluzije kao pogresku koja nastaje usljed pogreSne primjene principa konstantnosti
veli¢ine (Gregory, 1997). Zbog nepostojanja trece dimenzije mozak konstruira pros-
tor oko figure. Gregory zastupa misljenje da covjekov vizualni sustav nastoji sacu-
vati konstantnost veli¢ine objekata na 2D slici, koriste¢i pritom 3D princip konstant-
nosti veli¢ine. Naime, strelice kojima je omedena duZina na$ vizualni sustav percipi-
ra kao kutove trodimenzionalnih objekata, usljed ¢ega dolazi do pogresne interpreta-
cije duljina duZina. Na sljedecoj slici zorno je predocen opisani princip (Slika 4).

A

Slika 4. Muller-Lyerova iluzija u 3D

U perspektivi na slici 4, vizualni mehanizam nastoje¢i sacuvati konstantnost
veli¢ine, percipira liniju koja je udaljena od promatra¢a duZom od linije koja je blize
promatracu.

Ponzova iluzija prikazuje dvije jednake duZine koje su omedene pravcima (Sli-
ka 5). Gornja duZina se ¢ini duzom od donje duZine. Ovu iluziju prvi je pronaSao
talijanski psiholog Mario Ponzo 1911. godine (Shiraev & Levy, 2007).
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Slika 5. Ponzova iluzija

Ponzo je postavio hipotezu da ¢ovjekova percepcija ovisi o pozadini na kojoj
se predmeti nalaze. Dvije okomite linije vizualni sustav interpretira kao paralelne
linije koje se u nastavku produzavaju. Sli¢no Zeljeznickoj pruzi koja je usmjerena u
daljinu. Stoga se gornja vodoravna duZina ¢ini udaljenijom od donje duZine. Na taj
nacin je vizualni sustav, s ciljem sauvanja konstantnosti veli¢ine, percipira duZom
od donje linije.

Njemacki psiholog Adolf Fick proucavao je nacine na koji ¢ovjek percipira
jednostavna geometrijska svojstva. Prvi je uocio i opisao horizontalno-vertikalnu
iluziju u svojoj doktorskoj disertaciji objavljenoj 1851. godine (Finger & Spelt,
1947). Na slici 6 koja prikazuje horizontalno-vertikalnu iluziju prikazane su dvije
duZine jednakih duljina. DuZina koja je postavljena vertikalno percipira se duljom
od duZine koja je poloZena horizontalno.

Slika 6. Horizontalno-vertikalna iluzija

Von Colani dokazao je da je horizontalno-vertikalna iluzija uzrokovana meha-
nizmom konstantnosti veli¢ine (Von Collani, 1985).

Suvremeni nizozemski slikar M. C. Escher Cesto koristi geometrijske opticke
iluzije u svojim radovima (Al Seckel, 2004). Primjerice, u litografiji Vodopad iz
1961. godine (Slika 7) prikazano je kako voda istjece iz podnoZja vodopada. Escher
iluziju temelji na opti¢koj iluziji koju uzrokuje mehanizam konstantnosti veli¢ine,
koja se postiZe vjeStom konstrukcijom odnosa dubine i Sirine pozadine. Da bi posti-
gao spomenuti odnos, Escher koristi proturjecne proporcije koje u konacnici stvaraju
dojam vizualnog paradoksa.
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Slika 7.. Litografija Vodopad M. C. Eschera, 1961.

Escherov Vodopad nadahnut je opti¢kom iluzijom poznatom kao Penrosin tro-
kut (Slika 8), koji je prvi osmislio Svedski umjetnik Oscar Reutersvard, 1934. (Pen-
rose & Penrose, 1958). Matematicar Roger Penrose istu iluziju samostalno je osmis-
lio i popularizirao 1950. Penrosin trokut prikazuje tri grede, koje se sijeku pod pra-
vim kutom ali joS uvijek tvore trokut. Opisana konstrukcija krsi nekoliko zakona
geometrije. Primjerice, za Penrosin trokut ne vrijedi da je njegov zbroj kuteva 180°.

Slika 8. Penrosin trokut

Konstantnost oblika

Sklonost vizualnog sustava da percipira oblike neovisno o kutu pod kojim se
objekt nalazi u vidnom polju promatraca naziva se mehanizmom konstantnosti obli-
ka.

Jedna od najpoznatijih optickih iluzija koja se temelji na mehanizmu konstant-
nosti oblika je iluzija Shepardovih stolova (Slika 9) prvi je opisao Roger Shepard
1990. godine (Shepard, 1990).
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Slika 9. Shepardovi stolovi

Na slici 9 prezentirana su dva stola ¢ije plohe su potpuno identi¢nih dimenzija.
Duljina i Sirina ploha predocenih stolova su jednake duljine. Medutim, drugi stol
percipira se znatno kra¢im ali istovremeno i Sirim od prvog stola. Iluzija nastaje
usljed teZnje vizualnog sustava da sacuva konstantnost oblika trodimenzionalnih
objekata koji su prikazani u dvodimenzionalnom prostoru.

lluzija Shepardovih stolova moZe se i drugacije protumaciti pomocu teorije
Adolfa Ficka prema kojoj vizualni sustav ima tendenciju da vertikalne linije percipi-
ra duZim od istovjetnih horizontalnih linija.

W. Tyler pronasao je i druge paradoksalne elemente koji su povezani s Shepar-
dovom iluzijom, poput nagiba ploce, nedostatak percepcije dubine i percepcije zadnje
noge od stola (Tyler, 2011). Isti autor pronalazi slicne vizualne elemente u kineskom
slikarstvu starom viSe od 1000 godina (Tyler, 2011). Kineski slikar Gu Hongzhong iz
razdoblja koje je poznato po nazivu Pet dinastija i deset kraljevstava (907-960) koristi
geometrijsku strukturu Shepardovih stolova u klasicnom djelu ,,Vecernji banket Han

Slika 10. Gu Hongzhong : Vecernji banket Han Xi-zai-a
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Jastrow iluzija prikazuje dvije potpuno identi¢ne figure (Slika 11). Jastrow ilu-
ziju osmislio je Robert Jastrow 1889. Godine (Jastrow, 1892; George, 1998).

Slika 11. Donja B figura doima se ve¢om od gornje A figure iako su obje jednake veli¢ine.

Jastrow pojavu iluzije pripisuje €injenici da gornja strana donje figure B leZi u
blizini donje strane gornje figure A. S obzirom da je gornja strana figure B duZza od
donje strane figure A, figura B ¢ini se duzom. Prethodno tumacenje temelji se na
pretpostavci lokalne usporedbe veli¢ina, koja se nastoji interpretirati globalno. Kod
ove iluzije oblik jednog objekta utjece na percepciju drugog objekta.

Ebbinghausova ili Titchnerova iluzija primjer je iluzije u kojoj dolazi do izra-
Zaja relativnost percecije veliCine. Otkrio je njemacki psiholog Hermann Ebbingha-
us. Ovu iluziju je popularizirao Edward Titchner 1901 (Roberts i sur., 2005).

Slika 12. Ebbinghausova iluzija

Na slici 12 lijevi i1 desni narancasti krugovi identi¢ne su veli¢ine. Lijevi naran-
Casti krug koji je okruzen velikim plavim krugovima percipira se znatno manjim od
identicnog desnog narancastog kruga koji je okruZen malim plavim krugovima.
Tluzija dokazuje da percepcija veli¢ine predmeta ovisi o okruZenju u kojem se pred-
met nalazi. Efekt je znatno slabijeg intenziteta kod djece mlade od 10 godina
(Doherty i sar.).

Fraserovu spiralu (Slika 13) prvi je opisao britanski psiholog James Fraser
1908. godine (Fraser, 1908). lako se ¢ini da lukovi koji se preklapaju spirale koje
idu u beskonacnost, to je samo niz koncentri¢nih kruZnica.
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Slika 13. Fraserova spirala

Ovaj efekt uzrokuju mali koso postavljeni paralelogrami razlicitih svjetlina i
dimenzija koji se pravilno ponavljaju (Popple & Sagi, 2000).

Fraserova spirala predstavljala je inspiraciju brojnim umjetnicima poput Jonat-
hana Gibbsa. On koristi jednostavne spiralne oblike poput Fraserove spirale i ribe u
kombinaciji s linearnim unakrsni

Slika 14. Jonathan Gibbs, Jellow Fish Spiral

Na istom principu kao i Fraserova spirala zasniva se i tzv. caffe wall iluzija
(Slika 15). Iuzija je prvi put opisana 1898. godine kao ,,iluzija djecjeg vrti¢a“ (Pier-
ce, 1898). Ponovo je otkrio Richard Gregory 1973. godine (Gregory & Heard,
1979). Prema Gregoryju ovaj efekt nalazio se na zidu jednog briselskog kafi¢a koji
je posjecivao €lan njegovog labaratorija. Kompozicija ove iluzije sastoji se od para-
lelnih linija koje su odijeljene crnim i bijelim kvadratima koji se pravilno ponavlja-
ju. Spomenuti crno-bijeli kvadrati uzrokuju pogresnu percepciju paralelnih ravnih
linija koje se percipiraju kao iskrivljene.
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Slika 15. Caffe-Wall iluzija

Zgrada u Melbourneu (Slika 16) kao i brojna druga arhitektonska ostvarenja
inspirirana su ovom iluzijom.

Slika 16. Zgrada u Melbourneu inspirirana caffe-wall iluzijom

lluzije kretanja

Iluzije kretanja javljaju se u situacijama u kojima promatracev vizualni sustav
percipira prividno kretanje promatranjem stati¢énog stimulusa. U ovim situacijama
pomak se percipira iako nema gibanja slike po retini oka. Ova vrsta geometrijske
opticke iluzije iznimno je sloZena te moZe biti uzrokovana razli¢itim parametrima,
poput razlic¢itih vremena procesiranja odredenih karakteristika stimulusa u mozgu,
periferna retinalna percepcija, lateralna inhibicija, neregistrirane karakteristike sti-
mulusa, dinamicka kromatska aberacija, krivo interpretirane karakteristike (Faubert
& Herbert, 1999; Backus & Orug, 2005; Conway i sar., 2005).

Japanski znanstvenik Akiyoshi Kitaoka autor je brojnih efekata koji induciraju
iluziju kretanja (Kitaoka, 2002; Kitaoka & Ashida, 2003). Djelo ,,Rotiraju¢e zmije*
najpoznatija je Kitaokina optic¢ka iluzija (Slika 17). Prezentirana je 2003. godine kao
dio Kitaokine Op-Art umjetnosti. [luziju kretanja rotiraju¢ih zmija uzrokuje ucestalo
ponavljanje kruZne strukture geometrijskih oblika i kontrast upotrebljenih boja. Boje
povecavaju intenzitet efekta iako se iluzija kretanja postiZe i koriStenjem akromatske
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sive. Efekt se najsnaZnije doZivljava kada se slika promatra u cjelini. Fokusiranjem
pogleda na pojedina¢ni krug unutar slike, iluzija kretanja prestaje te se slika doZiv-
ljava staticnom. Brojni Akiyoshini radovi prezentirani su u internetskoj galeriji
,»Akiyoshi's illusion pages".

Slika 17. Kitoakine Rotirajuce zmije

Rotiraju¢e zmije dio su vizualnih efekata kretanja koji nastaju na periferiji vid-
nog polja. Efekti ovog tipa poznati su pod nazivom periferni pomak (Peripheral
drift). Fraser i Wilcox prvi su konstruirali i protumacili vizualni efekt perifernog
pomicanja 1979. godine (Slika 18) (Fraser & Wilcox, 1979).

Fraser, A. and Wilcox, K. J. "Perception of illusory movement" Nature Vol. 281 18 October 1979

pp. 565-566

566

Slika 18. Efekt perifernog pomicanja Frasera i Wilcoxa

Backus i Oruc istraZivali su ovu klasu efekata 2005. godine (Backus & Orug,
2005). Pokazali su da iluzija nastaje usljed adaptacije oka na kontrast i svjetlinu na
razli¢itim dijelovima slike. Signali koji generiraju dozivljaj kretanja kod receptora
pokreta, generiraju se usljed brojnih ponavljanja stati¢nih asimetri¢nih elemenata.
Pritom dolazi do brzih promjena aktivnosti kod receptora pokreta. Conway i niz
drugih autora dopunili su rezultate vezane uz promatrani efekt. Njihova istraZivanja
potvrdila su hipotezu da brzina i smijer efekta najviSe ovisi o odnosu osvjetljenosti
pojedinih stati¢nih elemenata promatranog objekta (Conway i sar., 2005).

Deeley Beau osmislio je 2012. iluziju ,,Spinning vortex* koja je uzrokovana
orijentacijom pojedinih elemenata stimulusa (Slika 19). Kao posljedica orjentacije,
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promatrana slika percipira se kao kruZni vrtlog koji se giba s lijeva prema desno iako
su svi elementi slike stati¢ni.

Slika 19. Kruzni vrtlog (spinning vortex) Deeleyja Beaua

Zakljucak

Sve grane matematike povezane su s problemima koji se javljaju u ,,realnom
svijetu”. Matematicka znanja uspje$no se primjenjuju u mnogim podrucjima ljud-
skih djelatnosti. Geometrijske opticke iluzije su vizualni fenomeni u kojima se geo-
metrija povezuje s likovnom umjetno$¢u i dizajnom. Umjetnici i dizajneri koji kons-
truiraju geometrijske opticke iluzije u svojim radovima koriste znanja iz geometrije.
S druge strane, opticke iluzije ukazuju i na sloZenu prirodu vizualne percepcije
geometrijskih svojstava objekata. Stoga je geometrijske opticke iluzije korisno
implementirati u sadrZaj nastave matematike kako bi se polaznici upoznali sa opisa-
nim sadrZajem. Navedena problematika ima posebnu vrijednost za nastavu matema-
tike na svim obrazovnim ustanovama koje su svojim programom usmjerene prema
likovnoj umjetnosti, dizajnu ili arhitekturi.
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GEOMETRIC OPTICAL ILLUSIONS

Summary. Geometric optical illusions are a form of illusions in which a person’s visual sys-
tem incorrectly interprets geometric features of geometric shapes, surfaces and other geometric
objects. There are different geometric optical illusions in which different perception of geometric
shapes, size and forms, position and line form of the observed object or more interpretations of the
identic geometric structure occurs. This paper presents the overview of the choice of the most
important geometric optical illusions. It contains the division of geometric optical illusions accord-
ing to neurological visual mechanisms which cause the illusions. Furthermore, it contains the
explanations for some of the most important mathematical optical illusions such as Muller-Lyer
illusion, vertical-horizontal illusion, Penrose triangle, Shepard’s tables, Akiyoshi’s rotating snakes
and other. Geometric optical illusions are used in visual arts, photography, architecture as well as
graphic and fashion design. They appear in the works of ancient Chinese painters such as Gu
Hongzhonga, Renaissance painter Leonardo Da Vinci as well as in the works of modern artist M.
C. Esher and many others.

Key words: geometric optical illusions, perception, geometric properties, art.
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USE OF FREE SOFTWARE IN MATHEMATICS CLASSES AND
PRESENTING THE RESULTS OF THE RESEARCH

Summary. Does the technical equipment of the classrooms bring better results in mastering
the teaching program by the students?

To answer this question we conducted a research which will be presented in this paper, and
will determine the quality of knowledge which the students get, when learning the topic “Con-
struction of triangle and quadrangle”, with use of free software Geogebra and informatics-
mathematics approach, by comparing the achieved results on the diagnostic and the final test, of
the experimental and the control group. The experimental group of students is learning the topic
with use of free software and constructions made on computer, and the control group on classic
way with ruler and caliper and constructions made in notebook. By now, this kind of research was
successfully made on one generation of students. Now with the use of online tests we are expand-
ing the research on new generation of students. The results that we will get from the research, we
will summarize in statistical tests, which can help to compare the results obtained on the testing
between the two groups of students, and also to compare with the results obtained from the past
researches.

Key words: free software, construction, ICT, online test, compare.

Introduction

Good technical equipment of the educational institutions in Republic of Mace-
donia and permanent education of the teaching staff for using of ICT in education,
lead to positive climate for the using of ICT in teaching, both from the teachers, and
from the students. But for us to have real applying of ICT in the teaching, we need
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to use informatics — mathematics access for performing of the teaching, where the
preparations are made from active educators who are good IT specialists and
mathematicians, and the students are actively included in performing the teaching
with use of ICT.

Why to apply ICT in the teaching of mathematics?

Because the students and the teachers use and communicate between each other
with computers, mobiles, tablets... so it’s good to use them in the teaching; because
it develops creative thinking by the students, helped by the teachers; because the
proofs for the theorems and the tasks with use of free softwares, we can visually
show them on a monitor; because the IT is our reality that we live in.

With the use of the free software Geogebra, we will present one characteristic
example from the theme “Construction of a triangle” which can be resolved practi-
cally and shown visually (Stojanovska L, Trifunov Z, 2010), and then we will pre-
sent the results that are acquired from the research, in which are included two
groups, one group uses Geogebra for realization of the teaching contents from the
same theme (Ligelfjard T, 2011), and the other group uses classical way without
applying of ICT.

Goal of the research

Main goal of the research that is conducted and presented in this topic is de-
termining the quality of the knowledge gained by the students, while learning the
theme “Construction of a triangle”, with the applying of ICT and informatics —
mathematics access, opposite to the classical way of processing the theme and the
knowledge gained by the students, through comparing the results achieved on the
diagnostic online test and the final test, of the experimental and control group, which
are sublimated in statistical tests and evaluation of the hypothesis for the mathemati-
cal expectation when known dispersion of the data.

Example on Construction of triangle with use of ICT

First, let’s see one example from construction of a triangle how can be resolved
with applying of Geogebra.

To resolve a constructive task, it means to draw some geometric figure with
help of given tools for drawing. Ancient Greeks considered that “real geometric
construction” is the one that can be done only with ruler and calipers (Samardziski
A., 1988). In our schools we learn only constructions with ruler and calipers, that’s
why in this topic we will look only at these constructions. In practice there are con-
structions with one ruler, with two rulers, with one caliper or with other tools, which
won’t be examined here.
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Resolving of one construction task isn’t consisted only of the drawing, con-
structing the figure, but often in the answer of the question how to perform the con-
struction and to proof that the construction is possible, while solution of one con-
struction task we will understand every figure that meets the conditions of the task.

Stages when resolving of construction tasks are: analysis, construction, proof
and discussion. As we have written before, resolving of construction tasks in this
topic we will present with the help of the free software Geogebra. We will look at all
four steps and we will make a comparing of the classical way of construction with
help of ruler and calipers, and construction with help of Geogebra.

Task

Construct right triangle if it has given height 4. and the subtraction of the legs
a-b (a>Db).

Analysis

In this example, we will make the analysis algebraic. Even in many examples
while analyzing we can use the free software and visually determine the dependency
of the given elements.

First step is to determine the hypotenuse c¢ (algebraic way) of the required tri-

angle, and the task will be simplified.
Let a —b=m . Square of the expression a —b=m is a* —2ab+b> =m’ ... (1)
a-b c-h

From the formulas for the area of a rectangular triangleP:T: 5

follows
a-b=c-h ...(2)

If in equation (1) we replace equation (2) and the Pythagorean Theorem
a’+b’=c’, we get ¢ —2ch, =m’, i.e. ¢’ —2ch, —m’ =0. Solution of the quadratic

2h, + (4R +4m’

2

equation through c isc,, = , after settling and review only the

positive solution we get ¢ =h, ++/h’>+m’ =h_+x , where x is the hypotenuse of a
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rectangular triangle with legs /4. and m. Then with intersect of semicircle above the
diameter ¢ and parallel line at a distance A, from c, is formed the third point.

Two lines on which are applied the segments m =a —b and hc
Ray through two points AQ

Circle k; with center 4 and radius m

Intersect of k| and ray AQ, point D

Line d, perpendicular line in point D of a line AD

Circle k, with center D and radius A,

Intersect of kyand ray d, point E

Ray through two points AE and segment AE = x
Circle k; with center E and radius £,
Intersect of kzand ray AE, point B (out of segment AE)

Perpendicular line in point B of a line AE. The procedures are repeated. Circle k, with
center B and radius Ac. Intersect of k, and the normal, point /. Line n, perpendicular
line in point / of a line BI.

Midpoint O on AB

Semicircle with center O and diameter AB

Intersect of semicircle and line n, point C

Triangle ABC

Proof

The Triangle ABC fulfils the set conditions, according to their size and positi-
on.

Discussion

If m >0, then the task has two solutions ABC1 and ABC2.
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~

-

If m =0, then the task has one solution ABC (Isosceles right triangle).
n d
Jn=a_b -—-

~
P
hC 4 A

Research

This new way of resolving construction tasks with the help of Geogebra is ap-
plied while realizing of teaching classes for construction of a triangle.

By random choice there are picked two classes with 30 students or 60 students
together on who the research is made. From the first class (experimental group) 26
students and 24 students from the second class (control group) agreed to allow their
results to be used in the survey. Thus, the sample size is 50 students divided into two
target groups.
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s =
SRS
S5 o3
5 2%
ST v O
Total 26 24 O First group Experimental B Second group Control
Table 1. Groups Graph 1. Groups

Students in both groups had studied solving constructive assignments in sixth
grade, elementary school. So first we gave online diagnostic test to determine the
initial knowledge of the students from the "Construction of a triangle" topic. In this
research, the experimental group studied the topic using the free mathematics soft-
ware Geogebra, to which the students were previously introduced, and the informa-
tion — mathematical approach was used throughout the teaching. The second group,
which is the control group, was taught in the traditional way for studying the same
topic, that is, with the help of a ruler and a compass. At the end of the topic, a final
test was made, which determined the newly acquired knowledge of students.

Statistical processing of the data

The data that is particularly relevant for the testing of the statistical hypotheses
concerning the main objective of this research in this paper is presented in the table
and graphic (Pachemska S., et al., 2014). Graphical view of the results of the stu-
dents from the experimental and the control group of the online diagnostic test are
shown on Histogram 1 and Histogram 2.

Arithmetic average: 75,38 Arithmetic average: 75,42
Standard deviation: 18,65 Standard deviation: 18,02
Scope: 26 Scope: 24

7 6
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5 ’f \\ 4

4 7 »- 2

3 -

2 o7 2 j

l l _
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Histogram 1. Results of the diagnostic test of the Histogram 2. Results of the diagnostic test of
experimental group the control group

208



Use of free software in mathematics classes

The average results of the diagnostic test of the two groups are approximately
the same. We use the t-test for evaluating the equivalence of the mathematical ex-
pectation.

Zero hypothesis: H,: E (X) = E (Y), where the signifier X is the random
variable "results of the students from the experimental group of the diagnostic test,"
the signifier Y is the random variable "results of the students from the control group
of the diagnostic test". E (X) and E (Y) are their respective mathematical expecta-

tions.

Alternative hypothesis:H, : E(X)#E(Y).

The scope of the samples is n, =26and n, =24 . The standard deviation o
assess based on the adjusted standard deviation of samples s, =19,02 and
s, =18,41. The estimation the standard deviation is ¢, =14,997 . The test value is
t=-0,006.

The level of significance of the testis @=0,05, 7, ., 05 =2,0114.

The critical domain is B=(—0;-2,0114)U(2,0114;4+<). We get
—0,006 >-2,0114 . Thus does not belong to the critical domain and we accept the

null hypothesis and reject the alternative hypothesis.

With probability of 95% we can conclude that both  groups have the
same initial knowledge of the given topic.

The results of the students from the experimental and control group for the fi-
nal test are presented Histogram 3 and Histogram 4. The average result on the final
test of the experimental group is higher than the average score of the control group.
We use the t-test for evaluating the equivalence of the mathematical expectation.

Arithmetic average: 85,38 Arithmetic average: 78,96
Standard deviation: 15,31 Standard deviation: 14,65
Scope: 26 Scope: 24

15 , 10
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d" s I' /
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40 50 60 70 80 90 100 40 50 60 70 80 S0 100
Histogram 3. Results of the final test of the Histogram 4. Results of the final test of the
experimental group control group
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Zero hypothesis, H,: E(X)<E(Y), where the random variables are “results

of the students on the final test” with signifier X for the experimental group and

signifier Y for the control group. E(X)and E(Y) are their mathematical expecta-
tions.

Alternative hypothesis, H, : E(X)>E(Y).

Standard deviations of the sample s, =15,62 and s, =14,96. Estimation of
the standard deviation o, =14,997 . The test value is #=2,301.

The level of significance of the test =0,05, 7, ., s =1,6794.

The critical domain is B =(1,6794;+c) . Comparing 2,301>1,6794, we see

that t penetrates deeply into the critical domain, and therefore we reject the null
hypothesis and accept the alternative hypothesis.

This means that with probability 95% we can conclude that the results of the
students after the learning the construction of a triangle with the information -
mathematical approach and the use of GeoGebra, are significantly better than the
results of the students that studied the same content using the classic way.

Does the use of ICT equally affect the quality of the knowledge that students
gain at all phases of solving the constructive tasks?

To answer this question, we compare the mathematical expectations for each of
the phases separately and determined which of the stages in solving constructive
tasks statistically differs from the obtained results. In the first three phases: analysis,

construction and proof, we use zero hypothesis H,: E(X)=E(Y), where the ran-
dom variables are: "results of the students on the final test at the appropriate phase"
with X for the experimental group and Y for the control group and alternative hy-
pothesis H, : E(X)#E(Y). The level of significance of the test & =0,05 giving the

critical domain B =(—0;—2,0141) U (2,0141;4cc) and whether the hypothesis Hgis

rejected or not?

At the analysis, t = 0,062, comparing 0,062 < 2,0141, the zero hypothesis isn’t
rejected,

At the construction, t = 0,085, comparing 0,085 < 2,0141, the zero hypothesis
isn’t rejected,

At the proof, t = — 0,174, comparing — 0,174 > — 2,0141, the zero hypothesis
isn’t rejected.

The fourth phase: discussions, we use zero hypothesis H,: E(X)<E(Y) and
alternative hypothesis H,: E(X)>E(Y). The level of significance of the test
a=0,05 giving the critical domain B = (1,6794;+c) and whether the hypothesisHy

is rejected or not?
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At the discussion, t = 2,828, comparing 2,828 > 1,6794, the zero hypothesis is
rejected.

In the results that the students scored in the first three phases the zero hypothe-
ses is not rejected and with 95% probability the results statistically do not differ and
depend on the method of teaching. In the fourth phase the null hypothesis is rejected
and with accuracy of 95% the alternative hypothesis is accepted showing that the
results from the first group statistically differ when compared to the results of the
second group. The results achieved in the final test of the experimental group are
better than the results of the control group, which were confirmed by the t-test.

Conclusion

In this topic using the laws of statistics it is shown that, performing the teach-
ing for construction of a triangle with help of informatics technology and free soft-
ware GeoGebra, significantly improved the knowledge of students. Also it con-
firmed the expectations from this research that, the intergraded approach of using
the information — communication technologies in visualizing the problems with
information — mathematics approach for processing of the contents, positively im-
pacts the quality of the knowledge on the students.

Bettering the knowledge can be connected with the gaining of motivation for
learning the subject mathematics with use of the computers, visual assets and anima-
tions which can be made by the students.

After finishing the processing of the teaching content an anonymous survey
was made, on which were asked questions about the way of performing the teaching
and should this way of processing the teaching contents of mathematics continue.
92% from the students were satisfied and showed desire to process the next teaching
contents with informatics — mathematics approach.

Using of informatics technology and free softwares for teaching mathematics,
contribute to have positive changes at the teachers and the students.

Positive changes at the teachers are: motivated teacher for work, a lot of differ-
ent opportunities for achieving the educational goals, more quality made prepara-
tions, more initiatives for self-improvement.

Positive changes at the students are: increased activity of the students while on
class, motivation for learning, opportunity for mutual cooperation, acquiring of per-
manent and applicable knowledge.

Using of informatics technology and informatics — mathematics approach while
realizing the teaching, we can say that leads to, teachers and students use the infor-
matics technology as a learning tool, and not as a goal in itself, because it contrib-
utes for bettering the quality of the knowledge on the students.
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YMNOTPEBA BECTIJTATHOI COPTBEPA Y HACTABN MATEMATUKE
N PESYNTATU NCTPAXUBAHA

Pesume. Jla mu TexHn4Ka omnpema y ydrnoHunu obe3belhyje Oosbe pesynrare y caBiafaBamy
HacTaBHOT nporpama? Jla GMCMO OJArOBOPHIIM Ha OBO MHUTAH-E, CIIPOBEIIM CMO HCTPAXKUBAKE KOje
heMo y OBOM pajy MpeACTaBUTH U Koje fie oKa3aTh KBAaIUTET 3Hama KOje yYCHUIHU cTHYy yuehu
HacTaBHy jenununy “‘Koncrpyucame Tpoyria u uerBopoyria” y3 kopumiheme GecruiaTHOr cod-
TBepa I eoie6pa n nHHOPMATHIKO-MATEMATHYKOT TIPUCTYTIA, ynopehuBameM 100HjeHUX pe3ynTara
0 KapaKTepUCTHUKaMa M (pUHAIHOT TecCTa, KOJ eKCIICPUMEHTAIHE U KOHTposHe rpyne. Excnepu-
MEHTaJIHa Tpyla y4YeHHKa je y4uia OBy HACTaBHY jeMHHIly y3 momoh OecruiatHor codTBepa U
KOHCTpYKIHja ypal)eHHX Ha KOMIIjyTepy, a KOHTPOJIHA Ipylia Ha KJIaCHYaH HauKH, IOMONy JIekHpa
U IIecTapa U KOHCTpyKuuja ypalhenunx y cBecuu. OBaj THI HCTPaKUBama 0 Cajla je YCIELIHO
CIIPOBEJICH Ca jeTHOM IeHepanujoM yuyeHnka. KopunrhemeM ,,0H JajH* TecToBa caja CMO MPOLIHU-
PHIIM UCTPXHUBAE Ha HOBY TeHEpalljy ydeHHKa. Pe3ynTate koje heMo NJOOUTH y MCTpaKHBamy
o0jenuHnheMo y CTaTHCTUYKMM TECTOBHMA KOjU MOTY Jia JONpPHUHECY yrnopehusamwy pesynarara
J0OMjeHNX Ha TecToBMMa U3Mel)y JiBe Ipyrie ydeHHKa, alld U ynopehiBamy ca pe3ynraTima Iper-
XOJIHUX HCTPaXKHUBaIba.

Kmwyune peyu: GecrmatHu copTBep, KOHCTpYHCamke, HH(POpMaIMOHa TEXHOJIOTHja, ,,0H JajH
TecT, ynopehusame.
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AHAJIN3A NCKYCTBA U HAMEPE YTTOTPEBE PAYYHAPA
Y HACTABN MATEMATWKE BYAYhUX YYUTEJbA U
HACTABHUKA MATEMATWKE

Aiiciupaxii. Ilnib 0Be CTyAHje je 1a ce UCTPaKH UCKYCTBO M HaMepa yHnoTpede pasinuuTux
KOMIIjyTEpPCKHX TEXHOJIOTHja y HACTaBH MaTeMaTuke Meljy OynyhuM yduresbiMa U HaCTaBHHIMMA
marematuke y Cpbuju. Bpcre koMmjyTepcke TEXHOIOTHje KOje CMO UCITUTHBAIN Cy OHE OJ] 3Haya-
ja 3a 1mocTH3ame TPaAUIHOHAIHNX [IMJbEBa HACTAaBE, KA0 M 3a LEIOXKUBOTHO yuewe. Ty cranajy
HporpamMu 3a noGoJbllame ehUKACHOCTH HPOLeca y4erma, JPWI M IPaKcy, pa3Boj YYCHHUKHX
capa/JHUYKUX W OPraHM3alMOHHMX BELITHHA 32 paj y THMOBHMA WM MHIMBUIYyaJIn3alHjy y4crwa
ydeHuKa. [Ipakca y HacTaBH MaTeMaTHKe yKasyje Ja OM TO MOTJIO YKJbYYHTH aKTUBHOCTH Kao IITO
Cy: MPOjeKIfja TOTOBUX IPE3CHTALHja, Pa3B0j HOBHUX Mpe3eHTaluja, KopHiihemne CIIPeMHIX MOJIe-
Ja 3a CHMYJAlHjy, pa3Boj HOBHUX MoJena, ynorpeba OHJIajH-TECTOBA, KpeUpame HOBHX TECTOBA,
ynotpeba Bukuja win apyrux Web 2.0 TexHosoruja 3a pasmeHny uHpopManuja, KOMyHUKALH]y U
capa/IHUYK{ THMCKHU paJi Ha pa3Bojy MPOjeKTa U peliaBame npobdiema. Pax uma 3a Lk 1a aHau-
3Upa YTHIIaj UCKYCTBA HA HaMepy ynoTpeOe MOMEHYTHX KOMILjYTEePCKUX TEXHOJOTHja y HACTaBU
maremaTtuke. [loganu cy npukymbenn ox 455 Oynyhnx HacTaBHHUKA KPO3 CAMOM3BELITAjHE YITHT-
Huke u aHammupanu kopumihemem CIICC cratuctuakor codreepa. Mehy ydecHunmma je 6miio
67.9% (309) 6ynyhux yuurespa, 1ok je 32.1% (146) 6wno Gyayhux HacTaBHHKAa MaTeMaTHKE.
Pa3marpaHe cy MMILTHKALHje 32 HACTaBY MaTeMaTHKe.

Kwyune peuu: nactaBa matematuke, Oyayhu HacTaBHUIIM MaTeMaTHke, Oynyhu ydutesby,
Hamepa ynoTpede TEXHOJIOTHje, TEXHOJIOLIKO HCKYCTBO.

YBopa,

VY naHalmeM CBETY, KaJla Ce YHTABO JPYIITBO TPAHC(HOPMHIIIE W3 UHIYCTPH]-
CKOr Yy MH(OPMATUYKO WIH , APYIITBO 3Hama” Tj. ,,JUTHTATHO 100a”, hamuma je
NMoTpeOHO TPYKUTH YCIIOBE 3a pa3B0j KOMIIETEHIMja 3a ICJI0O)KUBOTHO YUYCHE KOje
he M Out morpebHe y 21. Beky. YueHuke Tpeba ocriocoOUTH Ja ce CHaylase mpej
3axTeBMMa Kako MpoQecHOHAIHOI Tako M rpaljaHcKor JKMBOTA, Ja MpOHAJIa3e HH-
(hopMmarmje, BpIle CENEKIH]y, Ja KPUTHYKH MHCJIE, pa3yMejy IpUpoy MoaTaka, jaa

213



BEPUIIA MUY TUHOBUR

3Hajy KOjU Cy IOJIalld BEPOJIOCTOJHHH, Jia 3Hajy /1a Pa3MKy]y YHICHULE, Aa YMEjy
Jla MX UCKOPUCTE y KOHCTPYKIHUjH 3HAMKa 3a OTpede CBaKOJHEBHOT JXUBoTa. M3 Tor
pasiora je BaxxHo hake mpunpemuty 3a 21. BeK ¥ KO BUX Pa3BUTH HOBE KOMIIETCH-
IIMje Koje MPOMHKCY]y CTaHaapau oopa3oBHe TexHonoruje. MehyHapoaHo yapyxeme
3a MpUMEHy TexHojoruje y obpasoBamy (International Society for Technology in
Education ) pa3Bmiio je HOBe cTaHgapae oOpa3oBHE TEXHOIOTH]E 32 YICHUKE U HAC-
taBauke (ISTE, 2007; ISTE, 2008) kxoju mo3uBajy Ha MHTETPaIjy TEXHOJIOTH|EC Y
KOHTEKCTY CaMuX mpeaMmeTHux obsactu. [loceOHO ce mcThye 3Hayaj pa3Boja Bell-
THHA KOJI YUE€HHKa Kao 1TO cy: (1) KpeaTuBHOCT M CTBapasallTBO, (2) KOMYHUKAIIH-
ja u capanma, (3) ucTpakuBauka U MHPOpMaUoHa (IYESHTHOCT, (4) KPUTHUYKO pa-
cyhbuBame, (5) pernraBame npodiieMa W JIOHOIICHE OJIyKa, (6) TUTHTATHO IpKaB-
JbAHCTBO U TEXHOJIOIIKA OTIEPATHBHOCT M Pa3yMeBamb¢ KOHIICTIATA.

[To3nato je nma je 3a pa3BUjame CIIOCOOHOCTH pelllaBama MpodiieMa y MIKOIH,
aKTHBHO yuelnhe y4eHUKa y pellaBamby MaTeMaTHUKHUX MPOOJieMa BaKaH MPEIyCIIOB
MOYEBIIH jOIII 0] OCHOBHOT 00OpaszoBama (NCTM, 2000). MaTematuka, Kao jefaH oj
OCHOBHHX TIPEJMETA, MOACTHYE U HETYje Pa3B0Oj MOMEHYTHX BEIITHHA, TOCEOHO Kajia
Cy y IMTamky pelaBame IpodiieMa, KPUTHIKO MUIUJBCH:E, KPEaTUBHOCT U Capaimba.

Ca npyre ctpane, National Council of Teachers of Mathematics (NCTM, 2000,
p. 24) HaryamaBa Jia je TEeXHOJIOTHja O]l CYIITHHCKE BaXXHOCTH Y HACTABU U YUCHY
MaTeMaTHKe, 1a OHA YTHYe Ha MaTeMaTUKy Koja ce yuu U yHanpelhyje yueme. Ymor-
peba TexHONOrUje Ha oAroBapajyhn HaYMH MOXKE OMOTYHHTH aKTHBHO y4errhe yde-
HHUKA Y HACTaBU MaTeMaTHKE, Ca YICHUKOM Y IICHTPY.

VY Ty CBpXY, TpaH3UIHjE ca TPAAUIIMOHATIHO OPjeHTHCAHE HACTABE 3aCHOBAHE
Ha TpeaBakbuMa ca HaCTaBHUKOM Y IICHTDPY, Ha MHOBAaTUBHY HAcTaBy 3aCHOBaHY Ha
TEXHOJIOTH]jH, Ca YYCHUKOM Yy IEHTPY, 00pa3oBHE pedopMe MO3MBajy Ha pa3Boj H
IPUMEHY TEXHOJIOIIKY MOJPKaHUX YCIIEIIHUX MporpaMa 3a o0pa3oBame HACTaBHH-
ka (UNESCO 2002). ¥V 3aBUCHOCTH OJ] TOT'a KOJIMKO HAaCTaABHHUILIM KOPHUCTE payyHape
U Ha KOjU HAYMH, YYCHUIIM MOTY 0OJb¢ Pa3BHTH CBOje KOMIETeHIHje 3a 21. Bek.
Kako 6u mocTuriu pa3Boj OBHX HOBHX BEHITHHA, OATOBapajyha ymorpeda TeXHOIo-
rdja 3acCHOBaHUX Ha Kopuiihemy padyHapa y o0pa3oBamy CYIITUHCKU je BaKHA W
cTOra MPHUXBaTake HACTABHUKA M KOpHUIIheme y CBAKOJHEBHO] TIPAKCH j€ OJ1 KJbY4-
HOT 3Ha4aja.

Kako 6u ce koj Oyayhux HacTaBHHKA pa3BUIIC MO3UTHBHE HaMeEpe Ja KOPUCTE
padyHap Tpeba J0OpPO OCMHUCIHUTH MPOrpaM HBHXOBOT IIKOJIOBAka HA CTyIHjaMa Kao
U CTPYYHOT yCaBpIllaBama HACTABHHUKA KOjU pazae. To je TiaaBHM pasiior mro (GoKy-
CHpaMo Hallle aHAJIN3e Y OBOj CTYAMjU Ha WCIHUTUBAKE NPUXBaTamka padyHapa Oy-
nyhnx yuuTesba M HACTAaBHHKA y HACTaBU MaTEMaTHKE 3a IMPBH IHKIYC OCHOBHE
IIKOJIE.
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[MonasHe Teopunjcke OCHOBE UCTPAXMBaAHA
[TpuxBaTame TEXHOJIOTHjE U UCKYCTBO

Hctpaxusama y Cpouju (Dimitrijevi¢ u cap., 2012) yka3syjy Ha TO Jja HacTaB-
HUIIA MAaTEMATUKE TEXHOJOTHjy YIJIAaBHOM KOPHCTE HEJOBOJHHO U HEAJIEKBATHO y
CB0jOj HACTaBH, KaKO y OCHOBHUM TaKo M y CPEAUM IIKOJaMa. AyTopu Takohe
TBpIE 1a je 3a eUKacCHy MHTETPALNjy TEXHOJOTHjE Y HACTABHOM IIPOIIECY, U3y3eT-
HO BaXKHO J1a ce 00e30e/1e YCIIOBY JIa c€ HACTaBHMIIM YHAIIPe 100po MpUIIpeMe Ipe
3arociema y HaCTaBy.

Kana je y nutamy HacTaBa MatemaTrke y 21. BeKy, jacHO je J1a Cy HaCTaBHUIIH
[I0J] CTAJIHUM IPUTHUCKOM Ja KOPUCTE CaBpeMeHE MH(OPMAIIMOHO-KOMYHHKAIIMOHE
TEXHOJIOTHje KaKo 300r moTpede na hanu cTekHy 3Hama U BemTHHE Koje hie M outn
noTpeOHe Y MOJECPHOM JAPYIITBY, TaKO W 300T MOTCHIMjaJTHHX BPEIHOCTH OBHX
TEXHOJIOTHja Kao anara y yuewy. Junaupum (Yildirim, 2000) je yrBpano na HacTas-
HUIIM KOjU BUIIIE KOPHUCTE padyHape OOMYHO pa3BHjajy MO3UTUBHE CTABOBE U HAMEPE
yrnoTpede IITO MPOMOBUIIIE BUXOBO Jajbe Kopulheme padyHapa y npodecroHa-
HUM o0aBe3aMa, Kao IITO Cy MOJydYaBame W aJMUHHUCTpanmja. 3aTo je MmoTpedHO,
Oynyhum HacTaBHUIIIMA 00€30€IUTH CBE MOTPeOHE MPEIyCIIOBE U aIeKBaTHO 00Opa-
30BambE U MPAKCY, KaKO OM OMIIM y CTamy Ja KOPHUCTE padyyHap Y HACTABH Ha aJIeKBa-
TaH HauuH. Kako 6u mpemycnoBu Ommm obe36ehenn moTpebHO je naeHTHGUKOBATH
NPEAUKTOpPE BHUXOBE HaMepe ymoTpede padyHapa y HACTaBU, U Y OBOj CTYIHjH JKe-
JIMMO JIeTaJbHUjE UCITUTATH YTUIIA] UCKYCTBA KA0 MPEAUKTOPA.

Be3 003upa Ha cTame TeXHOJIOMIKOT HAPeTKa y IIKOJIaMa, CTETIeH KOpHUIIhema
TEXHOJIOTH]E JIOCTA 3aBHCH TOTa Jla TN HACTAaBHUIIM NPUXBaTajy TexHonorujy (Huang
and Liaw, 2005). UctpaxuBama o npuxsataky UKT y oOpa3oBamy yriaBHOM ce
(dokycupajy Ha WHIUBUIYaTHO INPHUXBATAIE TEXHOJOTHjE MPOyYaBAEM HaMepe
yrmotpebe TexHonoruje kao 3aBucHe Bapujabie (Drent and Meelissen 2008; Her-
mans et al., 2008; Milutinovi¢, 2010; Pierce and Ball 2009; Teo 2009b). Kibyunu
pasior 3a npoydaBame Hamepe Oymyher HacTaBHHMKA Jla KOPUCTH padyHap je HmeHa
cnocobHoCT TipeBuhama kopulthewme padyHapa y OymyhHocTH, jep je moka3aHo jia
HaMmepe yTudy Ha cTBapHy ynoTtpeOy (Venkatesh et al., 2003; Milutinovi¢, 2010).

UcTpakuBauu cyrepuiry na je UCKYCTBO Ca KOMIIjYTEPCKOM TEXHOJOTHjama
jenHa of1 3HauYajHUX BapHjadiM Koje npensubhajy pasiuke y Kopuihemy padyHapa y
HACTaBH U yuewy oJ] cTpaHe HactaBHUKa (Drent & Meelissen, 2008; Hermans et al.,
2008; Mueller et al., 2008; Kadijevich & Haapasalo, 2008). NCTM (2007) cmatpa
Jla aKO HACTaBHHK Tpeda /1a Haydd Kako Jla CTBOPHU IMO3UTHBHO OKPYKEHHE KOje Tpo-
MOBHIIIE peIIaBamke MpodieMa Kpo3 capaamy, HHKOPIOPHUPA TEXHOJIOTH]Yy Ha CMHC-
JIeH Ha4yWH, IT03MBAa Ha WHTEJCKTYaJHO HCTPAKUBAE, a MOAPKaBa Pa3sMHUIUBARKE
VUCHHKA, OH MOpa Jla MCKYCH YYele Yy TakBoM okpyxkemy. Pacenm (Russel et al.,
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2003) je ca capagHUIMMa YTBPAHO J1a UCKYCTBO HACTaBHHKA yTHUYe Ha HHXOBO Ca-
Monoy3aame y Kopuihewy TexHosroruje. OHM Ipernopydyjy Aa MpUIpeMa HacTaB-
HUKa Oyzae moOoJbliaHa MpykameM MOTYNHOCTH 3a HacTaBHUKE Jla BUJIC U UCKYycCe
MO3UTHBHE e(eKTEe TEXHOJIOTH]jE Ha HACTABY M YUEH-€ JOIII 32 BpEME CTY/IHja.

Bunosu xopumihema pauyHapa y HacTaBu MaTeMaTHke 3a 21. Bek

UctpakuBama cy mokasana pa3IHIuTe MOTYHHOCTH M HHBOE yHOTpeOe pady-
Hapa y obpazoBamy (Jonassen, 2000; Tondeur et al., 2007; Tubin, 2006; Maddux et
al. , 1997; Teo, 2009a; Drent & Meelissen, 2008; Voogt, 2010). Jonacen y cBojoj
kibm3u (Jonassen, 2000) HaBoaM Aa ce padyyHapH MOTY KOPUCTHTU Y 0Opa3zoBamy
Kao ajaTh 3a CEeMAaHTHYKy OpraHu3alHjy, 3a IUHAMUYKO MOJAEIHpame (CHTII.
dynamic modelling tools — DMT), narepnperanujy (eHri. interpretation tools - IT),
KOHCTPYKIHMjy 3Hama (eHri1. knowledge construction tools — KCT) u konBep3anujy
(enri. conversation tools — CT). Tonneyp u ayropu (2007) pasnukyjy Tpu BpcTe
ynotpebe padyHapa y oOsiacTé oOpa3oBama: padyHap Kao MH()OPMAIMOHO Cpelic-
TBO, K20 CPEACTBO 32 yUCHE U Ka0 CPEJCTBO 3a Pa3BOj OCHOBHUX PauyHAPCKUX BEIII-
tuHa (Tondeur et al., 2007). Mehytum, y mocneame BpeMe, CTyadje 0 pa3InuyuTHM
HauyMHKMMA Kopuinhema padyHapa y o0pa3oBarmy HarjamiaBajy cTpareruje Koje Hac-
TaBHUIIM KOPUCTE NPH MHTErpanuju TexxHosnoruje y yauonunu (Tubin, 2006; Drent
& Meelissen, 2008; Teo, 2009a; Voogt, 2010).

WuTerpanuja TeXHONOTHjEe Y HACTaBy MaTeMaTHke 21. Beka MpeicraBjba KO-
pumheme padyHapa y CBUM aclieKTHMa HACTAaBE WM yUeHa M MHKOPIIOpAIja TEXHO-
JIoTHje y IJbeBe 00pa30Bama, JCKIMje U OIICHUBAKE UCX0a YUeHkha. Y KOHTEKCTY
HACTaBe W y4yema MaTeMaTHKe, TEXHOJIOTHja oOyxBara Kopuliheme padyHapa H
onroBapajyher maremarudkor codTBepa HOp. 3a anreOpy, OHIAjH-AUCKYycHje, JaBa
amuieTe 3a MHTEPAKIUjy ca MaTeMaTHYKHM MPOoOJeMHMa, TUHAMUYKE cOPTBEpE 3a
TCOMETPHjCKY aHAIHM3Y W aHAIU3y M0/IaTaKka, TeCTHPAkE 3Hamha yueHuKa. TexXHoIo-
ruja Moxe npyxutu hanuma mohiHe anare 3a padyHame, KOHCTPYKIIH]Y, BH3YEITHO
MpeJCTaBJbabe ITPaJrBa U HA Taj HAYUH UM OMOTYNUTH NMPHUCTYIMaYHUjUM MaTeMa-
THYKE cajipXKaje W KOHIENTe KOju O MM MHa4ye OWJIM MCYBHINE CIIOKEHH 3a HUCTpa-
KUBAHE.

3a morpede oBe cTyaMje, 01adpaid cMO IIpUMepe 3aCHOBaHE HA MPUMEHH TeX-
HOJIOTHj€ OJHOCHO, HACTABHUYKOM KopHIIhemy padyHapa Ha JBa HAYWHA y 3aBHC-
HOCTH oIl cTpareruje meroBe muTerpanuje (Tubin, 2006; Maddux et al. , 1997).
[Mpumena tuma I je oHa KOja JONMPHHOCH JIAKIIOj, OP’KOj U MOTOIHUjO] HACTABH Ha
tpamuimonanad HauuH (Tubin, 2006). ITpumena tuna Il je ona koja omoryhasa
HOBe M 00Jbe HAYMHE yueHa M HACTaBe, KOju He O Ommu Moryhu 6e3 xopuihema
texnosoruje (Tubin, 2006). /lasbe, y OKBHpY OBa JBa HHBOA MOKYIIAIU CMO Ja VK-
JbYy4MMO IITO BHUILlE HaYMHA Kopumheme padyHapa Koje je momenyo Jonacer (2000).
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TpaauumoHamHu HUBO ynoTpede pauyHapa je ynorpeda UKT y HactaBu mare-
MaTHKE Kao MOJPIIKE HACTABU KOjOM PYKOBOJIHM HACTABHHK, 3aCHOBaHE Ha (DpOHTAII-
HOM OOQJINKY HACTaBe IyTeM IIpeJaBamka Kako OM ce IOCTHUTIIN HCTH TPaIUIHOHAIHI
[IIJBEBU IO/ UCTHM YCIIOBHMA 03 3HaUajHUX M3MEHA y aKTUBHOCTHMA Ha dacy. OBo
BUhelme TPaJUIIMOHATHOT HHUBOA je MOAPKAHO M paHHjuM ucTpaxuBamuMma (Teo,
2009a). TpaauIMOHAIHU HUBO OJHOCU C€ HAa KOpUIINCHE padyHapa Kao CPEICTBa
UHPOPMHUCamka, KPO3 Pajl ca CTyJCHTUMA Ha UCTUM MaTepHjainMa 3a yIeHe, HCTUM
TEMIIOM WU TPOLCHHUBAKBEM YCBOjJCHHX 3HAMa YUCHHKA KOopHIThemeM KBH30Ba U
tectoBa (Voogt, 2010). [Ipumena padyHapa, mpe cBera je ycMepeHa Ha 3aMeHy Toc-
tojehe HacTaBHE mpakce (HIp. JpWII U Mpakca, o0pajaa TeKcTa, MporpaMu KOju JoI-
pHHOCe I1a mpolec yuema Oyje edukacHuju). Jlocanamma mpakca y HacTaBu mare-
MaTHKe CyTepHille J1a Ou 0Baj HUBO KopuIThema MOTao Jia 00yxBaTa aKTUBHOCTH Kao
IITO Cy MPOjeKIUje MPEe3eHTAIM]ja CIIPEMHUX 32 KOPHIThehe WK MPOU3BOIma (Kpe-
upame) HoBux mpeseHtanuja (tj. IT, KCT), kopumheme cnpeMHux 3a ymoTpeOy
Mozena 3a cuMyJiaiujy on crpane HacrasHuka (1j. IT, KCT, DMT), ynorpeba oH-
JIajH-TECTOBA M Kpeupame HOBUX TecToBa 3Hama (CT).

Ca pmpyre cTpaHe, HHOBaTHUBHA yIoTpeba padyHapa y HACTAaBH MaTEMaTHKE je
ynotpebda KT kao moapiike HHOBATHBHOM YUY€y, YCMEPEHOM Ha YYEHHUKa H 3ac-
HOBAaHOM Ha TEXHOJIOTHjH, PaiH MOCTH3ama OOpa30BHUX IMJbEBA 3aCHOBAHHM Ha
norpedaMa calallmker APYIITBA 3HAFa M [UJbEBA LENOKUBOTHOT yuema (Tubin,
2006; Drent & Meelissen, 2008; Teo, 2009a). To 3naun ynorpedy UKT pamu mpo-
[IMpHUBamka TPaHWIA YYHOHUIIE, TIOBE3UBamka yUCHUKA ca gorahajuma u3 peasHor
CBETa, M yCMepaBama Y4YCHHKa Kako O moctanu He3aBucHH KopucHuiu (Teo,
2009a). MHOBaTMBHM HHMBO OJHOCH C€ Ha KOpHIINheme padyHapa Kao HAcTaBHOT
CpEZCTBA 32 Pa3B0Oj CApagHIYKUX M OPTaHM3AI[OHUX CIHOCOOHOCTH YYCHHKA 32 Paj
y THMOBUMA WJIM WHAMBHIyalu3anujy ydema ydeHuka (Voogt, 2010). Hocamanime
mpakca y HacTaBH MaTeMaTUKe Cyrepuiie aa OM WHOBaTHBHA yrmoTrpeba Moria ja
o0yxBaTa aKTHBHOCTH Kao IITO Cy: pa3B0j HOBUX MOJeia Y AWHAMHYKHUM TE€OMET-
pujckuMm codrBepuma (DMT mpema Jonaceny), kopumiheme BUKH WK Ipyrux Beb
2.0 anmara 3a pa3meHy uH(OpMaIija, KOMyHUKAIU]y U CapaJHUYKU TUMCKU paj] Ha
pasBojy npojekata u pemasame nmpodsema (CT, KCT npema Jonaceny).

Y 0BOM pagy UCIIHTATH CMO U KOpHUIIheme UCTOT copTBEpa Ha paziIMyUTe Ha-
YHHE, Kao HITO je HIIp. KOpHIIheme TOTOBUX MOJIENa M KpeHpame HOBUX MOJENa Y
nporpamy ['eoreOpa, i kopumheme BUKUja 3a pa3MeHy HHpOpMaIija U 3a rpyI-
HH Paji Ha pa3Bojy MpojeKara.
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MeTOoAONOWKN OKBUP UCTPAXKMBAHA
Hpe;[MeT, II1Jb U 3aal1 I/ICTpa)KI/IBaHJa

[Ipeamer ucTpakuBama jecTe HaMepa yrmoTpede pa3IMuUTHX KOMIIjyTEPCKUX
TEXHOJIOTHja y HACTaBU MaTeMaThke Mely OynyhuM yuuTesbuMa M HaCTaBHUIIMMA
mateMaTrke y CpOuju 1 yiora UCKycTBa y (GopMHUpamy TUX HaMepa, y CBpXY OoJber
pa3Boja W AM3ajHUparba SPHUKACHUJHX IMporpaMa 3a HHPOPMATHYKO O00pa30Bame
y4HTeJba U HACTABHHKA MaTeMaTHKE.
[use ucTpakuBama je J1a ce YTBPJIM Kako CTyAeHTH — Oynyhu yunressu u Oy-
nyhy HacTaBHUIIM MaTeMaTUKE carjie/laBajy 3Havaj UCKycTBa y Kopuithemy pasiu-
YUTUX TEXHOJIOTHja Y HACTABH MATEMATHKE y MPOLECY HHUIIHMjATHOT 00pa3oBama y
OITHOCY Ha BbHXOBY HAMEPY Jia MX KOPHCTE y CBOM Oymyhem pamy.
U3 miba uetpakuBarma U3BEACHH Cy clieiehn 3a/1ai HCTPaKUBAA.
1. Hcmurati UCKyCTBO cTyieHaTa — Oyqyhux y4durtesba U HACTaBHUKA MaTe-
Martuke y Kopuiihewy pasHUX BHI0BA TEXHOJIOTHje Y HACTABH MaTEMaTH-
Ke.

2. Hcnurath Hamepe cTyjAeHara — y4uTe/ba M HACTABHHKAa MaTeMaTHKe Ja
KOpHCTe pa3He BUJIOBE TEXHOJOTHje Y cBOjoj Oyayhoj HacTaBM MaTeMaTH-
Ke.

3.  YTBpOWTH Ja JIU CE CTABOBH CTYyJCHATAa — YUNTEJba U HACTABHUKA MaTeMa-
THKE 3HAYajHO PA3IIUKYjy y BE3U ca MICKYCTBOM U HaMepama.

4. Vcnurati yTHIAj UCKYCTBa Ha HaMmepy Kopuiihema pa3sHHX BHIOBA TEX-
HOJIOTHje Y HACTaBH MaTeMaTHKe.

TokoM UCTpakHMBama Koje je MpeIMeT OBE CTyIHje MPUMEHCHE CY Pa3InuuTe
METO/ie, Kako MH(OPMATUYKE TaKO M IENarolIko-o0pa3oBHE: pa3BOj MYITHMEIH-
JATHOT BHJICO CTUMYITyCa, aHKETHPAE, CTATUCTHIKA aHAJIH3A.

NuctpymenTu

3a moTpebe OBe CTyAMje KOHCTPyHCaH je KOMOMHOBAHM YIIUTHUK MyTEM KOTa
Cy HCIIMTHBAHM CTaBOBH CTyJeHaTa, Oynyhnx yunTesba M HacTaBHUKA MaTeMaTHKe,
0 HCKYCTBY y KOpHIIhemy TeXHOIOTHje 32 BpeMe HHUIMjaTHOT 00pa3oBama Kao u 0
Hamepu Kopunthema y Oynyhem pany y HacTaBH MaTeMaTHKe.

Hawmepa xopuirhema pauynapa (BI) u uckycTtBo y xopumhemy padyHapa y Ha-
craBu U yuewy Marematuke (EXP) mepenu cy ckanmama MOBE3aHHM Ca BHJIEO CTH-
MYJTyCOM KOjH Cy YYECHUIIH IIOTJIECIaN Ipe NONMymkaBama YIIUTHHKA U CaJpiKe CBa-
Ka 1o ocaM nutama (Bunu Tabemy 1). CBaka cTaBKa y Be3U ca HAMEPOM IOHAIIAka
MepeHa je M300poM ydecHHKa Ha merocTeneHoj JImkepTroBoj ckamm, ca 3HaUeHHUMA
o 1 — yormure ce He ciaxkeM 10 5 — y HOTIyHOCTH ce ciiakeM. Kao kon Kagujesuha
u Xamacana (Kadijevich & Haapasalo, 2008) ykymHo HcKycTBO je Tpebayo na Oyne
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HaBeJIeHO (Y caTuMa) 3a CBaKy akTHBHOCT. OATrOBOpH y BHIy BPEMEHCKOT MHTEPBa-
na xao '10-20 h'cy Takohe Ouin 103BOJBEHU, Al CPEIEba BPEJHOCT OAroBapajyhux
OpojeBa je y3uMaHa Kao OJIrOBOp. 3aTHM CY OATOBOPH 32 MCKYCTBO KOJHpPaHH H
MPEeTBOpeHN y BpemaHocTH 1 — 3a oaroBope Behe on menujane u 0 — 3a BpEeAHOCTH
Mame WM jeJJHaKe MeAHjaHu Te craBke. Konupane Bapujadiie mope Ha3uBa UMajy
nonarak: _COD.

Tabena 1. [Tutama u 03HaKe CTAaBKH y YIUTHUKY

Hasme  WckycTeo (EXP)

HaBepute MepeHo y catuma Bawe ykynHo Aocajalwrbe WCKYCTBO Yy pajy Ha pavyHapy (y
WKonu, Ha dakynTeTy u kog, kyhe). Hanuwwute KoNMKO OHO U3HOCK 3a ciesehe aKTUBHOCTK:

EXP1 Kopuwhetre caunmeHnx npeseHTaumja

EXP2 MpaBbere (M3pasy) HOBUX Npe3eHTaLmnja

EXP3 Kopuwhere rotosux moaena

EXP4 Mpasmere (U3paay) HOBUX Moaena

EXP5 Pa3meHy nHbopMaLmnja y HEKOM BUKUN OKPYXery

EXP6 Pa3Boj rpynHux npojekaTa (HNp. payyHake TPOLIKOBA €KCKYP3Unje) y HEKOM BUKM OKpPYXKekby
EXP7 TecTupatrbe 3Hara kKopuwhereM Beh HaUYMHEHUX TeCTOBA

EXP8 [pas/berbe HOBUX TECTOBA 3Haka

Hasue Hamepa ynoTpebe (BI)

MnaHupampa y HacTaBu MaTeMaTUKe YeCTO KOPUCTUMpadyHap u oaroeapajyhu codreepsa:

BI1 Kopuwhere caunmeHnx npeseHTaumja
BI2 MpaBbere (M3pasy) HOBUX Npe3eHTaLmnja
BI3 Kopuwhere rotosux moaena
Bl4 Mpasmwbere (U3paay) HOBUX Moaena
BI5S PasmeHy nHdopMaLmja y HEKOM BUKN OKPYXery
BI6 Pa3Boj rpynHux npojekaTa (HNp. payyHake TPOLIKOBA €KCKYP3Unje) y HEKOM BUKM OKpPYXKekby
BI7 TecTupatrbe 3Harwa kKopuwhereM Beh HaUMHEHUX TeCToBa
BI8 [pas/berbe HOBUX TECTOBA 3Haka
VY3opax

VY ucTpaxuBamy je ydecTBoBaio 455 Oynyhux yuurtesba M HaCTaBHHKA Mare-
MaTHKe ca Tpu YHuBep3utera y Cpouju. On ykymHor Opoja ucnuranuka, 209 je
noxahano @akynTer nenaromkux Hayka YHuBep3urera y Kparyjeriy, y Jaromunu,
100 ucrnmtanuka Yuutesbcku (akynrer y Yxuiy u 29 IlpupomHo-mMaTeMaTHUKH
¢dakynarer uctor Yuusepsurera. Ca Martematuukor (akynrera YHuHBep3uTeTa y
Beorpany yuectBoBao je 75 ucnuraHuka u mux 42 ca Jlenmaprmana 3a MaTeMaTHUKYy,
[puponno-maremarnukor ¢axynrera Yuusep3urera y HoBom Canmy. Mehy yuec-
HunuMma, 11,6% (53) cy Oumu Mymikapim, a IpocedHa CTapoCT CBUX YUCCHHKA Oriia
je 22.52 (SD = 1,29) ronune. Behnna yuecnuka, mux 250 (54,9%), oncnymiana je
Tpehy romHy cBOjUX CTyIHja, JOK CY OCTAIH OACIYIIATN YETBPTY. 32 HCIIUTHBAKE
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no turnoBuMa Oynyhnx HacraBHuka 6mio je 309 Oyayhux yuurespa a 146 Oynyhnx
HACTaBHHKA MaTEMaTHKE.

HcnuTaHuiMa Koju Cy Y4eCTBOBAIM y UCTPAXKKBAY MPE/CTaBIbEHA je CBpXa
OBE CTy/IMje U YKa3aHO Ha HHXOBO MPABO J1a Ce MOBYKY Y OMIIO KOM TPEHYTKY TOKOM
WM HAKOH TONyHaBama ymuTHHKA. CBU YYECHHLM HAjIipe Cy OATJIENAN KpaTak
BUJICO-CTUMYIyC (PHIMCKH MHCEpT) Kako OM 00Jbe CXBAaTHWIIM BUIOBE KOpHIIhema
padyHapa y HaCTaBM MaTeMaTHKe Ha KOje ce OJTHOCE NUTama Y Be3H ca UCKYCTBOM M
HaMepoM IIOHAIlamka, a 3aTUM Cy NMONYHWJIM aHKeTHH Jictuh. Y mpoceky, cBakom
YYECHUKY je 0mio morpedHo oko 10 MUHYTa 3a MONyHhaBamke YIIUTHUKA. Y YSCHUIH
OBE CTy/H]je HHCY JOOHMIIM JI0JIaTHE MMOeHEe Ha KypCceBUMa WM Harpaje, a ydemihe je
0110 T0OOPOBOJBHHO.

Buneo-crumynyc

®dunm je mpunpeMibeH npema BakeheM HacTaBHOM IUIaHy W mporpaMmy mpe-
MeTa MareMaTHka 3a YeTBPTH paspell (HamewmeH Oynyhum yuuTesbuMa) U OCMH
paspen (HamemeH OyayhnM HacTaBHUIIMMA MaTeMaTHKE) OCHOBHE IKoe. 3a puiam
Cy ollabpaHu caJpaju MOTOIHU 32 CBaKH BUJ HaBeIcHE ynorpede Mo HHUBOMMA Y3
kopuinheme oarosapajyher copreepa.

BpojHu ucTpaxkuBaum cy cyrepucaiy Jia mieJame BHICO MaTeprjaia Of CTpaHe
yYuTeJha M HACTABHUKA HOCH IMOTCHIIMjaN ]a CKPCHE MaKiby HA BAXKHE aCIEKTE Hac-
taBe U yuewa (Sherin & Han, 2004; Star & Strickland, 2007; Lampert & Ball,
1998). Umajyhu y Buay na Oynyhu yduTesbu M HaCTaBHUIM Matematuke y Cpouju
OTpaHUYCHO KOpHUCTE WK mpaTe y npakcu kopuithewe KT y HacTaBu maTemaru-
Ke, 300T pa3nuuuTe TOCTYIHOCTH padyHapCKe OIMpeMe Yy OCHOBHUM IIKOJaMa, JH-
3ajHMpaH je 6 MHUH. AyT BHJEO 3aIic — cTuMyityc. Ha taj Haunn 06e36eheno je na ce
VUECHUIH YCPEICpeic Ha TEXHOIOTH]Y KaJia OATOBOPajy Ha aHKETY U Ha MCTH HAYWH
CXBaTe TUIIOBE YIOTPeOe KOjU Ce MOMHUBY Y YIUTHUKY. CTHMYIYC CampiKH KpaTKe
HACTaBHE BHJCO-KIUIIOBE KOjU IIYCTPYjy OCaM Pa3lUYUTHX BHI0Ba KOpHUIIhEma
padyHapa y HacTaBHOj IIPaKCH MaTeMaTuke. Harnmamene cy mpeIHOCTH U HeIoCTalu
CBaKOT IPEJCTaBJEEHOT THIIA TAKO IITO CE Y CBAKOM CETMEHTY I10jaBJbYjy OKBHPH 32
TEKCT Ha CPIICKOM je3uKy yKasyjyhu Ha ucre.

VYpehenu BHICO-KIUIIOBU TPHUKa3yjy: YHOTpeOy CAuyUmbCHUX Ipe3eHTaluja
CIPEMHHUX 3a KopuIIheme, MpaBibeke (M3paly) HOBHX IPE3CHTAIMja, KOpUIINEeHe
TOTOBUX MOJIEINIA, IPaBJbEbE (M3pay) HOBUX Mojiena (Ha Ip. KopHUIhemeM mporpa-
Mma ['eoredpa), pasmeHy nHpopMaIHja y HEKOM BUKH OKPYXCHY, Pa3B0j TPYIMHUX
npojexara (HIp. pauyHame TPOIIKOBA €KCKYp3Hje) Y HEKOM BUKH OKPYXKEHY, Tec-
THpame 3Hama KopumhemeM Beh HAUMI-EHUX TECTOBA U NPABJHEHE HOBHUX TECTOBA
3HaA.
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Pesyntatu

HckycTBO y ynotpebu pauyHapa y HACTaBU MaTEMaTHKE KOJI
Oynyhux ydnrtesba 1 HACTABHUKA MAaTEMaTHKE

[Ipoceune BpemHOCTH Bapujabiu, Kao ¥ MeJujaHe, YKa3yjy Ha TO Ja HajBUIIE
HCKYCTBa Y PYKOBamy padyHapoM u oaroapajyhum codtBepoM obe rpyre ucrnmra-
HUKa [OKa3yjy y BE3U ca KOpHUIIThemheM TOTOBUX U KperpamkeM HOBUX Mpe3eHTaIH]ja
u mMozena (Bugetu Tabeny 2). Bynyhu HacTaBHUIIM MaTeMaTHKE MMOKa3yjy Behe uc-
KYyCTBO y OJHOCY Ha y4YHTEJhE, JIOK W jSHU W JIPYTH HAjMamkE UCKYCTBA UMajy y
pa3Bojy TPYIHUX MpojeKaTa y HEKOM BHKH OKPY)KEHY M NPaBJbCHY HOBUX TECTOBA
3HamA.

Tabena 2. JleckpUIITHBHA CTAaTUCTHKA 33 HCKYCTBO y ynoTpeOu padyHapa u Mann Whitney u Tect

Tun cTyaeHaTta N Mean  Std. Dev. Median MannWhitneyu Tect
U z p r

_  byayhun yuutesnn 309 13,921 13,8067 10,00 18038,00 -3,477 0,001 -0,16
% Bbyayhu HacT. maTemar. 146 34,065 87,6231 19,00

YKynHo 455 20,385 51,6731 10,00
~ Byayhu yuutenu 309 18,761 17,1092 15,00 16385,00 -4,747 0,000 -0,22
% Byayhu HacT. maTemar. 146 31,822 32,5375 20,00

YKynHo 455 22,952 23,9577 20,00
o byayhun yuntesnn 309 10,209 14,5332 5,00 20187,00 -1,836 0,066 -0,09
% Bbyayhu HacT. maTemar. 146 15,904 22,4942 10,00

YKynHo 455 12,036 17,6629 5,00
< byayhu yuutenu 309 9,531 16,3714 5,00 18948,00 -2,827 0,005 -0,13
% Byayhu HacT. matemar. 146 21,091 84,1173 10,00

YKynHo 455 13,240 49,7080 5,00
w~ byayhu yuntenn 309 7,340 11,4960 1,00 21956,50 -0,489 0,625 -0,02
% Bbyayhu HacT. maTemar. 146 10,605 20,3506 1,00

YKynHo 455 8,388 14,9753 1,00
© byayhu yuutesnu 309 4,272 8,1997 0,00 20961,50 -1,459 0,145 -0,07
% Byayhu HacT. matemar. 146 4,664 12,4053 0,00

YKynHo 455 4,398 9,7363 0,00
~ byayhu yuntenu 309 9,010 13,0648 5,00 20593,50 -1,545 0,122 -0,07
% Bbyayhu HacT. maTemar. 146 9,154 17,7058 2,00

YKynHo 455 9,056 14,6945 3,00
w byAyhu yuutesu 309 7,222 12,4080 2,00 19726,50 -2,294 0,022 -0,11
% Byayhu HacT. maTemar. 146 6,394 14,7022 0,00

YKYNHO 455 6,956 13,1770 1,00

Kako ce ucnuruamem Bapujadim EXP1,...,EXPS, y oBoM HcTpaxkuBamy, MoKa-
3aJ10 /1a OHE HEMajy HOpMaJHy pPacIoJiely, 3a HCIUTHBAKkE PA3JIUKa Y UCKYCTBY KOX
Oynyhux yumrtespba u Oymayhnx HacTaBHMKAa MaTEeMaTHKE KOPUCTHIM CMO Hemapame-
tapcku Mann—Whitneyrect. CBu pesyaratu Mann Whitney u TecToBa NpUKa3aHU Cy
y Tabermu 2. OBaj Tect ypaljeH je 3a CBaku BHJ KOpHIIhema TEeXHOJIOTH]e U MOKa3ajo
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ce J]a He M0CTOoje CTaTHCTUYKHM 3HadajHe pasiuke m3Mely yuuresba u Oynyhnx Hacra-

BHUKA MAaTEMATUKEC, OCHUM Y CHy‘IajeBI/IMa KOpI/IIHheH)a TOTOBUX M KpE€Hpamkba HOBHX

Mpe3eHTaIja Kao U Kperpama HoBuX Mmonena (p < 0,01) y kopuct Oynyhux Hacras-
HUKa MaTematrke. Ha HuBoy 3HauajHocTH p < 0,05 mokasana ce 3HauajHOM pa3jivKa y

HCKYCTBY KOJ KpeHparma HOBUX TECTOBA Y KOpUCT Oyayhux yaurespa.

Hamepa ymotpebe pauyHapa y HacTaBM MaTeMaTuke Koj Oyayhux
yYuuTeiba U HACTaBHUKA MAaTCMAaTUKC

Tabena 3. OpekBeHLMje U MPOLICHTH CTaBOBa CTyICHATa O HaMepHU Kopuinhemha pa3HuX BUI0BA
TEXHOJIOTHje y HACTaBU MaTEeMAaTHKe

QJ [ §
T b < > s
[} = = 9 [} o F
Mutane Ucnutannum . = ¢ b < ; ; § o
¢ 5 ::% & §& ¢
g = M §s¢ 2 g5 g
> O I I T O O o _C N
BI1 Byayhu yunTtessu f 9 18 70 106 106 309
% 2.9% 5.8% 22.7% 34.3% 34.3% 100.0%
Byayhu HacT. maTemar. f 4 11 36 61 34 146
% 2.7% 7.5% 24.7% 41.8% 23.3%  100.0%
BI2 byayhu yuntessu f 4 10 45 100 150 309
% 1.3% 3.2% 14.6% 32.4% 48.5% 100.0%
Byayhu HacT. maTemar. f 2 8 20 54 62 146
% 1.4% 5.5% 13.7% 37.0% 42.5% 100.0%
BI3 byayhu yuntessu f 9 25 87 117 71 309
% 2.9% 8.1% 28.2% 37.9% 23.0% 100.0%
Bbyayhu HacT. maTemar. f 3 13 38 68 24 146
% 2.1% 8.9% 26.0% 46.6% 16.4%  100.0%
Bl4 Byayhu yunTtessu f 13 29 87 100 80 309
% 4.2% 9.4% 28.2% 32.4% 25.9% 100.0%
Bbyayhu HacT. maTemar. f 3 13 39 55 36 146
% 2.1% 8.9% 26.7% 37.7% 24.7% 100.0%
BI5 Byayhu yunTtessu f 24 26 119 88 52 309
% 7.8% 8.4% 38.5% 28.5% 16.8% 100.0%
Byayhu HacT. maTemar. f 9 23 50 40 24 146
% 6.2% 15.8% 34.2% 27.4% 16.4%  100.0%
BI6 byayhu yuntessu f 27 37 107 101 37 309
% 8.7% 12.0% 34.6% 32.7% 12.0% 100.0%
Byayhu HacT. maTemar. f 10 22 60 39 15 146
% 6.8% 15.1% 41.1% 26.7% 10.3%  100.0%
BI7 Byayhu yunTtessu f 7 15 67 124 96 309
% 2.3% 4.9% 21.7% 40.1% 31.1%  100.0%
Bbyayhu HacT. maTemar. f 5 15 35 54 37 146
% 3.4% 10.3% 24.0% 37.0% 25.3% 100.0%
BI8 Byayhu yunTtessu f 3 10 44 112 140 309
% 1.0% 3.2% 14.2% 36.2% 45.3% 100.0%
Byayhu HacT. maTemar. f 3 5 22 40 76 146
% 2.1% 3.4% 15.1% 27.4% 52.1% 100.0%
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@dpekBeHnMje ¥ MPOIEHTH CTaBOBA CTYACHATa O HAMEPU KOpHUINhema pasHUX
BUJIOBAa TEXHOJIOTH]E Y HACTABU MaTeMaTHKE Kao U MPOCEYHE BPEITHOCTH BapHjadIiu
W MeJMjaHe yKa3yjy Ha TO Jia o0e TpyIie NCITUTAaHWKA HajBUIIIC HAMEPaBajy J1a KOPH-
CTe padyHap U ojaroBapajyhum codTBep 3a KOpHIINeHhe TOTOBUX U KPeHpame HOBUX
npe3eHTaiyja u mozena (unetu Tadene 3 u 4). U jennu u npyry, 3a caia, HajMame
HaMepaBajy J1a KOPUCTE BHKU OKPYKEEhE KaKo 3a pa3B0j TPYIHUX IPOjeKaTa Tako U
3a pasmeny uHpopmarmja. Mnak, cTaBoBH CTyJeHATa TEHEPAIHO CY MO3UTUBHH C
003UpoM J1a Cy Cpellibe BPETHOCTH CBHUX BapHjadmu Behe o] Cpelibe BPSAHOCTH 3.

3a ucnuTHBamkE pasiKa y HaMepH yHnoTpede pa3HUX BHIOBA TEXHOIOTHjE y
HactaBu Mmarematuke (BI1,...,BI8) xon Oyayhmx yuutespa um Oynyhux HacraBHUKA
MaTeMaTHhKe KOPUCTWIH cMO Hemapamerapcku Mann—Whitneyrtect. TectoBu ypahe-
HU 32 CBaKW BUJI KOpHIThema TEXHOJIOTHje, TT0Ka3alli Cy Ja He MO0CTOje CTATUCTHYKH
3HaYajHEe pa3iuke y Hamepu ymnoTpeOe usmely yumrespa m Oyayhux HacTaBHHKA
MaTeMaTHKe, OCUM Y CIy4ajy Kopuihema TOTOBUX TECTOBA y KOpUCT Oynyhux y4u-
TeJba M TO Ha HUBOY 3Ha4ajHoOCTH p < 0,05.

Tabena 4. JleckpunTHBHA CTAaTHCTHKA 332 HaMepy Kopumhema padyHapa y HACTaBU MaTeMaTHKE U
Mann Whitney u tect

Tun cTypeHaTa N Mean Std. Dev. Median MannWhitneyu TecT
U z p r
BI1 Bynyhu yuntemu 309 3,91 1,030 4,00 20302,00 -1,807 0,071 -0,08
Bynyhu HacT. maTemat. 146 3,75 0,987 4,00
YKynHo 455 3,86 1,018 4,00
BI2  Byayhu yunTesu 309 4,24 0,908 4,00 21200,00 -1,119 0,263 -0,05
bynyhu HacT. maTemat. 146 4,14 0,944 4,00
YKynHo 455 4,20 0,920 4,00
BI3  Byayhu yuntemu 309 3,70 1,005 4,00 22008,00 -0,441 0,659 -0,02
Bynyhu HacT. maTemar. 146 3,66 0,927 4,00
YKynHo 455 3,69 0,980 4,00
Bl4  Byayhu yunTesu 309 3,66 1,089 4,00 21873,50 -0,544 0,587 -0,03
bynyhu HacT. maTemat. 146 3,74 0,997 4,00
YKynHo 455 3,69 1,060 4,00
BI5  Byayhu yuntemu 309 3,38 1,100 3,00 21746,00 -0,646 0,518 -0,03
bynyhu HacT. maTemar. 146 3,32 1,114 3,00
YKynHo 455 3,36 1,104 3,00
BI6  Byayhu yunTessu 309 3,27 1,098 3,00 21182,00 -1,097 0,273 -0,05
bynyhu HacT. maTemat. 146 3,18 1,037 3,00
YKynHo 455 3,24 1,078 3,00
BI7  Byayhu yuntermu 309 3,93 0,961 4,00 19988,50 -2,064 0,039 -0,10
bynyhu HacT. maTemat. 146 3,71 1,065 4,00
YKynHo 455 3,86 1,000 4,00
BI8  Byayhu yunTesu 309 4,22 0,876 4,00 21615,50 -0,779 0,436 -0,04
bynyhu HacT. maTemat. 146 4,24 0,971 5,00
YKynHo 455 4,22 0,907 4,00

r - Be/IMYMHA yTuuaja

223



BEPUIIA MUY TUHOBUR

VYTuiaj uckycTBa Ha Hamepy Kopuirhema pa3HUX BUIOBA
TEXHOJIOTHj€ Y HaCTaBH MaTEeMaTUKe.

Xu-KBaJIpaT TECT HE3ABHCHOCTH MPOBEJICH j& BUIIEC ITyTa KaKo O ce YTBPIUIIO
NocTOjame Meljy3aBHCHOCTH MCKYCTBa U HaMepe yrnoTpede padyHapa U OAroBapajy-
her codrBepa y HacTaBu MaTemaTrke. TecTOBH Cy TOKa3alu Jia Hamepa Kopuinhema
CBake Off MOMEHYTHX TEXHOJIOT'Hja 3aBHUCH Of] UCKYCTBa Ca TOM TEXHOJIOTHjOM (BHU-
netu Tabemy 5). OMHOCHO, TIOCTOje CTATUCTHYKY 3HAaYajHE Be3e nu3Mel)y MCKycTBa U
Hamepe ymoTpebe, m3mehy rpymna gopMupaHux Ha OCHOBY OJTrOBOpa Ha IHTAamba O
UCKycTBY. OHU HCIHUTaHHUIN KOJU CYy TOKA3aJlHd HIDKH CTEIEH HCKYCTBA Y Mam0j
MepHU HaMepaBajy Ja KOPUCTE TEXHOJIOTH]Y Y OJIHOCY Ha OHE ca BHUIIIE HCKYCTBA.

Tabena 5. Xu-KkBajgpar TECTOBH 3a UCITUTUBAGE 3aBHCHOCTH Y PA3IMYATHM CITydajeBHMa HCKYyCTBa
U HaMepe yrorpebe padyHapa y HaCTaBH MaTeMaTHKe

Pearson .
2x5 Tabena . df N P (<0,05) Phi 3HAYAJ BE3E
Chi-Square x?

EXP1_COD x BI1 12,171 4 455 0,016 0,164 3HauajHa
EXP1_COD x BI2 1,682 4 455 0,794 0,061 Hwuje 3HayajHa
EXP2_COD x BI2 24,912 4 455 0,000 0,234 3HauajHa
EXP2_COD x BI1 22,774 4 455 0,000 0,224 3HavajHa
EXP3_COD x BI3 17,021 4 455 0,002 0,193 3HauajHa
EXP3_COD x Bl4 24,546 4 455 0,000 0,232 3HauajHa
EXP4_COD x Bl4 39,215 4 455 0,000 0,294 3HauajHa
EXP4_COD x BI3 5,505 4 455 0,239 0,110 Hwje 3HayajHa
EXP5_COD x BI5 38,119 4 455 0,000 0,289 3HauajHa
EXP5_COD x BI6 16,974 4 455 0,002 0,193 3HauajHa
EXP6_COD x BI6 31,210 4 455 0,000 0,262 3HauajHa
EXP6_COD x BI5 28,016 4 455 0,000 0,248 3HauajHa
EXP7_COD x BI7 19,989 4 455 0,001 0,210 3HavajHa
EXP7_COD x BI8 4,309 4 455 0,366 0,097 Huje 3HauajHa
EXP8_COD x BI8 13,657 4 455 0,008 0,173 3HauajHa
EXP8_COD x BI7 4,537 4 455 0,338 0,100 Hwuje 3HayajHa

XKenenu cMo Jja UCITUTAMO HE caMoO Jia JI CY Y Be3H KOHKPETHa MCKYCTBa ca
onpeheHNM BHIOM TEXHOJIOTHjE U HaMepa KopuIilhema Te TEXHOIoruje, Beh U UCKy-
CTBO y pamy ca oaroBapajyhum codtBepoM u kopuinheme TOr codTBepa HA UCTU
WK Jpyraduju HaunH. Ha nmpuMep, 1a U UCKYCTBO Y KpeHpamy Mpe3eHTaIHja nMa
yTHIIaja Ha HaMepy KopHIhermha TOTOBUX MpPE3eHTAIlH]ja, UK UCKYCTBO y Kopuihe-
Y FOTOBUX IpE3CHTallMja YTHYe HA HaMepy Kpeupama HOBUX. Pesynratu ykasyjy
Ha TO Jla HEe yTH4YEe CBaKO Kopuiiheme oarorapajyher codtBepa Ha OWIIO KakBy Ha-
Mepy ynorpede Tor copraepa.
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Aunckycnja

[ure oBe crynuje Ouna je uacHTU(UKAIMja BUAOBAa KOpHUIIhema padyHapa y
HACTaBU MaTeMaTHKe, yTBpjHBambe HUBOA UCKYCTBA M Hamepe Kopuihiema WAeHTH-
(bukoBaHUX BUIOBA KOJ Oyayhux ydnTesba M HACTABHHKA MaTematuke. Takohe, b
je OMO W WCIHUTHBaKkE TMOCTOjakha 3HAYaJHUX pPas3liiKa y HUCKYCTBY W Hamepu KO-
pumhiemha pa3IHYUTUX BUIOBA TEXHOJOTH]Ee Y HACTABH MAaTEMaTHKE, Kao M yTBphH-
Bamh¢ yTHUIIdja HCKYCTBA HA HAMEPY KOpuUIhema.

WnentndrkoBann BUIOBH KopHIinhiema padyHapa Cy IpojeKIyje Mpe3eHTarmja
CIpEMHHUX 3a Kopuiheme, MPOou3Bo/ikha (Kpeupame) HOBUX MIpe3eHTalllja, Kopuiihe-
e CIIPEMHUX 3a YIOTpeOy MoJiena 3a CUMYJIallijy, pa3Boj HOBHX MOJIENa y JHHAMHY-
KUM T€OMETPHUJCKUM co(TBeprMa, Kopuilhewe BUKK Win apyrux Be6 2.0 amara 3a
pasMeny uHpopMaIrja, KOMyHHUKAITH]Y, CapaJHAYKH THMCKH paJl Ha Pa3Bojy Ipojeka-
Ta W pellaBame mpodieMa, ynoTpeba OHIAjH-TECTOBA M KPEUpame HOBHX TECTOBA
3Hama. Pe3ynraTu MCTpakuMBama MOKA3alM Cy Ja HAjBHINE HUCKYCTBA Y PYKOBAmY
padyHapoM u oaroBapajyhuM codTBepoM 00e rpyle HCIHTaHUKA IT0Ka3yjy y BE3H ca
KopuIIeleM TOTOBHX M KPEHPAaHkEM HOBUX Npe3eHTalMja M Mojena, anu Oymayhn
HACTaBHMIIM MaTeMaTuke ToKa3yjy Behe MCKycTBO y OJJHOCY Ha yuutelbe y CpOuju.
Bynyhu yunTespr ka0 1 HACTAaBHUIIM MaTeMaTHUKE HajMamke NCKYCTBA UMa]y Y pa3Bojy
IPYIHUX TIpOjeKaTta y HEKOM BHKH OKPYXKEHY U IPaBJbClby HOBHX TECTOBA 3Hamba.
OBu Hanaszu He u3HeHalyjy ¢ 003HPOM Jia TPYIIEe UCIIUTAHUKA UMAjy CITMYHO aKaJIeM-
CKO HMCKYCTBO, a oreT MelhycoOHO pa3nmuunto. Bynyhu yauTesbn u HACTaBHUIM MaTe-
MaTHKe Y OBOj CTYIHj! OMJIM Cy CTapHjH CTYAEHTH KOjU Cy 3aBpIIaBaIN OCHOBHE CTY-
Jije, 3aBpIIHIIM cy BehnHy KypceBa u3 nHpopmatuke, reiaaroryje u npeaMeTHe oda-
ctu (Matematuke). Melhytum, Oynyhu na ce nmporpamu 3a 00pa3oBame yuuTesba J0CTa
pasirKyjy oA mporpama 3a 00pa3oBame HACTABHHMKA MAaTeMaTHKe, TO Ce OIpPAasHiIo U
HA BbUXOBA PA3INYUTA HCKYCTBA Y KOPUIITHEHY TEXHOJIOTHE.

Ca gpyre cTpaHe, Taj pa3IHIUT HUBO aKaJIEMCKOT 00pa3oBama CTyJcHATa HHUjE
JIOBEO W JI0 3HAYAjHUX Pa3JIMKa y HAMEepH yIoTpeOe pauyHapa y HaCTABH MaTeMaTH-
Ke Ko Oynyhux yunrespa W koj Oyayhnx HacTaBHHKAa MaTeMaTHKE, jep Cy OHE Te-
HepaJIHO MO3MTHBHE 3a CBaku BHA ymnorpebe.Jmak, nogaTHa TecTupara, Hokasasia
Cy J1a Hamepa Kopuiihemna 3aBIUCH 0/l KOHKPETHOT UCKYCTBa Ca THM BHIOM TEXHOJIO-
ruje. To 3HAYM J]a CTYICHTH CXBaTajy 3Hauyaj Kopuihema caBpeMeHe TEXHOJIOTH]E Y
CB0joj Oymyhoj HaCTaBH, M JKeJe Ja je KOPHCTE Ha pa3InuuTe HAYMHE, alld Y 3aBHC-
HOCTH O]l CTEUYEHOT UCKYCTBa IbUXOBE HAMEPE CY BHIIIE WU Marhe U3PaKECHE.

Y 0BOj CTYAHjU UCKYCTBO j€ MMAJO JAUPEKTAH MO3UTHBAH YTUIA] HA HAMEpy
MOHAIIAka 32 OWII0 Koju BH KopHinhema padyHapa. Jlakie, ako cryneHTd, Oynyhu
YUYUTEJbU W HACTABHUIIM MAaTEMaTHKE MMajy JIOIIe UCKYCTBO ca yroTpeOoM pauyHa-
pa y HacTaBu MaTeMaThKe HUXOBa Hamepa he OMTH y CKIIly ca TUM HCKYCTBOM.
OBo je y ckiany ca crynujom Jlpenta u Menucena (Drent & Meelissen, 2008) xoju
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Cy IPOHANLIH A3 (HaKTOp pauyHAPCKO HCKYCTBO UMa JUPEKTaH MO3UTUBAH yTHUIIA] HA
3aBUCHY Bapujabny nHoBaTuBHY ynorpeOy UKT on ctpaHe HacTaBHMKA eayKaTopa.
Mymnep u cap. (Mueller et al., 2008) Takohe cy HalIM J1a je KICKYCTBO Ca KOMITjyTep-
CKOM TEXHOJIOTHjOM BakaH (PakTOp KOju mpeasuba pasimke y kopuiihemy padyHa-
pa ox cTpaHe yuuTelba.

MebhyTuM, pe3ynTatu Xu-KBaJpaT TECTOBA IMOKA3AIH Cy Ja HE YTHYE CBAKO UC-
KyCTBO ca KopulnhemeM oaroeapajyher codteepa Ha OWIO KakBY Hamepy yrnorpebe
Tor codTBepa. 3a CTyIeHTe je M3y3eTHO Ba)KHO Jla CTEKHY OJroBapajyhie HCKyCTBO y
kopunithemy onpelere TexHomoruje u copTBepa y HACTAaBU MaTeMaTHKE.

Hanasu oBe crymuje crienuduyanu cy 3a Oynyhe nacraBauke y CpOuju u eny-
KaTope y4uTesba W HACTAaBHHKA MAaTEeMAaTHKE y CIMYHUAM 3eMJbaMa y paszBojy. OBa
cTyauja Ou Tpedajo Ja MOMOTHE PYKOBOIHOLMMA Y OOpa30BHMM yCTaHOBaMa Jia
oOpare noceOHy naxmy Ha GakTope KOju UMajy ouTydyjyhy ynory y nodospuamy
NpUXBaTamba TEXHONIOTHje Oyayher yunTesba M HACTABHUKA y HACTABH MAaTEMaTHKE.

300r TOTAa je BaYKHO J]a PyKOBOJACTBA oAroBapajyhux Qakynrera ynoxke cBeCTaH
HAIlOp y CTBapamy ITOBOJFHOI OKPY)KEHa 32 yUCHEe y KOME CTyIeHTH Mory crehu
yCIIeIIHA UCKYCTaBa y KOpHUIIhemy TEXHOJIOTHje 3a HacTaBy U yueme. CTeueHa mc-
KyCTBa y KopHIIhewy pauyHapa y MaTeMaTU4KO] YYHOHHMIIU jOII 32 BpeMe CTY/IH-
pama, Morya Ou OWTH AparorieHa y GopMHpamy BUXOBUX CTaBOBAa M Hamepe Ko-
pumhema. bapak (Barak, 2014) TBpau aa cy MHCTUTYIHjE 32 00pa30Bamke HACTAB-
HHUKa OJIrOBOPHE 3a IMocTaBJbame mpuMmepa uaterpanuje KT Ha mHOBaTMBHH Ha-
guH. STEM enykaTopu HacTaBHHKA Tpeba Ja yIloKe 3HadajHe HArope Ja UHTETPH-
my UKT xoje he moapxkatu y4eme ycMepeHo Ha yUCHHKA, YICHE KPo3 pajl, UCTpa-
JKUBAYKO YUCHE U CapagHUYKO YyUerhe; IITO O YUYMHHIIO MPOIeC M M3a30BHUM MU
3abaBHuM (Barak, 2014, p. 14). [Ipunpema HacTaBHUKA J1a TIPEAAjy ca TEXHOJIOTHjOM
Tpebayo O6u ja Oyne ycMepeHa Ha HacTaBy ca TEXHOJIOTHjOM, YMECTO UCKJBYUHBO Ha
HacraBHe TexHoioruje (Russel et al., 2003). Kenrse u capagauim cMarpajy na ou
mKoJie Tpebaso /1a HacToje Jja CTBOpE jake BU3Mje 3aCHOBaHE HA WHTETPAIMjU TeX-
HOJIOTHjE W Ja MpPYXKajy peleBaHTHE MporpaMe CTPYYHOT ycaBpIIaBama KOju Ou
MOJPKaBaIM HACTABHUKE J]a EKCIIEPUMEHTHINY Ca HOBUM OOPa3OBHHM TEXHOJOTH-
jama(Keengwe et al., 2008, p. 563). Bort (Voogt, 2010) je yrBpauo na ,,HaCTaBHUIIH
MPHUPOJHUX HayKa Koju o0uMHO KopucTeKT, MHOTO BUIIIe 0/1 CBOjUX KOJIETa KOjH
masno kopucte UKT texxe mocTu3amy HaCTaBHUX IIMJbEBA W TMPYXKamby 3HAKA OPH-
JEHTHCAaHHUM Ka JO’)KHBOTHOM y4emy" .

JIpylITBEHN IOMPHHOC pe3yiiTaTa OBE CTYIHUje Oriena ce y WACHTH(UKAIUju
nporpamMa ¥ aKTUBHOCTH 3a Koje ce Oyayhu y4uTesbu U HACTABHUIIM OTPENesbyjy Ja
KOpHUCTE y HACTABH MAaTEMaTHKE y OCHOBHO] IIIKOJIH, 3aTUM, Y OJTOBOPY Ha IHUTAIbE
JIa JIM TIOCTOJU PA3IINKa y lbHXOBOM ONPEACIbEHY Tj. M300PY aKTUBHOCTH Y HHXKUM H
BUIIMM pa3peuMa U pa3iiuka y u300py jeTHOCTAaBHU]UX U CIOKEHHUUX aKTHBHOCTH,
Ka0 U Ha Kpajy KOJHMKO MCKYyCTBO yTUYE HA HHXOBO OINPEICIbCIHE Tj. HA PA3IUKE Y
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BUXOBHM OIuTyKama. JloOujeHn pe3ynTaTh J1ajy CMEPHUIIC U MPEopyKe 3a yHaIpe-
heme masmer oOpazoBama Oynyhux yuauTesba M HACTAaBHHUKA y 00JIACTA MaTEeMAaTHUKE.

Hako cy mpemysere cBe Mepe MPENOCTPOKHOCTH y BE3H Ca METOIOJIOTH]OM,
nocToje orpanuuerma. [IpBo, mogany cy NPUKYIUBCHU ITyTEM CaMOM3BEIITaja IITO
UMa CBOje MPEIHOCTH, alld MOXE JIOBECTH JI0 3ajeIHUYKE BapHjaHCEe METOJe, U Ha
Taj HAYMH BEIITA4YKK MoBehaTH BPEIHOCTH MPaBUX OJHOCa u3Mel)y Bapujadmu. [py-
ro, m30op crynenarta, Oyayhux y4mresba W HACTaBHHKAa MaTeMaTHKE, Kao y30pKa
YMECTO 3aI0CJICHIX HACTABHUKA, U3TIIENANO je Kao 100po periemne. C apyre cTpaHe,
BUXOB HEJIOCTATaK HCKYCTBA Y MIPAKCH U CTPECOBA KOjU CY YKIJbYUCHHU Y HHTETPalU-
Jy pauyHapa y CTBapHOM HAcTaBHOM IIPOIIECY, MOXeE J1a OBEE O JIOMIET IpeicTa-
BJbama MpaBe ciMke. HacTaBHUIM MaTeMaTHKe Y OCHOBHO] IIKOJW of 5. 10 8. pas-
pena u HaCTaBHMIIM MAaTEeMaTHKE y CPEIrboj KON, Ka0 HU YIUTEeJbU HUCY UCTIUTH-
BaHHU Y OBOj CTYIH]jH.

Bynyha ucrpaxuBama Moria Ou ce yCpeACpeauTd Ha mopeleme 3armocieHnx
HAacTaBHMKA ca OymyhrM HaCTaBHHUIIIMA KaKo OW ce pa3yMene pa3iiuKe, ako HX MMa,
y BbUXOBHM CTaBOBHMA IIpeMa YIOTpeOu paduyHapa M Ja JU Ha BUX yTHIY CIUYHE
Bapujabie on wHTepeca. Ha kpajy, KOPHCHO je MCIHTATH Ja JIM MOCTOje pa3jiuKe
nu3mel)y camou3BemTaja ¥ Mpakce U, ako MOCToje, UACHTU(UKOBATH (aKTOpe KOjH
o0janimaBajy Ty Mpa3HUHY.

3aK/byyak

OBa cryauja HCHHTYje TOCTOjambe 3HAYajHUX pa3siMKa Yy UCKYCTBY M HaMepH
Kopuinhema pa3InIuTHX BUIOBA TEXHOIOTH]E Y HACTABH MaTeMaTHKe, KoJ Oy ayhux
y4uTEJha M HacTaBHUKA MaTeMaThke y Cpouju. Takole, ucnuraH je u yTHIlaj) HCKYC-
TBa Ha Hamepy Oyayhux yduTesba U HACTABHHKA MAaTEeMaTHKE Jla KOPUCTE padyHap y
HACTaBU MaTeMaTHKe Ha Pa3IMYUTUM HHUBOMMA yroTpeoe.

VYr1BpheHo je na cy obe rpyre NCIMTaHUKa ITOKa3ale HajBHIIM HUBO UCKYCTBa y
Kopumrhery rOTOBHX M KpeHparmy HOBHX Ipe3eHTalja U MoJena, riae Oyayhu Hac-
TaBHUIIM MaTeMaTHKe IoKa3yjy Behe HMCKycTBO y omHOCy Ha yuutesbe. Hajmame
HCKycTBa 00e Tpyle HCHHUTaHUKe MOKasalle Cy Y pa3Bojy TPYNHUX IIpojeKaTa y He-
KOM BHKH OKPY)KEHY U MPaBJbeby HOBUX TECTOBA 3Hama. Ca apyre cTpaHe, HUCY ce
NoKa3ajie 3HauajHe pa3jiMke y HaMepu YHoTpeOe padyHapa y HACTaBU MaTeMaTHKe
Koz Oymyhux yuurtespa U koja Oyayhux HacTaBHHKA MaTeMaTHKE, M OHE CY MTO3UTHB-
HE 3a CBaKH BUJ yrnoTpeoe.

W3Hetn cy eMNMpHjCKH AOKa3HW y OBOj CTYIMjH Jia IIOCTOjU 3Ha4yajHa Be3a W3-
Mmel)y camomnepleniyje cTedeHor ucKycTBa Oynyhnx ydurtesba M HaCTaBHUKA Mare-
MaTHKE U IbUXOBUX [UIAHOBA Y BE3U Ca PA3IMYUTHM BUIOBUMA KOpUINNeHka padyHa-
pa y HacTaBu MareMaTHke. MehyTum, Hije OMII0 KaKBO CTEUEHO MCKYCTBO Ca OJpe-
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heHuM BHIOM TEXHOIOTHjE 3HAYAjHO 3a Hamepy Kopuinhema, Beh TauHo oapeheno
HCKYCTBO Oalll ca TOM TEXHOJIOTHjOM Koja Tpebda J1a ce KOPHUCTH.

C 003upoM Ha HEIOCTAaTaK UCTPAXKUBAKa OBE MPUPOJIE, OBA CTYHja MOXKE Ja
HOCITY’)KH Kao ToJIa3Ha TayKa y pasymeBamy Hamepe Oynyhinx yuurtesba U HaCTaBHH-
Ka MaTeMaTHKe Jja KOPUCTEe padyyHap Ha pasIMuUTUM HUBOMMA yroTpeOe y HacTaBH
mateMaTrke y CpOuju U JpyImTBEMA KOja Jielie CIIMYaH HUBO TEXHOJOIIKOT Pa3Boja.

U3 Teopujcke mepcHeKTHBE, OBa CTYAMja TONPHHOCH HCTPAKHUBABIMA O TPHU-
XBaTamy padyHapa Ha pa3IMuUTHM HHBOMMA YIOTpeOe 3a MpeIMeTHY HacTaBy (HIIp.
MaTeMaTuke) Mel)y KopucHUIIMMa Y He3alaJHUM KyJITypama Koje HeMajy HCTH HHBO
TEXHOJIOIIKOT HAaIpEeTKa Kao OHE KOje Ce y BEJIMKOM OOMMY M3BEINTaBajy y JUTepa-

TYypH.
Pesynratu Tpeba na Oyny npuMemeHH Y TIPaKCH | J1a JONIPHHECY yHarpehemy
HACTaBE U IPOIECa yIeHa.
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ANALYSIS OF THE EXPERIENCE AND THE INTENTION TO USE
COMPUTER IN MATHEMATICS TEACHING OF PRE-SERVICE
CLASSROOM AND MATHEMATICS TEACHERS

Summary. The purpose of this study is to explore the experience and intention to use differ-

ent computer technologies in mathematics teaching among class teachers and mathematics pre-
service teachers in Serbia. The types of computer use we addressed are those important for
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attaining traditional and lifelong learning curriculum goals. These are programs for making the
learning process more efficient, such as drill and practice, development of students’ collaborative
and organizational skills for working in teams or individualization of students’ learning. Teaching
practice in mathematics indicates that this could include activities like: projection of ready to use
presentations, production of new presentations, using of ready to use models for simulation, devel-
opment of new models, use of on-line tests, producing new test, use of wiki or other Web 2.0 tools
for exchange of information, communication and collaborative team work for project development
and problem solving. The paper aims to analyze the influence of the experience on the behavioural
intention to use above mentioned computer technologies in mathematics teaching. Data were
collected from 455 pre-service teachers through a self-report questionnaire and analyzed using the
SPSS statistics software. Among the participants 67.9% (309) were pre-service class teachers
while 32.1% (146) were pre-service mathematics teachers. Implications for mathematics teaching
were discussed.

Keywords: mathematics instruction, pre-service mathematics teachers, pre-service class-
room teachers, intention to use technology, technology experience
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MATM 2 O -l 4 360pHuK pasoBa ca Tpeher mehyHapoAHOr HayyHOr cKyna
MeToaunyku ocHoBu Hactage maremaruke Ill, 231-240

Jbyouna Jlukosuh

Brcoka mociIoBHO-TEXHUYKA IKOJIa CTPYKOBHHUX CTY/IH]ja
VYxuie

dikoviclj @ gmail.com

WHTEPAKTUBHWN METO/J, YYEHA MATPULIA
N AETEPMUHAHTH

Atuiciparii. JTanac, kaga pacronaxemo MohHuM coTBepCcKUM anaTuMma Kao mro cy Geoge-
bra, Mathlab,Mathcad, Scientific Notebook, Mathematica uTa. caBpeMeHH HACTaBHH TPEHIOBH
Hamehy oTpeby 3a TPOILIeHEM Mambe BpeMeHa Ha MAHUITYJIaTUBHU U PYTUHCKHU TPHCTYII, CTaBJba-
jyhM akneHaT Ha KOHLENTYaJHO pa3yMeBame MaTepHje W IeHy NPHUMEHY Yy PeallHoM CBeTy. Y
pany ce pa3MaTpajy NpeIHOCTH HacTajle HHTETPaIijoM KOMIIjyTepCKe TeXHOJIOTHje M HHTEePAKTH-
BHOT copTBepa y oBe Teme JinHeapHe anreope. JoxgaTHo, ayrop mpenopydyje oarosapajyhe Beo6-
pecypce KOju MOTy J0JaT! HOBY JUMEH3HUjy ydema MaTeMaTHKe U yIYHMHUTH MOTYhHM HMIIIeMeH-
TalHjy CTUMYJIATUBHOT, BU3YEIHOT U MHTEPAaKTHBHOT METO/la Y HaCTaBH MaTpULa M JeTepPMHHAH-
TH, KOj€ Cy I03HaTe Kao U3y3eTHO CyBOIIapaH Je0 MaTeMaTHKe. [13a30B HACTaBHUIMMA je CBAaKaKO
MHKOPIIOpalija HOBUX TEXHOJIOTMja M TPEHAOBA Y CMUCIY HAa4yMHA IPE3CHTOBamba MaTepHje U
JEMOHCTpUpame HbeHe MPUMEHe, y3 3apKaBamke KJbyIHHUX MPEJHOCTH TPAAUIMOHAIHOT METojAa
HacraBe. OxroBapajyha koMOMHaIMja KOMITjyTepCKUX OOJMKA HacTaBe IOCIE TpaJuIMOHAITHIX
obnMka HacTaBe hie CUTYpHO TOKOM BpeMEHa II0CTaTH He MHOBATHBHM Beh JIETMTUMHU METO]| paja
y HacTaBU MaTMaTHKe.

Kmwyune peyu: matpuiie, IeTepMUHAHTE, UHTEPAKTUBHO yUEHE

1. YBoa. TexHonorujay HactaBu matemaTumke

[To MuNIUUBEHY HEKUX MaTeMaTnyapa, MaTeMaTHKa je HajaTpaKTHBHHU]E TTOJbE 3a
pa3Boj u npuMmeHy HoBux TexHosordja (Engler, Jeschke u np., 2006): Hajupe, Tex-
HoJjoruja (y CMHCIY CBHX TPEHYTHO PACIOJIOKUBUX HH()OPMAIMOHO-KOMYHHKA-
[IUOHUX TEXHOJIOTHja) je KIJbYY pa3Boja y CBHM HAyYHUM OOJIACTHMA Y BPEMEHY y
KOME XHBHMO, 3aTHM CTYIHj¢ Ha TEXHHYKO-TEXHOJOUIKOM TOJBY, IPE CBEra y Jo-
MEHY MHXCHEPCKUX WIIM PadyyHapCKUX HayKa, ald M MHOTHX Ipyrux obiactu, 3a-
BHCE y I0OPOj MEpH O] KBAUIUTETA CTEYCHOT OMINTET, ()YHJAMEHTAITHOT MaTeMaTHY-
KOT 3Hama.

Busyanuszanuja je ofyBeK NpeicTaBibajia BaKHY KOMIIOHEHTY y y4elhy Mare-
MaTHKE Ha CBUM CTapOCHHM HHBOUMA, KOjy MOCEOHO MOXKEMO YIOTpeOJpaBaTh Ja-
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HAC y epU eKCIIaH3UBHOT pa3Boja padyHapa, copTBepa UM BUXOBHX Tpa)UuKUX MO-
ryhaoctu. [luib BH3yenHe MaTeMaTHKE je Ja MOKYyIa Ja MpeBele Ha je3WK CIIUKa
WM aHUMAIHja Pa3IHIuTe, MaTeMaTHIKEe KOHIIETITEe, CTPYKTYpe M lbUX0Ba CBOjCTBA,
VKJby4dyjyhH W HajarncTpakTHHje, M 1a HAM Ha JUHAMUYaH, KpeaTuBaH, BU3yelaH
HAYUH OMOTyhH CTHIambe MaTeMaTHUYKOT 3Hama. OBakaB KOHIIETIT paja CKOPO YBEK
MOJpa3yMeBa M ITUPEKTHY MHTEPAKTUBHOCT KOPUCHHKA Ca MaTEMAaTUKOM (MHIMBHU-
nyanu3anuja Hacrase, 2013).

YBakaBambe KOTHUTUBHHX CTHJIOBA M CTHWJIOBA ydewma 00e30ehyje naauBuya-
TU3aIjy mpoleca yuema, IIITO U jecTe TeHJICHIH]ja caBpeMeHor o0pa3oBama. Jenu-
HO TakBO yueme he nmatu ycrexa u penraBaté mpo0iieMe IMIKOJICKOT HeycIexa, Ipe
CBETa y HacTaBW MaTeMmaTuke. Kaja HacTaBHUIN yBa)kaBajy KOTHUTHBHE CTHJIOBE U
CTHJIOBE YyUCHa CBOJUX YUEHHKA, YICHHUIU MOCTIKY O0JbE pe3yaTare y ydemy, Mo-
TUBHUCAHU CY y pany, y IPOLECY yUemha KOPUCTE CBOjE jaue CTpaHe U pa3BHjajy ce y
cknany ca cBojuM noreHnujanuma (Husaric, 2011).

Hwumb ymorpebe TexHOIOrHje jecTe Aa 00e30eaH OKPYKEHhE 32 AKTUBHO HCTpa-
JKUBAE MaTEMAaTHUKHUX CTPYKTypa IIyT€M BHUIIECCTPYKHX PENpe3eHTaNnja, WK Io-
Ka3aTH CTYJCHTHMA HEKe acrleKTe MaTeMaTHKe KOji HUCY MOTYhH ymoTpeOoM 0JIoB-
Ke 1 manupa. MHOTH HacTaBHUIM he ce CIOXHUTH ca THM Ja MOCie PYyYHO pa3BHje-
HUX TEXHHWKa M3padyHaBama, YHOTpeba MaIIMHCKE apUTMETHKE MOXKEe OMTH BeoMma
noxkespbHa 1 KopucHa (Dikovic, 2007).

UctpakuBama ykaszyjy Ha pa3iIHdUTe acleKTe MHTETPaIije TEXHOJIOTH]E, IT0-
ceono CAS, Ha YHHBEP3UTETCKOM HHBOY y HAaCTaBU Maremaruke. Ha mpumep, oTBa-
pa ce mocebaH MPOCTOP MPEKO OOpPa30BHUX TEXHOJIOTHja Y TMOJbY T3B. IEAAroIIKe
nHoBanyje. Takohe, uctude ce Ja ynpkoc OpOjHUM MOTOAHOCTHMA O YIIOTPEOH TeX-
HOJIOTHje y MaTeMaTHIIH, ITPOIeC IPUMEHE TEXHOJIOTHj€ Y HACTABH je CIIOp U BeoMa
KOMIUIEKCaH, Kao M Jia ynorpeda nHGpOpMalmoHO-KOMYHUKAIIMOHUX TEXHOJIOTH]a Y
HACTaBU 3aBHCH O] CBAKOT HacTaBHHKA NojenuHayHo (Lavicza, 2008).

VY mokymenty NCTM (2000), takohe cToju:

~E(eKkTuBHa ynoTpeda TeXHOJIOTHjEe Y MAaTEMAaTHIKIUM YYHOHUIIAMA 3aBHCH O]l
HacTaBHHKa. Kao u cBako Ipyro HaCTaBHO CPEACTBO M OBO MOKE OWTH MCKopHIIhe-
HO TOTITYHO, WK cinabo. HacraBauim Ou Tpedano ga KOpHUCTE TEXHOIOTH]Y Y Ofa-
Oupy WM Kpernpamy MaTEMaTHIKIX aKTHBHOCTH Koje ce e(prKkacHO MOTY M3BPIINTH
y3 moMoh TexHosiorhje — rpaduka, BU3yalu3aldja U W3padyHaBama, Kako OU ce
nosehane MoryhHocTH cryneHara.”

3a MoTImyHO pa3yMeBame MaTeMAaTHYKUX KOHIICNATa, HEOMXOIHO je J1a CTYIeH-
TH CTEKHY OOOCTPaHO MCKYCTBO: KaO IMACHUBHH IOCMATpa4yd HACTABHUKOBOT paja,
I M KpPO3 COIICTBEHH, aKTHBHU PaJ Ca BUIISCTPYKHM H MelycoOHO moBe3aHuM
penpeseHTanyjama (BepOaiHe, CUMOOIMYKe, HyMEpUIKe U rpaduuke) THX KOHIIeTa-
Ta. AHanm3upajyhu eQexTe TEXHONOTHje y IOCTU3alkhy UCX0/Ia Y HACTaBU MaTeMaTH-
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Ke, JI0Ka3aHo je Jla OHHM CTYAEHTH KOjH KOPUCTE TEXHOJIOTH]y e(UKacHHje JOCTHKY
TpaxkeHe ucxoze u mubese (Blubaugh, 2004).

[lItaBumIe, y MHOTHM ClTydajeBUMa UHTETpallija TEXHOJOTHje Y HaCTaBy Mare-
MaTHKe, IOCMaTpa ce Kao HAuMH Jla Ce PEeBUTAIN3Yje HACTaBa U Ja Ce IIOMOTHE CTY-
JISHTHMAa y TI0JIU3akhy HBUXOBOT HHBOA pasymeBama MaTemartuke (Lavicza, 2008).

[Ipu pemaBamy npobieMa W KpeHpamy KOHIIENATa, CTYACHTH HMajy BEIUKY
IPEIAHOCT, jep UMajy HYMEPHUYKH, TPpapUuKd U CUMOOIHYKY MPHUCTYI CHUTyallHjamMa
(Wurnig, 2008).

Behuna uctpaxxknBama U3 00JIaCTH IPUMEHE TEXHOJIOTHjE y HACTaBH, MOKa3yje
Jla CTYyJICHTH KOjU KOPHCTE TEXHOJIOTH]Y Y CBOME yUeHhy TOCTHXKY 00Jbe H3JIa3He
pe3yiTaTe y OJHOCY Ha CTyACHTE KOjH Yy CBOM Yy4EHy HE KOPHUCTE TEXHOJOTH]Y
(Waxman u np., 2002).

2. Mpumepn n gnckycmja 3a MHTEPAKTUBHO yyere
MAaTPUYHOI payvyyHa

[Mouetkom 2005. ronuHe, BU3yann3anyja MaTeMaTHIKUX CaApKaja je YCIIEIIHO
UMIUIEMEHTHPaHa Ha PeIMeTy JIMHEeapHe anreOpe 3a CTyACHTE Ha M0JbY HHXXEHEep-
CTBa, pe3yaTupajyhu 3HauajHa MoOOJbIIaka Ha 3aBPIIHUM HCIIUTUMA, y OJHOCY Ha
CTYJICHTE KOjH Cy UCIUT cripeMaiu Ha ,,crapu’ HauuH (Engler, Jeschke u np.,2006).

Hoxkazano je na maremarndapu koju kopucte CAS (ckp. Computer Algebra
System) y HacraBu, uctudy BaxkHocT CAS y HacTaBH MaTeMaTHKe, Y OJHOCY Ha
KoJiere Koje ra He kopucte. CXOAHO TOME, CyrepHIlIe ce Ja HaCTaBHUIN KOjH Cy IO
CB0jOj MPHUPOAM eHTY3HjacTH, paauje kopucte CAS ¥ pa3MuIlIbajy MO3UTHBHUjE O
HBEroBoj ynotpedspuBocTd y Hactasu (Lavicza, 2008).

IITo ce MHTEPAaKTUBHOCTH THYE, OCHOBHHU MTO3UTUBHH e(eKTH Kopuinhema nH-
TEPAKTHBHOT BUCA y jEJTHOM HCTPaXKHUBamy, OWIN Cy: MOTYhHOCT Kopuiihema HO-
BUX MH(popMaImja 1 uaeja kao JonyHy nocrojehux usBopa nadopmanmja, yaeHUIH
Cy Y)KUBaIIU KOpUCTehn MHTEpaKTUBHE MEAMjC YMME j& aHTa)KOBAaHO BHIIC Uysad y
MPOIIECY CTHIAha 3HAKka y OJJHOCY Ha IITaMIIaHEe MaTepHjajie, Kopulheme nHTepa-
KTUBHOT BHUJIea OMOTYIAUIIO je Mperies canpxaja y CKIaay ca WHAUBUAYaTHHM HH-
TepecoBambMMa y4YCHHKA, Pa3BHjala ce COIICTBEHA OJTrOBOPHOCT 3a CaMOCTAJIHO
yaewe (Manauh, 2004).

[um npeamera MaremaTrka 1 KOju ce M3ydaBa Ha MPBOj TOJIWHU CTyIHja Ha
TEXHUYKO-TEXHOJIOIIKOM TI0JbY j€ Pa3BOj MaTEMAaTHYKOT MUIIJbCHa U MaTCMaTHIKE
JIOTHKE, CTBaparme OCHOBE 32 BHIIM HHUBO JEIyKIHUje MpU yBohewy (hopMaHHX Je-
¢uHHLMja, BU3yalu3aldja HACTABE MATEMATHKE M CTUIAFE¢ MAaTEMATHYKUX 3HAMba
MOTPEOHUX 32 IPHMEHY Y PEATHUM CHTYyaljamMa. ¥ TOM CMUCIY, BEOMa je BaXKHO Ja
HACTaBHHK KpO3 0abpaHu CKyIl IpuUMepa U3 CBaKOJHEBHOT KHMBOTA M Pa3IUUIUTHX
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obacTe paja mpukake MOryhHOCTH MaTeMaTHYKUX arapara 3a pellaBame KOHKpe-
THUX IIpobJiema.

WNako maTpuiie u IeTepMUHAHTE TI0 CBOjOj CYIITHHH CIIaJajy y arncTpakTHE Ma-
TEeMaTHYKe KOHIIENTEe, IOCMATPaHO U3 yIiia u3Bohema HacTaBe MOXKEMO CE€ CIIOKHUTH
Jla CTYICHTH PEJIATHBHO YCHENTHO CaBIaajy MaTeMaTHUKH arapar MaTpUIHE aire-
Ope. OmacHOCT TaKBOT MPHUCTYIIA JISKH Yy TOME IITO CTYJICHT MOXKE JIO)KUBETU MaTe-
MaTHKy paJH e came, a He pajy IeHEe NMPUMEHE Y PEaTHOM JKUBOTY U PEaTHOM
OKpYXEHY.

VYTIaBHOM je y TpaJAWIIOHAIHOM KOHIICTITY OBE HACTaBHE jEAMHUIIC IMJb OB-
JanaTH MPaKTUIHAM 3HAFbMMa BE3aHUM 3a [0jaM M OIepanyje Hal MaTpuiama (ca-
Oupame, 01y3uMamke, MHOKEHE MaTPHUIIE OpPOjeM, MHOKEHE MaTPHIIA, CTCTICHOBAE
MaTpHIa, pauyHamh-¢ HHBEP3HE MaTPHIE, Ka0 ¥ MpHUMEHa anredapckux Tpanchopma-
[Mja HaJ MaTpHlama), IITO jeé yOOM4YajeHO JOBOJFHO 3a YCIICIIHY IPOBEPY 3HAma
cTyzeHata y oBoj oOnacti. OHO MTO CBaKaKo Tpeba HATIACUTH je Ja Py9IHE TEXHUKE
npy JUMeH3WjamMa MaTpuile BehuM ox 3 mocTajy eKCTPEMHO HAlOpHE M CIIOXKCHE,
ymopeno ca mosehaBameM TUMEH3Mja MAaTPUIA U JETEPMUHAHTH.

VY mapenHoM fenmy pana Omhe moka3aHO Kako 32 HEKE TeME MaTPUYHOT padyHa
HACTAaBHHIM MOTY PEJIATHBHO JIAKO MHTETPUCATH PACIIONOXKHMBA TEXHOJOIIKA perle-
Ba y PEIOBHY HAcTaBy, YUME CTYIEHTHMA MPY’Kajy BUILIE MOTYNHOCTH 32 COIICTBEHO
UCTPaKUBAKE U AyOJbe pa3yMeBambe MaTepuje.

Omnepanyje HaJ MaTpUllaMa Ha WHTEPAKTHBAH HaYMH (caOHpame, OIy3UMarbe,
MHOXKEHE CKaJTapoM M MHOXKEE-C MaTPHIIA) IPUKa3aHe Cy Ha ciuim Op. 1.

subtract one matrix multiply a matrix

add 2 matrices from anather by a scalar

multiply 2 matrices

=9 =1 -3 =2 -21 =15 -95 -32
4 9 -1-2 ; g g g 77T 4N
14 6 9 _ =| 35 59 164 4 Step through
7 2 3 6 :;'] ; g i' 45 37 154 27
8 4 4 -3 N 3% -3 101 A

(-5%0)+(-122)+(-3x1)+(-2x5)=-15

Cnuxka 1. Onepanyje Hax MaTpuiaMa Ha HHTEPAKTHBAH HAYWH

[Tomohy JaBa amnera [1] Ouhe reHepucaHe pa3NIMYWTE MATPHIIEC PA3TUIUTHX
JUMeH3Mja, anu Hajuiie (5X5), mpu yeMy he CBaku MyT €JIEMEHTH MaTpHile OUTH
TCHEPHCAaHW HA CIIyYajaH HA4WH. ATUIET KOHIMITMpAH HA OBaj HAa4YMH, oMoryhasa
MHOIIITBO IpUMepa MaTpUYHKUX onepanuja. Hapounto 6u OWIO0 KOPUCHO KOMOHWHO-
BaTH Py4YHY TEXHUKY NPWINKOM MHOXKEHA JBE MATPHIIC I IMPUINKOM H3padyHa-
Bama MHBEP3HE MATPHIIE, ca yrnmoTpedbom codTBepa, Kako Ou ce JIako U Op30 YTBpIH-
J1a TAaYHOCT JOOWjeHHX pelemha. Ha Taj HauMH CTY/IGHT CIIPOBOJIM MOCTYIIaK camoe-
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BaJlyallHje CBOT 3Hama KopHuihemeM OBakBHX cO(TBEpCKHX peniema. Y ciydajy aa
pelieme HUje TayHo, CTYISHT MOXKe MpohH ,,KOpak 10 KOpak' MHTepaKTUBHHUM H3-
0opoM Te oruje U TOOUTH 11e0 TOCTYIaK J00Hjama UCTIPaBHOT pellemka. HapaBHo
Jla Yy OBaKBOM IIPOILIECY HHTEPAKTUBHOT Pajia CTYICHT y4M: HaJOMEIITaBa HE0BOJb-
HO CTEYCHA 3Hama WK yTBphyje creueHa 3Hama. [loceOHO Tpeba HarllacuTH Jia OBaj
MHTEPaKTUBHU co(TBep QyHKIMOHUIIE U HA MOOHIITHUM Tele(OHNMA.

Moryhe je kopucTuTi 1 paszHe Tunose on-line algebra Solvera [2], koju Takohe
nocenyjy y ceOM MHTEpakTHBHY TEXHHKY paja, Ipe3eHTyjyhu nobujeHo peunieme
Kopak 1o kopak. [TogetHu naTepdejc oBor codTBepa MpruKaszaH je Ha CIUIH 2:

BukMath  Predgebra  Mgeba  Trgonomet | paory Calaus

Z- - D B E - o 5] - log -

[a8] [smn] [ssm]

2l 22 25 Fo
R—— o [ux] [sma] [semm
editor above.

Sxl 32 e £

H| |EE| |EEEA |EEEE

L m EEE IEEE

L [ ] [ [ |} IEEE

Custom batric =

b’ul‘ﬁﬁﬁa‘f

Sciver courtesy of Bzgatrin (by Mathway)

Cnuxa 2. IIpuka3 uarepdejca codraepa (on-line algebra Solver)

VY cnyyajy paga ca AeTepMHHaHTaMa Ha paclojiaramy je OJJIMYaH OHJIAjH-
TYTOpHjaJl HAMEH-CH 32 MHTEPAaKTUBHO Y4YeHe JIETCPMUHAHTH IpYyror u Tpeher pena
[3]. deo nnTepdejca oBor codTBEpa KOju BeOMa jacHO IpUKa3yje MOCTYIaK U3pady-
HaBama MHUHOpA jeiHe JeTepMUHaHTe Tpeher pena, kao u anrebapckux kodakTopa,
IITO je mpemycioB 3a JlammacoB pa3Boj MO eeMEHTHMA MpBE BPCTE IPEKO Kora je
U3padyHaTa BpeAHOCT OBE JIETCPMUHAHTE,[IPUKA3aH je Ha CIHULH 3:
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1 0 -3 0 0 =2 0 1 -2 0 1 0

-1 0 3 2 0 3 2 -1 3 2 -1 0

My =0 My2=0 Myz=3 My 4=0
A =DM | A= E0Y | A =DMy | A=),

= (-1)%(0)
=0

=0
=0

=043
=3

=(-1°(0)
=0

So the determinant of this matrix is

det(d) = ay 34) ) +ay2d) 2 +ap 3d) 3 a4y 4

= 1{0) +3(0) + (-2)(3) + 1(0)
=6

Cruxka 3. JlamracoB pa3Boj JeTepMHUHAHTH Tpeher pefa Ha HHTEpaKTUBAH HAUUH

[Tocne yBexxOaBama nM3padyHaBama JETEPMUHAHTH U CTHIAEma MOTpeOHE py-
THHE y paay, Tpeba IeMOHCTPHUPATH CEeT 3afaTaka KOji ce OJHOCH Ha MPUMEHY Je-
TEPMHUHAHTH.

—  Kpamepose dopmyrie 3a nuzpadyHaBame CUCTEMa O] n JIMHEAPHUX jeIHA-

YHMHA ca 71 HEMO3HATHX.
—  UspauynaBame nospiuuHe Tpoyria ABC KoJ Kora cy 1no3HaTe KOOpJIuHa-

. x oy 1
Te Tadaka A(x,,y,), B(x,,y,), C(x;,¥,), Tj. P(ABC)=E~ x oy .
xo oy, 1
—  UzpauynaBame moBpmuHe napanenorpama ABCD Koj Kora cy IO3HaTe
koopauHate Tadaka A(x,y,), B(x,,y,), C(x;,y,). D(x,,y,)Tj.
xooy 1
P(ABC)=|x, vy, l1|. (jenno og moryhux perema).
X, oy, 1

— U3pauynaBame jenHaunMHe IpaBe KOja HpONa3sd Kpo3 Tauke A(x,y,)H
x y 1
B(x,,y,) nobuja ce uspadyHaBameM JeTepMuHanTe x, y, 1|=0
x, y, 1
Beb6-anpeca moprana [3] Moxe ce UCKOPUTHUTHU | 3a yBexkOaBame Kpameposor
IpaBWIa KOTa KOPUCTHMO Yy BehMHHU ciTydajeBa 3a pellaBame CHCTeMa JHHEApHHX
jemHaunHa (nXn) . Takohe, HaUMH U3padyHaBama jeJJHE UHBEP3HE MATPHIIE, KOPHC-

TehH jeTMHWYHY MaTpHIly W TIpUKa3aHe elieMeHTapHe TpaHchopMallije Hal MaTpH-
1ama, IpruKa3aH je Ha CIHIH 4:
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ﬂlgg:j_g -3
o1 0i-1 1 a

;

0o o 14

Cruxka 4. Ilpe3eHTanyja n3pauyHaBamba HHBEP3HE MaTpUIIE

[MoxespHO OM OMIIO CTyIEHTUMA JEMOHCTpUpaTH To Behu Opoj mpodiema w3
Ipakce U JIEMOHCTPHPATH PEIICHa, KaKo OM CXBAaTWIH YIIOTPEOJFUBOCT MaTEMaTHY-
KOT arapara KOjH je cacTaBHH JIe0 MAaTPUIHOT payyHa.

Ha npumep, y 1oMeHy BellTauke UHTEIUIeHIHje (pOOOTHKA) IPOM3BOJ Cliee-
he nBe marpuile ce KOpUCTE Ka0 MEXaHHW3aM MOKpeTa pyke pobora:

cos60° —sin60° O 2 —-2.464
sin60° cos60° O |x|4|=| 3.732
0 0 1 5 0

[Iperxomuu mpuMep MHOKEHA JIBE MATPHUIIE 3alIPaBO HHTEPIPETHPAMO Ha CIIe-
nehu HaumH: Pyka pobota ce momepa ca mosurmje (2,4,0) Ha mno3unmjy (-
2.464,3.732,0) y paBau XY, nok je Z=0. [IpBa MaTpuIia caap>xu TPUTOHOMETPH)CKE
BPEIHOCTH KOj€ YKa3yjy CTEIeHe MoMepama pyke poooTa.

JlururanHe ciuke Koje KOpucTe aBe 0oje ce Ha3uBajy OuwHapHe win Bymose
ciuke. bpoj 0 o3HavaBa npHy 00jy, a 6poj 1 o3HauaBa Oemy 60jy (pixel). Ha aapecu
[4] ce Hanma3u MHTEpPaKTHBHM JaBa aruieT KOju JUTUTAIIHY CIIMKY KOJHUpa y OAroBapa-
jyhy BymnoBy matpuny u o6payrto. Ha npumep, cnuka 5 6uhe npencraBibeHa Kao
Matpuria tumna 35 x 35, ynju enemenTH cy OpojeBu O u 1, mTO je NMpUKa3aHo Ha CITH-
1y 5:

' 3535

Cnuxa 6. IIpuka3s qururanHe ciavke KoaupaHe mpeko bynose maTpuie

Jaxie, Hema quieMe Jia ynotpeba onrosapajyhux copTBepcKkux peuiema moc-
Taje MOhaH ajar KOju MOXe Ja ce YAPYXKYyje ca KIaCHIYHOM HaCTaBOM MaTEMaTHKE.
JonatHo, CTyIeHT CTHYy MCKYCTBO y KopHiihemy Beba Kao pecypca y HACTaBU
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MaTeMaTHKe TOKOM cTyauja. Tume ce Joaaje jeHa HOBa JUMEH3HMja HHTEPaKTHBHO-
CTH KOja CBaKaKo HEJJOCTAje Y TPAJUIIMOHATHOM KOHIIETITY HACTaBE.

Yyeme MareMaTHKe je YCKO TOBe3aHa ca oTKpuhem, oTkpuheM arcTpakTHUX
MojMOBa, 00jeKkaTa M pa3HUX MEXaHHM3aMa MaTeMaTHYKOT MOJelMpama. Busyenmsa-
1IMja, Kpo3 Tope MOMEHYTEe WHTEpaKTHBHE co(TBEpe, MMa 3HadajHy YIOTY Yy TOM
CBOJEBPCHOM IIPOIIECY UCTPAKUBAKA, TNIC OHAj KOJU YYH MOXKE Ja yCBaja KOHIECTITE
U KOHIICTITyaJTHEe 00jEKTe, YaK U y clydajeBuMa Jia He MOCeAyje aIeKBaTHy BepOaTHy
TEPMHHOJIOTH]Y.

MHora HCKyCTBa yKa3yjy Jia je TaKBa HaCcTaBa MHTEPECAaHTHH]ja U KOMGpOpHHja
3a cryneHTa. [lutame OanaHcHpama Ipu yrnorpedbu codTBepa u CTaHAApPIAHUX HAC-
TaBHUX METOJIa OCTaje Kao MUTame Mepe KOjy CBaKM HACTABHUK Tpeba Ja oJpeau
nMajyhu Ha yMy [IUJbEBE HACTaBe, Kao M IPYILy CTy/ICHATA.

3aK/byyak

IIpe ymotpebe TexHoONOIMje y HacTaBH MaTeMaTHKE, HEOIXOAHO j€ CTaBHTH
(dokyc Ha canpxaj ¥ UIbEBE HACTaBe, Kao M yJIOTy CTyJIeHTa Y TOM Iporecy. Moxe
T TEXHOJIOTHja J1a YHANpeau HacTaBy wid he Outh OGapujepa m3mely cryneHTa u
MaTeMaThikor caapxkaja? Jla mu he cTyneHTH OMTH aKTUBHUJH YIOTPEOOM TEXHOJIO-
ruje ynazehu y cymruHy onpeleHOr MaTeMaTHYKOr KOHIIENTa Wik he Outu camo
[AaCHUBHHU [TOCMATPavd HEKOT MMPUKA3aHOT cajpikaja npeko Buaeo-ouma? [IpumeHom
Pa3IMYNTHX BHIOBA TEXHOJOTHjE Y HACTABU MATEMATHKE CE €BUACHTHO IMOCTIDKE
IUb WHAMBUAyalH3alldje HacTaBe, y3 yBakaBame pa3iuka usMmely kopucHuka,
OITHOCHO CTBapa ce MOTyNHOCT HampeJoBama MpeMa CONCTBEHHM a(QUHHUTETHMA U
norpebama. Y OBOM pajy je MOKa3aHO KaKo CO(TBEPCKO OKPYKEHE MOXKE JIAKO U
Op30 OIUIEMEHWTH W YHAIPEIUTH TPAIULMOHAIHM MPUCTYH METOJaMa MaTPUYHOT
pauyHa. Aytop pana cMatpa na He Tpeba (paBopu3oBaTH yrnoTpedy TEXHOJIOIIKHX
pecypca y HacTaBH, alu Ja UX Tpeba KOPUCTUTH KaJ| I'ojl JoNpuHOce 00JbeM pasy-
MEBaky HAPOYUTO AICTPAKTHUX MAaTEMaTHYKUX KOHIIEIATa, YMME CE CTBApajy Mo-
ryhHOCTH 3a aTpakTHBHU]Y U epUKacHH]jy HacTaBy. Takolhe, ykazyjyhu Ha pedepeH-
IIe PACIOJIOKHUBOT H JIAKO JOCTYITHOT MaTEeMaTHYKOT coO(TBEpa, Kao BHI HOBOT Me-
Jija y HaCTaBH MaTEMaTHKe, ayTop MPeAJiaXe HEeroBO KOpHINemne Kpo3 IMpHUMEHY
BH3yaJIn3allvje U OpOojHE NHTEPAKTUBHE KOMITOHEHTE.
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JbYBULA JINKOBUR

THE INTERACTIVE METHOD OF LEARNING MATRIX AND
DETERMINANTS

Summary. Nowadays, when we dispose of powerful software tools such as Geogebra, Math-
lab, Mathcad, Scientific Notebook, Mathematica, etc. modern educational trends impose the need
for spending less time on the manipulative and routine approach, putting the accent on conceptual
understanding of the matter and its applications in the real world. This paper discusses the benefits
resulting from the integration of computer technology and interactive software in these topics of
linear algebra. In addition, the author recommends the appropriate Web resources which can add a
new dimension to the learning of mathematics and make possible the implementation of a stimu-
lating, visual and interactive method of teaching matrices and determinants, which are known as
an extremely dry part of mathematics. The challenge of teachers is definitely the incorporation of
new technologies and trends in the way of presentation of matter and demonstrating of its applica-
tion, while keeping the key benefits of traditional teaching methods. The right mix of computer
activities after traditional activities is something which will certainly evolve over time as software
develops. An appropriate combination of computer forms of teaching after traditional forms of
teaching will surely over time become not innovative, but a legitimate method in teaching mathe-
matics.

Key words: matrices, determinants, interactive learning.
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AJANTUBHN CUCTEMMU 3A E-YYEHE - NU3A30BU
N MOI'YhHOCTW NMPUMEHE Y HACTABU MATEMATUKE

Aticipaxii. TlepcoHa30BaHO 00pPa30BHO OKPYXKEHbE, YUCHE NPHIAro)eHo yICHHKY H Ebe-
rOBMM MOTpebama, CKIOHOCTHMa M CIIOCOOHOCTHMA, jecTe JaBHaIllibha HJeja KaKo IPOCBETHHX
pajHMKa, TAKO ¥ HAYYHUX JUCLHUIUIMHA KOje M3y4aBajy y4deme U MoaydaBame. Pa3Boj caBpeMeHHX
TEXHOJIOTHja, IPBEHCTBEHO HH)OPMATHYKO — KOMyHHKaMOHUX TexHosoruja (KT), je y 3HaTHO]
MEpH HJejy aJalTUBHOT y4YCha MPUOIMIKIIO PEATHOCTH M YYHHIIO OCTBapsbuBOM. CBEIOLH CMO
pa3Bujama U MocTojama OpojHHX cOPTBEPCKUX anara, MiaTGopMu U CHCTEMa 3a e-yuere, KOjU
nmajy moryhHocT npuiarohaBama npema 3aXTeBHMa ydCHHKA. 3aXTEBH IpeMa KOjUMa CE BPILIH
npuiarohaBarmbe M IEPCOHAIM3AIN]a CUCTEMa 33 €-YUCHe MOTY OUTH PasHOPOIHH, IOYEBIIH OX:
HHBOA MpE/3Hama YYCHHKA, CTHJIA Y4YCHa, EPCOHAIN30BaHE MMOBpaTHE MH(OpMaluje cucrema,
HEepCOHAIN30BaHOr UHTepdejca cucTeMa, UTA. J0BOJbaH M3a30B 3a ayTopa jeHOTr TaKBOT aJalTH-
BHOI' CHCTEMa 3a €-y4CHe jeCTe NpOHANaXKeHe oJrosapajyhier agantUBHOT Mojena, a JOJaTHU
3aXTEBH CE jaBJbajy Kajla je y MUTalby CUCTEM 3a e-y4ueHmhe MaTeMaThke. MaTeMaTnka, Kao HacTaB-
HM IIPEMET, MMa KapaKTePUCTHYHE MEeJarolKo — METOANYKE 3aXTeBe KOjU MOPajy OMTH HCHOLI-
TOBAaHH Yy jeIHOM aJaliTHBHOM CHCTEMY e-yuera. Paj pazmarpa MOryhHOCTH NMPHUMEHE a/lanTHB-
HHX CHCTeMa 3a €-y4erhe MaTeMaTHKe, y3 MPero3HaBambe H3a30Ba KOjH Ce jaBJbajy MPUIUKOM
KpeHparma jeIHOT TAaKBOT CHCTEMA.

K/by’lHe pedu. alaliTUBHU CUCTEMHU 3a €-y4UCH:C, ICPCOHAJIM30BaHa HacTaBa, HaCTaBa MaTe-
MaTHKeE.

YBopa,

VY pany ce pazMaTpajy ONIITH M3a30BU YIOTpeOe caBpeMeHHX WHPOPMATHIKO
— komyHuKkaronux Texaonoruja (MKT) y oOpazoBamy U MOKyIIaBa ce OATOBOPUTU
Ha HEKa OTBOPEHA MMUTama, YHjy OW OJITOBOPH JANIK ¥ YTBPIWINA HAYHH Ha KOJH CE e-
Learning TeXHONOTHja MOKE PUKJIATHO KOPUCTUTH y HACTABH MaTEMaTHKE.

Waxko n3a30BM y HaCTaBM MaTeMaTHKe KPO3 TEXHOJOTH]y MPOU3UIIA3Ee U3 COLH-
jamHuX ¥ MHQPACTPYKTYpHUX NUTama Be3aHnx 3a UKT y HameM okpykemy, Tell-

241



BPAHKA APCOBUR

kohe Kkoje ce jaBibajy cy, Takole, moBe3aHe U ca pa3yMeBambeM ITPUHIUIIA CTPYKTYpe
mateMaTuke. OBe Telkohe HUCY HeTPEeMOCTHUBE.

E-ydeme, mmpoko neduHUCAHO, MpENCTaBba YIOTpeOy WHPOpPMATHUYKE TEX-
HOJIOTHje MPWIMKOM 00pa3oBama M JIOCTaBJbarba 00pa30BHUX cajapkaja, MaTepHja-
7a, arTMKaIyja, Kao ¥ TOKOM npahema neppopMaHcy YYeHUKa U Kpeupama U3Belll-
Taja 0 HAIIPETKy TOKOM yuema. E-yueme ce neduHuIIe ka0 ”HOBATUBHU MPHUCTYI 32
UCIIOPYKY E€NIEKTPOHCKU MOCPEIOBAHHX, JOOPO MU3ajHAPAHUX, HHTCPAKTHBHUX 00-
Pa30BHUX OKpYyXema y KOjUMa je YUeHHK Yy LIeHTpy, Owio rae, Ouio kaga, momohy
WHTEepHETa U AuruTanHaux texnonoruja (Hedge & Hayward, 2004). Mehytum, Tpeda
HAIlOMEHYTH JIa CYy HACTaBHU METOJIM TOKOM pa3MeHe MH(popMalHja Ha peaiuju
HACTABHUK — YYCHHK OrPaHUYCHH YHYTPAILIHOM CTPYKTYPOM caMe AMCIHMIUIHHE.
Crora je crynvja ceMaHTHKE M CTPYKTYpe AUCIUILUIMHE YBEK y IEHTPY mpodiema
TpaHcdepa, Ia YaK U y e-yuemy. BepoBama 0 TOMe Kako MaTeMaTHYKH M HAYYHU
J€3UK MOXKE Jia C€ KOPHUCTH 32 Pa3yMEBambe MAaTEMATUYKUX CTPYKTYPATHUX MPHUHIIH-
na UMa JUPEKTaH YTHIAj HAa UMIUDIEMEHTAIH]y e()EKTHBHOT SICKTPOHCKOT YUeHha y
obnactu ucre. OBo je oOiacT Koju HaMehe orpoMHe M3a30Be, jep yKa3yje Ha Mmpoo-
JIeMe KOjH 3aXTEBajy METOJIOJIONIKY PEBOJIYIIH]Y 32 KOjY JaHAIIHE IKOJICTBO MOXKIA
HHje y MOTIIYHOCTH ciipeMHO. [IpoyuyaBame je3nka M CTPYKTYpe IMCLMIUIMHE, H
HayMHa KOMYHHKAIMje Y TAKBOj CTPYKTYpPH, HUjE MyCTHIIO KOPEHa y MaTeMaTHYKUM
UCTpaKUBAKBUMA.

MN3a308Bu y 06pa3oBHOj npuMeHn UKT

Haxo mocroju peanna morpeda Jia ce e-yueme yBeIe Y peryiapHy, CBaKOIHEB-
Hy HACTaBy, CBE je jOIII yBeK Ha HHCKOM HHBOY 300r ciabe mHppacTpykrype KT,
HECCH3UOMIIMCAHOT ¥ TEXHOPOOUIHOT 0c00Jba.

Benuku ja3 uamely nckycrBa UKT cTpyumaka, Koju pa3Bujajy CUCTEMeE 3a e-
VUCHE U CIOPHX, a MIOHEKaJ HEBOJPHUX, HEMOTHBUCAHUX HACTABHUKA M CTPYYHOT
oco0Jpa, U3a30B je Koju Tpeba MPEeMOCTUTH Kpo3 oaroBapajyhe oOyke HacTaBHOT
Kajpa.

Hexu o u3a3oBa e-y4uema y CpIICKHM IIKoJama cy cienehu:

—  HMHCHCTHPamb€ HAa TPAJUIMOHAIHOM HACTABHHM METO/aMa, YIIPKOC Hallu-
OHaITHOj TONHUTUIM U cTaBy npema KT, TexHomomkom oOpa3oBamy (Ha-
CTaBHUKA) U JIMTUTAITHO] HHKIIY3H]jH;

—  Manu Opoj HCTpaKHBamba H, MOCIECINIHO TOME, HEPa3yMEBabE CTPYKTYpPE
MaTEeMaTHKE;

—  HWaKo je MOOWIHA TEXHOJIOTHja MIMPOKO mpuxBaheHa, OHA je MOBE3aHa ca
pEJTaTUBHO BUCOKUM TPOIIKOBHMa KopuIihema, i U OpHjeHTUCAHOIINY
KOPHCHHUKA MPETE)KHO HA 3a0aBHU CaJIpxKaj U allIMKanuje (OHIajH-UTPHIIE,
JPYIITBEHE MPEXKE U CI1.);
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—  TpPOIIKOBH HaOaBKE pavyyHapa, JIANToma, CoOPTBEpa, HHTEPHET KOHEKIIN]E U
BHUXOBAa TEXHMYKA MOJPIIKA M Aajbe IPEACTaBIbajy PEJIaTHBHO BHCOK
TpOIIIAK;

—  BehuHa HacTaBHOT 0cO0Jba M BEIMKW OpOj CTyAeHATa Cy U JaJbe Be3aHH
CaMmo 3a HACTaBy JIMIEM-Y-TTUIIe, 0e3 CITyXa 3a TEXHOJONIKH HAIPEIaK.

HaBeznenu n3a3oBH 1ocToje 3a CKOPO CBe KaTeropuje Moryhux KOpuCHUKA KOjH
HaMepaBajy aa ynotpebssaBajy UKT y 6uno kxojoj o6pazoBHoj obsactu. UMruremen-
Taluja e-y4ema y MaTeMaTHIM ce CyodaBa ca JBOCTPYKMM H3azoBuMma. OcuM HaBe-
JICHUX Ty Cy ¥ M3a30BU KOjH MPOM3MIa3e U3 came npupone aucruiumge. [urama ca
KOjUM C€ OBaj paJl XBaTa y KOIITAll, a Ha Koju Ou Oyayhu uctpakuBauu Tpedanu aa
ce Qokycupajy, ogHoce ce Ha ciexaehe:

—  TyMaueme M pa3zyMeBame CTPYKTYpe MaTeMaTHKe;

—  KOjH je ONTHMAaJlaH BHJ W HaYMH KOMYHHUIMpamka y MaTeMaTH4KoM oOpa-

30Bamy?

—  KOjU IPUHIMIHN Ce MOTY KOPHCTHTH 3a yHampehuBame caMmomnoysiama
YUYeHHKa, IPEUCIUTUBAKE U ONTHMUCTHYAH CTaB y HACTABU M YUCHY Ma-
TeMaThke?

— xaxo UKT na nmoppku pasymeBame M KOMYHHMKAIlHjy CBOjCTBEHY CTPYK-
TypH MaTeMatuke?

MHavBmnpyannsoBaHa HacTaBa - aganTUBHU CUCTEMU
3a e-y4yere MaTeMaTunke

NuauBumyan3oBana, mepcoHAIM30BaHa HACTABA je TeMa OpOjHUX pacrpaBa H
UCTpaKHBamba CKOpPO 11€0 BeK. IlepcoHaNM30BaHO OOPA30BHO OKPYKEHE, YUCHE
npuiarohjeHo morpedama, CKJIOHOCTHMA U CIIOCOOHOCTHMA YYCHUKA je JaBHAIEhA
ujeja Kako NMPOCBETHHUX PAJHUKA, TAKO U HAYYHHX IUCLUILIMHA KOje U3ydaBajy
VUEHE U MOTyYaBambe.

Onpa He w3HEHaljyje, MPUTUCAK TIOJ] KOJUM CE Hala3W JaHallkbh 0Opa3oBHH
cucTeM, a cBe 30or HeMoryhHocTH 1a u3alje y cycpeT KapakTepuCTHYHUM moTpeda-
Ma ydyenuka. [Tokymaj npunarohaBama TpaIUIIMOHAIHOT 00pa3oBama nephopmMaH-
cama y4eHHKa, Ou Tpebaso aa Oyae MHHUIMPaH O]l CTpaHe HACTaBHUKA, jep je OJro-
BOpaH 3a Hampenak cBojux yueHunka. OBakBa Wieja AUPEKTHO MPOM3IIIA3N H3 TEX-
HOJIOIIKMX MHOBAIIMja: e-y4ema U CUCTeMa 3a yrpaBibame yuaemeM (LMS-Learning
Menagement System). [Tomohy nomenytux nocrurayha moryhe je npaheme u Bo-
heme yueHHnka Kpo3 oOpa3oBHE calpkaje HacTaBHOT Mporpama, a Ha Ha4yuH OJIM3aK
U mpusaroheH caMoM Y4eHHKY.

TexHomomka ekcran3uja 1 pa3oj caBpeMeHux UKT mpuOmmxuig ¢y KOHIeTT
WHIMBH/yaJN30BaHe HacTaBe peaiHocTH. [locToje OpojHHM cOTBEpCKH allaTH,
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wiaThopMe U CUCTEMH 3a e-y4eme, ca MoryhHomhy mpuiarohaBama 3axTeBUMa
yueHHKa. TakBU CHUCTEMH Cy y TpPAKCH MO3HATH Kao aJalTHBHH CHUCTEMHU 3a -
yueme.

Bpojuau cy 3axTeBH npema KojuMa ce BpIIYU IpuiiarohaBame U MepcoHaIn3aIlu-
ja cucrteMa 3a e-yueme:

—  HHBO IPEI3HAmA YICHUKA;

—  CTHJ y4YCHa;

—  TepCOHATU30BaHA MOBpAaTHA MHPOPMAIIHja CHCTEMA;

—  MepcoHaM30BaH HMHTEp(dejc cucrema. ..

VY mpakcu cy petke miardopme Koje Cy MpUiIaroJjbuBe 1Mo BHIIE OCHOBA, Haj-
yemlhie je y MUTamy aJalTUBHOCT IO CTHITYy Y4Y€Hha WIH HHUBOY MPETXOTHOT 3HAama
VUCHHKA.

Kako cy aganTHBHHU CHCTEMH 3a e-y4eHe yHapel)eHn cucreMu 3a ynpaBibame
yUemheM, TO Haclielyjy ¥ cBe M3a30Be KOjH Cy HOCTOjasId U KOJI TPaIHIUOHATHIX
cucTeMa 3a e-yuewe. VMIleMeHTalllja y HaCTaBU MaTeMaTHKe ce cyodaBa U ca
M3a30BUMa KapaKTEePHUCTHYHUM 32 JUCLMIUIMHY, 1Mope] Beh MOMEHYTHX OMIITHX
npobiiema npumene cappemernx MKT.

KapakrepucTHyH TeJaronKo-MeTOJMYKN 3aXTEBH CaMme JHCIHIUIHHE MPOU-
3Wi1a3e U3 CrelUu(MUIHOCTH MAaTEMATHKE, a TO CY:

—  anCTPakKTHOCT;

— MareMarnuka rpalja u cagpkaju Cy MHOTOCTPYKO [TOBE3aHH M HCIPEILIH-

TaHu;

—  KapakTepUCTHYHa TEPMHHOJIOTHja U CEMAHTHKA;

—  KyMyJlaTUBHA HayKa.

Onu MOpajy OWTH UCIIOIITOBAHY MPIITHKOM KPEHPamha jeIHOT aJalTHBHOT CH-
cTeMa 3a y4eme MareMatuke. U yrmpaBo HAYMHU BUXOBOT HCIYHaBama NEQUHUITY
HaurH OpMHpama U caMy CTPYKTYpPY CHCTEMa 3a e-Y4eHhe, allil U HheroBe MepcoHa-
TU3anyje.

ATICTPaKTHOCT MaTeMaTuKe, Kao Hay4He AMCIHMIUIMHE, MCIOIITOBAaHA je Kpo3
KpEeHpame BEIHKOT Opoja pa3iMIMTHX, allCTPAKTHUX TpPHUMeEpa W 3ajaTaka, ajid U
KOHKPETHUX PEATHUX MPOOJIIEMCKHX CUTYyalldja, CUMYyJNaIyja U Mojena. Y CHCTEMY
Ce MOpa KOPHUCTHUTH MPaBUIIHA ¥ TPEIM3HA TEPMHUHOIIOTHja (HA HUBOY Pa3yMJBHBOM
VUCHHKY) U MaTeMaTu4Ka CeMaHTHKa. [loBe3nBameM HOBOYBEIICHHX MOjMOBa ca Beh
MO3HATUM Ce MOAPIKaBa KapaKTEePUCTHYHA CTPYKTYpa MaTeMaTHYKUX cajpikaja (uc-
NPEIJIeTAaHOCT U BHIIECTPYKa MOBE3aHOCT cajpikaja). KpenpameM JOrHuKux Besa ca
OPETXOJHUM TPaJMBOM W 3HakbHMa MOJpakaBa ce KyMyJIaTBHHA MPUPOJA came
JTUCHUILTHHE. YTIPaBo 300T KyMYJIaTHBHE MPUPOJIC MATEMATHKE, JJOTUYHO ce Hamehe
uyeja npuiarohaBama e-Learning cucrema rpema npea3Hamy yI4eHHKa.
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ALANTVMBHOCT HA OCHOBY NMpep3Haka yyeHnkKa

VY najeeM TEKCTy je OmMcaH KOHKpPETaH MpUMEp MoJIeNia aJalTUBHOT CHCTEMa
3a e-yuemhe MaTeMaTHKe, KOjU je MepCOHATN30BaH HA OCHOBY IpeA3HAma YUCHHKA.
Tpeba HamoMeHYTH Ja je CHCTeM pa3BHjeH Ha OocHOBY Beh moctojehe LMS mat-
(opme pasBujeHe y Moodle, a ananTUBHOCT ce MOCTHXE KPO3 KpewpaHe J0AaTKe
(MoJzene y4eHuKa, capixKaja, ajantailHoHor MOAYIA. . ).

Mogen campkaja je qu3ajHUpaH KopuimhemeM cTabiia 3aBHCHOCTH Ca BUIIIE-
crpykuM smHKoBuMa (Hwangetal, 2010 a). Mctu o0pa3oBHU caapkaj je Mpe3eHTo-
BaH Ha TPU pa3IM4WTa HUBOA, pacTyhe cioxxeHocTd. OBako ajanTHBHA CTPYKTypa
Kypca pas3liuKyje pa3InduTe KaTeropyje yaeHHuKa: MOYCTHUKE, IPOCEUHE U HalapeHe
(Hwang et al, 2010 a). [IpBu HuBO (HHMBO 1) mpy»ka camo Kpartak yBOA U YBUJ y TEME
IpeaMeTa, Koje MOT'y YIO3HATH YUCHHIIM HUBOA MTOYETHHUKA, a 0€3 HEKOT 3aXT€BaHOT
npea3Hama. Jpyru HUBO (HHBO 2) je Malo HANpeIHHjU OJ MPBOT U MpyxKa BUIIES
nerasba o obpahuBanoj Temu, ca mparehum objammemnMa, IpuMepuMa, Bexbama,
UTI. KOje MOTY 3aJI0BOJBHTH 3aXTe€BE NMPOCeUHHX ydeHuka. Tpehu HUBO (HUBO 3)
00e30ehyje HanpenHuje KapaKTepUCTUKE U OIIIMPHH]ja, 1yOsba 3Hamba U3 odpahusa-
He 00JIacTH, 3a HalpeaH’je YICHUKE.

[ToTpeOHO je MPEeTXOAHO OAPEIUTH KOjOj KAaTeTOPHjH TpHUIIaia YUSHHUK, a TO Ce
MOCTIDKE aHKETHPAmheM yICHHKA IPIIIMNKOM MPBOT MIPHjaBJbHBAKka Ha KypC y CHUCTe-
My e-yuema. TOKOM TpHjaBJbUBamba W PETUCTpaldje HAa Kype, YICHUK IOMYyHaBa
ymuTHEK (pentect). Mojen ydeHuKa npaTu yaeHukoBe nepdopmance. Ha ocHOBY
CIIOCOOHOCTH W 3Haha UCIIOJEEHUX Y OBOM NPENTECTy, CTYAEHTH Ce KaTeropusyjy
Kao MOYETHUIIH, IPOCEYHN WU Hanpeanu. OBakBa KaTeropusanuja ce obasspa y 3a-
BHUCHOCTH O] TIOCTUTHYTOT confidence ¢dakropa, koju Moxke Bapupatru oj 0 mo 1.
Crabno0 3aBucHOCTH, y3 MoMoh Mojena y4eHuKa, aCHCTHPa YYCHUKY TOKOM OATOBa-
pajyhnx HaBHTaMOHUX JIMHKOBA, CyrepuITyhu IpUroiad, oropapajyhu HuBo.

Tabena 1 miycrpyje knacupuKanyjy ydeHHKa 3aCHOBaHY Ha HHXOBOM CORfi-
dence daxTopy, T0OUjEHOM y MPEATECTY, TOKOM PETHCTpaIlije Ha caM KypcC.

Tabena 1. Kimacudukanuja cryaeHara 3acHoBaHa Ha iuxoBoM confidence daxropy

Kateropuja yueHuka Confidence daktop

[MoyeTHUK 0,00-0,40
MpoceyaH 0,41-0,70
HanpepaH 0,71-1,00

Yyenunu nodetHuu (ca paxropom 0 1o 0,4) ce ymo3Hajy ca cagpikajeM Kypca
npBor HuBoa. [Ipoceunu yuenuim (¢paxropa 0,41-0,7) ce mpocnelyjy Ha caapxaj
HHMBOa 2; 10K Hanpeaau yueHuH (paxropa 0,71 -1,0) 6uBajy ymyhenu Ha caapxaj-
HH HHMBO 3, MyTeM Kora npoay0Jsbyjy 3Hama u3 oOpahjuBaHe oOmacTH.

ApXUTEKTypa IPEIUIOKEHOT aIaliTHBHOT CUCTEMA je JaTa Ha CIIMLH 1.
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EeHTUTET
YYyeHukKa
oueHe

0bpa3oBHM
caapxajun

nonykasake

camonpoueHa II

nnTaka

UWBEBUN | | nyynun nopaum
- 6asa

ncnopy-
Ka/pocTaBa

Mozen caapxaja

MoAe/ T CTYEATa

feedback nepdopmaHce - 6asa

-

Crnuka 1. ApXuTeKTypa cucteMa 3a e-yueme, aJanTUBHOT IpeMa npeasHamy yueHuka(Hwang et
al, 2010 b)

Enitiuitieii yuenuxa: MOXKe TIPEJCTaBIbATH JEIHOT WM TPYIy YYEHHKA ca pas-
JUYUTAM HUBOUMA MpEI3Hama. YUeHHIW a00ujajy onmpeheH oOpa3oBHH Caapikaj
Kypca, Y 3aBUCHOCTH OJ1 CBOI' HUBOA 3Hamba.

Ilpoyec camotipoyene: cUCTEM TpaTH MPOMEHE YICHUKOBHUX NepPOPMaHCH TO-
KOM BpEMEHa IpoBeAeHOr Ha Kypcy. [IuTama cy opranm3oBaHa off CTpaHE CKymla
eKCrepara WIM TyTOpa Ha JaToM IpeaMmery. To cy OOMYHO mHTama BHIIECTPYKOT
n300pa WM MUTamka ca OJrOBOpOM (IyXuHe jemHe peud — na/He). [lepdopmance
YYeHHUKa ce CKIIaAuITe y 0a3zy mojaTaka Koja ce mpocielyje Kako yUeHUKY, TaKo H
HACTaBHUKY, IIa HA Ta] HAYMH YYCHUIIM MOTY Ja oOpaTe MoceOHy Makmky Ha OHE
00JIacTH y KOojuMa MM 3Hama HHUCY Ha aJIEKBaTHOM, XKeJbeHOM HuBoy. Ca npyre cTpa-
HE, HACTaBHHUK MMa MPWIKKY Ja MOJECH KypCeBe MpeMa TPEHYTHOj TPYIH YUCHHUKA.

Mogen yuenuxa: je eKCIUIMIINTHA pPENpe3eHTalja 3Hama ydeHHKa. Momen
YYEHUKa CaJIp)KU TPU KOMIIOHEHTE: 00pa3oBHE IMJbEBE YUeHHKa, 0a3zy nepdopman-
CH y4CHHWKa M 0a3y JUYHUX IMojaTaka ydeHuka. OOpa3oBHU LWBEBH YUYECHHKA Cy
00MYHO YCIENIHO 3aBpIlaBamke Kypca, Kao U MPaBHIIHO pa3yMeBambe CBaKOI 00pa3o-
BHOT MaTepHjajia M CTHIAkhe 3Hama. baza nephopmancu caapxu confidence pakrop
VUYCHHKA, KOJU jé OH OCBOJUO Y MPEATECTY, 33jeAHO Ca lbUXOBOM KaTErOPH3AIINjOM.
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Takole cagpku U IOAATaK O TOME KaKaB yCIIEX YUYCHHKA OCTBApyje y CBAKOM OJI Je-
noBa (mornaBsba/jeAuHUNa) Kypca. baza IMYHUX momaTaka calpiH CBE JIETalbe O
YUYCHHUKY (Ca MIMEHOM, WICHTUTETOM, PETHCTPALIMOHUM OpOjeM, JaTyMOM Perucrpa-
1IMje Ha KypcC, UT1L.).

Tyitiop: ipeqMEeTHU capkaj (0Opa3oBHU calpikaja) je MU3ajHUpaH O]l CTpaHe
TUMa eKcrepara. TUM ekcrepara JAu3ajHUpa M Kpeupa calpikaj Kypca Ha pas3indu-
TUM HUBOMMA, TaKO JIa HUBOH Oyay OAroBapajyhu pasIuuuTuM CTYICHTUMA, KOjU CY
Ha pa3IMYUTHM HUBOMMA 3Hama. [IpyM TOM MOIITYjy CBE MOMEHYTE AMIAKTHYIKO-
METOJYKE 3aXTeBE MAaTEMAaTHKeE.

Mogen cagpoicaja: OCHOBHH MHTEPEC OBaKO MPEIJIOKEHE CTPYKType CKIaau-
IITa MpeIMETHOT JIOMeHa 3a e-Learning je nedunucame oaroapajyhe cTpykrype,
TaKBe JIa YYCHHUIIM MOTY jeIHOCTaBHO W JIOTHYHO TMpoHahu HajOuTHHje nH(pOpMaIu-
je, OIeT Y 3aBHCHOCTH O] COIICTBEHOT HIBOA 3HAIbA.

OO0pa3oBHE MaTepHjal je OpPraHu30BaH Kao CKyIl Moriaeiba. CBaKO MOTJIaBJbE
je KIacu(pUKOBaHO y CONICTBEHH CKYI MMOTIOTIIABJbA, & OMET CBAKO MOTIIOTIIABIBE j&
Jlajbe MOAEEHO Y CKYI MOTIOTIIIaB/ba. Mel)y mornaBbuma 1 MOTHOTIaB/bUMA 110~
cToje penamnuje koje ux mehycooHo nosesyjy (Blochletal, 2005).

Perncrtpaumja Kypc Kpeupamne
N i T ==
—

| / ] =

l

Moaen yyeHun-
Ka

EkcnepTt Moaen

OBD  poD
DO 00D
0 0

Apantaunonmn
moayn

. J - J . J
hd Y~ Y
[JleTekToBarbe MHGOPMaLMja O MNpe3eHTOBatb€e afanTUBHOI AHoTaumja 06pa3oBHUX objeka—
yueHuky (1. ekcTeH3unja) Kypca Ta, Tj. LO (3. ekcTeH3uja)

Cnuxka?2. [Tpumena npeanoxesor Moaeia ua nmoctojehulLMS (Apcosuh & Credanoruh, 2010)

3aK/byyak

UKT nmoHoce OpojHE NpOMEHE M HHOBAIMj€ CBAKOAHEBHO. TpaauilMOHATHO
OKpyXeme e-yuema 00e30ehyje u mpocielyje mctu o0Opa3oBHH cagpixaj CBaKOM
yUYEeHHKY. YTIpaBo 300T TakBe CTPYKTYpE, TPAIUIIHOHATHO e-Learning OKpyxeme je
1oceOHO KPUTHKOBAHO Y TOTJIEy MHINBUAYATHOT yduemha. KpuTruke M MHOBATHBHH
TPHUCTYITH JOBOJIE JIO MOCTENeHe 3aMeHe MOCTOjehnx OKpyKema 3a e-ydere ca mep-
COHAJIM30BAHUM, UHTCIUICHTHUM OKPYXXEHHUMa 33 EJICKTPOHCKO Y4uerha. 3aXBajby-
jyhH OBUM HOBHMM MpPUCTYIHMA, €-y4YCHE y3uMa y 003Up MHAUBHIYAHE Pa3iIUKe
YUYEHHUKA, Ka0 IITO je CTUJI yUCHe, MPEA3Habe, IePCOHATM30BaHu HHTepdEjC u apy-
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ro. Y pagy je mpeacTaBibera Moryha CTpyKTypa jeHOT aJalTHBHOI CHCTEMa 3a
ydeme MaTeMaTHKe, epCOHAM30BaHOr TIpeMa HUBOY Ipe/3Hama yueHnka. Kopak
JlaJhe, Y pa3BHjamy U yHanpehuBamy CIMYHAX CHCcTeMa O OMIIO Kpeupame UHTEIH-
TEeHTHUX aJallTUBHUX CHUCTEMa 3a e-yuerme, KOju UMajy yHampelheHe KapaKTepHuCTH-
Ke: Oene)ke Hampeaak yUeHHUKa TOKOM Kypca, MPEeno3Hajy MPOMEHY KaTeropuje HH-
BOA 3HaWba M ayTOMAaTCKH pearyjy IpoMEeHOM IPe3eHTOBaHOT Mojyna Kypca. [Ipoc-
TOpa 3a Jajbe ycaBpIaBare¢ MMa BHILE HEro JOBOJHHO, CBE JOK C€ HE MOCTUTHE
TaKaB CHCTEM 3a e-y4eHmhe MaTeMaTHKe KOoju he OuTh HajnpuOmmKHUje npuiarohex
BehuHM noTpeda, CKIIOHOCTH U eppOpMaHCH YICHUKA.
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ADAPTIVE SYSTEMS FOR E-LEARNING - CHALLENGES AND
OPPORTUNITIES OF APPLICATION FOR TEACHING MATHEMATICS

Summary. Personalized learning environment, learning tailored to the student and his or her
needs, preferences and capabilities is long-run ideas to teachers, and the scientific disciplines that
study the teaching and learning. The development of new technologies, especially information -
communication technologies (ICT), is substantially the idea of adaptive learning closer to reality and
made it feasible. We are witnessing the development and existence of numerous software tools,
platforms and systems for e-learning, which have the ability to adapt to the demands of students.
Requirements according to which performs adaptation and personalization system for e-learning can
be diverse, ranging from: the level of knowledge of students, learning styles, personalized system
feedback, personalized system interface, and so on. Sufficient challenge for the author of such adap-
tive systems for e-Learning is to find an appropriate adaptive model, and additional requirements
arise when it comes to the system for e-Learning of mathematics. Mathematics as a subject has char-
acteristic pedagogical - didactic requirements that must be met in an adaptive e-Learning system.
This paper discusses the possibilities of adaptive systems for e-Learning of mathematics, recognizing
the challenges that arise when designing such a learning management system.

Key words: adaptive systems for e-Learning, personalized learning, mathematics instruction.
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MOGUCNOSTI UPOTREBE IKT-A | PLATFORME EZB/IRKA
U NASTAVNIM AKTIVNOSTIMA:

Apstrakt. Ubrzan razvoj informaciono-komunikacionih tehnologija (IKT) i razvoj savreme-
nih obrazovnih programa postavlja brojne zahteve pred vaspitno-obrazovni proces, pre svega u
nacinu osposobljavanja ucenika za kreativnu primenu ste¢enih znanja. Rezultati istraZivanja stavo-
va nastavnika o savremenom pristupu nastavi ukazuju na to da su nastavnici spremni za aktivno
ukljucivanje IKT-a u obrazovni proces. Pored prikaza analize rezultata sprovedenog istraZivanja, u
radu ¢e biti predstavljena javno dostupna obrazovna platforma eZbirka, kao i moguénost uticaja te
platforme na prilagodavanje nastave potrebama svakog ucenika.

Kljucne reci. Platforma eZbirka, digitalni nastavni materijali, primena IKT-a u nastavi, una-
predenje obrazovnog procesa.

Uvod

Ubrzani razvoj IKT uslovio je intenzivan razvoj nauke, tehnike i kulture celo-
kupnog drustva. Primena obrazovnih softvera u nastavi, namenjenih §irenju i evalu-
aciji znanja je jedan od ciljeva razvoja obrazovanja (Deng, Tavares, 2013; Islam,
2012). Upotrebom razli¢itih programskih jezika i napretkom tehnologije stvaraju se
inovativni obrazovni softveri sa tendencijom da postanu primarni nastavni alati
(NCTM, 2000). Obrazovni softveri koji se mogu koristiti u uc¢ionicama, kao i van
njih, omoguéavaju nastavnicima da prate napredak ucenika, a uenicima pruZaju
moguénost da imaju uvid u svoje znanje i da uti¢u na proces ucenja u cilju formira-
nja radnih navika (Middleton, Spanias, 1999; Morgan, O’Reilly, 2001). Osnova
takve savremene Skole jeste aktivnost, jer se akcenat stavlja na ucenika kao aktivnog

! Rad je deo projekta ,,Platforma eZbirka kao podrska efikasnosti nastave, Ministarstva

trgovine, turizma i telekomunikacija Republike Srbije i DruStva matematiara Srbije i projekta
174010, Ministarstva prosvete, nauke i tehnoloskog razvoja Republike Srbije.
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subjekta u nastavi, a u¢enje se moZe definisati kao interakcija ufenika sa okruZe-
njem, bez obzira na mesto i vreme ucenja (Radojici¢ i sar., 2014). Uloga nastavnika
u nastavnom procesu je nezamenjiva, ali u tako organizovanoj nastavi, nastavnik
usmerava, odnosno organizuje i koordinira procesom ucenja koriste¢i nove tehnolo-
gije (Galbraith, Haines, 1998).

Deljenje nastavnih materijala putem Interneta, pruZanje moguc¢nosti za komu-
nikaciju izmedu ucenika i nastavnika van ucionice i pracenje napretka ucenika su
neke od kljuénih prednosti obrazovnih platformi. One postaju skoro nezamenljivo
sredstvo u nastavi (Alvarez et al., 2013). Uticaj koji nove tehnologije mogu da imaju
na nastavu i ucenje je potencijalno veliki, ali on dolazi do izrazaja i zavisi iskljucivo
od toga koliko su nastavnici i ucenici spremni da se ukljuce u proces primene tehno-
logija (Chen et al., 2011). Bez obzira da li je fokus obrazovanje na daljinu ili u ucio-
nici, edukativne platforme mogu da se koriste kao podrSka nastavnom procesu.
Ishodi takvog obrazovanja su pre svega povecanje kvaliteta nastave i postavljanje
ucenika u centar nastavnog procesa (Islam, 2012). IKT dopunjuju veé postojeci
obrazovni sistem, unapreduju i osavremenjavaju ga, a nastavnici se osposobljavaju
za nove uloge i zadatke koji se pred njih stavljaju. Brojni su faktori koji mogu uticati
na prihvatanje jednog obrazovnog softvera u nastavnim aktivnostima. Ti faktori
zavise od percepcija korisnika i odnose se na lako¢u upotrebe (Sumak et al., 2011),
svrsishodnost (Larsen et al., 2009) i kvalitet informacija i celog sistema (Roca et al.,
2006).

Razvoj primene IKT-a u nastavi

U mnogim drzavama se ulazu velika sredstva kako bi ucenici i nastavnici bili u
korak sa razvojem IKT-a. U nekim drZzavama, kao npr. u Bugarskoj je do 2007.
reformisan kurikulum tako da ukljucuje koris¢enje IKT-a u svim predmetima. U
Hrvatskoj i drugim drZavama su pokrenuti i implementirani mnogi znac¢ajni projekti
kao pokretaci promena u obrazovanju. U Srbiji je od strane Ministarstva spoljne i
unutras$nje trgovine i telekomunikacija implementiran veliki broj projekata (jedan od
njih ,,Digitalna Skola*) putem kojih je mnogo osnovnih Skola dobilo opremljene
racunarske kabinete ili neophodnu informaticku infrastrukturu. U Srbiji, Zakon o
osnovama sistema obrazovanja i vaspitanja (ZOSOV) navodi kao jedan od ciljeva
obrazovanja i vaspitanja, sticanje informaticke i digitalne pismenosti.

U radu ¢e biti predstavljena javno dostupna obrazovna platforma eZbirka, koja je
nastala kao deo projekta ,,Platforma eZbirka kao podrska efikasnosti nastave*, Minis-
tarstva spoljne i unutrasnje trgovine i telekomunikacija Republike Srbije i DruStva
matematiCara Srbije. To je elektronska zbirka zadataka iz matematike za viSe razrede
osnovne Skole (Slika 1). Zbog kvaliteta zadataka, modernog dizajna i jednostavnosti
koriS¢enja predstavlja savremen alat za planiranje i odrZavanje nastave.
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Slika 1. Izgled pocetne strane platforme eZbirka (www.ezbirka.math.rs)

U daljem toku rada bice predstavljeni rezultati sprovedenog istraZivanje stava i
spremnosti nastavnika za savremeni pristup nastavi koji iziskuje aktivno ukljuciva-
nje IKT-a u nastavni proces. IstraZivanje je obuhvatilo razliCite aspekte primene
IKT-a u nastavi — sagledane su potrebe, prepreke i prednosti sa kojima se susrecu
ucesnici obrazovnog procesa.

Edukativna platforma eZbirka

Edukativna platforma eZbirka je javno dostupna i besplatna za upotrebu. U
cilju promovisanja novog nastavnog alata i obuke nastavnika za kori$¢enje, odrzane
su brojne radionice i edukativni skupovi (Mari¢ i sar., 2014). Dizajn platforme je
takav da odgovara potrebama ucenika i nastavnika i da unapreduje tok nastavnih
aktivnosti. Omogucene funkcionalnosti pospeSuju motivaciju i zainteresovanost
ucenika za samostalni rad, doprinose boljem dostizanju ciljeva ¢asa i podiZu kvalitet
nastave.

Nakon otvaranja korisnickog naloga, nastavnik ima uvid u sve nastavne materi-
jale (Mari¢, 2014). Svi zadaci koji se nalaze na platformi su grupisani po razredima i
nastavnim jedinicama kako bi se olakSala njihova pretraga i koriS¢enje. Odabirom
razreda, iz trake sa alatima, nastavniku su na raspolaganju sve nastavne jedinice ¢iji
zadaci pripadaju izabranom razredu (Slika 2). Svaka nastavna jedinica se sastoji od
6 zadataka, a svaki zadatak se bira iz grupe slicnih zadataka. Zadaci iste grupe se
razlikuju po pocetnim podacima ili formulaciji problema.
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Slika 202. Spisak nastavnih jedinica u petom razredu

Nastavnik zadaje test ucenicima tako Sto im saopstava redni broj testa koji je
odabrao. Ucenici treba da posete sajt platforme http://ezbirka.math.rs i da na pocet-
noj strani unesu zadani broj. Sve testove i nastavne jedinice koje ucenici reSe, nasta-
vnik ima moguénost da pregleda koristeci opciju ,,Uradeni testovi. Spisak uradenih
testova se prikazuje u obliku tabele, kako bi se nastavniku olak3alo pregledanje rada
ucenika.

Osim kori$éenja gotovih materijala, nastavnici imaju mogucénost da kreiraju
sopstvene testove, kako bi se u testu nasli zadaci iz vise nastavnih jedinica. Biranjem
opcije ,,Kreiranje testa* nastavnici biraju razred i oblast iz koje Zele da zadaju test, a
zatim biraju i zadatke. Nastavnici imaju moguénost da dodaju i svoje zadatke koje
¢e koristiti za testove.

Ovakav nacin koriS¢enja platforme doprinosi razvoju nastavnog procesa
(Radovi¢ i sar., 2014). Neizostavno povecanje motivacije kod ucenika dovodi do
lakSeg reSavanja zadataka i potpomaze razumevanje problema na koje u€enici naila-
ze. Kroz analizu napretka ucenika i pazljivo reSavanje uocenih problema unapreduje
se planiranje nastavnog procesa.

Metodologija istrazivanja

IstraZivanje koje je predstavljeno u ovom radu usmereno je na ispitivanje efe-
kata koje u nastavi matematike, a i ostalih predmeta, ima integracija IKT-a u obra-
zovni proces i upotreba platforme eZbirka u nastavi.

U istrazivanju je ucestvovalo 80 nastavnika matematike iz osnovnih i srednjih
Skola koji su bili upoznati sa platformom eZbirka. Podaci su prikupljeni putem on-
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line ankete, papir-olovka ankete i intervjua. Od posebnog znacaja su bile posete
mnogim osnovnim i srednjim $kolama u Srbiji jer su na taj nacin uoc¢ene bitne razli-
ke u uslovima za primenu IKT-a, prepreke i potrebe sa kojima se suoCavaju akteri
obrazovnog procesa. Anketa se odnosi na stavove nastavnika o tehnic¢koj i profesio-
nalnoj podrsci za razvoj uloge IKT-a u nastavi, na dostupnost i postojanje elektron-
skih nastavnih materijala, razvoj kompetencija za upotrebu IKT-a i za unapredenje
nastavnog procesa.

Analiza rezultata istrazivanja

Uglavnom svi ispitanici IKT dozivljavaju kao simbol socijalizacije i poveziva-
nja koje je neophodno i poZeljno ukljuciti u nastavu. Zanemarljivo je mali broj onih
koji se sa tim ne slazu i na IKT gledaju kao na simbol otudenosti (4 nastavnika,
odnosno 5% ispitanika). Nastavnici se slazu oko pitanja vezanog za upotrebu tehno-
logije u obrazovanju — svih 80 (100%) ispitanika smatraju da je upotreba IKT-a u
nastavnom procesu neophodna ili poZeljna (Grafikon 1).

Grafikon 1. Prikaz odgovora nastavnika na pitanje da li je upotreba IKT-a
u savremenoj nastavi neophodna, poZeljna ili nepotrebna.
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Jedan od glavnih Cinilaca svrsishodne upotrebe racunara u nastavi su kompe-

tencije nastavnika, koje odreduju nivo, obim i smer nastavnih aktivnosti. Ispitanici

ovog istraZivanja svoju kompetentnost za aktivnu upotrebu IKT-a uglavnom proce-

njuju visoko 1 srednje (Grafikon 2). Nastavnici su svoju kompetentnost stekli veci-

nom samostalnim angaZovanjem, njih 51,25%, tokom Skolovanja svega 17,5%, na

seminarima struénog usavrSavanja njih 20%, a njih 11,25% od drugih ljudi koji
poseduju IKT znanja i veStine.

Grafikon 2. Prikaz odgovora nastavnika na pitanje da procene svoju
kompetenciju za aktivnu upotrebu IKT-a.
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Iako nastavnici svoje sposobnosti odrZavanja nastave uz pomo¢ racunara oce-
njuju visoko, potrebu za daljom obukom u kori§¢enju IKT-a u nastavi je istaklo 60%
ispitanika. Ispitanici prepoznaju znacaj posedovanja znanja i vestina za adekvatno
koriS¢enje IKT-a, ali takode isticu da ne postoji dovoljno akreditovanih seminara za
stru¢no usavrsavanje i sticanje kompetencija za upotrebu IKT-a.

Velika je razlika u stepenu opremljenosti Skola. Infrastruktura koju Skole pose-
duju, broj racunara kao i njihovo stanje se razlikuju i veoma cesto zavise od stepena
razvoja opStine u okviru koje Skola radi. Vecina ispitanika (73,75%) je navela da
veliku poteskocu u primeni IKT-a predstavlja nepostojanje dovoljno interaktivnih
materijala (Grafikon 3). Nastavnici uglavnom sami izraduju elektronske materijale
ili oblikuju ve¢ postojece, razmenjuju ih sa kolegama, koriste materijale koji su
dostupni na Internetu, drustvenim mrezZama i obrazovnim portalima.

Grafikon 3. Prikaz odgovora nastavnika na pitanje da li ima dovoljno interaktivnih materijala
za nastavni predmet koji predaju
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Veliki broj ispitanika, ¢ak 72,5%, bio je upoznat i dosta njih aktivno koristi
mogucénosti edukativne platforme eZbirka. Ispitanici istiCu da im je eZbirka od veli-
ke pomo¢i u otkrivanju problema na koje ucenici nailaze tokom reSavanja zadataka.
Sa tim se slozilo 97,5% ispitanika. Ovu i mnoge druge mogucnosti platforme eZbir-
ka, nastavnici su smatrali velikim prednostima u odnosu na ostale interaktivne mate-
rijale. Ispitanici smatraju da upotreba platforme eZbirka podsti¢e aktivnost ucenika,
saradni¢ki odnos izmedu ucenika i nastavnika i pozitivno uti¢e na motivaciju uceni-
ka, njih 98,75% (Grafikon 4). Uglavnom svi, ¢ak 96,25% ispitanika, naglaSavaju da
bi koris¢enje eZbirke itekako pozitivno uticalo na interesovanje ucenika za samos-
talni rad.

Grafikon 4. Prikaz odgovora nastavnika na pitanje da li smatraju da bi kori$¢enje
platforme eZbirka u nastavnom procesu pozitivno uticalo na motivaciju uc¢enika
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Zakljucak

Kao zakljucak istraZivanja moZe se ista¢i da nastavnici smatraju da koriS¢enje
platforme eZbirka u nastavnim aktivnostima ima pozitivan uticaj na motivaciju uce-
nika u procesu ucenja. Nastavnici smatraju da, osim unapredenja samog procesa
nastave, koriS¢enje interaktivnih materijala sa platforme eZbirka utiCe na povecéanje
znanja ucenika. Ovi rezultati su indikatori dobre nastavne prakse i mogu se objasniti
time da je struktura upotrebe platforme eZbirka u nastavnom procesu takva da podr-
Zava i unapreduje proces ucenja. Pasej (Passey, 2000) kao zakljucke svog istraZiva-
nja navodi da je za prihvatanje odredenog IKT sredstva, neophodno da ono bude
prilagodeno potrebama ucenika i uocenim problemima u nastavi.

Koris¢enjem platforme eZbirka u nastavi, poveéava se informisanost nastavni-
ka o znanju ucenika. Povratna informacija koju su ucenici imali nakon svakog testa
pruZala im je mogucnost da greSke i propuste u znanju otkriju u najranijoj fazi uce-
nja. Takode nastavnici su uspeli da povezu i u¢vrste proces ucenja kod kuce i ucenje
u Skoli. Mnoga istraZivanja isticu da IKT moZe da obezbedi ucenje, sticanja znanja i
vestina van zidova ucionica — omoguéavajuci ucenje u svakom trenutku i na svakom
mestu (Becta, 2001; Chan et al., 2006).

Sto se ti¢e motiva za upotrebu IKT-a u nastavi, ispitanici su ocenili da je najbi-
tnije podizanje kvaliteta nastave, ve¢a angaZovanost ucenika i bolje dostizanje cilje-
va Casa. Nastavnici isti€u da su ucenici koristili materijale i radili zadatke sa dosta
entuzijazma, i to navode kao jedan od klju¢nih uspeha platforme. Platforma eZbirka
se isti¢e kao jako korisno sredstvo kada je re¢ o primeni IKT u obrazovnom procesu
jer omogucava sticanje znanja, pracenje napretka ucenika i pospeSuje saradnju
izmedu ucenika.

Sasvim je sigurno da svaka promena u obrazovnom procesu mora biti pazljivo
izvedena i sa ciljem unapredenja nastavnog procesa kako na nivou pojedinca, tako i
na globalnom nivou. Cilj primene IKT u obrazovanju ne treba da se bazira na osobi-
nama tehnologija ve¢ na promeni koje one mogu da donesu. Nalazi ove studije
pokazuju prednosti obrazovne platforme eZbirka i isticu da je njena upotreba u nas-
tavi veoma poZeljna kako bi se osigurao nastavni proces. Ovi vazni zakljucci traze
odgovaraju¢u podrsku kako bi se obezbedio dalji razvoj nastavnih metoda i oblika
koje ukljucuju IKT.
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POSSIBILITIES OF USING ICT AND EZBIRKA PLATFORM IN TEACHING

Summary. Rapid advances in information and communication technologies (ICT) and the
development of modern educational software raise a number of expectations related to educational
process, particularly in the way of training students for the creative application of the acquired
knowledge. The survey results of the teachers' attitudes about the contemporary teaching approach
suggest that the teachers are ready for active involvement of ICT in the educational process. Apart
from the research summary, the open access education platform eZbirka will be presented in the
paper, as well as the way the platform affects adjusting teaching to the needs of each student.

Key words: Platform eZbirka, digital teaching materials, the use of ICT in teaching, enhanc-
ing the educational process.
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PA3BUJABE MHTEPECOBAHA 3A MATEMATUKY KOA,
AELE WWKOJICKOT Y3PACTA NPUMEHOM KOMIJYTEPA
Y HACTABU

Aticitipaxii. VIcKycTBO  TeopHja cy YTBPAWIM Ja je OJHOC Jele IpeMa HacTaBl MaTeMaTH-
ke 06a3zupaH Ha CTEIeHy HBHX0BE 3aMHTEPECOBAHOCTH 32 Taj IpeaMeT. Y CiIydajy BUCOKE 3aUHTepe-
COBAHOCTH PacTe U MOTHBHCAHOCT yUEHHKA 3a Paj U yueme MaTeMartuke. Jla 61 ydyeHUKe MOTHBU-
caJl 3a yuermhe MaTeMaTHKe MOXXEMO KOPHCTHTH MOJIepHa HacTaBHA cpencTa. L{ub oBor paxa je
Jla YTBpIHM Ja JIM IPUMEHa KOMIIjyTepa y HacTaBH yTHYE Ha Pa3BHjar-e MHTEPECOBama 3a y4CHE
Matematuke. Jla OGMCMO NpOBEpWIM OBO CTAaHOBUIITE OOpahuBaaM CMO HACTaBHY jeAMHULY, Y
0JIeJbeEbY YSTBPTOT paspesa, oMoy KOMITjyTepa HAKOH 4era CMO MCIHTAIN MHUIBEHE YICHUKA
0 TaKBOM HAa4MHY pajia. Pe3yaraT CpoBeIeHOT aHKeTHPamba MOKa3yjy a CMO KOJI YYeHHKa H3a3-
BaJIM HHTCPECOBALE 32 YUCHE€ MATCMATHKE.

Kmwyune peuu: nnTepecoBame, MaTeMaTHKa, yI€HHK, 00pa30BHO-BACIIMTHU pa/.

YBoa,

HckycTBO M Teopuja cy yTBPAMIM J1a je OJHOC JIelie MpeMa HACTaBU MaTeMaTH-
Ke 0a3upaH Ha CTENeHY BUXOBE 3aUHTEPECOBaHOCTH 3a Taj mpenmeT ([lejuh, Erepuh
2003, Macnos 1982, Por 1981. IlaBnosuh, 2013). ¥V ciyuajy noOpe win BUCOKE
3aMHTEPECOBAHOCTH PacTe U MOTUBHCAHOCT JICIE 3a Pajl M yUCHEe MaTeMaTHKE, a Ta
C€ MOTHUBHUCAHOCT HACTABJba TOKOM JTAJbET IKOJIOBAMA.

[koncke akTHBHOCTH Tpeba Ja ce TeMelhe Ha HHTepecoBamuMa yaeHnka. Ha-
YUH pajia MOXKE MMAaTH BEIIMKOT yTHIaja Ha TO Aa Ju he MHTepecoBame OUTH TOI-
crakHyTo. MlcTH canpikaj, y 3aBUCHOCTH OJ] TOTa HAa KOJU HAYHH je PUMEPEH y3pac-
Ty JeTeTa, Moxe Ja Oyne aTpakTuBaH Wik oa00jaH, 300T Uera je BaKHO YTBPIUTH
Jla JIM U Koja CPEeJICTBa IONMPUHOCE MOTHBHCAKY YYEHHMKA 32 CAMOCTaJaH paj Ha
OCHOBHOIITKOJICKIM MAaTEMaTHYKUM CaJpKajuMa.

KBanureTHO MareMaTH4ko MUILBEHE, KOje MOApa3yMeBa JIOTUKY, THITKOCT,
AKTHBHOCT, YCMEPEHOCT, EKOHOMHYHOCT, AyOUHY, IIUPHHY, OPUTUHATHOCT, HT/. j&
MUILBEHE KOje CBaKOj MOjeIMHAYHO] 0cOOU, M KacHUje, Y 0JpaciioM 00y, OMOTY-
haBa caBnajaBame npenpeka U U3a30Ba y akaJeMCcKoj ChepH, alld U Y CBUM OCTaJINM
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CerMEHTUMA JXKUBOTA. J]a OM MCIyHHO OBaKO BaXkaH 3aJaTak, yYuTesb Tpeba na uma
CIIOCOOHOCT J1a ce MPUOIDKK YUYSCHHIIUMA HAa PEJIATHBHO PaBHOIPABHOM HHBOY, Ja
MporpaM HM3JI0KW HA HAYMH KOjJU YYCHHKA aKTHBHPA, Jaje My CI000.Iy, MOACTHYEC
OPHUI'MHAITHOCT M KPEaTHBHOCT, TIO/IpyKaBa CaMOMOY3/Iabe U MOBEPEHE Y JINUHE CIO-
cobHocTh. CBaKako J1a MoJIepHa JUAKTUYKA CPENICTBA KOja Cy Y CKIJIaIy ca JICUHjuM
UCKYCTBOM, CIIOCOOHOCTHMA, 3HAIbMMA M MaHUITYJATHBHUM BCIITHHAMA, YIUTEIbY
3HATHO OJIAKIIIABajy pPean3allyjy OBOT 3aaTKa. ,,/IcTo Tako, eKCIIEPUMEHTH ITOKa3y-
Jy Ja cy HacTaBa U y4eme y3 IMOMOh KoMIjyTepa e(pUKaCHUJH OJ TPAAUIMOHATHE Y
Horjiely KBaJMTETa U KBAHTHTETA CTEUCHUX 3HaHa, TPAJHOCTH M aIUIMKATUBHOCTH
THX 3Hama, a II0CEOHO y MOy MHCAOHe MOOMIHOCTH YYCHHKA, HErOBe MOTHUBH-
CaHOCTH 3a yueme, Kao U OpKer, XyMaHHjeT W MPaBeJHHjeT BPEAHOBAKhA U OLICHH-
Bama pajaa yueHuka* (Manmuh, 2015).

JedunHncarwe OCHOBHUX NOjMOBA

Motusayuja: Jbyncko 6uhe je «Ouhe norpede». OcHOBHa 1MOTpeda JbyACKOT
6uha je u3pa3 QU3MONONIKE HEPaBHOTEXKE WIIM HENOCTaTKa M OHA, OJHOCHO OHE,
BeoMa Cy CHaxxHe (Hmp. morpeba 3a XxpaHoM, curypHomnhy utia.) (Macios, 1983).
OcHoBHe noTpede Mopajy Ja ce 3aJJ0BOJbe Y HEKOM oipeh)eHOM, YriIlaBHOM KpaTKOM,
BPEMEHCKOM HHTEpBally. BakHO je 3HAaTH Ja Te, OCHOBHE MOTpede MOoCcTajy TeMelb
[MJbEBA JbY/ICKOT IOHAIIAKka, KOje, aKO BOAU HUXOBOM HCIYHCHY, MOCTAje MOTH-
BHCAHO MOHAIIAE.

H3yzerHo BakHa nmoTpeba je morpeda 3a ca3HambeM U pa3yMeBambeM, Koja je Ha-
juspaxkenuja y netumCcTBy. KopeH joj je pamosnanoct. OBa je motpeda, HajBepoBaT-
HHje, CIOHTAHU POU3BOJ 3peHha, a He yuewa. [logMupeme oBUX motpeda IOHOCH
JI0)KMBJbA] BPXYHCKOT 33/I0BOJBCTBA.

Jla 6u ce mojacHHO TMOjaM MOTHBA, MOpa C€ HArJIACUTH Jia HUje MpaBUIO Ja
CBaka NoTpeda M3a3rBa aKTUBHPAKE OpraHu3Ma IpeMa OCTBapemy nuiba. One (mo-
Tpebe) Koje MOKPEeHY OpraHu3aM, TO YUHE MPEKO KAPAKTEPUCTHYHHUX YHYTPAIIEHIX
(akTopa KOju TOKPEHYTY aKTHBHOCT yCMepaBajy U perynuiny. [Iporec mokperama
AKTHBHOCTH PaJyl OCTBapema opeheHnX nuibeBa creupuIHIM HAYMHOM, Ha3HBa-
MO MOTHBAIHjOM, JIOK IOMEHYTE YHYTpAIllkhe¢ YNHHUOIE (KOjU 3aBHCE Off CUTYyallHje,
HauyMHa OMaXKamba U MPOLCHE CUTYAIMje U 0OCOOCHOCTH pearoBama) Ha3uBaMoO MOTH-
BUMaA.

[Mon MOTHBUMA y HAJIIUPEM CMUCITY TOAPA3yMEBAMO CBAKU YHYTPAIIHH YCIOB
y TOjEeAMHIY KOjU HABOJIYU HA aKIUjy U MHILUbEHE. MOTHBU Cy OPTaHCKH U IICHXO-
JIOIIKKM YMHHUOIM KOjH TOKpehy WK ycMepaBajy MOHAIIAke YOBEKa, M TO KAKO Hhe-
TOBE MOCTYIIKE, TAKO U FEr0BO ONAXKAE, YUSHE U MUIIUBEHHE.

260



Pa3Bujame HHTEpecOBamba 32 MATEMATUKY KOJ J€Lie LIKOJCKOT y3pacTa IPUMEHOM KOMIIjyTepa. ..

OO0jexTH M cUTyalje Koje M3a3MBajy jaBjbareé MOTHBA, KOjU MOJCTHYY JAa Ce
MOTHUBH aKTyalU3Upajy, Ja OKUBE, Cy MOJCTUIAJH. 32 YICHUKA HATrpalie U IMOXBaJe
Cy TIOJICTHIIAjH jep O’KHUBJbABAjy HETOB MOTHUB 32 IPYIITBEHUM TPU3HAHEM.

Ha canpkaj Hamer onmakama yTUIy HCKYCTBO, OTpede, jKeJbe, OUYCKHBAmbA U
MOTHBaIHja. AKO YOBEKY HH]jE 3a/I0BOJbCHA HEKa BHTAIHA MMOTPeda KAo IITO je MOT-
peba 3a jeroM, OH/a OH OIaka OHe CJIMKe, peIMeTe U peud Koje Cy y Be3H ca 3a]10-
BOJECHEM HbEroBe akTyenHe norpede. OH NCTO TaKO OHO LITO HE BOJIM U LITO TOKY-
maBa 12 u30erHe Texe 3araxka 0J] OHOT LITO BOJIH.

HckycTBO 1 MOTHBaIMja yTHYY Ha Hallle ONaXkame 1ma je 300r Tora Moryhe aa
pasnuuuTe 0code McTe 00jeKTe M UCTE CUTYallUje Omnakajy pasiauuuTo. Pasiuke cy
yemrhe Kaja je ped o onakamy U OlCHUBaky 0c00a U BHUXOBHX OCOOMHA W OJHOCA
Mely JbynnMma.

AKO HeNITO He BOJNMMO WM U30eraBamMo, Texe U 3amaxamo. Ha Taj HaumH ce
OpaHMMO OJ OHOT' IITO HAaM je HEempHjaTHO. Tako, YKOJIMKO YYCHHK MMa CTpax Off
MaTeMaTHKe, Texxe fie ycBajaTn OCHOBHE MaTeMaTHuke mojMoBe. Kan yuuress ycne
Jla KOJ yUCHHKA M3a30BE MHTCPECOBAE 32 MAaTEeMaTHKY, oBoMe he OuTh nmakmre na
yCBaja I0jMOBE U peliaBa 3aaatke jep he nmaxmre ga ypuha mpobieMe U pelema.

Hniniepecosarva: Tlopexino nHTEpECOBama je MPEBACXOTHO COIMjATHE IPHPOC,
U3 4Yera CIEIH Ja ce Ha HHTEPECOBAakha MOXKE YTHIIATH areHCHMa COLHjaHOT OKpPY-
xema. OCHOBHHM areHcH CONMjai3alyje Kao MTO Cy MOPOIHNA, IIKOIa U HHCTHTY-
yje, MOTy J1a yTH4Y Ha pa3Boj, au U Ja OJIOKHMpPajy U OMeTajy MCIO0JbaBabe o/pe-
heHux nHTEpecoBama.

JleTe Tpu pasNUYUTHM aKTUBHOCTHMA JIOKHMBJbaBa ocehame 3a10BOJBCTBA H
tome Texu. LITo je cTapuje, Memajy My ce MHTEpECOBamba U II0CTajy My 3aHUMJbHBE
CTBapH ca HOBUM CaJIpKajuMa.

Jeunja MHTEpecoBama yTeMeJbeHa Cy Ha PaJo3HAIOCTH, TOTpeOH 3a ca3HaBa-
HEM M Pa3yMeBameM, Te Cy OHa M3pa3 HHXOBHX YHYTpaIlmbHX notpeba. ,,[lo3Haro
je Jla cy MHTepecH BeoMa CHa)KHU M Ba)XHH IIOJICTUIIAjU AETETOBE aKTHBHOCTH KOje
omoryhagajy na nere cBoj mocao obaBu 0oJbe, OpiKe, ca Mambe eHepruje u ca 3aj0-
BoJbCTBOM ™ (OKiieOHUMK, 1972: 356). To u jecre pasnor na Cy oBa MHTEPECOBaHA
TpajHa, pa3IMuuTa, U JIa yCMepaBajy JIeurjy akTHBHOCT y oJroBapajyhem cmepy, He
YBEK HCTOM, jep C€ MeHajy Yy CKIaay ca pa3no0speM xuBoTa. Ha muxoBo dopmupa-
BE U 33/I0BOJbABAGE YTHUE OKOJIHMHA. YTHIAJU OKOJIMHE HUCY MOJjeIHAKH Ha CBY
Jie1y, Mako Cy MCTOT y3pacTa, Ila Ha HeKy Jielly ojipeleHe mojaBe Wi yTUIaju JIeny-
jy HoAcTHIIajHO, a Ha Ipyry He. OBe pasjnKe y pearoBamy HacTajy 300T Tora IITo ce
nena MmehycoOHO pas3iuKyjy y TEIECHOM U TyIIEBHOM CKJIOIY U Pa3Bojy.

3Hauu, 3aHUMamke 3a ofpeljeHe cTBapu Cy0jeKTHBHO je IMOBE3aHO ca 3a]I0BOJba-
BalkbeM HEKUX YHYTpaIllUX rmorpeda perera. HaumH 3amoBospaBama MpUMapHHUX
notpeba Oprann3Ma Mema Ce YUeHheM U cazpeBameM. CaMUM THM IITO jeé aKTUBHO,
JIeTe TIPU Pa3IMYUTHM aKTHBHOCTUMA J0KHBJhaBa ocehame 3a10BosbcTBa. OHO Te-
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KM Ka TakBHM 3aJJ0BOJECTBHMA. Tako, MO MpUHUMITY (DYHKIMOHAIHE ayTOHOMHje
MOTHBA, HOTpeda IocTaje caMOCTaIHa M Kao TakBa YTH4e Ha YCMEPEHOCT aeuuje
akTuBHOCTH. Ha Taj HauwnH HacTajy HOBa mHTepecoBama (CMusbanuh, 1985).

OO0Opa30BHUM ¥ BaCIIUTHUM PAJIOM pa3BHUjaMO M YCMEpaBaMo JIeUHja HHTEPECO-
Bama. Ham BacnuTHU pan aenyje Kao MOJCTHUIlA], KOju Tpeba aa Oyae y ckiamy ca
pa3BojeM CIIOCOOHOCTH JIeTeTa, Tj. Tpeba MMaTh y BUYy aKkTyellHe MOoryhHoCTH nnd-
HOCTH JieTeTa U merose notpede. Oarosapajyhu nmoncrunaju omoryhyjy passujame
HMHTEpecoBama KojuMa Cy W3BOp mocrojehie morpebe, aau HCTO TakKo, MOCPETHO,
MOJKE C€ YTHIIATH Ha I0jaBJbHBambe HOBHX MoTpeda Koje cy y MehyBpemeny, caspe-
BameM, Beh mocTarne cactaBHU [0 ACUHje JTUIHOCTH.

Ha pa3Bujame nHTEpECOBama yTHUYE U CPEMHA Y KOjO] Ce JIeTe Hala3H, MOIITO
OHO BPEMEHOM CBOje ToTpede 3aj0oBoJbaBa cBe mocpennuje. CpenrHa Koja mpyxka
Behe MoryhHOCTH 32 pa3Boj HHTEpECOBama je OHA y KOjoj JIeTe HMa IIOTr0/JHE MaTe-
pujasiHe ycioBe U oaroBapajyhe BacimTame. Pa3Boj criocOOHOCTH M CTHLAKE 3HAKbA
oMmoryhyjy nerery na 60Jpe M yCHEUIHNje KOPUCTH TIOJICTUIIAje CPEANHE.

Ha nosehaBame UHTEpecoBaba y HEKOj aKTUBHOCTU YCIIEX MMa BEJIHMKY YJIOTY,
a ca Jpyre crpaHe, MHTEPECOBame 3a oipeljeHy akTHBHOCT HOACTHYE JIeTE Ha yCIieX.

Jleunja mHTEpECcOBama ce Memajy ca y3pactom. [lox yruiajem pa3HHX YHHU-
nara, pa3BojeM CIIOCOOHOCTH W IEJIOKYITHE JIMYHOCTH JISTe HAIyIITa paHUja WHTe-
pecoBama, a akTHBHpa HOBa. MHTepecoBama y KOjuMa ceé OHO YCIENIHO HCTHUYE U
KOja My Ipy»Xajy BUIlIE y)KHBarba CBE BHIIIE peoBialyjy.

Ca 1moYeTKOoM IIKOJIOBamha, MOPEJ] UTpe, ETe CBE BUILE CTHYE HHTEPECOBAmbE 32
pan, ca3zHaBame U yucwe. Pa3Bujajy My ce HHTEpeCcOBama 3a 3ajeTHUILY, KOJICKTHB U
rpyny. Jeua noka3syjy nHTEpecoBama 3a CBe HACTaBHE MPEAMETE, a MoceOHO 3a OHe
aKTHBHOCTH y KOjUMa nMajy ycrexa. IHTepecoBabe Ha MOYETKY IIKOJIOBakha Be3a-
HO je BHILIE 33 CaM MPOIIEC aKTUBHOCTH, JIOK C& KACHHUjE CBE BUILIE HCTUYE HHTEPECO-
Barbe 3a KBUIUTET U PE3y/ITaT HacCTaBHE aKTHBHOCTH.

HHrepecoBama Cy BeoMa CHa)KHU M Ba)XKHH HOJICTHIAjU JETETOBE aKTUBHOCTH
Koju My omoryhaBajy aa cBoj 1mocao o6aBu Opxe, ca Mambe eHepruje U ca BUIIe 3a-
JIOBOJHCTBA.

Matematnuko 00pa3oBamke TOYHELE JOII Ca TPEAINIKOJICKAM y3pacToM. Y
HPEIIIKOJICKOM MePHOLY POMEHE Y MEHTAJTHOM XKHUBOTY J€TeTa Cy BEJIHKe, TyOOKe
W 3HaYajHE 3a Pa3BOj JMYHOCTH M Ca3HAjHUX CIOCOOHOCTH. Y OBOM IEPUOJTY, allC-
TPaKTHE CTPYKTYpE M allCTPaKTHO PE30HOBAE JIETE€ MOXE Jla OCTBApU CaMo aKo ce
M3a30BY CHa)KHE €MOLIH]je, eJI0BAaheM Ha HhHX0Ba Yyna y3 moMoh npeaMeTa Kojuma
ce JEMOHCTpHUpA - UTPadKamMa M AUAAKTUYKHM CPEJCTBAMA, CIMKAMa M WIyCTpallH-
jama, koje he n3a3BaTu MHCaOHE aKTHBHOCTH W JIOBECTH 10 (hOpMHUpama MaTeMaTH-
YKHX [T0jMOBA.

Kpo3 HajpaHuje ToauHE >KMBOTA JIella YO4aBajy W HCTPAXKYjy MaTeMaTHUKy
JIUMeH3Hjy cBor cBera. OHa ynopel)yjy Koau4uHe, Haase npuMepe, Kpyxe y mpoc-
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TOPY M CyO4aBajy ce ca peallHiM NpodieMuMa (HIIp. Mybemhe MoCcye MpeaMeTnMa).
OBako, MaTeMaTHKa UM IOMaXke Jla IOCTaHy OCETJbHBHjA Ha COIICTBEHHU CBET, KaKO
OH4j (PU3HYKH, TAKO U JPYIITBEHHU.

3axBasbyjyhu OBUM paHMM MCKYCTBHMAa C MaTEMaTHKOM JIAKoO je mojcTahu kox
JieTle IpUXBaTamke BAKHOCTH MAaTEMaTUKE M UCTOBPEMEHO PAa3BHUTH JICUHje MOBEPE-
€ Y COICTBEHY CITIOCOOHOCT J1a pa3yMe M KOPHCTH MaTeMaTnKy. CTeueHa O3UTHB-
Ha HCKYCTBa y Kopuinhemy MaTeMaTHKe MOMaxy JIelH Yy pa3BHjamby IHCIO3UIIN]a,
Kao IITO Cy paJlo3HANIOCT, MMAarvHanuja, (IEKCHOWIHOCT, WHBEHTHBHOCT... [Ipu
TOME, BaXKHO je TPETO3HaBamke ICUHMjer MHIUBHIYATHOT HCKYCTBA M HPETXOTHO
CTEUYCHOT 3Hama, Ka0 M Pa3yMeBamke HUXOBOT MOPOAMYHOT, jE3MUYKOT KYJITYPHOT H
JIPYIITBEHOT MUJBEA, Y3 pa3yMeBambe HIXOBOT HHANBHAYATHOT MPUCTYIA yUCHY U
He(OpPMAITHOT 3HamA.

Jledju conujaiHy, EMOIIMOHATIHA U MOTOPHH pa3BOj PEJICBaHTaH je 3a MaTeMa-
THYKHM Pa3Boj U ozpehyje Koju 3a0aBHM M MaHUITYJaTUBHU MaTepujan he ourtu mo-
JPIIKA 33 y4ere MaTeMaTHKe. Y OBHM OKBUPHUMa TpeOa HallOMEHYTH Aa U 'y CIly4ajy
CIMYHUX MOTYhHOCTH ydema Heka gena he Heke MaTeMaTHUKe KOHIIENITe Pa3yMeTH
paHuje, npyra KacHHje, T¢ jeé OYCKHBAmE W TUIAHUPAKE TAKBUX WHIMBHIYATHUX
pa3iHKa yBeK BaskKHO.

PemaBame mpobiema u pe30HOBamk-Ee OCHOB ¢y MaTeMaTnke. OBa ce J1Ba Ipotie-
ca TOKOM BpeMeHa pa3BHjajy, 1oceOHO aKko cy moaprkaHa go0po Ju3ajHUpaHUM Ipo-
rpaMuMa ydema. Pa3Bujame OBHX Ipolieca je jeIHO 0J HajBaXHHjuX mocTHrayha
MaTeMaTH4Ke eyKaluje.

AKO ce IIKOJICKE aKTUBHOCTU TeMeJhe Ha MHTEPECOBakbUMa YICHHUKA HHjE TOT-
pebHa HUKaKBa CIIOJbHA MIPHCHIIA 32 BBUXOBY peanu3anyjy. Hauun pana Moxxe nmaTu
BEJIMKOT yTHIIaja Ha TO Jia Jin he MHTepecoBambe OUTH TOACTAKHYTO WIIM OJIOKHPAHO.
Hctr cagpikaj y 3aBUCHOCTH OJi TOTa Ha KOjH HAYHMH je NMPUMEPEH y3pacTy JeTeTa
MOXe J1a Oyzie aTpakTHBaH WM 0100jaH.

VYueme je nporec u3rpaljuBama 3Hamba IMyTeM aKTHBHUX METOZa: OCMaTpama,
UCTPaKUBAMKA, CKCIICPUMEHTUCAA, MAHUITYNIUCama, Wrpama Yiora, pellaBama
npobsiemMa 1 cil. Y cBeMy TOME HW3y3€THO BEJIMKY YJIOTY UMajy M CPEACTBa Koja Jera
KopucTe y pOpMHUpamy MaTeMaTHIKUX MOjMOBa. [Ipexo \mUX ce mocTike eKOHOMH-
YHOCT M palMOHATHOCT Ha Jacy. [IpaBmina ymoTrpeba oBHX cpeacTaBa pasBHja KOJ
JeTeTa MHTEPECOBAE 32 MaTeMaTHKy, yOp3aBa W3rpalmby MaTeMaTHIKHX I0jMOBA
(hopMHupameM CyI0Ba M N3BOeHEM 3aKJbydaKa.

Kowmujyiiep y nacwiasu: Bennky ynory y MHIMBHAyalIn3alMjyd HacTaBe MMa
xommjyrep. OH omoryhasa Op3y oOpany mojaraka, 4yBame BEIMKUX KOJIMYMHA MO-
JaTaka, yInpaBjbakbe M KOMYHHIHpame y3 HMOMOh padyHapa, BHU3YETHE W 3BYYHE
edexre. [IpuMemyje ce y pasHUM o0JacTUMa W IOCTA0 j& CACTABHU JICO JKUBOTA.
.Y UCHHITH Cy OTBOPEHU IpeMa HOBHM Ca3HambUMa. YTJIAaBHOM HHUCY HOKHBEIH HEY-
criex y kopunihemy pauyHapa M F)bHXOB CTaB j€ MO3UTHBAH NpeMa padyHapuma. OHH
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(HapouuTo 1-2. pa3pen) cBe JOKUBIBABA]y Kao CPEICTBO 3a Urpy. To HUje npyradwje
HU koI pauyHapa. CIpeTaH u CTpydYaH y4HTEsb IUTAHUPA U CIPOBOAH YUCHE Y3 TIO-
Moh pauyHapa u (yBoJHE) yacoBe WH(POPMATHKE Jla OM MX YYCHUK JIO)KHUBJbABAO Ka0
jenHy HOBY M uHTepecanTHy urpy" (HamecroBcku, 2008: 16).

VY HacTaBU MaTeMaTHKe padyyHapH M MPOTPAMCKH MaKeTH UMajy 3Ha4YajHy yJio-
ry. PauyHapu ce KopuCTe NpH peniaBamky MaTeMAaTHYKUX 33JaTaKa U 32 CaMOCTaIHO
yueme MareMatuke. HajBa)KHHjM aclieKT HAcTaBe MaTEMaTHKE, a TO je Pa3yMEBame
MaTeMaTHKe, IIOCTIKE ce KopuinhemeM padyHapa. TokoM pasa Ha KOMITjyTepy y4e-
HHILM CYy CKOHIIEHTPUCAHH HA pa3yMeBame Mpodiema u 3aiarka. [IpumeHOM KoM-
mjyTepa y HACTaBU YYCHHUIM CTUYY OOJbY CIIMKY O 3Ha4ajy MaTeMaTHKE M HEHOj
OpUMEHH.

OCHOBHU ITUJBEBH U3BOheHmHa HacTaBe MOMOhyY KOMITjyTepa je yIo3HaBamke yde-
HHUKa ca MaTEMaTHYKHM [TOJMOBHMA U HJIEjaMa y3 BHIIE OYUTICTHOCTH, MOTHBALIUja
VUCHHKA 33 CaMOCTaJaH paj M eKCcIepuMeHTHcame. [Ipyka UM ce maHca aa Oymy
aKTHBHHU y YUY€y, Jla caMH OHMpajy 3amaTke Koje he perraBaTé WM Ja BHIIE ITyTa
MOHABJbA]y UCTE, Ka0 ¥ Jia Op30 J0OH]jy peliema 3aaaraka.

Y3 momoh padyHapa y4eHHUIM HaNpeyjy KOpak 1Mo Kopak, Opiky He Mopajy Ja
yekajy ciaduje Beh mMory ga yde TeMriom Koju UM oxaroBapa. Crnabuju ydeHHUIIM He
MOpajy Ja Bojie padyHa o ToMme mTa he uM ko pehu ako HHCY pa3ymenu HEKH [0
rpaauBa, Beh he ce Bpahatu m moHaBIbATH JOK HE CXBaTe. YUCHHIUMA j& YUCHE
noMohy padyHapa 3aHHMJFUBO M CAMHM THM PacTe M MOTHBAIIMja 33 yUCHE.

KommjyTep ce y HacTaBu npuMmemyje y cieaehum oOmunuma: BexXOame, CHCTEM
MOJTy4YaBama, CUMYJIHpambe, HIPe, PelliaBame MpodieMa 1 TpaKemhe HHPOpMAaIHja.

BexOameM ce yrBphyjy cTedeHa 3Hama. YUYCHUIIUMA CE TOCTaBJbhajy MUTAKbA
KOja ce He OlekYjy. AKO YUSHHUIM HE 3HAjy OJITOBOP HYAH My ce TToMoh.

VY cucremy nmomydaBama oMohy KoMITjyTepa y9eHUK MpBO J00Hja uHpopMa-
yje, 3aTHM IHTamke y Be3W cajpikaja M Ha Kpajy MH(GOPMAIHjy O TAYHOCTH JATOT
0JIrOBOpA.

Cumynupame ce Bpuu moMohy KOMITjyTepa M UMa BEJIMKH 3HA4aj Y HACTABH.
CumynupameM ce MOTy TPEJICTaBUTH pa3Ha KpeTama Kao IITO Cy: LPTambe MpaBHX
JIMHU]a, TOBE3UBAILE eJIEMEHATa JIBa CKYyIIa UTI.

OnwTn MeTo40/0LWKN OKBUP UCTPAXUNBaHA

Ipegmein u yum ucitipaxcusaroa: IIpeaMeT oBOr HCTpaXXKHBarba jecTe Ja YTBP-
JIM KOJIUKO Y4Yerhe¢ TIOMONY KOMITjyTepa yTU4e Ha OIHOC Jele MpeMa MaTeMaTHIU U
BbUXOBOj MOTHBUCAHOCTH 32 YUCHE.

OCHOBHU IIHJb OBOT HCTpPaKUBama je Ja Ce YTBPAM Ja JIW y4eme MOMOhy
KOMIIjyTepa y HacTaBU JOIPHHOCH MOTHBHCAY YICHHKA 32 CAMOCTaJaH paj Ha
OCHOBHOIIIKOJICKAM MAaTEMAaTHYKUM CaApKajuMa W CYTEpHUIe yCIeaH HaduH
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yHanpehuBama HacTaBHE Mpakce KOju he MOKpeHYTH YHYTpalllkby MOTHBAIIH]Y
YVUCHUKA 32 paj.

Kpajmu 1musb je ocnocobJbaBame yueHHKa 32 CaMOCTallaH pajl y eJIeMEHTapHO]
HACTaBU MaTeMaTUKE U MOKPETahe YHYTPAIllhe MOTHUBAIIM]E 32 YUeHe.

VKOJIMKO OBO MCTPaXXMBambE MOKAXKE 1a YYCHHIM OCHOBHE LIKOJIE YYCHE I10-
Mohy KOMITjyTepa cMaTpajy MHTEPECAaHTHUM M J1a MOTY CaMOCTAJHO Ja CaBJIauajy
HACTaBHY jEJMHUILY, OHJA C€ MOXKE OUCKUBATU Ja OM OBaj HAYUH Paja y OKBUPY
pEIIOBHE HACTABE J1a0 CIIMYHE Pe3yiTaTe.

3agayu ucitipascusarsa: V3 npeaMeTa MCTpakHMBamka W IIOCTaBJHEHOT IHJba
npousunase cienehu 3aiay HCTPaKMBabA.

1. YTBpauTH Ja JM ce ydeHUIIMMA J0Naja Ja yde y3 MoMoh KoMIjyrepa, of-
HOCHO JIa JI Cy OWJIM MOTUBHCAHH JIa y4€ U Ja CaMOCTaJIHO CaBlaiajy Hac-
TaBHY jeTUHUILY.

2. YTBpAWTH Ja I Cy CBU YUCHHUIM HPEIUIA TPAIUBO Y TOKY jEJHOT HACTAB-
HOT Yaca.

3. YTBpIWTH Kako YYCHHUIIM pearyjy y HOBOj NUJAKTHYKO — METOINYKO] CHUTY-
alyju, Tj. y CUTyalllju yuema noMohy kommjyrepa.

Xuiioiieza uciupadgxcusarpa: V13 TOCTaBJLEHOT 1IWJbA U 33]1aTaKa MCTPAXKHBamkba
MPOM3IIA3H Ja j& Cy XUMOTE3€ KOjy UCTPAXKUBAKHEM MIPOBEPABAMO:

Ydaeme momohy kommjyTepa y OJHOCY Ha yoOHWYajeH HauuH pajia MOBOJHHO
yTude Ha noBehame MOTHBHUCAHOCTH YUCHHKA Ha yICHE MATEMATHKE.

Yuewe nomohy komIjyTepa MOTHBHIIE YYCHHKE Ha ydeme 0e3 o03upa Ha
MPETXOTHH yCIEX U3 MaTEeMaTHKe.

Houyrayuja u ysopax uctipasxcusarba: YHYEeHHUIN YETBPTOT pas3pela, CTO yde-
Huka, OcHoBHe mikone ,.JJoBan Crepuja [Tomosuh* y Bpiy cy y4yecTBoBanu y wmc-
TpaXXMBamy. Y30paK HpHUIafa KaTeropuju HAMEPHUX y30paka. Y MIKOJIH MOCTOjU
UH(POPMATHIKU KAOMHET U CBH YUCHUIIH CY PaJMIIU O] UCTUM OKOIHOCTHAMA.

Mepnu unciipymeniiu: IlpernioctaBka je n1a he 3anHTEpecOBaHOCT yUCHUKA 32
pan 6utn Beha KoJ yueHHKa KOjU Cy HACTaBHY jeIMHUILY OOpaJMiIi Ha KOMIjyTepy
HETO KOJI OHUX KOjU Cy PaIMJId Ha yOOUYajeH! HaurH.

3a morpebe OBOT HCTPaKMBamkha KOHCTPYHCAH j€ aHKETHU YIIUTHHK 32 YICHHKE.
AHKeTa je yYCHHIIUMA IMOJIC/heHA HAKOH 3aBPIICHOT Yaca y3 MPHCYCTBO YYUTEJba.
AmnkeTHpame he ce crpoBecTH aHKETHUM YIUTHUKOM 33 YUCHUKE CKCIICPUMEHTATHE
rpylie HaKOH OJPXKAHOT Yaca. YIMUTHUK MMa IIECT MUTamka, Y YBOIHOM JENy je
VIIyTCTBO.

Obpaga tiogaiiaxa: Jlobujenn nogamu cy odpahenu y ase dase. Y nproj pa3u
py4HO cy cpehenn nojany Koju cy H0OHjeHN aHKeTUPAamEeM U CHUMAambEeM 4acoBa, a
y apyroj ¢as3u nodujenu nopaim cy oopalenn Ha padyHapy.

3a yrBphuBama CTATHCTHYKE 3HAYAjHOCTH pa3jiHMKe IBa MpoleHTa paheH je
t-TeCT.
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Haypiu exciiepumeniia: HakoH ITO je y TEOPUjCKOM Jeny yTBplheHa BaKHOCT
UCTPaKUBAMKA, MOCTABJbEHA XUIIOTE3a, Wb W 33Jalld UCTPAKUBAA M OCHUTYPaHU
MEpHU UHCTPYMEHTH, MPUCTYNWIIO C€ TEMEJbHO] pa3pajay HalpTa eKCIepUMEHTa M
HBErOBO]j peaTu3alju.

OCHOBY €KCIIEPUMEHTAIIHOT MPOTrpamMa YMHH HACTABHU IJIaH U MPOTpaM U3 Ma-
TeMaTuKe 3a 4. pa3pe]l OCHOBHE IIKOJIC.

Y KOHTpONHOj rpynu oAarosapajyhe HacTaBHO rpaauBo obpaleHo je Ha yoOuua-
JEHH Ha4WH, OTHOCHO, 0e3 MpUMEeHe KOMIjyTepa y HacTaBu. HakoH yaca yueHUImMa
je ToJieJbeHa aHKeTa.

W3pasna ekcriepuMEeHTaIHOT IPOrpaMa TEKIa je OBUM PEeIoM:

OnpehuBame CTPYKType HACTABHOT Yaca M 00pajie HOBOT Cajipikaja
VYr1BphuBame 00pa3oBHUX 3a/aTaKa 3a YUCHUKE
W3spana nacrasue jequnune y PowerPoint

Sl

O0pazna HacTaBHE jeJUHUILIE Y3 IPUCYCTBO yUHTEba

HacraBHa jenuuuna: nucame U Yntame OpojeBa Behux oj MuimoH paljeHa je y
PowerPoint-y. Kama ce nporpam craptyje oTBapa ce NpBH Cliajj ca Ha3UBOM HacTa-
BHE jeqUHHMIIE. JeTHNM KIMKOM JIEBUM TACTEPOM MHIIIA HA 3EJICHY CTPEIHILYy YICHHK
npenasu Ha cinenehu cnajn. CBaku ciajq nMa MHGOPMANHjy, HHTEPECAaHTHY CIHKY,
no3aauHy y 0oju u 3ByK. Ha kpajy nmporpama Hanma3se ce 3amganu. CBaku 3aqaTak uma
Tpu MoHyheHa OIroBOpa OJ] KOJHX je jemaH TadaH. AKO je YICHUK 0/1a0pao penicme
KOje HHUje TaYyHO I0jaBJbYje Ce CIIaj]] «IOTPEITHO» Ha KOjeM UMa CMEPHHUIIEC 3a TAaYHO
pemaBame. AKO je pelIemke TauHO T0jaBibyje ce ciaja «OpaBo» M yYCHHK Ipenas3u
Ha cienehu 3agarax.

OBaj mporpaM omoryhasa y4eHHIIIMA JJa CAMOCTAIHO y4e, HAIPEIyjy CBOJHM
TEMIIOM, pelllaBajy 3amatke Oe3 crpaxa na he morpemmrty, MOTyhHOCT Ja ce BUIIE
myta Bpahajy Ha oxpelyeHe nenoBe HACTaBHE jeAMHUIIC.

Cenampecet ocam yueHuka uetBpror paspena Ol ,JoBan Crepuja [Tomosuh*
u3 Bpina je oBy HacTaBHY jeIMHUIYY pajuiio Ha KoMmrjyrepy. [lonmyHwim cy ynur-
HUK KOjU C€ OJHOCH Ha YTBphHBamke CTABOBA O IKOJICKOM YYeHY MOMONY KOMIIjy-
Tepa. YIUTHHUIHN ce Haja3e y IpUIIoTy.

Tokom yaca atMocdepa je Owia npujaTHa. YUCHHIM Cy YXKHUBAIH y pany. 3a-
HUMJBHBE Cy UM Omiie moceOHO cimuuie u BexOame. JleceT yueHuKa je peraBano
3aJaTKe ¥ 10 JIBa WK TpH IyTa. CBU Cy JKeJIeH a Ha OBaj HAYMH OIIET Paje.

Ha ocHOBY mpakTHYHOT paja ¥ YIUTHHKA JOIDIA caM J0 3aKJbydKa Ja IIpUMe-
Ha KOMIIjyTeépa y HACTaBH pa3BHja WHTEPECOBAKE W IOMAXE I3 YUCHUIM CTEKHY
00JbYy CIIMKY O 3Ha4Yajy MaTeMaTUKe U BEHO] TPUMCHHU.

266



Pa3Bujame HHTEpecOBamba 32 MATEMATUKY KOJ J€Lie LIKOJCKOT y3pacTa IPUMEHOM KOMIIjyTepa. ..

AHannsa v nHTepnpeTaymja pesyntarta UCTpaXmpara

Jla 6u ce o0e30enuiam yCIIOBU 3a NMPHUMEHY EKCIIEPUMEHTAIHE W KOHTPOJHE
rpyre OWIo je HEONXOIHO MCIUTATH YjeTHAYeHOCT IpyIia IpeMa OMIITEM YCIEeXy U3
MaTeMaTHKe.

Cpenmba olleHa y4eHHKa eKCIICpUMEHTAIHE IPyIie Ha Kpajy HPBOT MOJIYTrOJHIII-
Ta je 4,22, 0K je cpexrba olieHa KOHTponHe Tpymne 4,27, mTo ykasyje Ha yjeqHade-
HOCT 3Hama.

Y KOHTpOJIHO] TPYNM HAacTaBHA jeAIMHMIA HHje oOpaheHa y3 momoh xommjyre-
pa, Beh je HacTaBHa jenuHUIa 0oOpalieHa Ha yoOWYajeHW HAYMH. YUYEHUIMMA j& JIaT
UCTH YIIUTHHUK Ka0 U €KCIICPHMEHTAIHO]j IPYIIN.

Tabena 1. OAroBopyu yueHHKa SKCIIEPUMEHTAIHE TPYIIC
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Tabena 2. OAroBopH yu4eHHUKa KOHTPOIHE TpyIe
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Ha npBo nurame HakoH pana Ha kKoMmijytepy 83.33% ydeHUKa eKCIEepHMEH-
TaJIHE TPyIe Ce WU3jaCHUIO Jla UM Ce Jonaja Jia y4e y3 MoMoh KoMIjyTepa, JOK je
camo 27.27% y4yeHuka KOHTPOJIHE TPYIe OATOBOPUJIIO /Ia UM CE€ TaKaB HAYMH y4yeHha
nomana. 59.09% yveHrka MUCIH J1a UM C€ YUeHhe y3 TIOMOh KOMITjyTepa He Jomnana,
JIOK je 3HATHO MambH NPOIEHAT YICHUKA CKCIIEPUMEHTAIHE TPyIe KOjU MUCIH Ja UM
CE OBaKaB BUJ y4CHa HE J0MIaja.
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I'padukon 1. Yropeanu rpadukoH 0roBopa y4eHHKa Ha [IPBO MHTAKE
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DO ExcnepuvenTanHa rpyna @ KoHTpornHa rpyna

Y4eHHUI KOHTPOITHE TPYIIe cy ce Yy BelIukoM Opojy, 31.82%, uzjacHuim na He
Ou BOJIENTM YacoBe MaTeMaTuke y3 moMoh kommjyrepa, ok je camo 10.26% ydeHuka
eKCIIepUMEHTAIIHE IPYIIe OATOBOPUIIO A2 He OU BOJIEIH OBaKBE YacOBe.

I'paduxon 2. YnopenHu rpadhMKoH 0JroBopa yueHHKa Ha APYTO MHUTAHE
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O ExcnepumenTtanHa rpyna B KoHTponHa rpyna

VYueHnKa eKcliepiMeHTallHe Ipyre KOju CMaTpajy Ja 4acoBH MaTeMaTHKe He
6u Owin uHTepecaHTHH, BUX 10.26%, UMa MHOTO Mame€ Y OJHOCY Ha KOHTPOJHY
rpymy, Bux 27.27% Koju cMaTpajy ucTto.

I'pacdukon 3. Yropennu rpadukoH oroBopa y4eHuKa Ha Tpehe nurame
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O EkcnepumeHTanHa rpyna @ KoHTponHa rpyna
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VYueHuIM excriepiMeHTalTHe TPpyTIe KOji Cy HACTaBHY jeIMHHIlYy 13 MaTeMaTHKe
paguin y3 momoh kommjyrepa, y 3HaTHO Behem npornenty, 80.7%, cmatpajy na ou
JaKIle caBlafaly HACTaBHO I'PAJUBO, HEr0 YYECHWIM KOHTPOJIHE Ipyle KOjux je
4091% .

I'pacdukon 3. Yropennu rpaduKoH 0roBopa y4eHHKa Ha YETBPTO MTUTAHE
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O EkcnepumenTarnHa rpyna B KoHTponHa rpyna

VYTBphHBamka CTaTUCTUYKE 3HAUYAjHOCTH pa3jIMKe J[Ba MPOLEHTa
t-TecToOM

Hynitia xutioiie3a: He mocroju curHudukaTuBHA paznvka usmel)y olarosopa
EKCIICPIMEHTAIHE M KOHTPOJHE TPYyIe, OAHOCHO YYCHHUIM 00€ TPyIe MOIjeTHAKO
BOJIE J]a y4e y3 MOMOh KoMIjyTepa.

Kako je no6ujena Bpemnoct t=5,40, Beha ox 1,96, mocroju CTaTUCTUYKH 3HA-
YajHa pa3nuka n3Mel)y ekcriepuMeHTamHe M KOHTPOJIHE TPYIe W HYJITa XHIIOTe3a Ce
onbaryje.

OpxroBoprMa Ha Ipyro MUTame TPedajo je yTBPAUTH Ia JIM YICHUIN eKCIepH-
MEHTAJIHEe TPyIe XKeJle J1a MMajy HeKe 4acoBe MaTeMaruke y3 nmomoh komrjyrepa,
TaKo J1a Cy OJTOBOPH: CBE, BehUHy M MOHEKe y3eTH Kao MOTBPIHH oaroBopH. [a ou
YTIBPAWIN CTaTHYKY 3HAYAjHOCT OJITOBOPA Y3EJIH CMO CaMO HETaTUBHE OJIT'OBOPE.

Hyniua xuiioitie3a: He moctoju curHudukatuBHa pa3nuka m3melhy oaroropa
EKCIICPIMEHTAIHE M KOHTPOJHE TPYyIe, OJHOCHO YYCHUIIM HE JKEJIe HU jeJJaH 4ac
MaTeMaTHKe y3 MOMoh KOMIjyTepa.

Kako je nobujena Bpennoct t=2,62, Beha ox 1,96, moctoju cTaTUCTUYKK 3HA-
YajHa pasnuka n3Mel)y ekcriepuMeHTamHe M KOHTPOJIHE TPYIe U HyJTa XHUIIOTE3a Ce
onbaryje.

Tpehum nuTameM XTETH CMO Ja YTBPIUMO Jia JIK je YICHUIMMa HAacTaBa Ma-
TEeMaTUKe WHTEepPEeCaHTHHUja y3 moMoh komijytepa. OnroBope: Beoma, jako, MpUIAY-
HO U MAJIO, y3€JH CMO Kao MOTBPIHE. Y pa3MaTpame CMO y3eIH HEraTHBHE OJI'OBO-
pe obe rpyre.
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Hyniua xuiioitie3a: He moctoju curHuguKatuBHa pa3iuka m3melhy oaroropa
EKCIIEPIMEHTAHE W KOHTPOJHE IpyIie, OMHOCHO YYCHHIIM MHUCIE JIa HacTaBa Marte-
MaTHKe HHje MHTEPECaHTHH]a y3 moMoh KoMITjyTepa.

Kako je nobujena Bpennoct t=2,09, Beha ox 1,96, moctoju cTaTUCTUYKK 3HA-
YajHa pasnuka n3Mel)y ekcriepuMeHTamHe M KOHTPOJIHE TPYIe B HylTa XHUIIOTe3a ce
onbarryje. Moxke Ja ce 3aKkJby4H Ja je YICHUIMMa HACTaBa MaTeMaTUKE UHTEPECaH-
THHja y3 moMoh KoMIjyTepa.

Ha 4yeTBpTOM mHTaKy KEIMMO Ja BUIUMO 13 JIU YYCHUIM MECJIE 1a MOTY Jia-
KIIIe Jla CaBJIaJiajy HaCTaBHO TPaJWBO y3 momMoh KomImjytepa. ¥ 003up CMO y3enu
MOTBPJIHE OJITOBOpE 00€ IpyTIe.

Hynitia xutioiie3a: He moctoju curHuduKaTuBHA pa3nvka usmel)y olIrosopa
eKCIEePIMEHTAIHE U KOHTPOJIHE IPyIle, OAHOCHO YUCHHIIA MHCIIE UM HHje JIaKIIe 1a
CaBJIa/Iajy TPaTUuBO y3 MOMOh KOMITjyTepa.

Kako je no6ujena Bpemnoct t=3,51, Beha ox 1,96, mocroju CTaTUCTUYKH 3HA-
YajHa pa3nuka n3Mel)y ekcriepuMeHTamHe M KOHTPOJIHE TPYIe W HYJITa XHIIOTe3a Ce
onbairyje. Moxe Ja ce 3aKkJby4H Jla YYSHHUIIM CMATPajy Jla UM KOMIjyTep TIOMaxe y
pany.

Jla GucMo yTBpAMIIN Ja JIM TIOCTOjU CTATUCTUYKHU 3HA4YajHA pa3liuKa y OJrOBO-
pUMa eKCIEepHMEHTaJIHE TPYIE y 3aBHCHOCTH O] OICHE KOje Cy MMaJHh Ha Kpajy
MPBOT MOJIYTOIUINTA KOPUCTHIU CMO t-TECT.

AHaM30M OATOBOpA HA MPBO MHUTAKE Y3€TH CMO Y 003Up caMo TOTBPIHE OJI-
rOBOpE yUCHUKA. YUCHUIIM ca OIlCHaMa J[Ba ¥ TPH Haja3e ce y jeIHOj IPYIH, a yue-
HUIIY Ca OLleHaMa YETHPH U MeT y APYTOj.

Hynitia xuiiowie3a: He mocroju curHudukaTuBHA paznvka usmel)y olarosopa
YUCHHKA Ca OIleHaMa /IBa ¥l TPU M yUCHUKA Ca OLIEHAMa YeTHUPH TICT.

Kako je moGujena BpemHocT t=1,57 mMama ox 1,96 He MOCTOjU CTATUCTHYKH
3HAYajHa pa3nuka u3Mel)y rpyne u HynTa Xumnoresa Huje 010aueHa.

Ha ueTBpTOM IMUTaRKy, 1a JTU YICHUIIM MHUCIIE Ja OM MOTJIH JIaKIIE Ja CaBIIaaajy
rpaauBo y3 momoh KoMIjyTepa, y3eTu ¢y y 003Hp MO3UTUBHH OJITOBOPH.

Hynitia xuiioiie3a: He mocroju curHudukaTuBHa paznvka usmel)y olarosopa
YUCHHKA Cca OIleHaMa /IBa M TPU W yUYCHHKa ca OIleHaMa YEeTHPH IeT. YUeHHI obe
rpyre Muciie Ja Ou JIakIie caBiajaliid rpauBo y3 moMoh KoMIjyrepa.

Kako je moOujena BpemHocT t=1,24 mama ox 1,96 He MOCTOjU CTATUCTHYKH
3HAYajHa pa3nuka u3Mel)y rpyne u HynTa Xumnoresa HUje 010aueHa.

MoxeMo 1a 3aKJbydrMO Ja He ITOCTOjU pa3iiuka u3Mmehy rpyma.

3aK/byuun

Opranusyjyhu u cipoBojichu nenaromky eKCepruMeHT O YTUIAjy KopHIIhema
KOMIIjyTepa y HACTaBH MATEMaTHKE IO CMO O] TEOPHjCKUX W MPAKTHYHUX Ca3-

270



Pa3Bujame HHTEpecOBamba 32 MATEMATUKY KOJ J€Lie LIKOJCKOT y3pacTa IPUMEHOM KOMIIjyTepa. ..

Hamka O HAauYMHMMA pa3BHjarba MHTEpEecOBama ydeHWKa 3a paa. McrpaxuBame je
cTaBWIJIO Kopumheme KOMIjyTepa y HaCTaBH, Kao JeZHO O/l CPeACTaBa 3a pa3BHjarbe
MHTEPECOBamka U MOTHBHCAkA YICHHUKA, Y TIPBU IJIaH.

Jlonnm cMo 10 3aKJbydKa Ja HacTaBa MaTeMaTHKE y3 IIOMON KOMITjyTepa MOXe
yUeHHIIIMa Ja Oy/ie HHTepecaHTHA U Ja UX MOTHBHIIIC HA Pajl.

OOpana HacTaBHE jeAMHHMIIE Y3 ITOMOh KOMITjyTepa, KOjoM Ce YYE€HHK YBOIH Y
caMOCTaJIHHje youaBame OMTHHX Be3a M OJJHOCA, N3BOheme 3aKibydaka M CTUIIAE
HOBUX 3Hama, yTHUe Ha Pa3BHjarbeé HHTEPECOBamba 32 YUeHhe.

VYdeHnny eKCrepruMeHTaIHEe TPYIE Cy MOKa3al BEINKY aKTUBHOCT M CaMOC-
TaJHOCT Ha yacy. CaMOCTaJIHO Cy HPENuIH Kpo3 [eTy HACTaBHY jeAUMHHUITYy M perla-
Bany 3aaatke. OcrmocoOspaBalid Cy c€ 3a CaMOCTAIHO KOpUIIheme KOMITjyTepa U
HAIpeI0BaIH COICTBEHUM TeMroM. OpraHu3anuja yaca je yTuiaia Ha HHTEH3UBHH-
jU MHCAOHM pajl y4eHHKa 1 IbHXOBY JKeJby J1a CaBlIa/1ajy CBE ITOCTaBJbEHE 3a/JaTKe.

Ha ocHOBY cnipoBesieHOT NCTpaKMBama M JJOOWjeHUX I0/1aTaka MOTY Ce H3Bec-
TH cJiefiehn 3aKIbydIu:

1. Ha ocHoBy aHkeTe yTBphEeHO je Ja je eKCIeprMMEHTaHa Tpylia MoKa3aia

BEJIMKY 3aMHTEPECOBAHOCT 3a y4UCHE MaTeMaTHKe y3 mmoMoh kKommjyrepa
(83.33% yueHuka eKCIIEepUMEHTAIHE TPYyIIe Ce U3jaCHHUJIO J]a MM Ce JIoTajia
Ja yde y3 nmomoh kKommjyrepa oK je camo 27.27% ydeHWKa KOHTPOJIHE
rpyIe OJrOBOPUIIO UCTO).

2. VYrBpheno je nma Behm Opoj ydeHHWKA eKCIIEpHMEHTalHE TIpyle, HHX
89.74% cmatpa &a Cy YacoBM MaTeMaTHKe HHTEPECaHTHUjH y3 IoMoh
KOMIIjyTepa.

3. YYeHHIHM €KCIICPUMEHTAJIHE TPyIe Cy MPENUIN Iely HACTaBHY jEAMHUILY
0e3 003upa Ha MPETXOHO 3HAKE U3 MATEMATHKE.

[ToTBpheHa je xumoTe3a na yueme momohy KOMITjyTepa, y OJHOCY Ha yoOuya-
jeHM Ha4yMH pasia, IOBOJEHO YTHYE Ha roBehame MOTHBHUCAHOCTH YUSHHKA Ha yUeHe
MaTeMaTHKE.

INToTBphena je xumoresa a yueme NOMONY KOMITjyTepa MOTHBHINE YYEHHKE Ha
yaeme 06e3 003upa Ha IPETXOAHH yCIIeX U3 MaTeMaTHKe.

Ha ocHOBy pe3ynraTa ncTpakuBarma BHIJBHBO j€ J1a je OCHOBHA XHITOTE3a HOT-
Bphena. 3amanu ucTpakuBama Cy U3BPLICHU U TaTH Cy NOTPeOHU OJTrOBOPHU Ha MOC-
TaBJbCHA MTUTAMA.

OBaj excreprMeHT je MOTBPAMO J1a YBOherme KOMIjyTepa y HacTaBy ITOBOJHHO
yTude Ha rnosehame HHTEpecoBama 3a yuermhe MaTeMaTHKe. YUeme y3 IOMOh KoM-
njyTepa moKas3ajo ce NPOJAYKTHBHIM OOJIMKOM y4era Y HaCTaBU Y OJHOCY Ha yoOu-
YyajeHHn 00JIMK HacTaBe.

CrpoBeneHO HCTpakMBame je MoKa3aTesb J1a yBol)ere HOBUHA Y HACTaBY KO-
PHUCTH 32 MOTHUBHUCAKE YICHHUKA, HE CAMO y MaTeMaTHIIH, Beh 1 y ApyruM HaCTaBHUM
npenMeTHMa.
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[Tpusor 1.

Hacitiasua jegunuya: Iucame n untame OpojeBa Behux oJ1 MIJIHOH

[Ipesenranuja y PowerPoint-y 3a HacTaBHY jeJUHHITY: [TUCAFkhE U YUTaHE Opo-
jeBa Behux ox MUITHOH 3a 4. pa3pe]] OCHOBHE IIKOJIE.

NMUACAHE U YUTAHE
BEPOJEBA BER/X O

MWUITMOH

HEZEEFU 205214 205
4 235 F14 245 714225 314

BpojeBHM cuctem y
kojem ce 6pojeBu nuLLy

ynotpebom Tux gecet

undpapa HasmBa ce Ei 2315
=23 ©
DOEKAOHW BPOJEBHU = 3?-:;&
CVCTEM = S¢
= 97 L

Mpunukom nucara BULIELNEPPEHNX
6pojeBa oCTaBrba ce Manu pasmak
n3mehy cycefHux knaca pagu
NpernieaHOCTY Y Nncatby, Nakiuer
youaBatba yKynHor 6poja knaca v paau
nakuer Yyutara 6pojea

234 896 231 908

786 095 347 197

Kop cBake kriace Uarosapamo Haavs
Krace, OCUM KOA Krnace jeAnHuua rae
Ha31B N30CTaBIbAMO

234 munujapae 896 munmona 231
xurbaga 908

*+ Kako peun moxemo
3anucaTy cnosuma,
Tako 1 ma Koju
npvpogHu 6poj
MOXeMO HanucaTn
ofpeheHum 6pojem
undpapa

287 8456322
98246 27 6785
Bpojese nuwemo
kopuctehu cnegehux
necet undapa:
0,1,2,3,4,5,6,7,8,9.

BpenHocT undpe Kojom ce nuiie
Opoj 3aBMCK 04 MecTa Ludpe y

6pojy.
* Axko ce uucpa
nomepw 3a jeAHo
MECTO YNEBO, HeHa
BPEAHOCT ce
nosehasa 10 nyTa. —%—’—@—
» Ako ce uudpa 100 10 4

nomepw 3a jeHo
MECTO YAECHO, HeHa
BPEAHOCT Ce CMatbyje

10 nyta. l

munujapae | munvonn | xwrbage | jeanhuue
ololcioy
4 |3 8 2 |19 |0 |6 |1 |5 (3

clop

(@]
=]
[
(@]

OBaj 6poj y Tabenu uuTa ce:

4 munujapae 382 munuona 906 xum-apa 153

)

273



JEJTEHA BPArOBIR LIBETKOBUR

munvjapge | munvonn | xwbage | jeanhuue

munvjapge | munvonn | xwbage | jeavhuue

clofulclafocla o |cia |y

clofulclafycla o |cia |y

6 (2 |0 0 O |5 0 |7 |0 |0 |O

7 (4 |0 |8 |0 |7 |9 |1 |3 |0 |9 |1

Ogaj 6poj ce uuTa:

62 munujapae 507 xurbaga
HasuBe knaca, y kojuma cy cse Tpu uudpe Hyne,
He u3rosapamo

BEXBA

1. Bpoj ocam cToTMHa xurbaga YeTpaecet
HanucaH apanckum umdpama je:

a ) 800400

6) 8100040

B) 800040

2. MpupoaHom Bpojy 408000 HenocpeaHo
npeTxoam 6poj: P

a) 407000

6) 407999

MNOrrPELWIHON

[ETPRY S

~

?
k P
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740 munujapam 807 munvoxa 913

)

xurbaga 91

BEXBA

3. Y 6pojy 97 845 040 120
a) Konvko nma munujapau
9 978 97

6) Konwuko uma xurbapa
84 40 5

)

MOrPELLIHOM

munvjapae | mumvonm | xurbage | jeaunuue

cloflclafolclafvlc]n |y

9 |7 |8 |4 |5 ]0 14 0 |1 |2 |0

=)



Pa3Bujame HHTEpecOBamba 32 MATEMATUKY KOJ J€Lie LIKOJCKOT y3pacTa IPUMEHOM KOMIIjyTepa. ..

DEVELOPING CHILDREN’S INTEREST IN MATHEMATICS BY APPLYING
COMPUTERS IN TEACHING

Summary. Experience and theory have found that children’s attitude toward teaching
mathematics is based on their level of interest in this subject. High interest in mathematics results
in motivation of students to work and learn mathematics. To motivate students to learn mathemat-
ics we can use modern teaching resources. The aim of this study was to determine whether the use
of computers in the classroom affects the developing interest in learning mathematics. To verify
this point of division fourth grade has cultivated a teaching unit with a computer and then we
examined students' opinions about this type of work. Results of the conducted survey shows that
we sparked students’ interest in learning mathematics.

Key words: interest, math, students, educational work.
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NCTOPUJA MATEMATUKE N MATEMATUYKOT
OBPA3OBAHA
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MATM 2 O -l 4 360pHuK pasoBa ca Tpeher mehyHapoAHOr HayyHOr cKyna
MeToanykmu ocHoBu Hactage maremaruke Ill, 279-292

Cynuuiia Marypa MusnoBanosuh

®dakynTeT NenaronkKux Hayka YHuBepauteTa y Kparyjesiry

Mapujana 3espuh
VYuurerscku dakynrter, YHuBep3uteT y beorpany

Haramia Byjucuh JXuskoBuh

dunozodeku hakynrer, YaUBep3uteT y beorpany
suncicamacura@gmail.com

KAPAKTEP NMPOMEHA Y HACTABHUM TJIAHOBNMA
N MPOTPAMUMA N3 MATEMATUKE
Y OCHOBHUM LWWKOJIAMA'Y CPEUNJN 1804-1941. TOANHE

Atuictipaxii. Y pany cMo ce 0aBHIM aHAJIM30M KapaKTepa IPOMEHa Y HaCTaBHUM IIJIaHOBHMa
W IporpaMmMa M3 MaTeMaTHke y OCHOBHHMM mikoiaMa y CpOuju y mepuomy ox 1804. mo 1941.
roavHe. Ycpeacpeauin CMo Ce Ha M3HaJaxeme: 1) MpeTnocTaBku Koje ¢y CTojajie y OCHOBH U300-
pa onpehenor caxpixaja U3 MaTeMaTHKE U Ha 2) MPUHIUIIE HAa KOjUMa CE 3aCHUBAJIO CTPYKTypHpa-
€ MaTeMaTHYKOT cafipxkaja. baBuiM cMo ce pelraTHBHO JYTHM MCTOPHjCKUM HEPUOIOM, HITO HaM
je omoryhuio 1a carsienamo yTHlaj APYLITBEHHX, IOJMTUYKUX M €eKOHOMCKUX (hakTopa, ca jeIHe,
M pa3Boja METOJMKE HACTaBe MaTEMAaTHKe ca APYre CTpaHe, Ha 0OIMKOBambe HACTABHUX IUIAHOBA U
nporpaMa u3 MaTeMaTHKE Y OCHOBHHUM IIIKOJIaMa.

Kipywan nana3 mo xora cMo JIOLIIH Be3aH je 3a MPOMEHY Yy IIIMJbeBHMa HAaCTaBe MaTeMaTHKE
y OCHOBHHM HIKOJIaMa: U300p U CTPYKTYpHUpame caiprkaja y HACTaBHUM IJIAHOBUMA U TPOTPaMH-
Ma y npBuM JeteHrjamMa XIX Beka onpakaBao je uiejy 1a Kao HaCTaBHM MPEAMET MaTeMaTHKa y
OCHOBHO] IIIKOJIX IIpE CBETa MMa YTWINTApHY (QYHKIMjy — a IPYXH 3Hama Koja cy ynoTpeOGipHBa
y CBaKOJHEBHOM JKHBOTY, /1a OM ce BpEMEHOM pa3BuIIa Hjeja O T3B. popManHoj GYHKIUjH HACTaBE
MaTeMaTHKe — Kao NMpeaMeT oHa Tpeba Jja yTHde Ha pa3Boj MOjeIHMHIX HHTEICKTyaTHUX (QyHKIH]a,
a Ha Kpajy M3y4aBaHOT IIepHo/ia MaTeMaThKa 1001ja IWJb J1a IOMOTHE CBEYKYIIaH Pa3Boj AeTeTa.

Kmyune peuu: HaCTaBHM IUIaH M IPOTpaM, MaTeMaTHKa Kao HACTABHH IIPEIMET, OCHOBHE
mxose y Cpouju 1804-1941.

YBopa,

Pa3Boj HacTaBHUX IUIAHOBA U MpPOrpaMa HACTABE MAaTEMAaTHKE y HMKUM paspe-
JuMa OCHOBHE TikoJie y CpOuju 10 caia Huje OUOo mpeMeT CUCTEMAaTCKOT UCTPaKH-
Bamba, 0 YeMY CBEIIOYM YMILCHUIIA Ja jOII YBEeK HEMaMO HH jelHy Hay4HYy MOHOTpa-
(dujy 0 0BOj TemMH, TOK Opoj HAYYHHX WIAHAKA HE MpeJia3u jJeAHy JeceTUIy (BUICTH
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CYHUMIIA MAIYPA MUJIOBAHOBWR, MAPUJAHA 3EJbWR, HATAIIA ByJucih JKXUBKOBITR

y: Byjucuh, Hdejuh n 3emuh, 2011). CacBuM apyraumjy CIMKYy UMaMo y OOJIacTH
UCTPaXUBAKa UCTOPHje HACTABE MATEMATUKE y TMMHA3WjaMa M HA YHHUBEP3HTETY.
Y3pomu 300T KOjUX Y CPIICKO] TEIaroniKoj UCTopuorpaduju HUje HeroBaHa Tpau-
IIMja NCTPAKMBaba pa3Boja HACTABHHX IUIAHOBA M IPOTpaMa U3 eJIeMEHTapHEe MaTe-
MaTHKe Cy BUIIECTpYKU. Hajnpe, ncTpakuBame OBOT MUTamka 3aXTeBa JOOPO MO3HA-
BamC¢ MaTeMaTUKEe Kao HaydHE AMCIHILIMHE: OBO j€é M OCHOBHH Pa3or Jia Cy ce HC-
TpaXXMBa4YH YIJIABHOM OKpPETadM TUMHA3UjCKUM M YHUBEP3UTETCKUM HACTABHUM
mporpaMuMa jep UM je HhHX0Ba aHamu3a oMoryhaBaia Ja JOAaTHO pa3BHjy yxKe IO-
Jb€ CBOje EeKCIIepTH3e, a TO je MaTeMaTHKa Kao Hayka. 3aTuM, Tpeba HarjacuTH Ja
HCTPaKUBAE NCTOPHje HACTABHUX IUIAHOBA M IIPOTpaMa 3a HIDKE pa3pelie OCHOBHE
IIKOJIE 3aXTEeBa MHTCPANCIUIUIMHAPHH MPUCTYIL: OOJIMKOBAKkE HACTABHOT Mporpama
U3 eIEeMEHTapHEe MaTeMaTHKe Tpeba cariielaTH W3 MEpCIeKTHBEe MaTeMaTHKe, IICH-
XOJIOTHje, TIeIaroruje, MOIUTUYKE U IPYIITBEHE UCTOPH]jE, TE j€ U CIONKEHOCT CaMOT
IpeaMeTa UCTPAKUBAKA JOJATHO oOecxpadpuBaiia MCTPaKUBAUE Nla CE YIYCTE y
CHCTEMATCKO UCIUTHBAKkE OB TeMe. Ha kpajy, ykaxXuMo U Ha TO Ja je y Hac JIIyTH
HHU3 JCIeHHja JOMHHUPAO KOMEMOPATHBAH OJHOC MpeMa MeNaromkoM Haciehy —
HAayYHH CKYIOBM OpPTaHHM30BaHU Cy y TOBOAY oOesexaBama jyOuieja, Hajdemihe
BE3aHMX 3a MCTOPH]y HAIIMOHAIIHOT IITKOJICTBA, pele y moBoxy ,,npucehama’ Ha 1e-
Jarore KOju Cy YTEMEJbHJIM TEJarorujy Kao HaydyHy M aKaJeMCKy TUCHUIUINHY Y
CpOuju. 3a CpIICKY HCTOPHjCKO-TICNATONIKY HAay4dHY CIEHY Apyre moyioBumHe XX
BEKa KapaKTePHCTHYAH je W3BECTaH OTKJIOH IpeMa IEJaromKuM HIejaMa Koje cy
Hactane y XIX u npBoj monoBuHu XX BeKa — Pa3B0j COLMjATACTHYKE MMEAArOTHje
MPaTHO je, y Hauelly, HeTaTHBaH OJIHOC MpeMa TeIarolikoj OamTHHA WK, Y HajOa-
*k0j popmu, mEeHO UrHOpHcame. JIoK ce y MCTO BpeMe Yy HaIlMOHAIHO] UCTOPHjH
Iearoryje Ipyrux Hapoa BOAMIIA paciipaBa O TOME Kako J1a Ce IIOMOTHE HCTPaKH-
BaylMa J1a pa3BUjy y ImTO BeheM cremeHy 00jeKTHBaH OJHOC MpeMa MeaaronIKoM
Hacinely, OMHOCHO Kako Ja He yHnagHy Y METOJOJOIIKY ,,3aMKy™ J1a MPETEeKHO 3aK-
Jbydyjy Aa je ,,ipomnIocT Omia 6oJpa’, y CpICKOj NeJaroruju MMajid CMO CyIIpOTaH
TPEHJ — MEAAro3u Cy ,,[I0U3aHu" ]a 0 HAIMOHAIHOj MEeNaroIKoj IPOoIuIocTH Gop-
MHUPajy CTaB Jaa je Tpeba 3a00paBUTH, CTUKETUPAHA je Kao ,,3acTapena’, ,,Tpauifo-
HayHA®, ,,HazajgHa. JlenleHWjamMa pa3BHjaH, OBaj CTaB W JIaHAC NICIHM BEJIHWKH OpOj
nearora: OKpeHyTH mpema ,,0ynyhHocTH, Hayduid ¢y Ja O ,,[IPOIUIOCTH . MUCIIE
Kao 0 ,,CMETHH, Ka0 0 HeYeMy INTO Tpeda MPOMEHHUTH ,,0aMax u caaa™. C TUM y
BE3U HETOBaH je W BPEIHOCHH CYyJ Jia HE IOCTOj¢ HAI[MOHAIHU MENArolIkKu Y30pH,
PEeTKH KOjuMa Cce OJaBalio Mpu3Hame (Ha mpumep ap Buhentuje Pakuh, mpodecop
nenarordje Ha Oumozopckom Qakynrery y nepuony 1912-1936. ronune) Oumu cy
n3abpaHu Kao ,,IO3UTHBAH' IPUMEpP BHIIC y IIJbY €THKETHPama IPYrux Ieaarora
Kao ,,HeTaTUBHHX * TIPUMEpa, IITO j€ 3a MOCISAUIy HMaJIO /1a caja HeMaMoO HacTaB-
Jjbave, cleA0CHNKE IMeAaromKkor aefa yremMesbuBada cprcke nexaroruje. Ca mpyre
CTpaHe, CHAXKHO MPUCYTHA MoTpeda caBpeMeHuX meaarora a cede BUjae Kao ucTpa-
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JKUBa4Ye KOJU CYy CAMOCTAIHO (POPMHUpATH OJHOC MpeMa HAIMOHAHO] MEIaroliKoj
MPOIUIOCTH U OMINTEPACHPOCTPAHCH CTAB MEAarora Jia Cy ayTOHOMHO U IpeMa JIH-
yHUM TpedepeHnrjama ,,u3adpann’ y30pe W3 MPOIUIOCTH, IITO Cy, Y CYIITHHH,
camo jacHe MaHH(ecTalHje AaUCTOPHYHOCTH, CBEJIOYHM O HEPA3BHjEHOCTH UCTOPH]jCKE
CBECTH y TEJArolikoj UCTPAKUBAYKO] 3ajenHui (Buaetd y: Byjucuh JKuskosuh,
2012).

Y oBOM pajay Jamu cMO pe3yiTaTe aHAIM3e KapakTepa MPOMEHa Y HACTaBHUM
IUTAHOBHMA M MIPOrpaMUMa U3 MaTeMaTHKE y OCHOBHHM Inkonama y Cpouju y nepu-
ony oxn 1804. no 1941. ronune. Ycpencpeauiu cMoO ce Ha M3HAJIAKEHE MPETIOCTaB-
KH KOje Cy CTojajie y OCHOBH m300pa ofipeleHor caupikaja U3 MaTeMaTHKe W TMPUH-
IIUI1a Ha KOjHMa C€ 3aCHUBAJIO CTPYKTYPHPAhEe MAaTEMAaTHUKOT CapKaja.

MpomeHe y n3bopy 1 CTPYKTYpU cafpikaja eeMeHTapHe
MaTeMaTuKe Y HaCTaBHMM MJIaHOBMMaA U Nporpammma 'y
Cpbujn y nepnopy 1804-1941. roguHe

Bpahame CpOuje Ha eBpOINCKY MCTOPH)CKY MO30pHHUIy 3arodeino je [IpBum
cprickuM yctankoM 1804. roauue. Y neproay TypcKe OKyMaiuje HallMOHAIHA TPo-
CBETa — OICTaNa NPH IPKBaMa M MaHACTHpHMa — OWiia je yCMepeHa Ha OUyBame
HAIIMOHATHOT je3WKa, MPaBOCIaBHE Bepe, HAPOJHE KyIType u oondaja. OBo cy Owmiie
3HAYajHE TEKOBHHE Ha KOjHMa je, y YCIOBHMA MOCTEIICHOT HAMOHAIHOT ociobohe-
HBa, MOTa0 Jlajbe Jla ce Ipajiy MKOJICKH cucteM (Buaetu y: hynkosuh, 1971).

[IpBH aKT KOju caip>Ku 3aXTEBE BE3aHE 3a Ca/IpKaj Koju Tpeda aa ce obpabyje y
OCHOBHOj mKkonu jioHeT je 11. cenrembpa 1811. ronune: y meMy ce npernopydyje aa
Ce y OCHOBHHUM IIIKOJIAMa y4€ YNTame, MICamke, YaciloBall, KaTeXe3nc, IPKBEHO IO-
jame u pauynuna (["aBpunosuh, 1903: 41). MelyTum, HeZTOBOJLHO 00pa30BaHU yUH-
TEJBH Cy y HApPEIHHUM JeICHHjaMa Yy OCHOBHUM IIKOJNaMa IpeAaBald OHO IITO Cy
3HAIW W YMENH, Hajuenhe YnuTame, MICAke, BEPOHAYKY U IPKBEHO IEBAbE, JIOK CEe
padyHHIIa y4riIa caMo y BapOIIKAM OCHOBHHUM IIKOJNaMma, Y KOjuMa je pa3Boj Tpro-
BUHE W 3aHATa JUKTHPAo moTpely Ja ce OBIajga BEIITHHOM padyyHama (Byjucuh,
3espuh u PagoBanosuh, 2014).

Xarumepudom u3 1830. rogune Cpbuja je noduiia cTaTyc ayTOHOMHE KHEXe-
BHHE T0J] TYPCKUM CYBEPEHHUTETOM, Takole, OBUM aKkToM J1I00MIIa je MpaBo ,,3aBOJIH-
TH TIeUaThe Kbura, oomuure u mkone” (Cogpacanuje Cynitianckol Xamiuwepudga,
1834: 3). [IpaBo na camMmocTaTHO OpraHu3yje MmKoie Mianoj KaexkeBuHu 0TBOPUIIO je
MOryhHOCT Ja MmovHe Ja yiaake HHTE3UBHH]jE HAIOpEe y MPOCBETHO moJbe. [1pBuU 3Ba-
HUYHH OMINTENIKOJICKH 3aKOH, [1nan 3a wikone Koje umajy uociiojaiiu, TOHET je 22.
aBrycta 1836. ronune, n1Be roguHe kacHuje, 11. aBrycra 1838, ycBojeH je npBu 3Ba-
HUYHHU HACTaBHU MPOTPaM 3a OCHOBHE IIKONE, Hasznauenuje yuebuu tipegmetiia Koju
ce y WKONaMa HOPMATIHUM 3d P60 U gpylo illeueHuje WKOICKo ipegasaiiu umajy. 3a
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OBaj IporpaM KapaKTEPUCTHYHA je TOMHUHAINMja PEIUTH]CKAX CaapiKaja — YUTAhEe U
yUEeHE MOJIUTABA, YacIOBIA, ICAITHPA, CBEIITCHE UCTOPH]jE, KATUXU3UCA, LIPKBEHOT
nojama OWIIo je y MPBOM IUIaHy. AJIM, y OJHOCY Ha Ipehalmy npakcy, yauTesbu Cy
OBUM TIpOrpamMoM JOOWIIH y 3aj7aTak Ja Npejajy 3HauajHO MPOIIUPEH caiapxaj u3
CPIICKOT je3WKa, ¥ TO TeMaMa U3 00JIaCTH IpaMaTHKe, a Kao KJbYYHY HOBHHY IIPO-
rpaM je IOHEeO J1Ba HOBa MpenMeTa, VICTopujy CpICKy OJ MOYeTKa JO0 IECIoTa CpIi-
cku 1 Hemauku je3uk. 3a mporpaM u3 padyHHUIle MOXKeMO pehr 1a ¢y y leMy jacHU-
j€ KOHKPETH30BaHHU CapKaju Koje yUUTeIbH Tpeba a obpae: 3a IpBU pa3pen Oumu
cy npensuhenu Hajpe 6pojeBu no 10, motom ,,Beha yncna‘ u ,,0pojame y riaBu‘, 3a
JIPYTH pa3pe]l YeTHPU padyHCKe olepalidje, 3a Tpehu padyHcke omepanuje ca ,,He-
HapeyeHUM" (HEMMEHOBAaHUM) U ,,HapeYeHUM " (MMEHOBaHUM) OpojeBHMa, a 3a YeT-
BpTH paszpe je Omio npenuheHo 00HABIbAKE calipikaja 3 Tpeher paspena, Kome cy
JIOJIATH jOII ¥ Pa3JIOMIIH H ,,[IPOCTO MPaBHJIO TPOjHO (mpomopiyje). Harmacumo na
je y 1843. roqunu m3amao mpBu yIIOCHUK U3 MAaTEMAaTHKE 32 OCHOBHE IIIKOJIC IIITaM-
nan y JpxxaBHoj mramanpuju y Cpouju, Pauynuya 3a yuehy ce muagesic y HapogHu
yuunuwitiuma Kreascecitisa Cpouje Cumeona Ilpurie, Koju je ciieIuo caapxkaje mpo-
rpama u3 1838. ronune.

Togune 1844. (23. oktoOpa) MOHET je HOBH OIMINTEUIKOJICKU 3aKOH — Ycilipoe-
Huje jasnol yyunuwnol Haciasnenuja (1844: 315-345), a notom u Hacitiasnernuje 3a
yuuttieve ocrosnu yuunuwiga (AC, MIIC-i1, 1844, ¢. V, 6p. 74, No. 1526). OBo
,,HACTaBIICHUjE * OPraHU30BAHO j€ Yy TPH IEIUHE — MPBa, IMOJ HACIOBOM ,,Hacrasie-
HHUje 0 CMOTPEHH]jy YUeOHH mpeameTa‘’ caap ki HacTaBHH nporpam. HoBum mporpa-
MOM yueme PauyHure 3amounmano je y ApyroM HOIYTOTUINTY HPBOT pas3perna, 3a
Koju je Omino npeauheHo ,,lI03HaBamke M MHUCABE YNCIIA, C JJAKUM HaM3YCTHHM pa-
qyHHMa”, Y IPYTOM pa3pedy padyHHUIla je oOyxBaTaja YCMEHH padyH ca CBE YETHUPHU
padyHCKe onepandje u ,,HeHapeueHe” OpojeBe, 3a Tpehu paspeln, mopeln ycMeHOT
pauyHa, Oune cy mpenBul)eHe YETHPH padyHCKE OMepainuje ca ,,HeHapeueHUM U
,HapedeHnM” OpojeBHMa, pa3JIOMIIM, HajIpe YCMEHO, a TOTOM ca OpojeBmMa, a 3a
YEeTBPTHU pa3pen ,,lpaBmwio TpojHo”. Y ,.HactaBieHujy 0 CMOTpEHH]y yIeOHH Tpe-
MeTa™ y3 IporpaM CBAKOT MOjeANHAYHOT IIPEAMETa aTa Cy U MEJOJMYKA YITyTCTBA
3a IBEroBy peanuzanyjy. [leo yIryTcTBa KOju ce OZHOCH Ha HAacTaBy PauyHmie perna-
THUBHO je KpaTaK, HeIyHY jeIHY U 110 CTpaHy: y lbeMy C€ O yJUTeJba TPaKH J1a yue-
HHUKE HajIpe Hayde YCMEHH, I1a MMCMEHH PadyH, Ja HAKOH ,,ICKYCTBEHOI " padyHa
npelhy Ha padyH ca Lprama, a Ha Kpajy ca OpojeBuMa, U 1O IOTpeOu ca Mepama U
HoBIeM. Takohe, yuurespu ce ynyhyjy Aa y HactaBu PadyHa KopucTe padyHaJbKy —
3aHUMJBMBO j€ J1a Ce MPernopyuyje padyHasbka ca 12 munku u 78 Kyriuna (Ha mpBoj
IIMITKY HaJIa3| Ce jellHa, Ha IPYToj JBE KYTJIUIlE, a Ha Moceamnoj 12).

HoBu nactaBHM mporpam 3a OCHOBHE IIKOJE, Paciionodicerve iipegmeitia Koju
ce Y OCHOBHUM YUUIUWIHUMA Upegajy o paspeguma u tionoiogujama, nouet je 30.
jyna 1850. rogune (1850: 261-269). thume je yueme PauyHuiie moHOBO 3a0YHEHAIO
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O]l TIPBOT IMOJYTOJAUINITA IPBOT pa3pena, 3a Koju je Omino mpeaBuheHo ,,Hau3yCTHO
yueme OpojeBa J0 JeceT, MHCame TaKOBH Ha Tabmu W Opojeme ca cTBapmMa’. 3a
JIPyTO TOJIYTOAMIITE MPBOT pa3pena oapeheHo je na ce y4u ,,Hau3ycTHO y4ewme Opo-
jeBa 70 CTO, MUCame TaKOBH Ha Tabmu (3ajeqHo OpojeBH W mpenMeTH). 3a mpBo
MOJTYTOJTUINITE JIPYTOT pa3pena npeaBulieHa cy npsa JBa ,.Buaa’” pauyHa (cabupame
U OJly3MMame) ca ,,paBHOPEUCHUM OpojeBrMa’ M TabiuIa cabupama U Oy3uMama,
,,HaM3yCTHO”, a 3a APYro MOJYroAMILITE Apyra JABa ,.BuAa” payyHa v Tabaula MHO-
XKemwa U JieJbema (,Hau3ycTHo™). 3a Tpehu paspen y npBOM MOIYrogUIITY Onia cy
npensuleHa npasuia o ,,npeoOpahamy pazHopeueHHX OpojeBa y paBHOpedeHE” H
cabupame 1 0ly3MMame ca ,,pa3HOPEUYCHUM OpOjeBHMA™, a Y APYTrOM TOIYTOAMIITY
MHOXEHE U JIeJhemhEe ca ,,pa3HOpeUeHUM OpojeBrMa‘. 3a 4eTBpTH paspeln oapeheHo
je TOHABJbAKE PAYYHCKUX OIllepalldja ca ,,pa3HopeueHrM OpojeBuMa’ y TPBOM TIO-
JTYTOMUIITY U ,,IPABUIIO TPOJHO” Y APYTOM MOIYTOAHUIITY.

Ynopenna aHanuza HactaBHUX mporpama u3 1838, 1844. u 1850. rogune, no-
Ka3yje J1a cy ce IPOMEHE U pa3BHjame mporpama u3 PauyHuie kperanu y mpaBiry
cnerudukanmje U audepeHnujanuje caapxkaja. Ha npumep, ok je y nporpamy u3
1838. roguHe 6umio onpeheHo na yueme padyHa 3amovnme MambuM U Behum Opoje-
BHUMa H ,,0pojameM y IiaBu™, mporpam u3 1844. romuHe je Kao MpBY TEMY HpEIBU-
hao ,,mo3HABamE U MUCAHE YNCIIA, C JAKMM HaAH3yCTHUM padyHHUMa', TOK je IO Ipo-
rpamy u3 1850. romuHe HactaBa Pauynwmie 3anmoummana oOpazoMm OpojeBa TpBe
necerurie a moroMm OpojeBa mo 100. Mznpajame OnokoBa OpojeBa Kao TEMaTCKHX
[[ETUHA TOBOPHU O MOYEIMMa CUCTEMATCKe paspaze caapxkaja Pauynune, Oynyhu na
0JIOKOBHM KOjU Cy OWJIM W3/IBOjEHH TPEICTaBJbajy NMPUPOJHE ICNIMHE 3a JIEKaTHH
OpojeHu cuctem. Takole, mporpamu u3 1836. u 1844. rogune npensuhanu cy na ce
HUCTOBpPEMEHO 00paljyjy CBe YeTHpH apUTMETHUYKE OIepaiuje, JIOK je MporpaM u3
1850. roquHe nipeasuhao Hajmpe obpamy omepanuja cabupama U Oy3UMama, a Ha-
KOH TOra MHOXEHa U Jiebera. [lasbe, u3 cTpykrype mporpama u3 1838. roaune He
MOXeE Ja Ce M3Belle METOANYKA IpoLeaypa KOjy YUuTesbH Tpeba Ja mpuMeHe y 00-
pamy MojeIuHUX TeMa, TOK ce U3 CTPYKType mporpama u3 1844. ronune oHa Ha3upe
— ToJpazymeBa yBoheme jeTHOCTaBHUX 30MpOBa, pa3iivKa, UT/, a KacHHUje, Ha TaKo
CTBOPEHHM OCHOBama, o0pamgy yCMEHHX, I1a NMHCMEHUX IIOCTyNaka padyHama. Y
Mporpamy je jaCHO UCTaKHYT 3aXTeB Jia ce MpH yBohewy mojMa 6poja KopHucTe aua-
KTHYKa CPEJCTBa (padyHaJbKa), MPEICTaBIbajy jeAMHHUIE MpeOpojaBama IpTambeM
[PTHIIA, a TEK Ha Kpajy numry cuMmbomu. 3a mporpam u3 1850. romune moxxemo pehn
Jla IMa jOIIl Pa3BHjEHH]y METOAMYKY IPOLIEAYPY: MPBO ce yue OpojeBu a0 10, moTom
opojesu o 100, MeTOoAMYKH MOCTYIAK 00paae OpojeBa YKIbydyje KpeTame 01 ,,0po-
jama ca cTBapuMa’ (T3B. HICKYCTBEHH padyH), 3aTHM ,,padyH ca Ijprama’, ¥ Ha Kpajy,
pauyH ca 6pojeBuma. OOpaja pauyHCKHX orepanuja (pBo cabupame U Oy3UMambe,
3aTUM MHOXEH:E U JIeJbEh-e) opa3yMeBaa je 1a ce kpehe o padyHa ca ,,paBHOpE-
YeHUM'* ¥ TIOTOM TIpeNia3d Ha PavyH ca ,,pa3sHOpeueHUM OpojeBHMa‘. AJIH, YHECHH-
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a J1a je y CBa TpH J0 cajia aHATU3UpaHa nporpama Omio npensuleHo aa ce Hajupe
yde OpojeBH, IOTOM padyHCKe omepaluje (Hajpe ca IMCHOBAHUM, T1a ca HEUMEHO-
BaHUM OpOjeBUMa), 3aTUM PA3JIOMIIM U PAuyyHCKE OIepalije ca pa3ioMIMMa, OTHO-
CHO TE€ME U BEIIITHHE KOje Cy MOTpeOHE CBAaKOM TIOjEMHILY 32 CHAJIAXKEHE y CBAKOJI-
HEBHOM >KHBOTY, TOBOPH J1a CYy apUTMETHUYKH CaAp)Kaji y OBHM IIpOrpaMHuMa I10CMa-
TpaHU Kao ,,lIpakTuuHa aucimiuimHa’. [Ipu ToM, yBEeK MOpaMo Ja IMaMmo y BHIY Ja
Cy peaim3ainyja nporpamMa i OCTBAPCHU HANPEUd y HACTABU PAYyHHIIEC 3aBHCHIIU O]
oOpa3oBaHoCTH y4HTesba, Mehy kojuma je y Cpbuju npse monosune XIX Beka Be-
huHa nMmasa 3aBpieHy camo OCHOBHY IIKOTY (BuaeTH y: Munmhesuh, 1868).

Y0Op30 HAKOH JIOHOIICHA HACTaBHOT mporpama u3 1850. roguHe u3aimao je Ho-
BU yOCHUK U3 pauyHuue, Kpaiwixa payynuya 3a ocnosne Cpocke wkone Ounnna
Xpuctuha (1850), ka0 ¥ IPBH NPUPYYHUK 33 YUUTEIbE U3 pauyHHLE — [Ipaxitiuuna
pauynuya 3a yuuiiieve ocHosHe wikone np Mumoana Crnacuha (1850). Crnacuh je
noroMm 1855. roaune, cacraBuo [legaioluuno-meimioguuHo HaciiagneHuje 3a yuuiie-
/b€ OCHOBHU WKOJIA, Ca IIAJbEM J1a YHAIIPEU CTPYYHO 00pa3oBambe yuuTesba. Y OBOM
,,HACTaBIICHHU]Y** 0 HACTaBH pauyHa m3Mmely ocrayor nwuie: ,,PauyH je BaxkaH, jeTHO
IITO Ta Y CBUM HAIllUM OJIHOIIajuMa BPJIO Tpebamo; a qpyro mITO je OH MPEKpacHO
CPEICTBO, J1a ce eI, Koja Koy noxahajy, ym u octane aymeBHe Mohu pa3Bujajy,
n3zo6pase u m3omtpe. OH je, makie, MpeaMeT padymMa, U ako C€ CBOjCTBEHO CBOM
CXOJJHOM Ha4yMHY He Tpezaje, 1esb je npomamena” (Cmacuh, 1855: 43). Taxko je
HacrtaBa PauyHwmile, mopen yTHIHTapHE, MOCTEIEHO A0OWjaia joml jeJaHy BaXkKHY
(GyHKIUjY — 1a IOMOTHE M TOAP)KY MHTEICKTYATHH Pa3Boj IeTeTa.

Hakon rotoBo aBe aenenuje, 1871. roauHe, JOHET je HOBU HACTAaBHHU IPOTpaM
3a OCHOBHE WIKOJe, Paciiopeg tipegmeitia 3a MywiKe U JHCEHCKe OCHOBHE WIKONe U
yiytciigo kaxo he ce ipegasaitiu, y KOMe je porpam PadyHuiie OO0 CTpyKTypUpaH
Ha cielehn HaYWH: y IPBOM pa3pely YKIbYUHBAO je CBE paduyHCKE olepaimje y Imp-
BOj JIECETHIIH, y IPYrOM pa3peay padyHCKe orepalije ca HUMEHOBAaHUM M HEMMEHO-
BaHNM OpoOjeBUMa y MPBOj CTOTUHH (YCMEHO W MHCMEHO), TIO3HABAE HOBIA H Pe-
IIaBamke¢ TEKCTYAHUX 3ajaTaka ,,i3 OOMYHOT XHUBOTA™, y TpeheM paspeny pauyHCKe
oneparmje 10 1000, ,,mpeobpahame OpojeBa pa3HOMMEHHUX Y pABHOMMEHE 1 PUMCKE
OpojeBe, a y 4eTBPTOM pa3peiy padyyHCKe olepaiuje ca ,,p)a3HOMMEHUM OpojeBuma‘’,
pasMepe U cpasmepe, ,,lIPOCTO TPABWIIO TPOjHO™ (IIPOMOPIIHje), pauyHame ca pas-
JoMIMa, yCMeHO u tucMeHo (Paciiopeg iipegmeinia 3a mywxe. .., 1871: 7-9). Hac-
TaBHUM MporpaMoM u3 1871. ronuHe HampaBJbeH je 3HaYajaH UCKOPAK Y IMOTIICAY
pa3pajie MaTeMaTH4KHX CaJipKaja — U3BOjeHH cy OiokoBu OpojeBa on 1 mo 10, ox 1
1o 100, ox 1 mo 1000, HarnameHo fa ce HajIpe y4u YCMEHH padyH M TOTOM YBOIH
MOCTYIAaK IICMEHOT padyHa, YBEJCHU Cy HOBH calpkaju (II03HaBamke HOBIIA, MEpa,
pUMCKHX OpojeBa, pazmepa u cpa3mepa), IpeaBuleHo Ja ce y CBaKoM OJIOKY OpojeBa
W3HOBa 00paljyjy cBe YeTHpH padyHCKe orepalyje.
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HaxoH crunama npixaBHe camoctanHoctd 1878. romune Kuexeuna CpOuja
KpeHyna je yOp3aHuM KopaluMa y TpaBIly MOJCPHHU3AIMje CBUX aclieKaTa IpyIl-
TBEHOT KMBOTA. YOUH [OHOLIEHA 3akoHa o ocHosHum wikoaama 1882. romune,
KOjUM je TIPBH YT yBeZCHa 00aBe3Ha YeTBOPOpa3peIHa OCHOBHA MIKOJIa, 2 OCHOBHA
IIKOJIa TIPOIYKeHa Ha miecT roguHa (1882: 41-52), y cplcKoj eKOHOMHJHU U JaJbe je
JIOMUHHpaJa MOJbOIPUBPEIHA MPOU3BOIHa U CTOYAPCTBO, JOK Y TpaloBUMa U Ba-
poIIMMa IMaMO HacTojara Jla Ce Pa3BHjy 3aHATH U MHIycTpuja. MehyTum, ekoHoM-
CKa CHara JIp)KaBe HUje MOTJIa J]a U3/PKK BEJIMKA ylaramba y OCHOBHE IIIKOJIE, OHE CY
W JlaJbe IOMHHAHTHO OWjie 4eTBOpopaspenHe (MOYeTKOM ocaMjieceTux rojauaa XIX
Beka y CpOuju je paguio 614 oCHOBHHUX IIKOJIA, Koje je moxahamo ykymHo 35.939
yueHHKa). Bumma nBa paspena ocHOBHE mIKOJa (T3B. MPOIY>KEHE IIKOJIE) OCHOBaHA
cy Tek y oko 20 mecrta (hynkosuh, 1971: 126).

On 1880. roguHe U3paga HACTAaBHUX IPOrpaMa 3a OCHOBHE IIKOJIC OJ[BUjajia ce
IOJ] OKPHJbEM [ JTaBHOT TPOCBETHOI CaBETa, CaBETOAABHOT Tejla KOje Cy YHMHIIIH
HAIIM HAJUCTAKHYTUJU YHUBEP3UTCTCKU MPOPECOPH U HUHTEIEKTyalu. Tako je
1884. ronuHe mpBU IMyT MOpea HACTABHOT Mporpama JOHET W HACTaBHU IUIaH 3a
OCHOBHe TKoje (Hacitiasnu iaan 3a Hudicy ocHosny wikony, 1887: 647). Jlo tana cy
YYUTEIBHM caMu oJipehuBanu GoH/ YacoBa 3a 1MojeiMHe HACTaBHE TPEAMETEe U TPaBH-
JIM HelleJbHE pacropere yacoBa, Oynyhu ga Huje OMiio 3BaHMYHOT HACTABHOT TUTAaHA.
HacraBuu mian u3 1884. roqune npensuhao je na PauyH y OCHOBHUM IIKOIaMa ©Ma
(hOHI 0o/ YeTHpH Yaca HEJEJHHO y MPBOM pa3peay, TPU Yaca HEeNEeJbHO Y IPYroM U
TpeheM U JBa 4aca HEAEJFHO Y USTBPTOM paspeny.

3HauajHy yJory y oOJHMKOBakYy HOBOT HACTABHOT IJIaHA W Iporpama MMao je
Cresan /I. [Tonouh, npodecop Myiike yantesbecke mkoine y Kparyjesiy/beorpany,
mHcal] HalllX MPBUX CHCTEMATCKUX MPUPYIHHKA M3 METOAMKE CIEMEHTapHe Mate-
MaTHKe (TPU CBECKE HETOBHX IpenaBama U3 [IpakTuyHor pauyHa uzamuie cy 1869.
u 1870. rogune, MOTOM UX je MPepamuo U IMOI HACIOBOM Payynuya 3a ocHogHe
wkone y Cpouju objasuo 1878. u 1879. rogune). Koje cy nmpomene yHere y HacTaB-
HU mporpaM u3 Pauynmie 1884. roamne? ApUTMETHYKH canpxkaj pa3OHjeH je Ha
osoxose (1-10, 1-20, 1-100, 1-1 000, 1-10 000, 1-100 000), pBU TYT je U3BOjeH
0110k OpojeBa 1o 20, y okBHpPY Kora je omito npeasul)eHo aa ce o0palyjy cBe padyH-
cke oneparnuje. OBakBa CTpyKTypa cajipikaja omoryhapaina je Ja YYCHUIH Pa3BHjy
pasymeBame MMOCTYyIaKa payyHama ca MaJuM OpojeBuMa (y OKBUpY OJoka OpojeBa
1o 20) u na ce npu mmpewy O10Kka OpojeBa padyHCKe onepanuje yde 1o aHaJOTHju
ca OHMM 4YMMe Cy y4eHHIM Beh OBNamanm y OKBHpY Mamux OmokoBa. [Topen Tora,
VBEJICHO je Ja ce MOCTYIaK YCMEHOT padyHama y Oynoky 6pojea ox 1 mo 10 000
pUMEkYje caMo ca IeTuM OpojeBHMa, 3aTUM T3B. KOMOWHOBAaHU 3a/1alld, JOK CY
TEME KOje ce OHOCEe Ha METPHjCKE MEepe M HOBAIl CMHCIICHO MTOBE3aHE ca apUTMETH-
YKUM TIOCTYIIIMa (HIIP. HOBYAHHUIIE KOja MMa 3HAYCH-C JECETHIE, CTOTUHE, UTI.).
Takobhe, yBeJeHe Cy HOBE apUTMETHYKE TEMe, Kao IITO Cy JeJbHBOCT OpojeBa u pe-
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IIaBamke 33jJaraka ,,cBohemheM Ha jemuHHIy, ,,MHTEPEeCHH padyyH", ,,cpa3MepHa Io-
Jena‘, ,,mpaBuiio cMece™, ,,lIpaBIiIo onouTka™. Peu je o campikajuMa Koju cy momat-
HO JONPHUHEIH Ja 3Hame W3 PadyHHUIe CTEYCHO y OCHOBHO) IIKOJIH YUCHHIH MOTY
Jla IpUMEHE Y CBaKOJHEBHOM KMBOTY. Ha Kpajy, momajMo u To Aa Ccy 3a BHIIE pa3-
pexne ocHoBHe 1mkose (V u VI) nmpBu nyT yBeneHu canapxaju u3 reomerpuje (Hac-
WagHu UpoIpam 3a HUXCY U ULy OCHOBHY wikony, 1887: 666—673).

HoBwu HacTaBHU TutaH 1 nporpam ox 1. HoBemOpa 1891. rogune HacTao je Kao
OJITOBOP Ha KPHUTHUKE YYHTEJha Ja je mporpaM u3 1884. rogmHe mpeoOumaHn, Aa He
0JIrOBapa y3pacHUM Pa3BOjHUM CIIOCOOHOCTHMA JIEIe U J1a He MOXKe Jia ce 00paau y
YeTHpH pa3pena ocHoBHe mikosie. Cana je (oHI HacTaBHUX YacoBa nosehaH Ha ye-
THPY Yaca HEJCJHHO y CBUM paspenuma (Hacitiaenu tnan 3a 4eilieopopaspeguy oc-
HosHy wkony, 1895: 875). Ilopen Tora mTo je y HacTaBHOM nporpamy u3 1891. ro-
JIMHE M3BpIIEHA peAyKIHja caapkaja u3 Pauynune, npumehyjeMo na cy oHH paspa-
heHuju y morneay METOANYKHX MOCTYIMAaKa KOjU ¢€ MOTY PEeKOHCTPYHCATH U3 HAYMHA
Ha KOjU je caapxaj CTpyKTyupaH. Tako je, Ha mpuMep, Yy HOBOM MPOrpamy Ha3Haue-
HO J1a Ce Y IPBOM pa3peiy HajIpe paay ca pauyHAJbKOM U JAPYIHM YUWINMA, 3aTUM
CBE YETHUPH padyHCKE Ollepalrje U TO ca IMCHOBaHMM M HEMMEHOBaHUM OpojeBHMa
on 1 mo 20, HaKOH ycMEHOT pauyHa (Koju Tpeba Ja MmpeoBiagaBa) CieIu MUCMEHO
padyHame (M3y3€B JeJbeha) U Ha Kpajy MOo3HaBamke MMOJIOBHHA, TpehiHa, YeTBpTHHA
U TIETHHA ,,0]1 jEHOT LENIOT U OJ ocTaimux OpojeBa mo 20, 3a apyru paspen O6uo je
npeasuben cienehu campxaj: YCMEHO M MHCMEHO padyHame y OJNOKy OpojeBa a0
100 ca ,,jeqHOMMEHOBaHNM™~ W ,, HEMMEHOBAaHUM  OpojeBHUMa, MO3HABAKE MICCTHHA,
CeIMHUHA, OCMHHA, JICBETHHA U AeCeTHHA (U YeMy ACIUTEIHPH MOTY Aa Oyay jeaHo-
udpenu 6pojesu a0 10, a ox 10 ,,nBoumdpenn okpyriu 6pojeBu’). Y tpehem paz-
peay y4uo ce yCMeHH padyH y 0yioky OpojeBa ox 1 10 1000 (,,c 6pojeBuMa JTakmum
3a mamheme”), pauyHame ca ,,pa3HOMMEHOBaHUM ™ OpojeBHMa, JIeJberhe NBOIUdpe-
HUM OpojeBuma a0 100, MepHe jemuHHIlE, AOK je 3a YEeTBPTH pas3pen OUIIo IpeiBHU-
heHo ycMeHO M MHCMEHO padyHamhe ca CBHM OpOjeBUMA, Pa3JIOMIIH, ,,IPOCTO IPABH-
JI0 TPOJHO", ,,pa3peliaBame 33aaTaka MOrJIaBUTO CBOemeM Ha jeIMHUIY™, a U3 T3B.
WHTEPECHOT pauyHa ,,M3Hajakeme naTepeca’. [loceOHO ce Harnamasa na y Tpehem
W 4eTBPTOM paspeny Tpeba aa mpeosiagaBa MUCMEHH padyH (HacitasHu tipoipam 3a
Hudcy ocrnosHy wikony, 1895: 806-807). Kana je ped o mporpamy 3a BUIlle pa3pene
ocHoBHe mikoje (V u VI), y beMy HUCY YUYHICHE 3HauajHe U3MEHE y OJHOCY Ha
nporpam u3 1884. roguHe — mope; NOHABJbakha APUTMETUUKHX CapKaja mpeaBule-
HUX 32 HIDKE pa3peic OCHOBHE IIKOJIC YKJbYYEHH CY JOII M CICMEHTAPHH CaIpiKaju
u3 reometpuje (Haciagnu upoipam 3a euuty ochogrny wikony, 1895: 825-827) .

Hakon mto je 1898. ronuHe T0OHET HOBH OCHOBHOIIIKOJICKH 3aKOH (3aKoH o Ha-
POgHUM WiKOIAMa) KOJUM je Tpajame OCHOBHE IIKoJie BpaheHO Ha YeTHpH TOJMHE,
20. cenremOpa 1899. ronnHe yCBOjEH je HOBU HACTaBHM IUIaH U mporpaM. Kibydna
HOBHHA OBOT IIporpama 0mia je mpeuMeHoBamke npenmera Padynuia y Pauynuna ca
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TEOMETPHjCKUM OOJIUIMMA, IITO je Y CYIITHHU 3HAYMIIO U J]a C¢ IPBU MYT y YETBO-
POTOHIIEY OCHOBHY IIIKOIY YBOJE CaApiKaju M3 TeOMETpHje (10 Tajaa je reoMeTpH-
ja Oowna mpenpul)eHa 3a T3B. BUIY OCHOBHY IIKOJNy). Y HACTaBHOM IpOTpamMy W3
1899. roauHe apuTMETHYKH MatepHjal je pa3oujeH Ha oiokore (1-10, 1-20, 1- 100,
UTI.), pensul)eHo je na ce OpojeBu U3 MoveTHUX OJ0KoBa 00palyjy mojenuHavHo, a
Jla ce y OKBHPY cBakor 010ka obpalyjy cBe padyHcke omeparuje. [ToceOHo je ncra-
KHYT MPHUHIUI OYHTIICAHOCTH — TPAXKH CE JIa YUCHHIM paje ca CTPYKTYPUCAHUM
TUIAKTHYKAM MaTepHjajoM, Tj. 1a AUAAKTUYKH MaTepHjal MOIYIHpe NEKAJHY OC-
HOBY OpOjeBHOT CHUCTEMa, Ha TIPUMED, ,,IPABJHCHHE ICCETHIIA HA XapTHjU", ,,pauyHa-
e HajIpe ca CTBapUMa, 3aTUM Ca HIMEHOBaHUM OpojeBrMa Oe3 CTBapy U Ha MOCJIET-
Ky ¢ uicTUM OpojeBuma‘“. OBaj mporpam je y OJIHOCY Ha MpPEeTXOJHe OWO 3HATHO
pa3BHjEeHHUjU: canpikaj je OO CTPYKTYpHCaH y IIUPE TEMATCKe IEIMHE Y KOjuMa Cy
yIKE TEMAaTCKE jeIUHHIE OHiIe pallMOHATHO OPraHM30BaHE Ha MPHHIUIIAMA TOCTYII-
HOCTH M CHCTEMAaTHYHOCTH. 3a TIPBU paspen npensuleHo je: 1) ,,moka3uBame Opoje-
Ba Ha cTBapuma’ (ymotpeba padyHasbKe, JApBala), ,,04UIIeTHO™ YIO3HABamkE ca
HOBIIEM, METPOM, KHJIOMETPOM, JIMTPOM, J10 Opoja 10; cabupame 1 omy3uMame Haj-
Ipe ca IpeaAMeTHMa, ma ca OpojeBHMa; MHOXKEHE U JeJbehe ca MpeIMeTHMa TIa ca
OpojeBrMa; CBE YETUPU pauyyHCKE OIepaiyje YCMEeHO; 2) paj ca JApBIUMa U Ha pa-
gyHaspIH 10 20, YeTHpH padyHCKe Omepanyje ,,Hajupe ca CTBaphMa a 3aTUM Ca uMe-
HOBaHHM OpojeBrMa 0e3 CTBapHM M Ha TOCIETKY C YUCTUM OpojeBHMA’‘; M3padyHa-
BambC JIAKIINX 3a/1aTaKa ,,u3 XKUBOTA'; YIIO3HABAKE Ca pa3joMIuMa (caMo ,,Ha CTBa-
puMa‘“ u PTEKUMA); 3a APYTH pa3pen npeasuleHo je: 1) ynosnasame 6pojeBa ox 20
1o 100 Ha pauyHaIBIM U ca ApBIMMA (KA0 U y IPBOM pa3pely); MpaBJbehe JeCeTHIIa
Ha XapTHjU U CBE YETHUPHU padyHCKE OIepaldje ca mHUMa; 2) YCMEHH Ia IMHCaHu pa-
yyH 1o 100; mo3HaBame HOBIA, HOBUX Mepa U muxoBux Aenosa 10 100; ,,u3padyna-
Bame 33j]aTaKa U3 )XUBOTA'; 3) YETHPH pauyHCKE OIepaiyje ca HCHMEHOBAaHUM Opo-
jeBUMa, YCMEHO U Tabnuiia MHOXKEHa; 4) MUCaHu padyH (,,y CBa YeTHPH BHIA‘), ca
u3BohemeM mpaBmiia u3 mpuMmepa; 3a Tpehu paspen npensulieHo je: 1) ymo3HaBame
ca croruaama 110 1000, ounrienHo (Ha XapTHjH U TPBEHUM IUIOYaMa), ,,paj ca lbuMa
y CBa YETHPH pavyyHCKa BHUIA, 10J1ajyhyl MOCTEIIEHO MO jeJHy CTOTHHY; 2) Mepe H
padyH ca mwuMa; 3) yCMEeHH padyH ca 1enuM opojeBuma o 200, morom no 300, utx.,
a ca nenoBuMa camo jo 10; 4) mucMeHu padyH ca 1einuM OpojeBuMa ,,y CBa YETUPH
BHUJA“ ¥ ca u3BOhemeM MpaBwiia; 5) MUCMEHO payyHame ,,pa3HOBPCHUX TpUMEpa U3
XKHUBOTA"; 6) pauyHame ca ,,pa3HOMMEHIM OpojeBUMa’; 3a YeTBPTHU paspe] npeBule-
HO je: 1) ounrnenHo mpeacraBibame Opojea mpexo 1000, 2) yeTnpu padyHCKE Orie-
panuje ca 1enuM OpojeBUMa MPEKO XHJbajle, HOBE Mepe, pauyHambe ca ,,pa3HOuMe-
HUM OpojeBUMa‘; 3) IECETHU PA3JIOMIIM U PauyH ca BbHuMa; 4) ,,u3padyHaBame MpH-
Mepa M3 JKMBOTA Ca OKPYIJIMM OpojeBUMA‘‘ MPEKO XUJbally, YCMEHO M IMHCMEHO; 5)
pelraBame 3aaTaka u3 ,,[IpOCTOT TpaBuila TPOJHOT CBOhEHEM Ha jeHUILY™, YCMEHO
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u nucMmeHo (Hacitiaenu iinan u ipoipam 3a ocHogue wikone y Kpawesunu Cpouju,
1899: 613-624.)

U3 reomerpuje je 6uo npensulen cienehu caapkaj: y mpsa qBa paspeaa oCHO-
BHH II0jMOBH O JIMHHUjH, YIJIOBIMA, TPOYTJIOBUMA HT/., IPTAhE, PE3arhe U IMPaBIbEHE
pasnuuuTHX 0o0nuKa, y TpeheM paspeny mpommpuBame 3Hama O TE€OMETPHjCKUM
obnuIMa — yBoJzie ce poM0O, poMOOU I, Tpares, MHOIOYTrao, OJ] TCOMETPHUjCKHIX Tela
KOIIKa, a Y YETBPTOM pa3peay MPaBJbCE-E TEOMETPHjCKUX OOJIMKA, MEPEHe U U3pa-
YyHABam¢ MOBPIIHHE U 3alPEMIHE TeOMETPHUjCKIX Tena. Caapikaj U3 reoMeTpuje je
Yy OJTHOCY Ha CaJipKaj U3 apUTMETHKe OO0 00Jbe CTPYKTYPHCAH, IITO ce MOXe objac-
HUTU YHB-CHAULIOM JIa e, 300T HeTocTaTKa aKCHOMATCKOT 3aCHUBAMbA, APUTMETHKA Y
XIX Beky 3Ha4ajHO pasiukoBana oja Eykimumpose reomerpuje.

VY HapeaHOM Tepuojy HUje OWJI0 3HAYajHUjUX MPOMEHA Y CTPYKTYPH U Cajp-
kKajy mporpama eleMeHTapHe MateMaTuke. 300or Tora hemMo, Ha Kpajy, IpEICTaBUTU
KJby4HE KapaKTepHCTHKe IporpaMa npeaMera PauyH ca ocHosama ieomeltipuje KOju
je 6uo nponucan [lpuspemenum HAciasHUM UAAHOM U HPOIPAMOM 30 OCHOBHE ULKO-
ze w3 1933. rogune. Mako je JoHeT Kao nmpuBpeMeH, OHo je Ha cHazu 0 1941. roau-
He. Harmacumo na je CpOuja u3 IIpBor cBeTCKOTr paTa u3aruia Kao moOeHUK, aJy J1a
je u3ryomia mpeko MIIHOH CTaHOBHHWKA, Mel)y KojuMa BelIWKH Opoj yuurtesba. Y
Mmehypataom niepuony, y Kpamesunu Cpba, XpaBara n CioBeHara, motomoj Kpa-
JbeBUHH JyrocnaBuju, 00HOBa 3eMJbe OWIa je HAMOHATHU NMpHOpUTET. [{BageceTnx
roguHa XX Beka CpOuja ce omopaBiba Of IMOCIEIHIA paTa, OOHAB/bA YHUIITCHY
E€KOHOMH]Y, HHPPACTPYKTYPY, IMIKOJICKE 3rpaje Koje cy Ouie mopylieHe 1 AeBacTh-
pane, na Ou ommITa €KOHOMCKA KpU3a y TPHICCETUM TOIMHAMA, KAa0 U CIO0KEHH Of-
HOCH yHyTap BHUIICHAMOHAIHE APKaBe, YCIIOPWIX HANPEAOBAKE IPYIITBA, a THME
U mpoceeTe. Youu [Ipyror cBeTcKor paTa, yKynaH 0poj Aeie Koju je moxalhao ocHO-
BHY mikony y Cpouju Huje npenasuo 25% (Buaetu y: Jumuh, 2004; Mcuh, 2005).

HacraBaum mmanoM u3 1933. rogune nosehan je ¢onx HacTaBHUX 4YacoBa M3
eJIEMEHTapHEe MaTeMaTHKe: y IpBa JiBa pa3peaa npeaBul)eHo je meT HaCTaBHUX 4aco-
Ba, y ciencha aBa paspena mo 4eTHpH HACTaBHA 4aca HellesbHO. M3 cTpyKType mpo-
rpaMa jacHO ce yodaBa METOAMYKa Ipoleaypa 3a oOpany caapxaja. IIpe cera,
AKIICHTOBAHU CY MPUHIIUIIN OYHUTIICAHOCTH U aKTHBHOCTH YUEHHKA, KA0 W 3aXTEB 3a
o0HaBJbAEM TpalBa W3 MPETXOTHHUX paspena. Llnss nHacraBe PauyHa ¢ ocHOBHMa
reoMeTpuje AeQUHNCAH je Ha cieliehn Ha4uH: ,,... 1a OCIIOCOOM YYEeHHUKE 3a Moy3/1a-
HO ¥ JIAKO PEIIaBambe MPAKTHYHUX PAYYHCKHX 3a/aTaKa ... Pa3BHja JIOTUYKO MHUII-
Jbembe, ocehame TaYHOCTU U npaBwiHOCTH  (HaciiasHu tnan u 4poipam 3a 0CHOGHe
wxone y Kpamwesunu Jyiocrasuju, 1933: 710). AputMeTH4KH Caapikaj je pa3oujeH
Ha OJIOKOBe OpojeBa, a BUXOB pacrope/] 1Mo pa3peanMa Ouo je Beoma CJIMYaH JiaHa-
IIBEM: Y TIPBOM paspeay ce oopalyje 6mok 6pojesa o 20, y apyrom o 100, y tpe-
hem mo 1000, a y wetBprom npexo 1000. Y mpBoM pazpeny ce HHCUCTHPA UCKIbYUH-
BO Ha YCMCHOM padvyHamy W Ha ,,049UIJICHOM YIO3HABAhY U padyyHamby ca Mepama
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U HOBIIEM, y IIPpyrOM pa3pelqy Ha IHCMEHOM 3alllCHBamby OHOTa IITO je YCMEHO
u3paudyHaro, y Tpehem paspely Ha yCMEHOM M MUCMEHOM payyHamy ,,pa3HOBPCHUX
MPaKTUYHUX 3a7aTaka’, a y 4eTBPTOM paspeay IOMUHHUpPA MUCMEHO padyHame. Y
oHOCY Ha mporpaM u3 1899. roamHe, U3y3eB JApyraudje CTPYKTYHUPaHOT cajapikaja
KOjU Cc€ OJIHOCH Ha pavyHCKe omneparyje, mporpam u3 1933. roaune Huje OMO mpo-
IIMPEH HOBUM apUTMETHYKUM TEMama, JIOK Cy CaipKaju U3 reOMETpHje OHITU Tpe-
BuljeHn 3a Tpehu U YeTBPTH pa3pel U PEIyKOBAaHU Ha €JICMEHTApPHA 3HAKA — YII03-
HABAmE Ca TEOMETPHUJjCKUM OOJHIIMMA, TeIUMa U TIOCTYIIIUMA H3pauyHaBamba MOBp-
IIMHE U 3aI[PEeMHUHE.

3ak/byyak

YobiuuaBame nporpama jeTHOT HACTABHOT MpeIMEeTa YBEK j€ pe3yJsTaT Jeyo-
Bamka pasIUUUTHX (PakTopa — morpeda IpyIITBa, CTENCHAa Pa3BHjCHOCTH HAay4HE
00JIacTH KOja je y OCHOBM HAaCTaBHOT IIPEIMETa, MMeJarolKuX njaeja W KOHIENIHja
KOje JOMUHHPAjy y oApeheHOM HCTOPHjCKOM HEepHOIY, OCIIOCOOHEHOCTH YUUTEIha
Jia peanusyjy nporpaM. Hama ananusa je mokasaia a Cy ce IMporpamy U3 eJeMeH-
TapHe MaTeMatuke TokoM XIX u moueTtkom XX Beka MeHalll y MpaBily cBe Beher
CTEIIeHAa JIOTHYKOT OPTaHU30Bamkba U CTPYKTypUCama caipikaja U yoOiInmdaBama Me-
TOJMYKOT TIOCTYIIKa KOjU MPOU3MIIA3H KaKO U3 CTPYKTYpE MPOTrpamMa, Tako U IIJbEBA
HACTaBE MAaTEMAaTHKE Y OCHOBHO] IIIKOJIH.

VY Hauenmy, MOXeMO J1a M3IBOJUMO TPH IIEpHOJa y pa3Bojy NporpaMa enemMeH-
TapHe MaTeMaTuKe y TepHuoJy KOju cMo mpartwid. Y npBoj ¢asu, koja oOyxBaTa
npBy nonoBuHy XIX Beka, HacraBa Pauynuniie mMana je 3a b a ocrnocodu 3a
CHaJIAKEHE y CBAKOAHEBHOM XKHMBOTY. Caap:ikaju IpBUX IIPOTrpamMa joIl YBEK HHCY
OWIN J0BOJBHO W3AU(EpEHIIMpPaHK: HACTABHU TporpaM u3 1838. romgune caapxu
caMo jeZlaH 3aXTEB BE3aH 3a CTPYKTYUPAWE Cajpikaja — Jia ce MpBO y4e OpojeBH, a
3aTHM padyHCKe Ollepalyje; jeANHH ITOMaK, y CMHCITy Behe pa3iioxeHOCTH capiKa-
ja, umamo y nporpamy u3 1850. rognHe — ped je o 3axTeBy Aa y4EHHIU Hajupe Tpe-
0a ;1a oBlajajy cabUpameM N OJy3MMameM, a HAKOH TOI'a MHOXKEEEM U JIeJbehEM.
Kana je ped o MeToan4KOj MpoueaypH pa3BHja ce KOHLENT T3B. OUUIJIEHE HACTABE
U ,,ICKyCTBEHOT padyyHa', aJli y OBOM IICPHUOIY jOII YBEK HE MOXKEMO JIa TOBOPHMO O
MOCTOjarby CUCTEMATCKH OCMHIIUBEHUX METOJMUKUX TOCTYTIAKa.

[Touetke cieneche ¢asze pa3Boja HACTABHUX MpoOrpaMa eJIeMEeHTapHE MaTeMaTH-
Ke, Koja o0yxBaTa qpyry nojoBuHy XIX Beka, Be3yjeMo 3a METOIMYKH KOHIIENT Jp.
Munosana Criacuha. CriacuheBo cxBatame Ja HacTaBa Pauynuiie Tpeba 1a moMorae
MHTENIeKTyalH! pa3Boj JAeTeTa JOMHHAHTHO je 0OeNIeKHIO JAajbh pa3Boj Mporpama
eneMeHTapHe Marematuke. Beha paspaleHocT cagpxaja omoryhaBana je pa3Bujame
METOINYKHX MOCTYIaKa YCMEPEHUX Ha pa3yMeBambe PAUyHCKUX IOCTYIIAKa, 3a pas-
JIMKY O MPEIXOJHOT IEPHO/ia Y KOME je y IPBOM IUIaHy OMIIO OBIIAIaBambe PATyHOM
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y IHJbY CHAaXCHa y CBAKOJHEBHHM JXHBOTHHM cUTyanujama. Paszpaljenoct mpo-
rpama u3 1871, 1884, 1891. u 1899. ronune orziena ce y UNlBEHULHN Ja Cy Y HUMa
caipXKaju pa3lIoKEHH Ha Mamkbe, CHTEMATCKH OPTaHW30BaHE IEJIMHE KOje jaCHO YITy-
hyjy Ha MeToaMUKy Tporielypy Kojy Tpeba mpuMeHuTH. Tako, Ha mpuUMep, Iporpam
u3 1891. roamHe caapku 3axXTeB Jia ce y ModeTHUM OyiokoBuMa (110 20) cBaku Opoj
nojeauHavHo oOpabyje. [lopen Tora, yodueHa je moTpeba 3a HOCEOHOM METOANIKOM
IpoIIeaypOoM 32 yBoheme ebeha — CyrepHlle ce Ja ce y MPBOM pa3peay He pamu
MOCTYIAK MMHUCMEHOT JeJberha, a 1a CC KaCHHUjE IPBO YBOJE CIIyYajeBH Kaja Cy JICIH-
o jenHoumdpern 6pojeBH, 3aTUM ,,0KPYTIU TBOLM(PEHH, a IOTOM JIBOIH(PEHH
opojesu no 100, utx.

Y meljypaTHOM mepuoy IOHET je caMo jelaH HacTaBHHU mporpam, 1933. romu-
He. Y BeMy ce eKCIUIMIMTHO 3aXTeBa J1a HaCcTaBa eJeMEHTapHE MaTeMaTHKe Tpeda
na OyJe 3acCHOBaHA HA OYHTIICTHOCTH U aKTUBHOCTH YYCHHKA, JIOK HAYHH pa3jarama
cazpikaja mojpKaBa HJejy O YI03H MaTeMaTHKE y YKYITHOM Pa3Bojy JeTeTa.

N3BOpKu n nutepatypa

Heo6jaBspenu uzBopu

Apxus Cpouje — [IpocerHo onesberme, DOHI MHHHCTAPCTBA IIPOCBETE U LPKBEHUX JIelia.

O06jaBibeHHN U3BOPH

,,HactaBHH 1utaH 3a HKY ocHOBHY mkony™. ¥V: J. Ilenuh (npup.), IIpocseiiinu 360pHnuk 3axona u
napegaba (ctp. 647). beorpan: [pxaBHa mramnapuja, 1887.
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CHARACTER OF CHANGES IN MATHEMATICS CURRICULA IN SERBIAN
PRIMARY SCHOOLS IN THE PERIOD 1804-1941

Summary. In this paper we have analyzed the character of changes in teaching plans and
programs for subject mathematics in elementary schools in Serbia, in period from 1804 year to
1941 year. We focused on finding out 1) assumptions beneath the choice of particular content for
subject mathematics and 2) principles that served as bases for structuring of mathematical con-
tents. We dealt with rather long historical period, which allowed us to examine an influence of
social, political and economic factors on one side, and the development of methodology of teach-
ing of mathematics on the other side, on forming of teaching plans and programs for subject
mathematics in elementary schools.

Our key finding is related to the change in aims of teaching of mathematic in elementary
schools: choice and structuring the contents in teaching plans and programs in the first decades of
19" century reflected an idea that, as the teaching subject, mathematics in elementary school has
primarily utility functions - to provide knowledge that is useful in pupils’ everyday life; later on an
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idea about so called formal function of teaching mathematics was developed — as the subject it
should influence the development of pupils’ intellectual functions; and at the end of the researched
period mathematics has got an aim to support the whole development of child.

Key words: teaching plan and program, mathematics as teaching subject, elementary schools
in Serbia 1804-1941.
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NMOJAM BECKOHAYHOCTU - NCTOPUJCKN OCBPT
N CXBATAHA YYEHUKA MJIABED WWKOJICKOT Y3PACTA

Atuiciipaxii. Konuent 66CKOHAYHOCTH HECYMIbLHBO 3ay3UMa jE[HO OJ LIEHTPAIHUX MecTa y
MareMaThIH. 3a pasnuky on ¢uiao3oduje, TEOJOTHje U APYrUx Hayka, Morio 6u ce pehu na je
0ECKOHAYHOCT y MaTeMaTHIU JNoOwia cBoje jacHHWje okBupe. Mmak, 300r came mpupoje, mmojam
06ECKOHAYHOCTH MPECTaBba jeAHO O/ HAjOCETIbUBHjUX MECTa KaJa je y MUTamy METOMIKH TIPHC-
TYI y HacTaBi MareMartuke. Jlera Beh Ha MPEIIIKOICKOM U Milal)eM IIKOJICKOM y3pacTy IOKa3yjy
HHTEPECOBaEe U MIMajy MHTYUTUBHY IIPE/CTaBy O MOjMy OECKOHaYHOCTH KOja ce yrilaBHOM (op-
MHpasa Ha OCHOBY EbHXOBOI' IPETXOIHOT KUBOTHOT MCKycTBa. HacTtaBHM mporpamu MaTeMaTHKe
He 0aBe ce MOjMOM OECKOHAYHOCTH y JOBOJFHO] MepHu. Hamme, 030MIbHHjeM H3ydaBamy OBOT
H0jMa MPUCTYIIA CE TEK Y CTAPHUjUM paspeuma Cpeabe IKoje. Jenan o/ MPBUX MpUMepa y moye-
THO] HACTaBM MaTEMaTHKE U NPBU KOPAaK Ka CTHIAbY MPEICTaBe O IMO0jMy OECKOHAYHOCTH jecTe
KaJia ce YUCHHIM Y OKBHPY T€OMETPHUjCKUX caapikaja cycpehy ca mojMom mpase (Apyru paspen), a
KacHHUje U PaBHHU, U y OKBHPY cajipkaja o OpojeBnMa, Kaja ce cpelly ca mojMoM CKyIa IpHpPOITHUX
Opojesa (uetBpTH paszpen). Lluip Hamer paga je jaBambe KPaTKOr HCTOPHjCKOT OCBPTa O Pa3BOjy
nojMa GEeCKOHAYHOCTH M yKa3HuBame Ha Heke Telikohe ca kojuma ce cycpehy ydeHUIH NpUITHKOM
CXBaTamba U pa3yMeBamba MojMa 6ECKOHAYHOCTH.

Kmyune peuu: axryenHa u NOTEHLMjalHA OECKOHAYHOCT, pa3yMeBame MojMa OeCKOHAauyHOC-
TH, TIOYETHA HACTaBa MaTeMaTHKE

NUcTopunjckn ocepT

[ojam GeCKOHAYHOCTH je KpO3 UCTOPHjY Ma JO NaHANIKBUX JaHa MPEICTaBIhAO0
BEJIMKY HM3a30B 33 MHOTC HAYYHUKE, KOJH je HEPETKO JOBOhEH y Be3y ca MHOTHUM
napajgokcuma (M. Pamkosuh, H. Ukomunosuh, 2010, C. Byjomesuh, 1996). Huje
MO3HATO OJl KaJa JaTupajy INpBa pa3MHUIUbaka Be3aHa 3a OCCKOHAYHOCT, M j€
no3Haro Aa cy jom Crapu MHIUjIM, MOYETKOM MPBOT MUJICHHUjyMa Ipe HOBE epe,
pa3marpanu 6eckonaunoct y matematunu (. Ctpojk, 1991).

Kox Crapux I'pka, kacHuje, Beh nMaMo 3Ha4ajHEe pe3yliTare Be3aHe 3a Oecko-
HA4YHOCT Yy MaTteMaTHUukuM okBupuma (B. Mpouek, @. @ununosuh, 1981). Ilopen
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0ECKOHAYHOCTH Y CMHCIY ,,HeOorpaHHYeHO Benukor™, ['puu cy HacnyhuBanu u Gec-
KOHAYHOCT y CMHCHY ,,06CKOHAYHO Mayior*’. 300T Tora ce MpBH pavyyH ca UHpHUHUTE-
3UMalama, Tj. ca OeCKOHauYHO MaJIMM BeJMYMHAMa, npunucyje [pruma, nako je oH
010 nmaneko o OHOT Koju cy y 17. Bexy ctBopmiu Jlajonun, byt u npyru (K.
Mujajnosuh u np., 2014). I'puka ped 3a 6eckoHauHOCT OHIIa je ,,anejpoH’ mTo OU y
OyKBaJIHOM TIPEBOJLY 3HAYMIIO HeolpaHuueHo, Heogpeleno, negegpunucano. Y OCHO-
BU je OBa peY MMalia HEraTUBHO, 14 YaK U MEeKOPATUBHO 3HAYCHHE; Y MATEMATHIKAM
JIOKa3uMa METOJ] CBOljera Ha MPOTHUBYPEYHOCT Hajuemlie je 3HaYMo CBOheme Ha
OeckoHayHOCT. OBakaB cTaB JIekH y ojapehenum punozodckum craBoBUMa TOT JI0-
0a, ¢ 003upom na je hunozoduja umana Hajehn yTuiaj Ha pa3Boj MaTeMaTHKe, ald
U y IoBohemy OECKOHAUYHOCTH y Be3y Ca HEKHM IapaJoKcuMa, Ipe cBera ca 3eHo-
HOBHM TapajokcuMa. Hajromynapauju 3eHOHOB MapaJiokc je 0 AXHIY B KOpHayH,
koju hemo ykpatko oBae mpencrasutu (M. Pamxosuh, H. Mxomunoruh, 2010).
AXWJI ce TpKa ca KOpHhauoM Koja je Ha OJICTOjamy S ucrpen mera. Kama Axwu ctu-
THE JI0 MeCTa Ha KOME CE¢ HaJla3Wia KOpmada, OHa Ce IMOMEPH 3a Sp, Kaja OH OIeT
CTHTHE JI0 TOT HOBOT MECTa, OHa Ce IIOMEPH 3a S3 U TaKO jJajke. Vako je MHTYUTHBHO
jacHo na he 6pxxu Axun ctuhu Kopmauy, ca KojoM ce kpehe y uCToM cMmepy, OH je
Hehe ctuhm jep ce HaBeneHW OecKOHAYaH Mpolec MpuOIMkKaBama Hehe HUKaT 3a-
BpimuTH. OBaj ¥ OCTalTi 3¢HOHOBH NapaJ0KCH OCTABWIIM CY BEJIUKH YTHIIE] Y TPUKO]
MaTEeMaTHITH.

Pasnosu onbarnmBama mojMa OECKOHAYHOCTH MOTY C€ MOTPAaKUTH Y TPUKOM
cXBaTamy mojMa Opoja u Mepe kKoje Boau mopekiio u3 [luraropune mixone. [Turaropa
(6. Bex mpe HOBE epe) je cMaTpao Ja je OECKOHaYHOCT CBOjCTBEHA Xaocy, 31y. OcHO-
Ba cBera koj [lutaropejamna cy npupoanu OpojeBU, a TO Cy U jeqUHH OpOjeBH 3a
mux. CBake Be BEIMUYMHE, HA IIPUMEP IyXKH, MOTY C€ U3MEPUTH HEKOM Tpehom, a
CBE CKyIla jeJTHOM jeIMHUYHOM KOja je MPUTOM HajMama Moryha BenmuunHa. CBakoj
Iy’KH OJIrOBapa jemaH mpuponaH Opoj, a CIMYHO c€ OJHOCH M Ha TOBPIIMHE U 3all-
peMuHe. APUCTOTEN CE OIITPO MPOTUBUO OECKOHAYHOCTH, TBPAMO je Aa OeCKOHAd-
HOCT MaTeMaTHIH HHje noTpeOHa. Mehyrum, meroBu panoBu, Mehy kojuma je u
pelieme ToMEHYTOr 3€HOHOBOT IMapajiokca, Moapa3syMeBajy MOTSHIHMjanHy Oecko-
HAYHOCT, Tj. IIOCPEIHY, CKPHBEHY 0€CKOHAYHOCT. AHaKcaropa je y 5. BeKy mnpe HOBe
epe TBpAMO Ja ,HUIITA HUje JOBOJHHO MAJIO Ja He OM MocTojano jom Mame*. Ey-
KITUJ Takohje Huje BepoBao y OSCKOHAYHOCT, ajikl j& MPHXBATa0 KOHIICNT MOTEHIIH-
janHe OECKOHAYHOCTH. 3a hera je mpaBa Ouiia MaTeMaTHIKH 00jeKaT KOjUu ce MOXKE
MPOIYUTH OHOJIHMKO KOJHMKO HaM j€ HEOITXOHO.

Ydeme 0 ,,HeIeJbMBUM WHPHHUTE3NMANaMa“* Halla3uMo y pajgoBuMa XeHOKpa-
Teca, [ImaToHoBor ydenuka. OH je cMarpao na ce moMmohy HelesbMBUX WHPUHHTE-
3UMasia Mory 00jacHUTH 3€HOHOBH MapagoKCH. Bemnku monmpuHOC MateMaTHIH TOT
BpeMeHa aao je Jlemokput uz Abaepe (5. u 4. BeK Ipe HOBE €pe) KOjH je OCHUBAY
aTOMHU3Ma ¥ HeroB HajUCTaKHYTHjH npeacTaBHUK. OH je moMohy MHUHHTE3NMaNA
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JIOIIA0 IO BAKHOT pe3yiiTaTa: 3alpeMHHA MPU3ME U MUPaMUJE jeTHAKHX OCHOBA U
BUCHHA oHOCe ce kao 3 : 1. Takolhe je mokazao nma ce oOMMHU KpyroBa OIHOCE Kao
BUXOBU TMONYNPEYHUIU. VIeHTH(UKOBAO je KPYyr ca TOJMIOHOM Ca ,,BelIMKUM'
OpojeM cTpaHa Koje Cy CBE IO JYXXHHU ,,Maje’. 3a pa3juKy OJ aTOMHCTa KOjU CY
Iy, KpY)KHY JIMHHjy W CIMYHO, 3aMHUIIJBAI Kao JUCKPETaH HHU3 aToMa, KOju Cy
nopehanu kao mpupogHu OpojeBu 10 onpeheHor mpupomHOr Opoja, ApUCTOTEN je
Iy’ 3aMUILBA0 Jpyraduje. 3a mera je cBaka JyK Owia JeJbUBa, IPYTUM peUuMa,
u3Mel)y cBake Be Tauke Ha JTy)KU MOTJIa ce yoanuTu Tpeha Tauka Koja je pasiuinra
oI Te JBe Tauke. To Jejbeme MYXKH je TOTESHIHjaTHO OSCKOHAYHO, Tj. M3a CBaKe
Jieo0e MOXKe ce HarpaBuTH ciieaeha.

JIeMOKpHUTOB YUYEeHUK M clIeI0eHUK AHTHU(OH, MOper OCTAINX I'PUMX MaTeMa-
THYapa ToT Jo0a, MOKYIIaBao je Ja penrd npodyieM KBajapaType Kpyra, Tj. Ja 3a JaTH
KpYT' KOHCTpYHIIIe, TOMONY JICHhHpa U IIecTapa, KBaIpat ucTe moBpiuHe. TBpauo je
Jla aKo je y KpyT yIIUCaH MHOTOYTa0, 33 Bera, Kao U 3a CBaKy IPABOJIHHUJCKY (PHTY-
Py, MOJXKE Jia ce KOHCTpyHIIe ToMohy JIerHpa 1 IecTapa KBapaT HCTE MOBPIIUHE U
Jla TO OCTaje TAYHO U 32 TIOJIMIOH ca ,,BeJIMKUM  OpojeM CTpaHa, Ia TUME H 3a KPYT.
Nako ocriopeH, AHTU(OH je OHo TpeTeya ,,MeTOIe HCIPIUbHUBamka ™, Kao jeJJHe BPCTEe
WHOUHUTE3UMATTHE METoZe, KOjy je kacHuje yBeo Eymokc m3 Kummoca (408-355.
TOJMHA TIPE HOBE €pe), a KOPUCTHO U BENUKH ApXHMe] HOCTaBJbajyhn KOHAIHO
MHOT€ IPo0JieMe TOT BpeMEHa Ha MOTIYHO HAaydHE OCHOBE. 3aTO ApxXuMeaa MOxKe-
MO CMAaTpaTH MPETeYoM ITU(PESPSHINATHOT U HHTETPAITHOT padyHa.

CpenmOoBEeKOBHU MUCITHOIM CY Y BEIMKOj MEpU MPHUXBATUIIN TeMeJbe (Pprto3o-
(duje n Hayke ApucToTena, a TAME HACIEIWIN U CTpax o (aKTyeiaHe) OECKOHAYHOC-
TH. Pa3Boj MaTematuke je MOpao Jia 4eka HOBO BpeMe.

Kao TBOpaIl qudepeHujarHor 1 HHTErpaHOT padyHa JlajOHwuII je BpaTHo WH-
¢uHUTE3UMaNe Y MaTeMaTHKy. JIajOHUIIOBHM ITyTeM KPEHYJIH Cy MHOTH MaTeMaTH-
4apw, Hajipe Opaha bepuynu u [le Jlonuran. Y cBojuM pagoBUMa HHPHHUTEIUMAIIE
je xopucrro u renujannau Ojiaep. Mehytnum, ynopeno ca pa3BojeM aHau3e jaBibajy
ce ¥ KOHTpoBep3e ca npupoaoM JIajoHuIoBe OECKOHAYHOCTH, Tj. HHPHHUTE3UMAIA.
Opannyckn marematudap Oruct Komu je mojam WHQUHHTE3UMAaie SITUMHHHUCAO
yBoJicht 1MojaM rpaHUYHE BPEJTHOCTH, HAKO, CYIITHHCKH, OECKOHAYHO MaJie BeITHYH-
HE MMajy BEJIMKY YJIOTY Y BeroBoM yuewy. [locao koju je 3anmoyeo Eymnokc cBojom
METO/IOM HCIpIUbHMBama, a Hapounto pa3Bwim Komm m Bommano, 3aBpmmo je y
MOTHYHOCTH y JPYyroj MONOBUHK 19. Beka HeMauku matemarudap Bajeprmirpac. On
j€ pa3BHO JaHAaC TO3HATH €-0 METOJ y KOME HeMa BHUIIIe OECKOHAYHO MAJIUX BEITHYH-
Ha. V30anuBamy HHOUHUTE3UMATIA TOTIPUHEIO j€ U 3aCHUBAE PEATHUX OpojeBa of
CcTpaHe HeMayKor MareMmarndapa Puuapna Jlenekunna.

Konauno, ca I'eoprom Kantopom (1845-1918) monasu 1o npase peBoiyluje y
ouMamky MaTeMaTH4yKe OeCKOHayHOCTH. MHOro BEKOBa HAKOH KaOalHCTHYKOT
yuerma 0 BHUIIE BPCTa OeCKOHAYHOCTH, KaHTOp CBOjOM [HjarOHATHOM METOAOM IT0-
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Kazyje aa noctoje paznuuute 6eckonagnoctu (C. Byjomesuh, 1996). OcHoBHA Ka-
pakrepucrrika KantopoBe Teopuje je paj ca GeckoHauHOCTHMA, Tj. paj ca OecKoHa-
YHOM XHjepapxujoM OeckoHauHHX cKymoBa. JleduHucao je nBe BpcTte OpojeBa, op-
JuHale U KapauHaie. OpJuHaIK ce MOTY IIOCMAaTPATH Kao U3BECHO YOIIIITEHE MPHU-
ponHuX OpojeBa y OECKOHAYHOCTH, JOK KapJAHHAIH MPEJICTaBIbajy OpAHHAJIEC KOjuMa
ce Mepu ,,Moh“, y cMuciIy Opoja eleMeHaTa, HEKOT CKyma. YIIPKOC IpobiieMuma
KOjH Cy ce TI0jaBIIIN Y BHIY Iapajiokca, 3axBasbyjyhu KaHTopoBoj Teopuju ckymnosa
HacTaje Cy HOBe 00JacTH MaTeMaTHKe Kao IITO Cy TOIOJIOTHja, TEOpHja Mepe U TaKo
Jajbe.

[IpoGiiem wHDUHUTE3UMANIA Yy TOTIIYHOCTH j€ PEIICH IIe3IeCeTHX TOJuHa
nponuior Beka yBohemeMm Hecranmapnue aHanuse (K. Mujajnouh u np., 2014) y
KOjOj OBaKBE BEJIMYMHE TIOCTOj€ Ka0 aKTyellHe OECKOHAYHOCTH.

be3 003upa Ha pa3Boj Hayke y IEIUHU M BEIMKAa MareMaTudka oTkpuha, Oec-
KoHa4yHOCT he octaty jeqHa ox HajBehWx WHCIUpAIHja KaKO MaTeMaTH4yapa, Tako U
JIPYTUX HayYHHKA. beCkoHAYHOCT MMa OOraTo 3HAYEHE YaK M U3BAH OKBHpA MaTe-
MaTHKe, TO je €0 Hallle KyJIType, HAlllMX BEPOBamba O BpeMEHY U YHUBEP3yMY.

MojaM akTyenHe 1 NoTeHuMjaIHe 6eCKOHAYHOCTU

[Tocmarpajmo HU3 pupoaHUX Opojesa 1, 2, 3,... U 3aMUCIMMO JIa CE OH HacTa-
BJba JlaJbe U Jajbe. He mocToju rpanuna y mnpoiecy Opojama, OJJHOCHO HeMa Kpajibe
tauke. TakaB mporec KOju HeMa CBOj Kpaj OOMYHO IpeicTaBjba MPBE MPHUMEPE ca
KOjuMa ce Jena cycpehy kana je y nutamy OeckoHadHocT. [Ipu ToMe, MoxkeMo 3a-
MUCIUTH IPOLEAYPY KOjOM OMCMO TOOWITH CBAKH HOBH OpOj, &I OBO HE MOXKEMO y
MOTHYHOCTH peann3oBaTtu y mpakcd. OBakBU OeCKpajHH, HEOTPAHHYEHH IPOIECH
00WYHO ce HazmBajy moTeHIMjamHa OeckoHawyHocT (Pehkonen et all, 2006, Pehko-
nen, Hannula, 2006). Y maremaTHiy Cy HEOTPaHUYCHU MIPOIIECH BeoMa YeCTH (HIIp.,
NpaBWJIaH MHOTOYrao KoMe ce Opoj cTpanuia mopehapa CBE BHIIE W BUIIEC YHYTap
HEKOT Kpyra, npoiiec mnpedpojaBama Jernumana Opoja m, uta.). C mpyre crpase,
UMaMo CIIy4aj Kaja je OSCKOHAYHOCT KOHIENTYyaJM30BaHa Kao pealli30BaH, 3aBp-
IIeH TpoIiec, OJHOCHO IeNMHa, 00jeKaT, U TaJa TOBOPHMO O T3B. aKTyeIHO] Oecko-
HayHOCTH. CKyIl NpHpoIHUX OpojeBa je MpuUMep akTyeidHe OECKOHAYHOCTH, 3aTO
IITO 3aXTEBa O] HAC Jia KOHIICNTyall3yjeMO MpoIleC MOTSHIINjaTHe OECKOHAYHOCTH,
OJTHOCHO J1a MocMaTpaMo OECKpajHH Mpoliec MpedpojaBama MPUPOTHUX OpojeBa Kao
Ja je 3aBpIICH.

AxTyenHa OECKOHAYHOCT Ce OICyje M Kao OECKOHAYHOCT Koja je cTaTUYHa U
koHayHa (Gole, 2013, ctp. 10), Tako ja ce MOXKe 3aMUCITUTH Ka0 MaTEMaTHYKUA 00-
jekar. Kon noteHnujamHe O€CKOHAYHOCTH JIAKO MOXEMO Jia 'y Owmiio Kojoj dasu yo-
YUMO HapeIHH Kopak, 0e3 003upa Ha Iy)KUHY caMor Tporieca. AkTyenHa OeckoHau-
HOCT HEMa OCHOBY Y PEAIIHOM XHBOTY — HAa HHTYUTHBHOM HHBOY HE MOXKE CE 3aMH-
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CJIUTH HEUITO IITO OW OJroBapalio mojMy aktyenHe Oeckonaynoctu. [lojam akTyen-
He OCCKOHAYHOCTH TPHIUCYje KOHAYHH CHTUTET, LENIUHY OCCKOHAYHOM IIPOLECY.
Mosxemo pehn n1a aktyenHa O€CKOHAYHOCT Je(hUHUIIE CTalke y OECKOHAYHOCTH, JIOK
MOTEHIMjaTHa OECKOHAYHOCT Je(UHHMIIE MPOIEC Kpeupama OECKOHAYHUX CKYIIOBa.
[To ®umbajuy (Fischbeinu, 2001) moreHnujamHa OeckoHAYHOCT HHje mocrojeha,
nara OeckoHavyHOCT. He MO)kKeMO 3aMHCIHTH IENOKYIIaH CKyI MPUPOAHUX OpojeBa,
M MOXKEMO 3aMHUCIUTH HIEjy Nla CE MOCie CBaKOr MpUpoIHOr Opoja, 6e3 003upa
KOJIMKO BEJIMKU OH OO, HAJIA3u JPYTH MPUPOAaH 0poj.

WHTepecanTHO je na je ApUCTOTeN Yy CBOjy neUHUIM]Yy 0ECKOHAUYHOCTH K-
JbY4HO BpeMeHCKY nuMeH3Hjy. OH je neduHucao akTyenHy O€CKOHAYHOCT Kao OHY
yija OECKOHAYHOCT TMOCTOJH Y HEKOM oJpejeHOM BPEMEHCKOM TPEHYTKY, JOK je
MOTEHIMjalHa OECKOHAYHOCT OHA 4YHja ce OECKOHAYHOCT MPOCTHPE KPO3 BpeMe
(Moore, 1995 npema Kolar, Cade?, 2012). Apucroren je cMartpao jaa cBe mpumenoe
KOje ce N1ajy OECKOHAYHOCTH MPEACTaBIbhajy 3alpaBo MPUMEA0e aKTyeIHOj OecKoHa-
YHOCTU. AKTYeJIHY OECKOHAYHOCT je CMaTpao HECXBATJBHBOM, jep je Hemoryhe 3a-
MUCIIUTH j€ Kao KOMIUIETHY, 3aBpIICHY IEIUHY, Ka0 YKYITHOCT, IOIITO HUKO HE
MOXE J]a Pa3MHUILJba O KOJEKIUjH, O CKYIy Ka0 KOMIUIETHOM 0€3 OCBPTa Ha CBaKU
HBETroB eJIeMeHT, pu3nuku wim MeHTanHo. bonmano (1781-1848) je cmaTpao na ce
1ojaM CKyma Moxe (OpMHUPaTH U Ha APYyre HauMHE, ONMCHUBAKHEM FHETOBUX elleMe-
Hata, 0e3 Kpeupama MpeCTaBe O CBAKOM EJIEMEHTY, Ta jeé 0ECKOHAYHOCT IMPUXBATHO
Ka0 TOTAJIUTAPHOCT.

CBoje ocHOBe akTyenHa OECKOHAYHOCT je Toderna Ja JoOuja U y TeOMEeTpHju.
['eoMeTpHjCKN KOPEHH aKTyeJTHe OECKOHAYHOCTH IMOTHYY M3 IMETHAECTOT BEKa U
IIOBE3aHH Cy Ca Pa3BOjeM HOBHX (DOPMH y YMETHOCTH, HAPOUHUTO Ca IIEPCIICKTHBOM Y
nprawy. Mnak, Kanrop je 6o Taj KOjH je TIOCTAaBUO TEMeJbe NPUXBATAY aKTYEITHE
OCCKOHAYHOCTH U J1a0 je HheHy MaTeMaTnuky aedunuimijy. Kanrop je ,,Be3a0* KoH-
1ent 0ECKOHAYHOCTH 3a Mpoliec ,,1-1* KopecoHIeHIje (a He 3a mporec npedpoja-
Bama). Jlokasao je, Takole, 1a MOCTOjU BHIIIE HETO jEHA BPCTa OECKOHAYHOCTH.

KanTopoBa Teopuja je yBena (OPMATMCTHYKU MPUCTYI Pa3yMeBamy IOjMa
CKyma U O0ECKOHAYHOCTH, KOjU j€ 3a JIahKa TMOTIYHO HECXBATJbUB, 003UPOM Jia je
MPOTUBYpeUYaH MpHUpoaHO]j Jorumu: KanTop 3amemyje mpedpojaBame, Koje je Haj-
MIPUPOJTHUH METOJ 3a yrnopehuBame CKymoBa 1o OpojHOCTH joOII KOJ Jiere, ca Gpop-
MaJIHUM TPOLIECOM ,,1-1% kopecnonnennuje (Kolar, Cadez, 2012). Yak u mehy cas-
PEMEHHM HCTPaKUBAYMMa MMOTEHIIMjaTHE U aKTyellHe OECKOHAYHOCTH, ITOCTOjU TCH-
JICHIIMja [1a ce aKTyelHa OECKOHAYHOCT MHTEPIIPETUPA KPO3 MPOIIECce KOjH Cy OIIKU
Halloj MHTYMLIUjH ox ,,1-1% kopecnonnenuuje. IloTeHnunjanHa GeckoHadHOCT ce,
CTOra, KOHIENTyaJIn3yje Kao UTCPATHBHH IPOIEC KOjU Ce MOXe TOoHaBbaTH Oe3
MpecTaHKa, U 3aBpIIETaK OBOT Ipolleca je 0JBOjeH o1 caMmor unHa. [IpupoaHe Opo-
jeBe Moxkemo pehaTu, ¥ 3HaMO Jia HE MOCTOjU TPaHMIA 32 OBaj mporec Opojama.
3aMucIuMo cazia Ja 0Baj mpoiec Takohe caapiku CBOj Kpaj, OMHOCHO (HUHATHO CTa-
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Be, ,,00jeKkaT" Koju je Behin o1 CBUX OCTANIMX WIAHOBA HU3a U IPEJICTAaBJba CE y Ma-
TEMaTHIA CUMOOJIOM co. Ha 0OBaj HauWMH J0JIa3MMO JI0 aKTyellHe O0eCKOHAYHOCTH.
AKTyennHa OECKOHAYHOCT Ce He MOYKE KOHIICTITyaIM30BaTH KpO3 MOTECHIIHjaIHy Oec-
KOHAYHOCT cama Mo ceOu, alii 3aXTeBa KOHIENTYaJIM3allldjy 3aBPIIHOT CTaldjyMa
nporieca (Hannula et all, 2006).

Tewkohe y cxBaTaky NojMa 6eCKOHaAYHOCTK

VYueHuny ce He yno3Hajy (opMaiHO ca I10jMOM OECKOHAYHOCTH CBE JI0 CPE/Ihe
mkone. [Ipeu nyT ce cpehy ca 6eckonaunomthy kajga yue cKyn MpupoIHux OpojeBa
(4eTBPTH pa3pen), Kao CKYIl KOjH HHje OTPaHHYCH, Y KOME HE IMOCTOj! HajBehn mpu-
ponan 0poj, u Koju uMa OecKoHaYHO MHOTO OpojeBa. Kana cy y nutamy reomeTpuj-
CKH CaJIpKaju YYCHUIM TPBU IyT MMajy Joaupa ca OeckoHadHoIIhy Kaua ce yrmos-
Hajy ca IpaBOM y IpyroM paspeny (mpasa TuHHje O€3 IMOYeTKa U Kpaja, Koja ce Mo-
e OECKOHaYHO MHCAOHO IPOYKUTH IIPEKo 00a Kpaja), a 3aTUM H ca ITOJMOM PaBHU
(ka0 paBHE TOBPIIH KOja C€ MUCAOHO MPOIIUPYje Y HEOTPaHUUCHY MTOBPIII).

Jemna ox riaBHMX motenikoha 3a Jiely Kaaa je y MUTamky pa3yMmeBame 0ecKo-
HAYHOCTH j€ 3alpaBoO HKEHa alcTPaKTHA MPUPOJIA, OJHOCHO M0jaM OECKOHAYHOCTH je
TEIIKO JOBECTU Yy BE3y Ca MCKYCTBOM M3 CBAKOIHEBHOT JKMBOTA U CTOTA 3aBUCH O]
HaIlle CIIOCOOHOCTH Jia M3BPIIUMO MEHTaNHy BH3yenuzanwjy. [Ipema ®umbajuy u
npyruma (Fischbein et all, 1979 npema Kolar, Cadez, 2012), rnaBun n3BOp Terkoha
KOjU TIpaTH IojaM OecKOHayHOCTH jecTe (yHIaMEeHTaJHa KOHTPaIMKIMja M3Mehy
OBOT' KOHIICNITA U HAIIMX WHTEJICKTYaJHHUX CXEMa, KOje Cy MPHUPOIHO mpriiaroheHe
KOHa4YHUM peasiHocTUMa. MoHaran (Monaghan, 2001) uctuue unmeHHIly J1a je pe-
QJTHU CBET OYMIJICTHO KOHAYAH U TAMO CTOTa HEMa peaTHuX pedepeHIy 3a JUCKyCU-
jy o 6eckonaunom. [IpoGiieM y pazyMeBamy MmojMa OSCKOHAYHOCTH J10JIa3u Takohe
U3 YMILCHUIIEC T4 j€ MaTeMaTHYKU CBET OC3BPEMEHH CBET Y KOME ce OeCKOHavHe
KaJKyJalyje MOTy U3BpIIaBaTH HE3aBUCHO Of BpeMeHa. V3BaH cBeTa 4ucTe Mare-
MaTHKe, 1o MoHaraHy, u3pa3 Kao ,,TeXKH 06CKOHauYHOM * 00 O OecMHCIIeH 3a JeTe
jep He TIOCTOjH TPOoIleC KOjU MOXe OECKOHAYHO JIa Tpaje.

Jemny on mpBUX cTyaWja Koja ce 0aBWIIa JCUMjUM Pa3yMEBameM CIIPOBEIH Cy
Tujaxe u Uuxenaep 1956. roguue (Kolar, CadeZ, 2012). buxosa crymuja yK/byun-
Bajia je reoOMeTpHjCKe MpodieMe Kao HIIp. KaKo HALPTATH HajMawkH U HajBehn MoTy-
hu kBajpaT Ha TUCTy ManWpa, WK Ta OU ce AeCHIO Kaja Ou ce mpoLec Nesbemha
natux ¢urypa (HIp. Ha JBa Jeja) HACTaBHO MHCAOHO, KakaB O OHO OOJIUK MOCIIeN-
BEr eJIeMeHTa qo0rjeHor oBakBoM jaeoboM. [Tujaxxe u Muxenaep cy 3akbyduiiu na
Ha HHMBOY KOHKPETHHX OIlepallyja, JeTeTOBa CIIOCOOHOCT Jla BU3YeNU3Yyje IeIbCHe
reoMeTpujcke (pUrype Ha Mame JIeJIOBE je OrpaHuvYeHa KOHAYHUM OpojeM UTepaliyja.
Camo y eranmu (OpMAIHOT JIOTHYKOT MUIILJbEHA, Ha y3pacTy oko 11-12 ronmuna,
JIeTe je CIoCOOHO Ja CXBaTH Mojely Kao OeckoHavaH mporiec. KacHuje je Tabak
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(1975, ucro) momrao 1o pesynrara na aena y3pacta 10-12 roauHa jour yBek He pa-
3yMmejy KoHIenT oeckonaynoctu. @umbaju u npyru (1979, ucto) HCTpakuBamu cy
pa3Boj UHTYHUIMj€ O OCCKOHAYHOCTH. Y TBPIWIN Cy Jla jé HHTYUTHUBHO CXBAaTalke O
OCCKOHAYHOCTH PEJIATHBHO CTAOMITHO o1l 12. roJuHe na HaJlabe, ajld Ja je pOoIeHaT
YYeHUKa ca KOHAYHUM WHTEpHpeTanrjaMma 0eckoHayHOCTH Behu ol OHUX ca OecKo-
HaYHUM HHTepIpeTanujama. Xanyna u apyra (Hannula et all, 2006) mokazanu cy na
BehnHa ydeHuka metor paspena (11-12 roquna) HeMajy pa3BHjeH KOHIENT O OECKO-
HAYHOCTH, a CJIMYHA je CHUTyaldja M Kaja Cy y IMHUTamy YYCHHIU CEIMOr pa3pena
(13-14 roguna). Behnna yuenuka ce gokycupa Ha OeCKOHaUYHOCT Kao mpoiec. Bu-
heme OeCKOHAYHOCTH Kao ,,00jeKTa’” OMIIO je MPUCYTHO caMo KOJl Mamer Opoja yue-
Huka. JIo cnmuaHux pesynrara aomrao je © Monaran (Monagham, 2001). Monaram je
CIpoBeo UcTpaxkuBame ca 190 yuenuka crapoctu on 16 1o 18 roauHa. YTBpauo je
na BehnHa ydeHnka OeCKOHAYHOCT BHM Ka0 HEIITO IITO CE HE 3aBpIIaBa, OJJHOCHO
Kao ,porec’. Jlpyru morien Ha OECKOHAYHOCT — Kao ,,00jekra‘ (Buheme OeckoHa-
YHOCTU Ka0 BEOMa BEJIMKOT Opoja MIIM CXBaTamhe Kao KOJIEKIUje KOja CaJpKU BUILES
oIl OMII0 KOr KOHAayHOT Opoja eeMeHaTa) MPUMETHO je KOJa Major Opoja ydeHHKa.
Pomano (2011) je u3Beo MCTpakMBame ca CTYACHTUMA IEJAromKkor (GpaxkyiaTera u
YTIBPAMO j€ J1a CTYACHTH HEMajy UCTUHCKY IPEICTAaBy O Pa3iHIH u3Mely akTyemHe u
noTeHnujanHe 0eckonaynoctu. Hamve, Pomano cmartpa ma cTyneHTH KOpHCTE Tep-
MUHE OeCKOHAaYHO U OecKpajHO 0e3 MpaBJbemha CTBapHE pa3iuke uzMel)y Ta nsa moj-
Ma.

Konap n Yanex (2012) HaBoze na ce xao jom jeana Temkoha Hamehe unmeHn-
[a Ja YYEHUIY HAKOH IITO OECKOHAYHOCT CXBaTe Kao HEUITO IITO Ce HE 3aBpIIIaBa,
HIp. TIpoliec Opojama KOju ce He 3aBplllaBa, HeMa Kpaja, HUCY CIOCOOHU Ja je ca-
Ieaajy Kao IMeJvHYy, Tj. 1a CKyIl MIPUPOIHUX OpojeBa pa3ymejy Kao CKyn CBHUX Opo-
jeBa xoje mobmjeMo Kaja mpuMemhYjeMo UCTH Mpoliec OECKOHAYHO. AYTOpH YKasyjy
KaKo C€ y MHOTHM CTyJ¥jaMa HarjialnaBa Jia TCHICHIM]a HHTepIpETHPama mpoodiie-
Ma TIOTEHIUjaTHOM, a HE aKTyeJTHOM OecKOHawHoIIhy OcTaje MPUCYTHA U KOJ O1pa-
CIIUX, Ia YaK ¥ Koj camux HacTaBHHKA (Kolar, Cadez, 2012, Kattou et al., 2009).

[To Pomany (2011) yyeHnuko pazymeBame mojMa 6eckoHauyHOCTH ojapeheHo je
BPUXOBHUM JKHBOTHHUM HCKYCTBHMA, HA OCHOBY KOJHX C€ 3aTHM Pa3BHjajy WHTYHTHU-
TUBHHM MOJENTN OCCKOHAYHOCTH y I-MXOBHUM YMOBHMA. AKTyellHa OE€CKOHAYHOCT Ha
M3BECTaH HAYWH NPOTHBPEYM WHTYUTHBHUM CXBaTambMMa ydeHHMKa. HactaBHu ca-
JpXKaju KOjU 3aXTEBajy pa3yMeBame aKTyelHe OECKOHAYHOCTH MMOYUBY Ja ce o0pa-
hyjy y crapujum paspenuma cpenrse mkone. Behuna yuennka, ¢ 003upoM na y oc-
HOBHO]j IIKOJIX ¥ Y MiahuM paspeqrMa cpellibe IIKOJIe HHje MMana IPUINKY Ja ce
YIIO3HA ca IMOjMOM OECKOHAYHOCTH M MPUIIPEMH 32 U3y4daBamhe OBHX CaapiKaja, Kpe-
he o1 cBOjUX MHTYUTHBHHX HJI€ja U MpelcTaBa 0 OECKOHAYHOCTH, U OTYyJa UMa II0-
temkoha fa 1y0ospe pazyme oBe mojMoBe. McTopHjcKu pa3Boj cxBaTama mojMa Oec-
KOHAYHOCTH HaM 3alpaBo yKa3yje Ha MmpoljeMe ca KojuMa ce CyouaBajy U yYCHHUIH
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MPUIKKOM Pa3Boja COIICTBEHOT pa3yMeBama OBor mojMa. [Tpobiemu ca kojuma cy ce
CyouaBalld MHCIIMOUU M MaTeMaTH4YapH MPEACTaBJbajy OCHOBY Ha KOjOj CE MOXE
U3TPAJIUTH METOIWYKY TyT popMupama nojMa OeckoHaunoctd. CBe OBO yKasyje jaa
0u Tpebasio Behy makikby MOCBETUTH CXBaTalky U pa3BHjamy MojMa OECKOHAYHOCTH
y mnahem y3pacty. HapaBHo, npuctyn Mopa Outu mpwiiaroheH, a cam cajapxaj Me-
TOJUYKH OOJIMKOBAH M MPEACTABJHCH HA HAUWH MPUCTYIIaYaH ydeHurmMa. Mnaxk, 6e3
003upa Ha TO, YUTEJHPH M HACTABHUIIM MOPajy OUTH OCIIOCOOJHEHH J1a CAOIIITABA]Y
caJp)kaje Koju cy 0a3upaHy Ha HAYYHOM TyMauemy.

Bynyhu na je Behmna crymuja, koje cy ce O6aBuiie UCIIUTHBAKCM CXBaTamba H
pasymeBama 0 OCCKOHAYHOCTH, Kao CyOjeKTe MMmalla YUYEeHUKE CTapHjux paspena
OCHOBHE IIIKOJIE, CpeIibe iKoje u ctyaente (Monaghan, 2001, Hannula et all, 2006,
Kattou et al., 2009, Romano, 2011), cmaTpamo aa 61 Tpebano BHIIE MAXHE MOCBE-
TUTH WCTpaKMBambMMa Ha y3pacTy miahux paspena ocHoBHe mikoie. CTBapame
no6pe, coMIHE OCHOBE OCHOBHH j€ TPEIyCIIOB 3a KacHHUje Ny0Jbe pa3yMeBame I10j-
MOBa BE3aHUX 332 OCCKOHAYHOCT.

3ak/byyak

BeckoHayHoCT MMa OOraTo 3Hauewe 4aK M M3BaH OKBUpa MaTemaruke. To je
JIeo Hallle KyJIType, HallluX BepoBamba O BpeMeHy H yHHBep3ymy. Ilojam GeckoHau-
HOCTH HECYMIbHBO 32y3MMa JeIHO OJ] LICHTPAIHUX MECTa y MaTeMaTHIIU. 32 Pa3IuKy
ol Guno3oduje, TEONOTHje U APYTUX HAyKa, OECKOHAYHOCT je Y MATEeMaTHIU TO0HIa
cBoje jacHuje okBupe. Mmak, 6e3 003upa Ha pa3Boj HAyKe Yy LEIUHH, YIPKOC BENH-
KAM MaTeMaTHYKUM OTKpuhinma, 6eckoHadHOCT he W Jajbe OCTaTH jemHa OJ HajBe-
hux nHCTIMpanyja MaTeMaTHyapa u Ipyrux HaydHuka. [lojam GeckoHa4HOCTH Tpe-
CTaBJba jeTHO O] HAjOCET/PUBHJUX MECTa METOJAUYKOT MPHUCTYIIA Y HACTABH MaTeMa-
tike. [IpBH HprMepH y MOYETHO] HACTABM MaTeMaTHKE W MPBH KOPAK Ka CTHLABKY
IpeCTaBe O MOjMy OECKOHAYHOCTH jeCTe Kala Ce YYCHHIM y OKBHPY T'€OMETpU]-
CKUX canpxaja cycpehy ca mojMom mpase (Apyru paspen), a KaCHUje U paBHH, U y
OKBHpY cajapxaja o OpojeBuMa, Kajia ce cpehy ca mojMoM cKyma mpupoIHux OpojeBa
(uetBpTH paspen). O30UIBPHUjEM H3yYaBamby OBOT MOjMa IPHUCTYIA CE€ TEK Y CTapu-
JUM paspeauMa cpelibe LIKOJE INTO JOHNPHHOCH caMo (OpMajHOM pasyMeBamby
KoHIlenTa. VICTOpUjCKM pa3Boj cxBaTama MojMa OECKOHAYHOCTH HaM YKasyje Ha
npolJieMe ca KOojuMa ce CyodaBajy W YUSHUIIM MPUITMKOM pa3Boja CONICTBEHOT pa3y-
MeBama oBor nojma. [Tpobiemu ca kojuMa Cy ce CyodaBasd MUCIIHUOLU H MaTeMaTH-
Yapu MPeCTaBbajy OCHOBY Ha K0jOj CE MOXE M3TPaJUTH METOIWYKH IyT (HOPMH-
pama mnojMa O6eckonayHoctH. Cmarpamo aa 6u, ¢ 063upom xa je Behuna crynmja,
Koje cy ce OaBHIIC UCIIUTHBAEM CXBATamba M pa3yMeBamba O OCCKOHAYHOCTH, Kao
cy0jexTe UMaa yYeHHKe CTApUjUX pa3pelia OCHOBHE IIKOJIE, CPEIbE IIKOJIE U CTY-
JICHTE, TpeOaJlo BHIIIE MaXKHe MOCBETUTH UCTPAKMBAKHUMA Ha y3pacTy miahux pas-
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p€aa OCHOBHE HIKOJIC. Camo CTBapame jeL[He 1[06pe, COJIMAHE OCHOBEC IMpPEACTaBJba
OCHOBHHU ITpEAYyCJIOB KaCHI/IjeF L[yGJT)eF pa3dymeBama HOjMOBa Be3aHUX 3a OeCKOHAU-
HOCT.
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AJIEKCAHZIPA MUXAJJIOBUR, BJIAZTUMUP PUCTUR

CONCEPT OF INFINITY - HISTORICAL VIEW AND YOUNG LEARNERS’
UNDERSTANDING OF THE CONCEPT

Summary. The concept of infinity inevitably occupies one of the central roles in the field of
mathematics. Unlike its understanding in philosophy, theology and other sciences, it could be said
that in mathematics the concept of infinity has a much clearer framework . However, because of its
nature, the concept of infinity is one of the most sensitive places when it comes to a methodical
approach to teaching mathematics. Children already in pre-school and primary school show some
interest and have an intuitive idea of the concept of infinity, which is mainly formed on the basis
of their prior life experience. Unfortunately, the mathematics curriculum does not deal with the
concept of infinity sufficiently. The serious study of the concept is performed as late as in senior
secondary school. One of the first examples in initial teaching of mathematics and also the first
step in getting sense of the concept of infinity is when the students encounter the concept of the
line (second grade), then later the concept of the plane, and when they learn about the set of natu-
ral numbers (fourth grade). The aim of this study was to give brief historical overview of the de-
velopment of the concept of infinity. Furthermore, we wanted to investigate and point out some
difficulties that children encounter in their development of understanding of infinity.

Key words: actual and potential infinity, understanding of concept of infinity, primary
mathematics teaching
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3HAYAJ UTPE 3A PA3BOJ MATEMATUYKNX MNMOJMOBA
KOA AELE Y MPEALWKOJICKOJ YCTAHOBU U WWKOJIN!

Aticitipaxii. Pa3Boj ne4jux crocoOHOCTH je oapel)en kBanuteToM urpe. Y Urpu oHo ciobo-
HO Jeilyje, HCTpaxyje, IoBe3yje, komMOuHyje M yduu. OBAaKkBOM ,,CKCIUIO3HjOM AaKTHBHOCTH'
(Wallon: npema Kamenos, 1989) nere nposepasa u yHanpeljyje cBoje GyHKIHje KOje My TTOMaxy
y caspeBamy. [loMeHyTO TeopHjcko onpeljere nedje urpe 3HauajHO je 3a IUIaHUpabe U OpraHu3a-
1Hjy 00pa30BHUX aKTHBHOCTH Y HPE/UIKOJCKO] YCTaHOBH, a KacHUje U y wmkou. L{us ucrpaxu-
Bama je OMo J1a ce aHAIM30M MPOrPaMCKHX CajipiKaja y HPE/IIIKOICKO] YCTAHOBH H IIKOJIH YTBPIH
JIa JIM ¥ Ha KOJH Ha4YMH BAaCIIUTa4YM U YYHTEJbH KPO3 MIPY MOTY Ja HOJCTHYY YCBajambe MaTeMaTH-
YKHX [10jMOBa KOJ| JIeLle MPEJIIIKOJICKOT U LIKOJCKOT y3pacTa. [IpumereHa je JeCKpUITHBHA Me-
TOJa U MOCTYyIaK aHanuse caapxaja [Ipuilpemnol dpeguikonckoi dpoipama u HactaBHor mporpama
3a MaremaTtrKy 3a OpBH pa3pejl OCHOBHE MLiKojie. Pesynraru uctpaxkuBama ynyhyjy Ha notpedy
JaJber pa3Boja M METOAMYKOT NOBE3MBamba OBUX Iporpama. To moapasymeBa jacHo onapehuBame
Jiedje urpe kao: a) norpebe neue y miahum paspenriMa OCHOBHE IIKOJIE; 6) aKTUBHOCTH KOja JIOM-
PHHOCH ca3peBarby MHUCAOHHX (DyHKIHMja; B) aKTUBHOCTH 3HA4YajHE 33 Pa3BOj MAaTEeMAaTHUKHUX I10j-
MOBa KOJI iele (y4eHUKa).

Kmwyune peuu: oprannzanuja o6pa3oBHUX aKTHBHOCTH, Caipikaj M CTPYKTypa Iporpama, eK-
CIUIOpAllMja y UIPH, KOHTHHYHTET y CHCTEMY IPEAIIKOJICKOT M IIKOJICKOT BaclUTama U 00pa3o-
Bamba.

YBopa,

Urpa jecte 0OCHOBHA aKTUBHOCT JIEIIE MPEAIIKOICKOT Y3pacTa, i j& HEOIXOI-
HO carJieflaTH je W Kao NoTpeOy ydeHuka y miahum paspemuimMa OCHOBHE MIKOJIC,
OJIHOCHO Ka0 MOTYhHOCT 3a peanu3aiujy HacTaBHUX cajapkaja. Kana je ped o ycBa-
jalky MaTeMaTHYKHUX TMOjMOBA M MOYETHOM MAaTEMaTHYKOM O0Opa3oBamy Jele Haj-
CTapujer MPeIIKoJICKOT y3pacTa, aKTyeJIHHUM MPEAIIKOJICKHM IPOrpaMoM Cy KOH-

! UnaHak mpezcTaBiba pe3yaTaT pajaa Ha npojektuMa Og iogciiuyarea unuyujaiiuge, capa-
gree, cilisaparawiiea y oopazoeary go Ho8ux ynoia u ugeniiuitiemia y gpywingy (6p. 179034) u
Vhaipehusarwe xeanuitiettia u gocuiyinociiu obpazosarsa y tipoyecuma mogeprusayuje Cpouje
(6p. 47008), koje puHaHcHpa MUHHUCTAPCTBO MPOCBETE, HAYKE U TEXHOJIOIIKOT pa3Boja Pemy0iu-
ke Cpouje (2011-2014).
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KPETU30BaHU 33/1alld BaCMUTa4a, IPUMEHOM Pa3IMYUTUX BPCTA U BAPUjAaHTU JCUjUX
urapa. Mehyrtum, umajyhu y BuAy 3Hauaj jeMHCTBEHOT JIEJIOBAaMa MPEIIIKOJICKE
YCTaHOBE W IIIKOJIe, HaMmehe ce moTpeda J1a ce CnuTajy MOryhHOCTH TpUMeHe Jed-
JUX urapa y HacTaBH MaT€MaTHKe, IIPe CBETa Y MIPBOM pa3peay OCHOBHE IIKOJIE, KOjU
IpeACTaBJba Mpelia3 AeTeTa 13 MPEIIIKOJICKE YCTAaHOBE Y CBET IIKOJICKUX 3a/1aTaKa U
obase3a. OBuM mpobiemMoM hiemo ce 0aBUTH Y KOHTEKCTY IHJbEBA, 3a/1aTaKa, cajp-
JKaja ¥ aKTUBHOCTH, YTBpheHux [Ipuiipemuum tpeguikoackum upoipamom u Hacitia-
BHUM UPOIPAMOM 00paA306aiba U 6ACHUIALA 3a UPSU U gpYiu paspeg OCHOBHOL 00-
pazosara u actuiiarba. IloxymaheMo na yTBpIMMO KOJIMKO CY OBH €JIEMEHTU
CTPYKType MporpamMa KOMILDIEMEHTApHH, TToJIa3ehn 0/ YHI-CHHUIIE [1a YIPaBO Ta KOM-
TUIEMEHTAPHOCT CTBapa YCIIOBE Y KOjuUMa je cajpkaje HacTaBe MaTeMaThuKe Moryhe
JEOHNM JIEJIOM pealn30BaTH KPO3 UTPY YUEHHKA MIPBOT pa3pea OCHOBHE IIIKOJIE.

Teopujcke OCHOBE UCTpaXXuBara

YumeHnna je na je urpa nmorpeda gere MpeaiKoICKor yTpacTa U lUX0Ba 0C-
HOBHA aKTHBHOCT y TPEANIKOICKO] ycTaHOBH. Kpo3 urpy nmena yde, pa3Bujajy cBoje
CIIOCOOHOCTH W HAaBHKe, MPUIIPEMajy ce 3a 00aBe3e KOje MX OYCKYjy Y OCHOBHO]j
mkonu. Urpa mojcTuye nedju pa3Boj y CBUM aclieKTUMa W MpeJCTaBba 3HA4YajaH
YCIIOB 32 BHUXOB TIpeNia3ak ca CTaaujyma MpeJCTaBHOT Ha CTAIUjyM IOjMOBHOT MU-
nubekha. HUKako ce He MOXKe 3aHEeMapUTH YUbCHHIA KOjy je yrBpamo XK. [Tujaxe
(Piaget) — nma je cBaku CTagujyM Jedjer pa3Boja HMCTOBPEMEHO PE3YNITaT HErOBHX
nocTurHyha y MmpeTXxomHOM CTaJHMjyMy U TMPETHOCTaBKa 3a IPHUIIPEMY HapeIHOT
craaujyma. Penocnen oBux cragmjyma je yBeK UCTH, iy je Op3uHa KOjOM JieTe yia-
3M y BHUX pa3InduTa KOJA CBAKOT' IOjeIMHIA, Y OJHOCY Ha FHCTOBE ITOTEHIIH]jaje,
moryhHocTH 1 nHTepecoBama (Piaget, mpema: Xopgart, 1986).

KorautueHe Teopuje aedje urpe Tymade urpy y GpyHKIUjU pa3Boja KOTHUTHB-
HHUX CIIOCOOHOCTH W Kao MpOIEC Yy KOjeM ce KOJ Jelle pa3BHja CHCTEM CHMOOIIa,
KojuMa mpezcTaBibamo ctBaproct (Millar, 1972). JlaHac ce y caBpeMeHOj Teopuju
Urpa TyMadd Kao KOTHUTUBHH MPOIIEC KOjU MOApa3yMeBa CIOCOOHOCT OpraHu3aIuje
AaKTHBHOCTH, TUBEPIEHTHOT MHIbEHa, cumbonm3anuje u danrasuje (Russ, 2004).
[ledja urpa npecTaBiba Ca3HajHY aKTUBHOCT M OHA MMa EMITUPH]CKHU, SKCIUIOPATHB-
HH KapakTep, KOjU IOApa3yMeBa UCTPAXKHUBAGE, TPOHANAKEHE, N3MUIUIBAKHE U T0-
BE3MBAE CONCTBEHUX aKTUBHOCTH U MoryhHocTH. OBO Cy CaM0 HEKH Pasio3H KOjU
noTBplyjy KOHCTATaIMjy J1a UTpa MMa €IyKaTHBaH KapakTep M Ja MpeicTaBba OC-
HOBY JIeUjer pa3Boja Ha MPEIIIKOJICKOM Yy3pacTy, alli OHa Takohe ocTaje u morpeba
Jierie y Ieproy Kajza mnpenase u3 NpeAlIKoiIcKe yCTaHOBe Y ocHOBHY mkoiy (Einon,
2003; Kamenos, 1999; Konac-Bykammunosuh, 2007).

Jla O6u nete pazymesio cBOjy OKOJIMHY (IPUPOAHY M IPYIITBEHY), OHO UMa TOT-
pely na Oyzne y MHTEpaKIUju ca BOM, PH YeMy HUCTpaXKyje, Tpara 3a HOBUM Ca3Ha-
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muMa u nposepaBa ux (Hofmann & Weikart,1995; llledep, 2012). ¥V TakBuM cHTy-
arpjama JIeTe He pa3MUILba O [UJbY AKTHBHOCTH HETO O CONCTBEHUM HMCKYCTBHMA U
ca3HamnMa, Koja Cy pe3yniTaT HBEeroBor yuema. CTeueHa HOBa Ca3Hamba M HCKYCTBA
JIeTe TIOCTETICHO TMOBe3yje ca OHUM Koja Beh moce/yje U Tako cTBapa CHCTEM Ca3Ha-
Ba M UCKYCTaBa, KOja KaCHHje KOPUCTH Y HOBUM CHUTYyaIHjama, OJJHOCHO aKTHBHOC-
tuma (Medouz i Kesdan, 2000).

Crora ce He cMe 3aHEMapUTH YMEH-CHUIA J]a IPETaCKOM JCIE Y OCHOBHY IIKOY
Urpa mpeAcTaB/hba MOTYRHOCT 3a peanu3anujy jeJHOr Jeia HACTaBHHUX caapikaja. Y
OBOj KOHCTATAIlMjH MPETIO3HAjEMO M YCJIOB 32 OCTBapHBamkha KOHTUHYUTETA Y CHUCTE-
My TIPEAIIKOJICKOT M IIKOJICKOT BacluTama U oOpaszoBama (Komac-Bykamunosuh,
2006; CranucasibeBuh-Ilerposuh, 2011).

MelhytuMm, Hamehe ce nuTame Ja JIu je 0Baj KOHTHHYHTET (POpPMAaITHOT WK pe-
QIHOT KapakTepa, mTo heMo MOKYIIATH Jla WCIHUTAaMO M IPEICTaBUMO HAa OCHOBY
IIJbEBA, 33J1aTaKa, cajp)kaja U akKTHBHOCTU KPO3 KOje JIella HajCTaphjer MPe KO-
CKOT M HajMmialjer IKOJICKOTr y3pacTa ycBajajy OCHOBHE MAaTEeMaTHYKe MOjMOBE U
CTHYy MaTeMaTHIKO 00pa3oBame.

3Hauyaj OBOT TEOPHjCKOT HCTpaXkMBama carjenaBamo y MoryhHoctuma na ce
KOHKpETH3yje yJora urpe y oOpa3oBHMM AaKTHBHOCTHMA JEIle IMPEAIIKOJICKOT U
HajpaHMjer IIKOJICKOT y3pacTa U Ja c€ BaCIHTAaunMa M yIUTeJbHMa YKa’ke Ha OCHO-
BHE €JIEMCHTE METOINYKOT MPHUCTYIA y pPealn3aliju 00pa30BHUX aKTUBHOCTH KPO3

urpy.

MeTop,

Lun ucitipasicusarba je OUO Na ce aHaJIM30M MPOTPAMCKHUX Caip)Kaja y Mpe-
IIKOJICKO] YCTAHOBH M LIKOJM YTBP/IH J1a JIU M HA KOjU HAYMH BACIIUTAuN U YUUTEIHH
KpO3 UTpy MOJCTHIY YCBajar-€ MATEMaTHUYKUX I10jMOBA KOJ JAEIE MPEAIIKOICKOT 1
IIKOJICKOT y3pacTa.

U3 oBako mocTaBJbEHOT UJba Cy IPOU3AILIH ciieaehy 3813l HCTPaKUBAbA.

—  VTIBpAUTH époipamcKa HoIa3uuiitia 3a peatnsanijy oOpa3oBHUX caapikKaja
KOjUMa Jiella HajCTapHjer MPEIIIKOICKOT y3pacTa W YYCHHIU IPBOT pa3-
pena OCHOBHE IIKOJIE CTUIY OYETHO MaTeMAaTHIKO 00pa3oBame.

— IlpencraButu époipamcke cagpaicaje KOju ce MPENOpPydyjy BacIuUTadyuMa
Y HAJTaXy y4UTeJbHMa 3a paJi ca JeloM Koja Tpeba Ja ycBoje modeTHe Ma-
TEMaTU4KE TI0jMOBE.

—  VYTBpAUTH Ha KOjU HauuH ce y [lpuiipemnom Upequikoickom upoipamy u
Hacitiasnom tipoipamy 3a iipsu paspeg ochogHe wiKojie KOHKPETU3Yjy Me-
woguuka yuyiiciiea 3a pall ca JIeroM Koja Tpeba Jia yCBOje OCHOBHE Ma-
TEMaTHYKE MOJMOBE M KOJIMKO C€ y TUM YITyTCTBHMA Mperno3Hajy Moryh-
HOCTH OpraHu3aliije 00pa3oBHUX aKTHBHOCTH KPO3 HTDY.
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Pe3ynTtatu ncrpaxusamwa u guckycmja

[TporpamMcka mosia3uinTa, caapkaju 1 METOJUYKa YIyTCTBA Ha
OCHOBY KOJHX JIella HajCTapHjer MPEeIIIKOJICKOT y3pacTa CTHIY
MOYETHO MaTeMaTUYKO 00pa3oBame

VY Ipuiipemuom dipeguikoickom tpoipamy, KOju npeactaBsba aeo Ouwiitiux oc-
Hosa upeguronckol upoipama (2006), y 0ob6a mporpaMcka Mojena ce Harjiamasa
3HAYaj UTPE 32 YUCHE U Pa3BOj MPEAIIKOICKOr AeTeTa. MomenoM A ce Tpenu3upajy
CXBaTama O UTPH U ydewmy. M3nBajaMo HeKa O BUX: a) Ja je urpa Bojacha akTHB-
HOCT JIETeTa Yy MPEANIKOJICKO] YCTAaHOBH M JIa OHA MpEJICTaBJba MocedaH o0JIMK yde-
’a; 0) JeTe Yy UTPU Ha CIIOHTAaH M ceOM CBOJCTBEH HAYMH CTHYE 3Hama U npepahyje
WCKYCTBA; B) JICTE j€ Y UTPH aKTUBHO M CAMOMHHMIIMjATHBHO; T') IETe y UTPU pa3BHja
cBoje kpearuBHe cniocooHoctu (IIpagunnux, 2006). Y okBHpY JAena O Ca3HajHOM
pa3Bojy JeTeTa MOYEeTHO MaTeMaTHIKO 00pa30Bame MPECTaBba MOCeOaH CErMeHT.
JacHo je uctakHyTO 12 0BO 00pa30Bamke MMa 3a IHJb MOJCTUIAKE Pa3Boja JIOTHIKO-
MaTeMaTHYKOT MHILBbEHA, KOje NETEeTy Mpyka MOTryhHOCT Jia CIIO3HA CBOjE OKpPY-
KEHe, pa3BUja Pa3IMIUTe HAUMHE COICTBCHOT AEIOBaEka y TOM OKPYXKEHmY, Ja OT-
KpHUBa COICTBEHE MOTEHIIMjalie U MoTpede, Ja pa3BHja CBOjy CAMOCTATHOCT U KOMY-
HUKaIMOHE CIIOCOOHOCTH y Tpymnu. [locebaH 3HauYaj MOYETHOT MaTeMaTHYKOT 00pa-
30Bama y MPEJIIKOJICKO] YCTAHOBH IIPHUIIAje Ce 0CIoco0sbaBamy JeIe Aa Y CBAKOJ-
HEBHHM CHTYyaIrjama Oyy CIpeMHa 3a peliaBame mpobiemMa Ha Koje Hamnase. [log-
cliuyaree geye HA UHIRENEKIYAIHY AKIMUBHOCH, PA360j U YHAUpehusarse casHajHux
cliocobnociiy TPUMApHH Cy HCXOJH Y TPOLIeCY MOYETHOT MaTeMaTHYKoT o0pa3oBa-
Ba y MPEIIIKOJICKO] YCTAHOBH, a CTEUEHA 3HAma IMPEICTaBJhajy NCXOME CeKyHIap-
HOT KapakTepa.

[Mpema MOJENY A [lpuiipemnol tipequikoackol dpoipama, y CETMEHTY Ca3Haj-
HOT pa3Boja, a y OKBHPY IIMJbEBA, 3a/1aTaKa, CaJpxkKaja U aKTHBHOCTH KOJU CE OJTHOCE
Ha Uo4elHo maimemaiuuko 06pa306a1-be, OBO 06pa30BaH>e HMa 3a LWuJb IMOACTHUIIA-
BE Pa3Boja JIOTHYKO-MATEMATHIKOT MUIJBEHa. VICTOBpEMEHO, KpO3 TIOYETHO MaTe-
MaTHYKO 00pa30Bame ce KOJ Jielle Pa3BHjajy KOTHUTHBHE CIIOCOOHOCTH, BACIIUTAY
UM TIOMa)Ke JIa JIAKIIE CIIO3HAjy CBET KOjU MX OKPYXYje W Jla TIOCTaHy CIIPEMHU Jia
Ha pa3In4yiTe HAuYMHE JENyjy Y CBOM OKpYyXemy. Jlakie, mpBEHCTBEHO KpO3 HIPy
JieTa yCBajajy pasHOBPCHA UCKYCTBa U cpelyyjy ux y koxepeHTtaH cucteM. OCUM IITO
MMajy MOTYRHOCT /1a yIo3Hajy U pa3yMejy CBOje OKpYXere, 0BO 00pa3oBame JeIH
MPEANIKOICKOT y3pacTa MOMaXke 1a OTKPHBAjy M YIIO3HAjy CBOj€ MOTEHIIHjae, MIC-
T ¥ noTpede, 1a pa3BUjajy MHTEIEKTYalTHy CaMOCTAIHOCT, 2 UCTOBPEMEHO Jia OC-
TBapyjy A00py KOMYHUKAIIM]y ca OCTAIMM YiIaHOBUMa rpyme (3ajennure) (/Ipasun-
Huxk, 20006).
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Tabena 1. Obnacty, caapikaju 1 aKTUBHOCTH Y TIO/IPYYjy MOYESTHOT MaTeMaTHIKOT 00pa3oBama
npema MOJIENTY A IIpunpeMHOr MpeamKoIcKor mporpaMa

Pepn. Mo4yeTHO MaTeMaTU4YKo obpa3soBare
6poj
Obnactu Cappxaju n akTUBHOCTH
1. Onaxarbe U cxBaTare nNpocTopa MpocTopHe penauuje, NpakTUYHA NPOCTOPHA OpUjeHTaLKja,
1 NPOCTOPHMX OfHOCA youaBame pacnopepa npeameTay npocTopy u ap.
2. Jlornyke onepaumje Ha KOHKpeT- dopmupare nojma ckyna Hnp. rpynucarwe npeameTa, yTep-
HUM nNpeaMeTUMa M MojaBama huBare cnmyHoCTM M pasnuka mehy wuma; nsrpahusare
nojma 6poja, HNp. bpojarbe NpeameTa, hopMupare nojma
6pojHOr HM3a, NMPUAPYXNBatbe 1 Ap.
3. Pa3sujare nojMoBa reomeTpuj- [eomeTpujcke purype y paBHu, bMXOBO NPeaMeTHO 1

CKUX 06/1MKa Yy paBHU M NPOCTOPY  C/IMKOBHO MpeACTaB/bakbe, ONMUCUBAME M3rieaa NojeanHnx
0611Ka, NpoHanaxere NpeaMeTa’y OKOIMHU KOjU Cy Cnmny-
HW reoMeTpUjckUM 0bAnuuMa, yeuhare y3pouHoCTv 1 Ap.

4. Mepe 1 Meperse Onaxare 1 NMPakTUYHO Mepere AyXUHe, 3anpeMuHe, TeXn-
He, BUCUHE, NPOLeHNBaLE BEIMYMHA Y OAHOCY HA Pa3inymn-
Te HEeCTPYKTypupaHe mMatepujane u ap.

5. BpemeHcku ogHocu [oba paHa, paHv y Hegemu, roauwa aoba, npahere
BpeMeHa M NPUPOAHUX MOjaBa y TOKY AaHa U FOAULWHUX
noba v ap.

(MpaBunHuk, 2006)

JacHo je na cy MaTemMaTHuKa ca3Hara MHTEIPHUCAHA ca OCTAIIMM 00JIacTUMA Jie-
Yjer cazHaBama M Ja 00yxXBaTajy pasjHuuTe yTUIaje, TOCTYIKEe, aKIhje U HHTepaK-
[je Jele U OAPACIiX, KOjU IONPHHOCE Pa3BOjy JIOTHYKO-MAaTEeMAaTHYKUX 3HAMKHA U
yMemwa, u3rpahuBamy JOTHKE U pa3Bojy CHOCOOHOCTH 32 PEIlaBame MPAKTHYHHX
npoOieMa y pa3IHYiTUM JKUBOTHHM CHTyaljama. Y TaKBUM CHUTyalldjama Jeduja
WHTEJIEKTyalHa aKTUBHOCT M HUXOBE CIIOCOOHOCTH onpel)yjy mpolec ca3HaBama, a
CTeuYeHa MaTeMaTHuKa 3Hama MOJpa3yMeBajy MCXOZe MOMEHYTOr mpoieca. Y pas-
JMYUTHM HMCTPAKMBAYKO-Ca3HAJHUM, CTBApAIauKO-U3PAKAJHUM, APYIITBEHHM U
JPYTUM aKTHBHOCTHMA, JIela TPEAMIKOJIICKOT y3pacTa: a) mocMaTpajy, UcrpooaBajy,
EKCIICPUMEHTHIITY, MAHUIYIIUITY ¥ y4¢ OTKPHBAIEM; 0) Ommaxajy, Mpero3Hajy, pas-
JMKYjy CBOjCTBA IpeAMeTa; B) NPHUKYIJbajy HH(OPMAILHje U 3aKIbydyjy; I) CTe4eHa
JOTHYKO-MAaTeMaTUYKa ca3Hama ypelyjy u mocramspajy y pa3nuuuTte OAHOCE; 1) Y
aKTUBHOCTHMAa KOMOWHY]Y M MEHajy pelociie/l elieMeHara, MoBe3yjy cumOose u
3Hauema, CTBApajy HOBE MOJeNe U meMe; I)) youaBajy CIMYHOCTH U Pa3jiuke Mehy
eJIeMEHTHMA W TpeIMEeTHMa, W3][Bajajy OWTHO O HEOWTHOr, youaBajy OJHOCE H
MOCTIENUIIE TUX OJIHOCA, YONINTaBajy, CUMOONU3Yjy, TPHIPYXKY]Y U KIaCUDUKY]Y
(IIpasunnux, 2006). [lomeHyTe akTUBHOCTH JAelie Moryhe je cariienaTi u Kao 3aaaT-
ke oMeHytor Mogena A [puiipemnol iipeguikoickol ipoipama, y NOApy4jy noveT-
HOT' MATEMaTHYKOT 00pa3oBama.
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W3 oBako oxpelheHnx 3ajgataka ayTopy OBOI' MOENa Ipernopydyjy oOpa3oBHe
cajap)kaje Kpo3 Koje Jiella HajcTapujer MpeaIIKoICKOr y3pacta CcTudy W uirpalyjy
MOYETHE MaTeMaTHike rojMoBe. OBH caapkaju Cy pacropeleHu mo obiacTumMa
(Tabena 1).

[Mpema MOJENY b [puiipemuol tipequixoackol tipoipama HATIAIICHO je 1a je
HEONXOHO JIa CBa Jella YYeCTBYjy y IUTAHUPAHWM aKTHBHOCTUMA, J1a KPO3 HIpPY
NPUKYIUBAjy UCKYCTBA WM pa3BUjajy CBOjE CIIOCOOHOCTH INpeMa WHIUBUIYaTHAM
MOTCHIMjamuMa. Y OKBHPY KOHKpETHU3aIHje caapxKaja i aKTHBHOCTH KOjHMa ce Jera
MIPUIIPEMA]y 3a MIKONY, YTBphEHO je HeKoNMKO oOnacTu. JenmHa o BUX je passoj
MailemaiiuuKkux ojmosa, Koja TojpasymeBa cienehe canpikaje: moyoxaju y mpoc-
TOPY, KpETame Kpo3 MPOCTOp, opeleme u MpoleHhHBame, 00JIaCTH, THHNjE U TadKe,
00muM, 00pazoBame CKyIoBa, OpPOJHOCT CKYIOBA M BDEMEHCKO Ca3Hambe.

3a cBakW O] HABEJCHUX [TOJMOBA Y OBOM MPOTrpaMy KOHKPETHU30BaHU CY IUJbE-
BU, 3aTHM TIPEICTABJbECHHU CaIpXKaju W aKTUBHOCTH. Y Tabenu 2 TpencTaBibamo
IpUMepe OBHX UJBEBA, CaIpiKaja H aKTHBHOCTH.

Tabena 2. LusbeBH, canpxaji 1 aKTHBHOCTH Y 00JIaCTH Pa3Boja MaTEMaTHUKUX IT0jMOBA
npema MOJENY b IlpunpeMHOr npeaikoiackor nporpama

Pen. Pa3Boj MaTeMaTMukMX NojMoBa
6poj ) )
MNojmosun Lnmesn Cappxaju n akTUBHOCTH
1. Monoxaju PasBujare cnocobHoCTM carnepasa- UcTpaxuneauke akTUBHOCTU Y

Ha NPOCTOpa y 0AHOCY Ha COMCTBEHO
Teno, Nosioxajn Aenosa Tena jeaHux
Yy OAHOCY Ha Apyre, youaBake pasHuUx
nonoxaja (neeo, AecHo, rope, gone,
ncnoAa, u3Haa), oAHOCK npeameTa 'y
npocTopy, youaBake penaumja,
youaBake LLe/InHe 1 AenoBa u Aap.

KOjuma peua Cno3Hajy pasnu-
unTe obnuKe KpeTara U
npomeHe noJsioxaja npegmMmera
npu KpeTamy, yoyaBare
nonoxaja Tena u ap.

2. Kpetame kpo3 PazBujarbe cnocobHOCTM youaBarba KpeTame: ka, usa, npeko,
npoctop npasaua KpeTaka Kpo3 npocTop, Kpo3, 0KO, Nopea, UCMNOA,
npeaBvhama kyna he nactm baveHu u3Haz, usmehy, ynopego,
npeaMeT, KpeTare npeameTa uau YKPCTUTHU Ce.
MoAena y 3aMUW/beHUM CUTyaumjama
n ap.
3. Mopeherse n PasBujarbe cnocobHOCTM MMeHOBaka MNopeherse No anmeHsnjama
npouerunBame nojeaMHUX BennyMHa nopeherwem (Benuko, mano, Behe, Matbe,
ABa npeamerta (Behu, Mamu, jeaHa- BULe, HUXe, Aebbe, Tame,
Kun), ynopehueare BeiMUMHA U BUXO-  WIMPe, YXe, Ayxe, kpahe,
Ba cepujauuja, ycsajarbe OCHOBHUX Hajayxe un Hajkpahe), mepetre
NnojMOBa O Mepery BPeAHOCTU U Ap. YCNOBHUM Mepama (Kkopak,
nepas) n ap.
4. Obnactu, nuHuje 1 Pa3Bujarbe cnocobHocTn obenexasa- [Jemere npocTopa NMHUjama,
Tauke tba NPOCTOpPA NMHUjaMA, Ae/berbe U OTBOPEHU ¥ 3aTBOPEHMU NPOC—

TpaHcdhopMmucarbe NPocTopa, ene-

TOpU, Npaee v KpuBe NUHWUjE,
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MeHTapHa opujeHTaunja y npoctopy
n ap.

npecek nuHuja.

5. 06nnum CnocobHoCT yoyaBama oapeheHnx YouaBatrbe 06nuka (purypa) Ha
npeameTay OKOAUHMU (Pa3nnunTmx CTBapuMa, LpTake U MoAeNo—
reomMeTpujckmx obnuka), pasnnkosa- Batb€ reoMeTpujcknx 0bnuka,
b€ reoMeTpujckux obnmka, youaBate  ABOAUMEH3UOHATHUX U TPO-
reomeTpujckux gurypa. AVMEH3NOHANHUX U Ap.

6. ObpazoBatbe PasBujarbe cnocobHOCTM youaBarba YonwTaBare U knacupuko-

cKynosa CKYMoBa, kUXOBOTI popMuparsa u Bakbe npema oapeheHum
yTBphuBarwa npmnagHocTn nojeam— KpuUTEepUjymmma, nposepasa-
HUX eflemMeHaTa y CKyny, efeMeHTap- b€ jeiHaKobpPOjHOCTH CKyno-
HW NOjMOBM O MpeceKy CKynoBa, Ba NPUAPYXNBAEM 1 Ap.
YHUjU CKYMOBa, NOACKYNOBMMA U Ap.

7. Bpojarbe 1 ckynosu  Pa3Bujarbe cnocobHocTu bpojamba, bpojare yHanpes n yHasaa,
no3HaBatbe HEKOHBEHLMOHAJIHUX U npebpojasarbe, AofnaBarbe
KOHBEHL,MOHAJIHUX O3HakKa 3a jefHO— enemeHara, kopuwhere
uncpeHe bpojese, ycnoctae/barba cumbona 3a jeaHako U Hejen—
KOpecrnoHAeHuje ,jenaH npemMa Hako, cabuparbe 1 ofy3vMarbe
jenan”“, nposepaBama jeaHake 6poj- y OKBUpY NMpBe feceTuue u ap.
HOCTM cKynoBa, nopehera 6pojHOCTU
n ap.

8. BpemeHCko ca3Ha- PasBujarbe cnocobHOCTM Aa ce youun 3anaxarbe Tpajarba BpemeHa u

e 6p3nHa NpoTuuaka BpemMeHa, CHana- dopmupare nojmosa ,BuLie
Kerba y BpeMeHy, youaBarba U PeKOH-  BpeMeHa oA...“, ,Mare Bpeme-
cTpyncara BpeMeHCKor cnepa aora- Ha oA...“, ,MCTO TONINKO Bpe-

haja n ap.

MeHa“, ,UCTOBPEMEHO", YKa3n—
Barbe Ha BPEMEHCKM Cnej,
porahaja, npahere BpeMeH-
CKMX 36uBama, opujeHTaumja
y BpeMeHy v Ap.

(lpasunixunk, 2006).

Ha ocHOBy mpuka3aHux 001acTH, IMOjMOBa, [TUJbEBA, CaApkKaja U aKTUBHOCTH,
KOje ce OJIHOCE Ha TIOYETHO MaTeMAaTHIKO 00pa3oBame JIele HajCTapHujer MPe KO-
cKor y3pacra (mpema Mogeny A) M Ha pa3BOj MaTeMaTHYKHUX IOjMOBA Te JEIe
(mpema Mogeny b), MoxkeM0O KOHCTaTtoBaTH Aa cy y I[lpuilpemHOM UpequiKoicKom
#poipamy jacHo onpehenu 3anany Bacnutada. OHU Tpeba Ja y MOACTHIIAjHOj CPpeau-
HH, KpO3 HIPy, TOMOTHY JICIH J1a ce ToOpo mpuIpeMe 3a o0aBe3e Koje ux 04eKyjy y
HACTaBU MaTeMaTHKe y MPBOM pa3peny OCHOBHe mikoie. Kama je peu o moaprimu
casHajHoM paseojy geilieitia, 3a 00a Mojena cy jacHo oapehenm 3amany BacnuTava
Jla TIOJICTUYE pa3BOj MHTEIEKTyaTHUX (DYHKIMja U omepaluja, 1a CTBOPH YCIOBE y
KojuMa he Jere na UCTpaxyje, youaBa, aHAIH3UPa ¥ MPOHAIA3M HAYWHE PEllaBamba
npobiema. [Iporpamcka monasumra yiyhyjy Bacnutada Ha Moryhe mpasIie J1eJioBa-
Ba Ha gere (oI yTBphHEHUX OMIITUX LUIBbEBA, MOHY)EHUX caapikaja, aKTUBHOCTH U
OUYeKMBAaHUX Hcxona). OBa MoJa3uIITa U MPOTPAMCKH CaIpIkKajH Cy jaCHO MPECTaB-
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JbeHu y llpuiipemHom tipeguikoackom tpoipamy U 1o0po cucremaruzoBaHu. Kaga
3HAMO JIa je Urpa OCHOBHA aKTHBHOCT IPEAIIKOICKOT JETeTa jaCHO je Ja MOYETHO
MaTeMaTHIKO 00pa3oBame W Pa3BOj MATEMATHYKUX MOjMOBA KOJ JeIle HajcTapHjer
MPEANIKOICKOT y3pacTa Teue Kpo3 pazIHduTe BPCTE U BapHjaHTe Urapa. Metoanyka
yIyTcTBa 3a peanusanujy Mogena b Odwitiux ocrosa iipeguikonckoi tpoipama
yKa3yjy Ha BaCHUTHO-00pa30BHE BPEIHOCTH J€Yje UIPe, 3aXTEBE y OAHOCY Ha opra-
HHU3aIHjy Urapa, MOryhHOCTH KEHOT KYJITHBHCAha, Ka0 M IhCH 3HAUaj 3a IEYju pas-
BOj y cBUM acrektiMa. Kazia je ped o mpumpeMu Jere 3a HaCTaBy MaTeMaTuke y
OCHOBHO] TIKOJIH, 332 HAC je MoceOHO 3HaYajHa Urpa y KOHTEKCTY pa3Boja MHTEICK-
TyalTHUX Tpoiieca. VcTakHYT je 3Havaj Jedjer ca3HaBama Kpo3 UTPy, Koje Ha Mmpel-
IIKOJICKOM y3pacTy uMa cBoje crenuduaHocTh. [Ipe cBera, Ha 0BOM y3pacTy jaena
yCBajajy 3Hama CIIOHTaHO, y3rpeaHo. IbuxoBa ca3HajHa aKTHBHOCT je YCIIOBJbEHA
MPaKTUYHIM MOTHBHMA, YBEK UMa EMITMPHUjCKU KapaKTep U MOJpa3yMeBa MOCTere-
HHU IIpeJa3ak ca MPaKTUYHOT Ha IMOjMOBHO Mulbemhe (Kamenos, 1997).

VY oBOM TpeHyTKy ce Hamehe nHTame KOJHMKO OBAaKBA MPOTPAMCKa MOJA3UIITA
OJIrOBapajy 3aXTeBUMa MPOrpaMa KOjuMa ce YUCHHUIIX IIPBOT pa3pesa OCHOBHE IIKO-
Jie TIPUIPEMajy 3a OBJIaIaBamk-¢ HACTABHUM CagpKajuMa MaTeMaThuKe. Y HCTO BpeMe
j€ 3Ha4YajHO pa3sMOTPUTH MOTYNHOCTH KOj€ IIKOJICKH MPOorpaM HyIU y peaan3allyju
HACTaBHHX CaJIp)kaja, MOCeOHO y OJTHOCY Ha OpPraHM3allnjy 00pa30BHUX aKTHBHOCTH
KpO3 Urpy.

ITporpamcka nosasuira, caapxaju 1 METOANYKA YIIyTCTBA
Ha OCHOBY KOjUX YYEHHIIM IIPBOT pa3pea OCHOBHE LIKOJIE CTUUY
MIOYETHO MaTeMaTUYKO 00pa30Bame

Ja 6ucMo OnroBOPHIIM HA IOCTaBJBCHE 3a/aTKE MCTPAXHBamka, Y OXHOCY HA
MporpamcKa IMoJIa3HIlTa 3a peaiu3aiujy o0pa3oBHUX caapkaja y HACTaBH MaTeMa-
TUKE Y TIPBOM pa3pelly OCHOBHE IIIKOJIE, TPOTPaMCKe Caapikaje KOjH ce peansyjy ca
VUCHHIIUMA, Ka0 U Y OMHOCY Ha METOIUYKA YIIyTCTBA 33 pealn3alijy OBE HACTaBe,
ypaawid cMO aHanmu3y cajapikaja HacraBHor mporpama o0pa3oBama M BaclUTama 3a
IPBHU pa3pe]l OCHOBHOT 00pa3oBarma U BaCIUTAmba’.

Kao u y mpencraB/beHOM MPEAIIKOICKOM IPOrpaMy, Y OBOM HACTaBHOM IIPO-
rpaMmy Cy jacHO onpeljeHH ONITH IMJBCBH U 3aIalll HacTaBe mareMaruke. OHU Cy
yTBpheHH jeMHCTBEHO 32 YYCHUKE IPBOT M JIPYTOT pa3peia OCHOBHE IIKONIE, IOK CY
OIIEpaTUBHH 33121y pa3paheHn oceOHO 3a yUEHHKE TPBOT, a 3aTUM APYTOT pa3pena.

Lum nacitiase maitiemaiiuke 3a y9€HUKE TPBOT W JPYTOT pa3peia OCHOBHE
IIKOJIE j& KOHKPETHU30BaH kpo3 cienche 3axree:

% (http://www.zuov.gov.rs/novisajt2012/naslovna_nastavni_planovi_programi.html)
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Jla YUEHUIIH YCBOj€ eleMeHIlapHa MalleMailiuika 3Harba Koja cy moTped-
Ha 3a CXBAaTambe I10jaBa U 3aBUCHOCTH y )KUBOTY U JIPYILITBY;

Jla ce YUCHHMIIN OCTIoCco0¢ 3a MIPUMEHY YCBOjeHUX MaTEMaTHIKHX 3HAbA;
Jla CTEKHY 3Hamba M CIOCOOHOCTH 32 YCIICIIHO HACTABJhamkhe MAaTEMAaTHIKOT
o0Opa3oBama 1 3a caMo00pa3oBame;

Jla ce KOJ YUCHHKa IMOJICTAKHE Pa3B0Oj MEHTAIHUX CIIOCOOHOCTH M (POPMHU-
pame Hay4HOT IOIJIeia Ha CBET,

Jla ce KpO3 HACTaBy MaTeMaTHKE IIOMOTHE C8eCilparu pa3eoj YKYUHUX Ho-
wlenyujaia yaeHuKa.

U3 oBaKo KOHKPETH30BAHOT IIUJba MPOU3JIa3¢ MHOTOOPOjHH OMIINTH 3dgayu Ha-

cilase maiemaiiuke 3a yY€HUKE MIPBOT U IPYror pa3pena OCHOBHE 1IKoie. M3nBa-

jaMO HCKOJIMKO 3aJaTaKa caﬂpmajﬂo HaJOBC3aHUX HA 3a1aTKE KOjI/I Cce peaﬂmyjy ca

JISTIOM HajcTapHjer MPeAnIKOJICKOT y3pacTa:

CTHILIATHE 3HAMA HEOXOIHNX 32 Pa3yMeBambe OJHOCA U 3aKOHUTOCTH Y TI0-
jaBama y IpupoJIH, IPYIITBY U CBAKOJTHEBHOM JKHBOTY;

CTUIIalkb€ OCHOBHE MailleMailiuyke Kyaitiype MOTpeOHe 3a OTKpUBALE 3HA-
Yaja MaTeMaTHKe Y YOBEKOBO] JACNAaTHOCTH;

pa3BHjamke YUYCHUKOBE CHOCOOHOCHIU HOCMATAPArsd, OUACAIbA, TOTUIKOT,
KPUTHUYKOT, CTBAPATIAUKOT U alICTPAKTHOT MULLDbEA;

pa3BHjamke CIIOCOOHOCTH JACHOT U MPEIM3HOT H3pakKaBamkba MaTeMaTHYKIM
Je3UKOM;

yceajarbe OCHOBHUX 4YurbeHUya O CKYIIOBHMa, pellalijaMa M IpecinKaBa-
BUMA;

081agagarbe OCHOGHUM ollepayujama ca TPUPOTHUM, LEIHUM, pPaldoHAal-
HUM M peasHuM OpojeBMMa, Kao M pa3yMeBameé OCHOBHHX 3aKOHA THX
orepanuja;

CIO3Haja HAajBAKHUjUX T€OMETPHjCKUX (UTYpa M FBUXOBUX y3ajaMHHX Of-
HOCa;

pasBHjambe CUOCOOHOCTIY Upeyu3HOl Meperbd, NPTamba U TeOMETPHjCKOT
KOHCTpyHcama.’

Otulepaiiuénu 3agayu 'y HaCTaBU MaTEeMaTHKE 3a YUEHUKE MPBOT pa3pesia OCHO-
BHE IIIKOJIE II0/Ipa3yMeBajy Aa y9eHHIH Tpeba na:

MPEo3Hajy, pa3iIuKyjy U UCIPABHO UMEHY]y OOJIMKE MpeaMeTa, MOBPIIN
Y JINHU]a;

MOCMATPakEM H [PTABEM YIO3HAjy TaYKy U YK U CTEKHY YMEIIHOCT Y
PYKOBamY JCHUPOM;

yo4aBajy omHOce u3Mely mpeamMera mo o0muKy, 00ju ¥ BETHYIHHY;

3 (http://www.zuov.gov.rs/novisajt2012/naslovna_nastavni_planovi_programi.html)
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—  oapelyjy nmososkaj mpexmera nmpema cebu 1 npeaMeTa npeMa MnpeaMeTy;

—  yodaBajy pa3He IpPHMEpE CKyINOBa, NPHUINANAmhe elIeMeHaTa CKyIly U KOpH-
CTe peyuH: ,,CKyIl' U ,,eJIeMEHT"’, ycBajajyhu 3HaUeHe BE3MBAHEM 3a IMPH-
Mepe U3 IPUPOTHOT OKPYKema JEeTeTa;

— Hayde na Opoje, uutajy, 3anucyjy u ymopehyjy opojese no 100, xao u ma
WCIIPAaBHO YIIOTpeOJbaBajy 3HAKe jeTHAKOCTH U HEjeJHAKOCTH;

—  caBiazgajy cabupame U oxysumame 10 100 (cxBaTe mojam Hyse U youaBajy
BCHO CBOjCTBO y cabupamy M OJy3MMamy), YIIO3HA]y TEPMHHE M 3HaKe
cabupama U Ofy3UMama; Hayde Jla IPABIIHO KOPHCTE U3Pa3e ,,3a TOIHKO
Behu™ u ,,3a TOJIUKO Mambu;

—  YCBOje TeXHHKY YCMEHOT cabupama jerHonu(ppeHnx OpojeBa U oJroapa-
jyhe ciydajeBe oxy3uMama;

—  YCIIEIIHO pellaBajy TeKCTyalHe 3ajaTke (C jeAHOM M JIBe ollepanuje) y
OKBHpY cabupama 1 oxy3umama 110 100;

—  CIIO3Hajy MeTap, IUHAp U Tapy.

TaGena 3. KommuemenTapas ogHOC IIUJbEBA U 33/1aTaKka y 00JIaCTH MOYETHOT MAaTeMaTH4KOT

06pa3OBaH,a u pa3BIszaH;a MaTEMaTU4YuX HOjMOBa y HpeIIHIKOJICKOj YCTaHOBH Ca 3aJlaliluMa
Y HaCcTaBU MaTEMATUKE y IIPBOM pa3pe€ay OCHOBHE IIKOJIE

MNouyeTHO MaTemaTnyko 06pa3OBaH=a, pa3Bujarbe MaTeMaTMYyKuxX nojmosa
N HacCTaBa MaTeMaTuke

LinsmeBn 1 3apaum Koju ce ocTBapyjy y paay ca 3ajaum Koju ce oCcTBapyjy ca yyeHuuuma npeor

AeLOoM HajcTapujer NpeALIKONCKOr y3pacTa pa3spena OCHOBHe LIKoOJe

Pazsujarbe gequjux crnocobHocTH. PazBujarbe y4eHnKoBe CrIoCO6HOCTHL.
nocmarpara nocmarpara
onaxara onaxara
eKkcrnepuMeHTMCaba JIOFUYKOT, KPUTUYKOT, CTBapasaykor u anc-
yyera OTKpMBaHeM TPaKTHOT MULW/bEHA
Knacugurkosara CMNO3Haja HajBaAXHMjUX reoMeTpujcknx pury-
npenosHaBara pa 1 BUXOBMX y3ajaMHUX OAHOCA
pasniMkoBara nperno3sHaBara, passimkosara 1 UMeHOoBarba
noeesuBarba obnuka npepMeTa, NOBPLWY U NMHUjA
youapara C/INYHOCTU W pas3nuka, usgpajara, youaBaha ofHoca usmehy npegmera no ob-
yonwTaBamwa, NpUApPYyXnBaka NnKy, 60ju N BeNMUUHN
ncnpobaBama oapehuBarba nonoxaja npeamMeTa npema ce-
KOMBUHOBaKA 6u 1 NnpegmeTa npema npeamerty

WznBojuim cMo onepaTtuBHE 33/IaTKE YHje CE€ OCHOBE MPENO3Hajy U 'y [lpuiipe-
MHOM Upeguikoackom poipamy. To moTBphyje MOryhHOCT OCTBapUBama KOHTUHYH-
TETa y CHCTEMY IPEALIKOJCKOT M OCHOBHOIIKOJICKOT 00pa3oBama W BaCHHTAmbA,
KaJia je ped O MOYETHOM MaTeMaTWYKoM 00pa3oBamy M yCBajakby MaTEeMaTHYKUX

314



3Hauaj urpe 3a pa3Boj MaTeMaTHYKHX [OjMOBA KO/ [l Y MPE/IIIKOICKO] YCTAHOBH H IIKOJIH

I0jMOBa, CTUIIaby 3Hamba U Pa3BHjary CIIOCOOHOCTH 33 IPHMEHY CTEYECHHX 3Haba U
JlaJbeT MaTeMaTHYKOT 00pa3oBama Ha cTapujuM y3pactuma. TabenapHUM NpHKa3oM
CMO TIapajielTHO TPEACTABUIIM 3a7aTKe KOje BaclUTauu pealin3yjy ca JeIoM HajcTa-
pHjer MpeaIIKoICKOT y3pacTa M 3aJlaTKe KOoje YUWTEJbU pealn3yjy ca yYCHHIIMMa
MPBOT" pa3peia OCHOBHE IIKOJIE, 33 KOje je 3HauajHO Ja Oyay y KOMIUIEMEHTapHOM
onnocy (Tabena 3). TakaB ogHOC yKa3yje ¥ Ha MOTYRHOCT peaM3anuje jeJHOor Jena
HAaCTaBHUX caJp)kaja Kpo3 Urpy, C 003MpPOM Ja Jiella y HacTaBH MaTeMaTHKe yde Ja
IIOCMaTpajy, youaBajy, Nperno3Hajy, pasianKyjy, HIMEHy]y, IITO jeCy OCHOBHE CHTYya-
[Hje y OpPraHM30BaHUM JMAAKTHYKHUM HrpaMa (Mrpe MpeIMeTHMa, WIpe CTOHUM
LITAMIIAHUM MaTepHjainMa, Urpe peunma).

Crienu mpe/icTaBibalbe HACTABHHUX CalpiKaja MaTeMaTHKE 3a YUSHHKE MPBOT pa-
3pefa OCHOBHE IIKOJIe, KaKO OMCMO MOKYIIAIH [la YTBPAMMO Ja JH C€ U Ha KOjH
Ha4yMH OHHU HAJIOBE3Yjy Ha cajpiaje KOjH ce y NMPEIIIKOICKO] YCTAaHOBH HyJE AeIH
HajcTapujer npeamKkonckor yspacra. U3 Hacitiagnol tipoipama obpazosara u eac-
dumarea 3a Upsu paspeqg OCHOBHOI 0bpasosarba u sactiuitiarba 3aBajamo cienehe
HACTaBHE Ca/Ip)kKaje 32 MaTeMaTHKY, KOju ce 00pal)yjy U y Ipe/IIKoICKO] YCTAaHOBH:

—  IpeaMeTH y MpocTopy M oxHOCH Mehy BuMa;

—  IocMaTpame MPenMeTa: MOJI0XKa] U BETUUUHA TIPSIMETa;

—  penamngje Mehy npenmeTrrma: Behu, MarbH; JIEBO, IECHO; UCIIPE, U3a; UC-
IO/, M3HAJL; TOPe, J0JIE;

—  TpeAMETH Pa3sIUMYUTUX Te€OMETPHjCKHX O0JIHKA;

— JMHUWja u o0JjacT, KpuBa W TpaBa JIMHUja, 3aTBOPEHA W OTBOPECHA JIMHU]A,
YHYTPAIIHOCT U CHOJBAIILOCT, PEUH Y, Ha U BaH, CIajambe TauaKka MPaBUM
Y KPUBUM JIMHUjaMa;

—  kiacu(uKalmja npeaMera npeMa CBojCTBUMA;

—  ymopehuBame npenMeTa o IyKHHU U 00ju;

—  OIHC CKyIla HaBOleHmEM WIAHOBA WM CBOJCTBA, WIAH CKYIa, IPUKA3UBAGE
CKYIIOBA, CKYIIOBH Ca Pa3IMYUTHM U CKYIIOBU Ca UCTUM OpojeM eJIeMeHaTa;

—  calupame ¥ 0Jy3uMame MPUPOIHUX OpojeBa;

—  Me€epeme U Mepe U ap.*

JacHo je na ce ca JernoM HajcTapujer MpeKoICKOT y3pacTa U ca YUeHUIIMMA
IPBOT pa3pelia OCHOBHE IIKOJIE Pealii3yjy UCTOBETHU CAllpXKajH, alld CE OHH Ha CTa-
pHjeM y3pacTy MOCTENCHO TPOLINPYjy U YCIOXKIbaBajy, a 3aTHM JIOMYHY]y HOBUM
canpxkajuma. CTora MOXKeMO MPETIOCTABUTH JIa je y TIPBOM pa3peay OCHOBHE IIKO-
Jie TpeJCcTaBJbeHe HACTABHE Ca/ipyKaje y HACTaBU MaTeMaThke Moryhe peaau3oBaTH
KpO3 MOMEHYTe JHJIaKTUUKEe WIPe, alu je MOTPeOHO U y HUX YBOJHUTH IOCTEreHa
OTeXama, Koja Cy MPETIIOCTaBKa MPUMEPEHOCTH Jiedje Urpe y3pacTy, MoryhHocTHMa

* (http://www.zuov.gov.rs/novisajt2012/naslovna_nastavni_planovi_programi.html)
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U MHTepecoBamuMa Jere. Takolhe, Ouno Ou 3HAYajHO Ja ce y caipikaje HACTaBHOT
mporpama 3a MaTeMaTHKY, 32 YIEHHKE IPBOT pa3peaa OCHOBHE IIKOJIE, KOHKPETH3Y-
jy 6ap ocHOBa MeTOAMYKa YIYTCTBA KOja YKa3yjy y4yuTesby Ha MOTYhHOCT opraHu-
3aIMje MOjeIMHUX 00Pa30BHUX aKTUBHOCTH KPO3 UTPY.

3ak/byyak

Kana je ped o ycBajarby OCHOBHUX MaTeMAaTHUYKUX [TOJMOBA M IIOYETHOM MaTe-
MaTHYKOM 00pa3oBamy, aHATU30M W mopehemeM NuibeBa, 3ajaraka, caiapxkaja u
AKTHBHOCTH y aKTYCIIHOM MPEIIIKOJICKOM IPOrpaMy 3a HajCTAPHjU MPEIIIKOJICKU
y3pacT U HACTABHOM IIPOrpaMy 3a y4€HHKEe MPBOT pa3pelia OCHOBHE IIKOJIE, OTBP-
heHo je ma cy OHM KOMILJIEMEHTapHH, T Jia C€ Ha MIKOJICKOM Y3pacTy YCIOXKHbaBajy
U JIONyYjy. Y OBakBOj cuTyaluju Hamehe ce KOHCTaTaluja Jia je yueme Kpo3 Urpy
Moryhe opraHu30BaTd M y pajay ca JerioM miiaher mKoJICKOT y3pacTa, y JeTHOM ey
HACTAaBHUX AaKTUBHOCTH. UWIbEGHUIIA je 1a Y OBAaKBHM CHUTYyalldjamMa Hrpa HE MOXKe
OHWTU OCHOBHA aKTHBHOCT JICTETA, alld BEPyjeMO Jia ce YBOhEHEeM MOCTEIEHUX OTe-
JKamba MOTY CTBOPHUTH YCIIOBH y KOjuMa he fela Ha ’hiMa CBOjCTBEH HAYHH YCBajaTu
Y [TOBE3UBATH HACTABHE CalpXKaje.

Crora 3ak/py4He KOHCTATal[lje W3HOCHMO Y BH/ly OCHOBHHX €JI€MEHATa MOTY-
her MeToIMYKOT NPUCTYNA y pealn3alijd HACTABHHUX CaJip)kaja MaTeMaTHUKe Yy Pay
y4yHTesba Ca YUCHHUIMMA MIPBOT pa3pea OCHOBHE HIKoJe: 1) mpeicTaBibabe U UIICH-
tudukanyja npobiema (3amaTka) 3a y4eHHUKe; 2) u300p AUIAKTUYKE UTpe Y KOjOj
Jieria mocMarpajy, omaxajy, yodasajy, UCTpaxyjy, UclipobaBajy, pouemyjy, moBe-
3yjy Win rpynumny; 3) yBoheme yUeHHKa Y IpaBUIa UTPe — MPYKUTHU JCIH HEOMXO-
JIHA 3HaWa M UCKYCTBA MJIM OCBEXHUTH Beh cTeueHa M MoBe3aTH UX ca CaapKajuMa
npaBuinMa urpe; 4) objalimbaBambe MpaBuia UIpe yYSHHIUMa, OUYUIJICAHUM MOKa-
3HMBabEM, WIIYCTPOBAK-EM WITH [IPAKTHYHO W3BEICHUM MpuUMepuma; 5) mpaliembe Toka
U pe3yiTaTta urpe, MoTBpaa U odpaszinarame MOTyhux pelermba 3a1aTka; 6) CyMupame
pe3yiTaTa ¥ MpoBepa MCXO/a y4emha Kpo3 Hrpy (KBATUTET YCBOjEHHX 3HAMa, HUBO
pa3Boja KOTHUTHBHUX CIIOCOOHOCTH, KBAIUTET Pa3Boja OCTAIUX JCYjUX MOTCHIIHjaIa
y aCHeKTy COIIMOCMOIIMOHANHOT M KPEaTUBHOT pa3Boja). Paszmuuute Bpcre U Bapu-
jaHTe NUIAKTUYKHX Wrapa y4uTe/bMMa Y OCHOBHO] IIKOJH Jajy MOTryhHOCT na y
CHCTEM HACTaBHUX aKTHBHOCTH IIOCTEIIEHO YBOJIE OTeXarba 3a Jelly. YueHuiu he
uMaTi MOTYhHOCT 12 Ha 3a0aBaH M HUMa CBOJCTBEH HAYMH JICJIOBamka YCBOj€ MaTe-
MaTHYKE TI0jMOBE, CTEKHY MaTeMaTuiKa 3HaWka U Pa3BUjy CIOCOOHOCTH HEOIXO/IHE
3a JIaJbe MaTEeMaTHIKO 00pa30Bamke HA CTAPUJUM y3PacTHMA.
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THE IMPORTANCE OF PLAY FOR THE DEVELOPMENT OF
MATHEMATICAL CONCEPTS IN PRE-SCHOOL AND SCHOOL CHILDREN

Summary. The development of children's abilities is determined by the quality of play.
While playing, children act freely, they explore, connect, combine and learn. Through this “explo-
sion of activities” (Wallon) children test and improve their functions that assist them in their matu-
ration. The aforementioned theoretical determination of child's play is important for planning and
organization of educational activities in pre-school institutions and schools. The aim of this study
was to determine how educators and teachers can encourage the development of mathematical
concepts in children (students) through play. The descriptive method and the method of content
analysis of Preparatory pre-school program and curriculum for mathematics for the first and
second grade of primary school was used. The study results indicate the need for further develop-
ment and connecting of the content of these programs. This involves clear definition of play as: a)
the need of children in lower primary school grades; b) activity that contributes to the maturation
of thought functions; ¢) activity relevant for the development of mathematical concepts in children
(students).

Key words: organization of educational activities, content and structure of the program, ex-
ploration of play, continuity in the system of pre-school and school education
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YNOTA KOMIMAPATUBHE METOZE Y MNMPOLIECY YCBAJAHBA
3HAKA 'Y MJTABUM PASPEANMA OCHOBHE LWKOJIE

Aticiipaxii. CaBpeMeHa cXBaTama KOPEIAaTUBHOT MPUCTYIA PealTH3alijy IPOrpaMCcKuX ca-
IpXkaja y muahuM paspeanMa OCHOBHE IIKOJIE, OCUM IPUMApHOT TEMAaTCKOT M CTPYKTYpaIHOT
HOBE3UBaba CPOJHUX CaApiKaja U3 PasIMUUTUX OOJNACTH IOJpasyMeBajy M MOTyHHOCT IpHMeHe
HCTHX METO/Ia M HOCTYIaKa y Ipoliecy ycBajama 3Hawba. Vako cBaka Hay4yHa JUCLMILIMHA WIM
HaCTaBHU TIPeMET HACTOjH Ja Pa3BHje CBOjy METOMOJIOTHjy U METOJIe YCKIIa ! ca CIelu(pIIHOC-
THMa IIPOTPaMCKUX 3aXTeBa, NMOCTOjU HH3 OIMIUTHX IIPETIIOCTABKH CAa3HAJHOT IpOLeca M3 KOjHX
TIpom3Ja3e 3ajeAHMYKH IOCTYIIN Y CBHM €Tarama, o] UyJIHOT OIa)kara 00jeKTHBHE CTBapHOCTU
JI0 JIOTHYKOT 3aK/bydHBama U (opMmupama mojMoBa. Y paay CMO yKa3ajid Ha 3Ha4yaj U yIOry
KOMIIapaTHBHE METOZE y IpOLECY ycBajama 3Hamba y MiIahuM paspenuMa OCHOBHE ILKOJIE Y
HactaBu Mysuuke kynrype, [Ipupome m npymrBa m Maremarnke. YmopehuBame, OJHOCHO
KOMIIapalja Ka0 MHCAOHH IIPOLIEC 3aXTeBa 0J] ydeHHKa Belid CTENeH aKTHBUpamka KOTHUTHBHHUX
CIIocoOHOCTH, ajlM Cy 3Hama YCBOjeHa Ha Taj HAUMH KBAJUTETHH]a, TPajHUja ¥ GYHKINOHATIHU]A.

Kmyune peyu: xommapaTMBHa METOZA, yCBajame 3Hamba, HacTaBa, My3Muka KyiTypa,
IIpupona u ngpymrso, Maremaruka.

YBoAHA pa3maTtpara

OcCHOBHA 3aMHCa0 OBOT pajia je yKa3uBame Ha 3ajeIHUYKE KapaKTCPUCTHKE Ha-
CTaBHUX MpeAMeTa y MiaahuM pa3penruma OCHOBHE IIKOJIE, Ca IIOCEOHUM OCBPTOM Ha
OJUTHKE Hpoleca yCBajaa 3Haba 1 MOryNHOCTH HPHUMEHe KOMIIapaTHBHE METO/IC Ha
TOM y3pacry.

3ajemHUYKa CBOjCTBA BACIMTHO-O0Pa30BHOT pajia ca yYSHHUIIMMA O] TIPBOT JI0
YEeTBPTOI' pa3pelid, OCHM IIHUPOKOr CIeKTpa MOrYNHOCTH MOBe3MBama caJpkaja
pa3IMUUTHX 00JACTH/TIPeIMeTa, IMILTUINPA]Y U MPUMEHY UCTHX METOJIa Y MPOIECY
ycBajama 3Hama. Mako cBaka HayyHa NUCIMIUIMHA WM HACTABHH IPEIMET HACTOjU
Jla pa3BHje CBOjy METOIOJIOTH]Y U METO/IC YCKIIAIU Ca CIEHU(PUIHOCTUMA TIPOrpaM-
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CKHX 3aXTEBa, MIOCTOjH HHU3 OIIITUX CBOjCTaBa Ca3HAjHOT IPOIeca U3 KOjUX IPOU3-
7a3e 3ajeJHUYKH MOCTYIIM y CBHUM €TamaMa, OJ YyJHOI ONaXKama O00jeKTHBHE
CTBApHOCTHU IO JIOTHYKOT 3aKJby4HBama U (GOpMHUparba IIOjMOBA. Y TOM KOHTEKCTY,
OKOCHHUITY pajia peCcTaBiba MPUMEHA KomilapaitiueHe Meiloge y HacTaBu Matema-
tuke, [Ipupose u apymrsa u My3udke Kynrype.

OcuM 3ajeTHUYKUX MPHUCTYIA U METOa, Meh)y HaBeJIeHUM IpenIMeTuMa mocTo-
j€ U 3HaTHE pa3jHKe, Ia Ce M3 TOT pasjora CTPyKTypa W TOK HACTABHOT IpoIieca
UCTOBpeMeHO mpuiarohaBajy oapeheHnM kapakTepucTHKaMa U CHeHU(PUIHOCTAMA
CBaKor TipeamMeTa nmoHaoco0. majyhu y Buay nomMeHyTe crneruuuHOCTH, OJTHOCHO
MOCTOjarkbe MehynpeIMETHUX CIIMYHOCTH M pa3iivka, moTpedHo je uctahu moryhnoc-
TH TIPAMEHE Kopenaiyje y MiiahuM paspeanmMa OCHOBHE IIKOJIE, Ca aCHEeKTa FHEHOT
3Hauaja 3a MpolleC yCBajama 3Hama. Pa3penHa HacTaBa je moceOHO MOroIHa 3a MpH-
MEHY KOpeJanuje W WHTEIPaTUBHOT MPUCTYIa ¢ O03MPOM Ha OKOJHOCT Ja jemHa
ocoba — yuuitiess peaiu3yje HACTABHU MPOIEC M MMa IIEJOBUT YBHI y Mpea3Hama,
MoryhHocTH u mocturayha ydeHunka u3 cBux obnactu. Tume cy omoryheHu jacHO
carjieqaBame, KOHIUIHMPAkhE U yCIeNTHa peann3aliija IporpaMCcKHX CaapiKaja.

[TojmoBHO onpel)ere 1 OCHOBY Koperayuje pefcTaBiba MOBE3aHOCT U y3ajaM-
Ha 3aBUCHOCT JIBE TI0jaBe, PH YeMy CBaKa IPOMEHA Yy jeIHOj HHUILIUPA OJiroBapajyhe
MpoOMeHe y Ipyroj obnactu. Y IUIaKTHYKO-METOIUYKO] TUTepaTypy HauIa3uMo Ha
pa3InunTa CXBaTama Kopelalyje, ald je CBUM CTAaHOBHUIITHMA 3ajeTHIYKO yIPaBO
JIe(UHUCAkE HEHOT NWba W NPENOo3HABamke HeHUX NpeumyhcraBa. [maBHU Wb
IPUMEHE KOpenalyje jecTe OJIaKIIaBame IMpoleca CTHIAmha 3Hamba, Ka0 OCHOBHE
KOMIIOHEHTE HaCTaBe Ha OCHOBY Koje ce u3rpal)yjy ocranu mporecu, o GpopMHupame
HABWKa U pa3BHjamba CIIOCOOHOCTH JI0 yTBphUBama 1 NpakTHYHE IPUMEHE 3HABbA.

Kopenanuja ce y pa3penHoj HacTaBu Hajuenihe ocTBapyje iemailickum ToBe-
3UBakEM KOj€ JIBE IM0jaBe CjeUbYje Y jeIHy XapMOHUYHY LICIUHY U CIUPYKIlypa-
HUM TIOBE3UBAEM, TIPH YEMy CIIOHY JBa MPEIMETa MPEICTaBiba YHYTPAIIkha 0CO-
OWHa jenHe TOjaBe KOja ce MPOIMOPIHOHATHO Hamasu y Apyroj. CTpyKTypalTHUM
MIOBE3MBACM, Ka0 BHUIINM HABOOM KOPEIATHBHOT OJJHOCA KOjU CE OCTBapyje MPeKo
VHyTpallmber caapxaja, omoryheHa je nmpruMeHa Kopenamyje usMel)y npeamera Koju
HEMajy MHOTO CIMYHOCTH, Kao mTo cy My3uuka Kyirypa, Matemaruka u [Ipupona
u apymreo (Munuh, Bykuhesuh, 2012).

KommaparuBHa MeToa jenHa je o/ OMIITeHAYIHUX MeToAa (TIope XUIOTEeTH-
YKO-/ICIyKTHBHE, aKCHOMATCKE, METOJIC MOJICIIOBakba U APYTUX) KOje Ce ,,MOT'Y KO-
PHUCTUTH 3a CTHIAIhE HAYYHOT Ca3Hamba y CBHM HayKamMa M CBUM HAyYHUM JHCIIH-
wmHama™ (Mwbesuh, 2007: 159), anmu u MeTona ca3HaBama, jep je KOMIapaluja
CaCTaBHHM JICO CBAKOT MHIIUbCHA. be3 kommapaiuje Huje moryhe odpopMutu mojam,
CTaB, CyH, HUTH je Moryhe 3akJbydnBaTH, JOKa3WBaTH WIH omoBpraBatu. CymTuHa
OBE METOJZIC je Y yTBphuBamy WIACHTUYHOCTH, CIIMYHOCTH M pa3ivka u3Mely nBa
npuMepa UCTe TojaBe, TBE UCTOPOIHE WIIM Pa3HOPOIHE M0jaBe, ABa MpoIeca y Mmpo-
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IUIOCTH, CAJANIFOCTU WK OyAyRHOCTH, Ha jeTHOM WM BHIIE Je(HhUHHUCAHHUX TPOC-
Topa. Kommaparnuja ce Moke BPIIUTH HA OCHOBY Pa3iIHMYUTUX KPUTEPUjyMa, ald U
npeMa yTBpheHUM cTaHaapanMa, a OONYHO Ce THYE KBATUTETa, Callp)KUHE, O0IHKa 1
KBAaHTUTETA OHOTA IITO C€ Topeau. Y IIKOJICKUM yCJIOBHUMA U Ha y3pacty oa 7 1o 11
roguHa 0OWYHO ce BPIIHN Mopeheme nmpemMa CrosballlbuM 00eNIekKjuMa U YOUJbHBUM
KapaKTEepUCTHKaMa, jep Cy YUCHHIIH, KajJa je Y MUTalky KOTHUTUBHH Pa3Boj, y da3u
KOHKPETHHUX OIIEpaIyja.

OnwTe KapakTepuCTUKe NpoLeca ycBajakba 3Harba
y mnahum paspeanma OCHOBHE WWKONe

Ocnamajyhu ce Ha pelieBaHTHA TEOPHUjCKa JOCTHTHYyha y MoJIpy4jy BaCIHUTHO-
o0Opa3oBHOT pana y Miahum paspenrMa OCHOBHE IIKOJIE, MPUKA3AIH CMO jeIHO O]
MOryhux METOIWYKHUX pellemha KOju OM YIeHUIIMMA OJIaKIIao MpoIeC CTUIlama 3Ha-
a, a HACTaBy YYMHUO e(UKaCHHUjoM. [IpakTHYHH IPUMEPH, KOjUMa CMO TIPEIIOKE-
HY KOHIICIIIH]Y WIYCTPOBAIH, PEIICTABIbajy CHCTEMATU3AIH]y UCKYCTaBa CTCUCHUX
y mIKOJaMa BexOaoHUIIama. !

C 003upoM Ha TO J1a je TTIAaBHO TEXKHUIITE pajia METOJUYKH MIPHUCTYIT KOjU Ce Te-
MEJbH Ha OCTBapuBamy IITO OOJBHX OOpa3oBHUX MOCTUTHYhA, NOK CE€ BACIUTHU
ACTIeKTH MOAIPa3yMeBajy M JIATEHTHO OCTBApYjy y TOKY 0Opa3oBHOT Mpolieca, HCTaK-
HyTa je oOpa3oBHa (pyHKIHMja HAcTaBHOT mporeca. /IBa KoMIUIeKcHa (DeHOMeHa,
BacIUTame U 00pa3oBame, HAKO UMajy jaCHE OJPEIHMIIC U BIACTUTE crienu(UuIHOC-
TH, HETPEKUIHO CE MPOXKMUMA]y U TEUIKO Ce MOTY IOCMATpaTH OJBOjEHO Y HACTaB-
HoM miporiecy (boraap, Matujesuh, 2005).

CasHajHa aKTUBHOCT y HAaCTaBH OJHOCH C€ HA IPOIIEC ,,CTHIAFma CaMO OHHUX
3Hama Koja Ce THYY CYIITHHE CTBAPHOCTH, 3HAWa 10 KOJHX CE JIONA3U CIOXKCHUM
yMHHM onepanrjama‘“ (bakossee, 1990:10). Yuenunm cymruHy o0jeKTHBHE CTBap-
HOCTH CXBaTajy Ha OCHOBY CBOT YyJHOT HMCKYCTBA U CAMOCTAJTHUM MHCAOHUM aKTH-
BHOCTHMa JI0JIa3e JI0 3aKJbydaka Koje MOTy Ja IPUMEHE U IIPOBepe y MpaKkcu. AKTH-
BHO y4€He je CUTypaH IyT KOjU BOJM Ka ()YHKIIMOHAJTHOCTH 3Hama U Pa3Bojy Kpea-
TUBHOT MHIIUbEH-A YUCHUKA U TJIABHH j€ IIMJb CaBpeMEHE HAaCTaBe, ajlil aKTHBHOCTH
YUCHHKA M JaJbe MPATH U yCMepaBa yUHuTesb. YJIOTa yUUTEJha Y HACTABHOM Ca3Haj-
HOM IIpOLIECy HCII0JbaBa Cce MPBEHCTBEHO Yy I10jeTHOCTaBJbUBabY YUCHHUKE Ca3HajHe
AKTHBHOCTH M YHTABOT MpOIECa YCBajama 3HAWma y CBUM HeroBuM eramama. Of
BEra ce 0YeKyje ,,J1a MOMOTHE YUYCHHKY J1a HOBA 3Hama MOBEXE Ca )KMUBOTHUM, BaH-

! Ilpupona uckycraBa ozpeleHa je MeaaromKiuM OKPYKEHheM U IO/ CY 3ajeHUYKUX 3aa-
rama CBHX aKTepa HACTaBHOTI Mpoleca: HaciiiasHuka DakynTeTa MeJarolkux HayKa U yuuiieba-
MEHTOpa, O] YHjUM HAJ30pOM M HHCTPYKIHMjaMa CTYICHTH PEaln3yjy 4acoBe, U IOJjeIHaKO
3HAYajHUX aKTUBHOCTH CiliygeHaiia v yueHuka Miahux paspena.
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IIKOJICKAM MCKYCTBUMA U Ca3HambKMa (...), aJlK JIa Ta 3Hama MOBE3yje U ca 3HAmhUMa
u3 apyrux HactaBHux npeameta’ (LBjernhanun, 2009a: 15).

Ycnemna peanu3anyja HACTaBe U MOBOJFHHU MCXOOM CAa3HAJHOT IPOIEca 3aBU-
cuhie 0] ”THBEHTUBHOCTH W KOMIICTEHIIMja YYUTEIha JIa OCTBApH PaBHOTEXY u3Mel)y
npyxama noTpeOHUX, ,,FOTOBUX " WHpOpPMaIlHja 1 MOTUBUCAKHA YUSHHUKA 33 CAMOC-
TAJHO YY€H-E¢ U Ca3HAme MyTeM OTKpHBama. OcaMOCTaJbUBakhE YUCHHKA Y MPOIECy
yCBajama 3Hamba HEe HCKJbydyje pyKoBojehy yinory W memaromky WHTEPBEHIH]Y
yUuTeJha, A CE KEroBa yJora Mema; OH IUIAHUpa aKTHMBHOCTHU W Caapxkaje, opra-
HU3Yyje paJl YICHUKa, CTUMYJIHIIE aKTHBHO yueme, 00e30ehyje moBpaTHy nHpopma-
1IUjy O MOCTHTHYhMMa M HANpeTKy y4YeHHKa, npuiarohasa Op3uHy, n300p MeTona U
obnuka pajga MoryhHocTHMa M crocoOHOCTHMA yueHuKa. OMIMKa caBpeMeHOT py-
KOBOl)era HACTaBOM jecTe ,,MHUIUPAhE, TOACTUIAGE, KAHANCAKE U KOHTPOJIICa-
€ YUEHHUKOT caMocTalHOT yMHOT paja‘ (bakoBibes, 1990: 53). AkTyenHa nurama
y BE3W Ca aKTHBHUM YYCH-EM, CAMOCTAJIHHM pPajoM M MHCAOHUM aKTUBHOCTHMA
VUCHHKA 3alpaBO CE€ OJJHOCE Ha MOT'YNHOCTH M OOJHKE HHHXOBE MMIUIEMCHTAIIH]E Y
HAaCTaBHY IIpakcy. Teopujcka MoJIa3uiITa MOMEHyTe Ipo0IeMaTHKE MOTY €€ Tpero-
3HATH jOII y pacmpaBaMa 3Ha4yajHUX (uiIo3oda, rmejgarora ¥ TeopeTudyapa MOITyT
[Tnarona, Keuntmimjana, Komenckor u npyrux. [1natoH HarniamaBa Ja CTUIAEkE
3Hamka IMO/Ipa3yMeBa aKTUBHO ydemrhe y4yeHHKa y Ipouecy yduema, KBuHTHIMjaH
MOJIBJIAYY YJIOTY BexkOara, paja M CONCTBEHOT Pa3MHIIUbaka O MAaTEPUjU Koja ce
yuH, 10K je MoHTtemeBo neno Oinegu o saciiuitiar,y HarOBECTHIIO MOZEpHa CTaHO-
BUIITA O 3HAYajy pa3Boja KpUTHUYKOT MuILUbewa. [To KomenckoM, Tpeba yunuTH w3
IpUpoOse, HA OCHOBY UYJHOT Ca3Hama, ajlll Y3 CaMOCTAJHO TyMademhe IMyTeM pas-
MUILbaka; 1a Ou pa3yMesy 00jeKTHBHY CTBAPHOCT, YUSHHUIIM MOPajy OMTH MUCAOHO
AQHTa)KOBaHU. YUCHE pa3yMeBambeM YMECTO MEXaHHYKOI PErpOayKOBamba TOTOBHX
3Hama 3aCHUBA CE HA MUCAOHHM OIlepalyjamMa U WHTEJCKTYaJHO] aKTUBHOCTH yde-
HHUKa KOJH CaMOCTaJIHO aHAJIHM3HUPa]y, KOMIAPUPAjy, 3aKJbydyjy HIH yOouaBajy OHO-
ce Mehy nojaBama u ynmennnama (Jykuh, 2005: 81).

[porec cTunama 3Hamka y CaBPEMEHOj HACTABU CaJP»KH HEKOIUKO erarna Mehy
KOjrMa HeMa OIITPUX T'PaHMIlA, aHAJIOTHO eTaraMa HaCTaBHOT Jaca Koje ce Pa3iuKy-
jy o cBojoj mpuMapHoj GyHKIHUjH, anu ¢y mel)ycoOHo moBe3ane u ycioBibeHe. [lo-
BIIAYCHEM jJaCHUX TpaHHIA U3Mel)y HaBeJNCHHX erama He OM Ce MOTJIe OCTBApUTH
JEAMHCTBEHOCT M JIOTUYHA LEIOBUTOCT Yaca.

CneunduyHOCTM Ca3HajHOr npoueca y HacTaBu y HACTaBu

My3unuke kyntype, lNpupoae n apywTsa n MatemaTuke

VY HactaBu My3uuke KyaType Ipolec yeBajama 3Hamka ce OJIBH]ja MapalieIHO ca
(hbopMupameM BEIITHHA, HABUKA M Pa3BHUjalbeM MY3WYKHUX CIHOCOOHOCTH YYECHHKA.
Crieunpu4YHOCT yCBajarba My3UUKUX 3HaHa OJJHOCH CE M HAa KOHTHHYHpaHY [10Be3a-
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HOCT CBHX IPEIMETHUX MOJpYydja, MOTYRHOCT J1a ce 3Hama CTEYeHA Y jeHO] obnac-
TH TPUMEEYjy Y APYrHM 0o0JacTUMa paja, Kao M Ha CBOJCTBO Jia CE€ CBE MHCAOHE
AKTHBHOCTH TE€MEJbE Ha MPETXOIHOM J0KHUBJbajHOM HCKYCTBY.

Y mnahum paspeauma OCHOBHE IIIKOJIE, YICHUIH YCBajajy eleMeHTapHEe MYy3H-
YKe TI0jMOBE YHje je MO3HABAkE HEOXOIHO 3a MMPAKTHYHO MY3HUIUPamhe — H3BOheme
MY3HKE TICBaEM U CBUPABEM M3 HOTHOT TeKcTa. O KBaJIUTETa CTCUCHHX 3HAMA U3
OCHOBa MY3UYKE MHCMEHOCTH U METOJICKOT MOCTYIKA KOjH Ce MpUMEHYje Y IMocTa-
BJbaby TOHCKUX BHCHHA, 3aBHCU TPajHOCT 3Hamha U MOTYNHOCT EUXOBE IMPUMEHE
MPUIUKOM 00pajic HOBE HACTaBHE jeJMHHUIIE — oOpaje MecMe M3 HOTHOT TEKCTa.
YKOIUKO N30CTaHE caMO jelHa eTana y METOJCKOM IOCTYIIKY y4ema IecMe-Mo e
IPEKO KOje e yBOAW HOBA TOHCKA BHUCHHA, WM CE HOBH TOH YBE/IE TCOPHjCKUM IIy-
TeM, YYeHUIIM Hehe OuTH 0croco0JbEeHH J1a CaMOCTAITHO MHTOHHUPAjy TOHOBE COJIMU-
3aI[1jOM U3 HOTHOT TEKCTa.

VYcBajame 3HaWma je caMo jelaH CErMEHT KOHTHHYUPAHOT IpPOoIeca My3HYKOT
BaCIHTama U 00pa3oBama YUYCHHKA, IIPH YeMy CY OIIITA 3HAmba CPEACTBO 32 YII03-
HaBamke HOBUX MojennHavyHuX 3Hama (LlerkoBuh, 1995: 171). Yuenunu necmy u3
HOTHOT TEKCTa, Ka0 HOBH 33JaTaK, yCBajajy Ha OCHOBY OMNINTHX 3HAama O TOHCKUM
BHCHHAMa, Tpajalby HOTa, O3HAKaMa 3a JUHAMHKY M TeMIIO, ajii he Ha OCHOBY THX
OIIITHX 3HaWka YOUUTH MOceOHAa CBOjCTBAa KOja CBakKW OJ] €JIeMEHAaTa MMa y JaToj
KOMITO3ULIKjU. Y 00JIacTH CIyIIamka My3UKe, Ha OCHOBY OINIITHX 3HAMa O HHCTPY-
MEHTHUMA, YYCHHUIIH TPEIO3Hajy HHCTPYMEHTE MI0jeJMHAYHO Y HOBO] KOMIIO3UIIHjU Y
K0jOj oapeheHr HHCTPYMEHT MOXKE UMATH IPYTadujy yiory.

[To MuUNUBEHY HAIIMX MCTAKHYTUX Auaaktudapa, Kpuere, [Iponanosuha, Hu-
ykoBuha, JlaHnnoBa M Apyrux, MpoIec CTHLAma 3Hamba cacToju ce on cienehux
eTara:

—  HETNOCPeRHOT IocMaTpama IMpeaIMeTa 1 10jasa,

—  ¢dopmupama mpeacTaBa ¥ MUCAOHOT oOpaluBama meplenupaHux Ipen-

cTaBa,

—  ¢opmupama 1mojMoBa,

—  pana Ha yTBphUBamy 3Hama,

—  IpoBepaBama M MPAaKTUYHOT IPUMEHUBakHa 3HAMBA.

[ojMoBHU ce 1 y HacTaBu My3uuKe KyAType CTUIy Ha OCHOBY UYJTHOT Ca3Hamba,
OTHOCHO 3BYYHHX IPEJCTaBa HEMOCPEIHO IMEpLEIHPAHUX Ha 4yacy oOpale HOBOT
IpajivBa, ald MHOTO Yelnhie Ha OCHOBY IPETXOJHO CTCUCHUX 3BYYHHX MpPEACTaBa U
My3udkor uckycrsa (Bykuhesuh, Cranojesuh, 2014). Melytum, npeacrase u ona-
kaju (hopMHUpPaHU Ha OBaj HAYMH CIIOJhAIlla Cy CBOJCTBA I10jaBa U IMpolieca, J0K ce
YHYTpaIlmha CBOjCTBA MOTY OTKPUTH CaMO MHCAOHOM aKTHBHOIINY y4eHHKa U Ipe-
pamoM 4yIHUX UCKYCTaBa, IbMXOBUM yHnopehuBameM U yONIITaBameM. TakaB METO-
JMYKH IPUCTYI j€ jeJMHY NCTIPaBaH MyT KOjH Off yCBajama M0jMOBA BOJY Ka TPpajHO-
CTH U e(hUKACHOCTH MPUMCEHE HUXOBOT 3HAamba, MOJCTHIAKY MOTHBALUjE 3a JaJbU
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pag M pasBHjamby MY3MUKHX crocoOHocTH yueHwka (Bykwhesuh, CranojeBuh,
2014).

3aHeMapuBambe 3Hauaja UICHTH(PHUKAIM]e My3UYKIX CITIOCOOHOCTH YUEHHUKa, a
U JeTHOCTPAHO CXBAaTalke BUXOBHUX Y3PaCHUX MOTYNHOCTH, JOBOJH JIO IOjeTHOCTA-
BJbHBamka CaJp)Kaja y HACTaBHO] IMPAKCH, MpEHArjamieHe yroTpeOde CBaKOIHEBHOT
JKUBOTHOT HCKYCTBa y4YCHHKa 3a (OpMHUpame MOjMOBa M H30eraBama yrnorpebe
CTPYYHHX TepMHHA y MiahuM paspearMa OCHOBHE IIKOJE (HIIp. UTAJMjaHCKE O3HA-
K€ 32 TEMIIO0 ¥ JTUHAMUKY, I10jaM JIECTBHIIC UAKO YUCHHUIIM UHTOHUPA]y CBE TOHOBE
ocHoBHe C-dur nectpuiie). HaBesieHe oJutHKe TpaauIlMOHAIHE HACTABE M PENOCIE]
yCBajama 3Hama O]l MOjeAMHAYHHUX (CIOJhAIIHIX) CBOjCTaBa Ka OMIITHM 3HAKBUMA,
HETIOBOJFHO YTUYY Ha Pa3BOj TEOPH)CKOT M CTBAPAIAYKOT MUIIJBCHA YUCHNKA. Y KO-
JIUKO Ce 3HaWa YCBajajy Ha OBaj HAYMH, YYCHUIM Hehe OUTH 0CTIOCOOIheHH 3a TIpe-
MO3HABAE CYIITHHCKAX OCOOMHA M CHENU(UYHOCTH TOjeINHAYHHUX CIeMeHaTa y
HEIO3HATUM KOMITO3UIIMjaMa, Kao HH 3a MPUMEHY TCOPHjCKHX 3HAma y CBOM CTBa-
pajiaukoM pajy.

Caznajuu mporec y HactaBu llpmpone m nmpymTBa Takohe ce MHTEH3HMBHpA
OUYHIIIEHAM CPEICTBUMA, IPHIMEHOM OIjie[la U CaMOCTaJHHM MHCAOHHM aHTaXo-
BambeM yUCHHKA. 3a Pa3iUKy OJ TPaJUIMOHAIHE HACTaBE Y KOjOj O yUCHHKA OUe-
KHBAJIO JIa UCITyHE ojpelyeHe KpuTepujyme, yCBoje npeaBul)eHo TpajiviBo U YCIEITHO
ra penpoaykyjy (IIpu 4emy cy 3Hama BPEIHOBAaHA HA OCHOBY TAYHOCTU PEHPOIYK-
uje), caBpeMena Hacrasa [Ipupone u npymrea Tpedano 6u ,,1a Oyne aktuBupajyha,
Jla ce OCJama Ha MPeTXOIHA YYCHUYKA 3HAKka W MCKYCTBA O MPUPOJH, A3 UX MPoO-
JIEMCKU OpraHu3yje, a Ce CacToju OF MHOIITBA MHUTama M YICHHYKHX OIrOBOPA,
JiiieMa, BaHIIKOJICKUX 3Hama W MCKyCcTaBa, oMohy kojux he ce kox yueHuka pas-
BHjaTH DPA3UYUTH OOJHMIM MUILBCHA, OYAUTH PaJO3HATIOCT U MOTHUBHUCAHOCT 32
npoy4aBame npupoxae’ (L[gjeruhanun, 2009a: 9). tben b je A2 yISHUK Y HACTaB-
HOM Iporiecy OyJlie akTHBaH, Jja pa3BUja MCHTAIHE CIIOCOOHOCTH U aKTUBHOCTH Kao
IITO Cy CIIOCOOHOCT AMjayiora, 1o0po MPE3CHTOBAKE CONICTBEHE HICj€ HIH PEIICHa,
CIIOCOOHOCT apryMEHTOBAaba BIACTHTOT CTaBa, TUCKYTOBaba, IOCTABIbAha MMUTAMbA,
JIOHOIICHa OJUTyKa, Ipey3uMame WHHUNMjaTHBe, OO0JbEr CaMOCHO3HaBama U
edukacHujer kKopuihema CONCTBEHHX HHTepeca M crnocoOHoctu (MBuh, 2001).
[pyruM peunMa, KOMIUIEKCHH, TUHAMIYHH W HHTEPIUCIUIUIMHAPHN Calp>Kaju Ipe-
nveta Cset oko Hac (y [ u Il pa3peny) u Ilpupona u apymrso (y Il u IV pazpeny)
UMajy 3a IWb ,,Ja OMOoryhe yaeHHIuMa Jla CXBaTe YCIOBJHEHOCT U IOBE3aHOCT I10ja-
Ba, OJIHOCA W IIpoIleca y MPHUPOIHN U IPYIITBY, BPEAHOCT H YIOTY JbYACKOT paaa y
Meamy MPUPOJIE U ApyImTBeHNX oxHoca® (Jlazapesuh, banhyp 2001: 39). Ycpaja-
e TpeJBuheHNX caipikaja yueHUIIMMa omoryhasa nia ,,yro3Hajy cebe, CBOje MpH-
POIHO M JPYIITBEHO OKPYKEHEC U Pa3BHjy CHOCOOHOCTH 3a OITOBOpPAH KUBOT Y
wemy” (Cnyacoenu inacnux, 2005: 41).
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Ha 6u ce popmupae jacHe npeacraBe 0 00jeKTUMa, MojaBamMa, IPOLECHMa HITH
ycBOjuIIH oApeheHn mojMoBH, ycrocTaBuiie Bede Mehy mojaBaMa M CXBaTHIIN IIPUPO-
JTHU 3aKOHH MOTPEOHO je Jia yYCHHIIM 3Hamba yCBajajy CBECHO U aKTUBHO. OCHOBHH
00NMK cazHaBama y HacTaBu [Ipuposie u npymTsa, mopea BepOATHUX METOJIa, jeCTe
docmaitiparse, TIPA YEMY j€ jaKo BaXKHO JIa YYCHUIM He Oyay MacUBHU MOCMAaTpPayH.
,lIlocMaTpame je IIaHCKH, OpraHUu30BaHO M pykoBoheHo mepuunmpame’ (LBjeru-
hanun, 2009: 69). AkTHBaH NpoleC Ca3HaBaWka Yy KOME C€ YUYEHHUIH MOJCTHYY Ja
ocMaTpameM o0jeKaTa WK MMojaBa (HajIpe y UEIUHH, 1A Y IM0jeUHOCTAMA) palll-
wiawyjy, yrnopelyjy, onucyjy u o0jalimaajy je T3B. docmaitparbe tiopehernem, a
HAjTIOy3/IaHUjU OOJIMK Ca3Hama Yy HacTaBu je n3Boheme ornena (I'pmuuuh, bpanko-
Buh, 2005).

[TocmatpameM ce mpeAMETH M I0jaBe y MPUPOIU W APYIITBY carjiefaBajy y
CKJIONY O0jeKTUBHE CTBAPHOCTH, & CTEUYCHH UYJIHU JOXHBJbAjU CIIPEUaBajy Ja Hac-
TaBa MOCTaHe CyBUIlle (hopMaIHa U BepOATUCTHYKA U MPEJCTaBIbajy OCHOBY 3a pa3-
BUjame mojMoBa. Jla Ou ce mocMaTpame IITO YCIEIHUje Pealn30Balio, YICHHIUMA
01 Tpebano 00jaCHUTH wiilia TIOCMATpajy, KaKo, ige, Kaga, 4ume W 3auiiiio iocMarpa-
jy- Ha Taj HauMH mocMarpame 1MocTaje aKTHBHA IMICHXWYKa aKTUBHOCT, jep ce cTeue-
Ha YyJTHAa MCKYCTBa MHCAOHMM IIpolecuMa mpepal)yjy, JOBoJe y Be3y ca MPEeTXoj-
HUM Ca3HambUMa M HCKYCTBHMA U TIOBE3Yjy y JOTHUKY LenuHy. [lopex onncuBama u
EKCIIEPIMEHTATHOT TIOCMATpParha, jelaH O]l HaulHA IIoCMaTpamba je U iopelerve, Koje
MOXe OUTH ,,KBAHTHTATHBHO (IPOILICIHHBAGE, MEPEHE) U KBAJUTATHBHO (IpyIHCa-
Be, Kiacudpukosame) (LBjernhanun, 2009: 73).

VY mpouecy ycBajama 3Hama y HACTABH MaTeMaTHKE MMPBEHCTBEHO Cy HarJalie-
HU KOTHUTHBHU 3aJalld U Pa3Boj JOTWYKOI MUIIJBEHA. Y MOYETHO] HACTABH Mate-
MaTHKe BEJIMKH 3HA4a] Y yCBajalby MaTeMaTHUYKKX MOjMOBA, IPU pelllaBamby 3aj1aTa-
Ka WM JIOKa3WBaky MMajy MHCAOHE Olepalldje: aHalli3a, CHHTEe3a, alCTpakiuja,
reHepaIn3aluja, KOHKpeTu3aluja u yrnopehupame Koje ,,JIeKH y OCHOBH CBHX Y-
rux mucaonux onepanuja“ (dejuh, Erepuh, 2006:41). ¥V Tom cMmuciy, 3a ycHenny
peanu3anyjy HacTaBe MaTeMaTuke y Milaljum paspemma OCHOBHE IIIKOJIE, BaXKE HCTE
3aKOHHTOCTH KOj€ CMO HM3JIOXKHIIM Ca aCIeKTa HACTaBe My3HWUKe KYJIType U MpUpoOJIe
U IPYIITBA.

Kao mro Ha OCHOBY IPETXOJHHUX MPHUMEPA MOKEMO 3aKJBYUUTH, IPOILEC CTH-
[amka 3Hamka U QopMupama II0jMOBa IPEICTABIbA CIIOXKEH IMCHXOJIONIKO-TICIAarOIIKH
(deHOMEH, anu je ,,y HacTaBH IyT OJ] OMa)Kamka Ka MUILBEHY U Ol MUILLCHA Ka
npakcH, 3axBajbyjyhu pykoBojehoj yino3u HacTaBHUKA, BEOMa I0jeJHOCTABIECH U
ckpahen* (bakosibes, 1990: 13).
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NMpMeHa KOMMapaTnBHe MeToAe Yy HAaCTaBu
My3uuke kyntype, lNpupoae v gpywTea n MatemaTtuke

[Tonazehn o7 TEOPHjCKUX MPETIOCTABKM M EMIIMPHjCKUX IOKa3aTesba Ja
yrnopehuBame, OJHOCHO KOMIapandja Ka0 MHCAOHH IPOLEC 3aXTeBa O] yICHHKA
Behu cTerneH aKTHBHpama KOTHUTHBHHUX CIOCOOHOCTH W Jia Cy 3Hama YCBOjeHa Ha
Taj HAYMH KBAJIMTETHH]ja, TPajHHja U (YHKIMOHAJHHU]a, IPAKTUYHUM IIpUMEpHMa y
HactaBu Mysmuke Kyntype, [lpupone m nmpymrBa m MartemaTtnke Hapemhemo
MoOryhHOCTH MpHMEHe KOMIIapaTHBHE METOJIE Y MPOIlecy yCcBajama 3Hama. Komma-
paTHBHA METO/A CBOj€ MECTO MOKE IpoHahM y HACTaBU CBHX HACTaBHHX IpeiIMeETa
[I0YEB O] IIPBOT pa3pesa, MPEeKo MPeIMETHE HACTaBE Y OCHOBHO] IIIKOJIH, IO OCTAJIMX
CTYIIKbEBa 00pa3oBama. ,,Y HEHO] CYIITHHU j€ pazyMesarse 8e3da U OgrHoca mehy
ciisapuma, ojasama u ouhuma® (Jykuh, 2005: 61), a yueHuke tpeba MoACTULIATH
HA Tparame 32 BUXOBHM CIMYHOCTHMA M Pa3jiHKaMa M MPOHAIKEHE CUCTEMa OJI-
HOCA 110 Pa3IHYUTUM KaTeropujama (CIMIHOCT, jeTHAKOCT, ICTOBPEMEHOCT U FHHXO0-
Be cynpoTHocTH/anTHIIONU). CaMOCTAaTHO YyO4YaBame CIMYHOCTH H Pa3liuKa U YIO-
pebuBame TmojaBa WM Tpoleca yYeHHIIMMa OJIaKIIaBa CTUIAkE 3Hama, oMoryhasa
00Jbe pasyMeBame CaIpKaja U BbBUXOBO IIOBE3UBAKE Y JEIMHCTBEH CUCTEM.

ButHe kapakTepucTHKe mpoleca yCBajama 3Hamba Yy HACTaBU My3HUKe KyITy-
pe, a ToceOHO OMIITHX CBOjCTaBa W OIJIMKA, IPECTaBJbajy CAMOCTAIHO yropehu-
Bamb¢ 3BYYHHUX MPEICTaBa U 0jaBa M CAMOCTAITHO OTKPHBAE IHIUXOBUX CIMYHOCTH,
pasinuKa, Be3a U 0JHOca. Y MOYeTHO] (a3 My3WYKOT OIMCMEHmaBarba, OjMOBE gu-
Hamuka W iiemiio YIeHUIH TIPeTo3Hajy ynopehuBameM KOHTPACTHHX KOMITO3HIIN]a,
a 300T CKPOMHOT MY3WYKOT' HCKYCTBa YIE€HHKA OBOT Y3pacTa, HApOUYHTO je BaXKHO Ja
Te pa3jimke Oyay yowbHBe M Behe y MOYeTHOM pajay. Y KacHHjUM eTaraMa pa3jinKe
01 TpebaJio MOCTEIIeHO CMambUBATH.

Caunyna cutyanuja je U y HacTaBu [lpupone u nmpymTsa. Y IPBOM paspery
Hajipe ce ynopelyjy mpeaMern, nojase n ogHocu Melhy Kojuma cy pasiiuke BpIIO
yowbuBe (OCOOMHE MaTepujaja: TBPAO-MEKO, XpamaBO-TJaTKO, IPOBUIHO—
HETIPOBHIIHO; MPOCTOPHE OJpEIHHMIIE: rope—ao0ie, HUCIOA—HM3Ha/, JIEBO—/IECHO; IO-
HaIllarbe Tea y BOIY: IUIMBA—TOHE...) M aKICHAT jé Ha CIIOJhAIFbUM CBOjCTBUMA U
usnieay O6uha, mpeaMmeTa W nojasa. Y Apyrom, TpeheM W 4eTBPTOM paspeny mpema
CIIUPATHO-Y3J1a3HOM MOJIENy pacniopehuBama cajpikaja CylITHHA je Y OTKPHUBABY U
MPOHATAXKCHY pa3jiuKa KOoje Ce Ha IPBHU MOTJIEN HE MOTY YOUMTH (HIOp. OMJBHU U
JKUBOTHEGCKU CBET PA3IHYUTUX >KUBOTHUX 3ajeJHHIA, IIPOMEHE Marepujaia Ioj
MEXaHWYKUM U TOIUIOTHUM YTHUIAjUMa, PA3lIUKE M CIMIHOCTH BOJAE U JPYTUX TeU-
HOCTH...).

Y KOHTEKCTY youaBama pas3linka y My3W4KOj HaCTaBH, MOTPEOHO je HarjJacuTH
Jla MPETXOMHO HABEICHU €JIEMEHTH MY3HUYKOT H3pa3a, TeMIIO U JWHAMUKA, UMajy
peNaTHBHO 3HAYCH:E, jep 3aBUCE O] KapaKTepa, BPCTE M CTHIICKE MPUIaTHOCTH KOM-
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nosunyje. JluHaMuUKke 03HaKe KOje yUeHUIM Tpeda 1a Hayde 3aBUCE U Of CTPYKTYpe
KOMITO3UIIMje, caapkaja U m3Bohaukux cpencraBa. Kana ce 3Hak f (forte) omHOCH Ha
CBUpAmkC Ha JeYjeM MY3HYKOM HHCTPYMEHTY IPOJOPHOT 3BYKa IIOMYT YHMHENa, He
MOY€E € OYEKHBATH HCTH JMHAMHYKH e(eKaT Kao KOJ IIIacHOT fortfe TIeBama yICHU-
ka y paspeny (Bykuhesuh, 2010).

HaBenenu kpurepujym 6u Tpedao MOIMITOBATH U Y ONAXKamky TOHCKUX BUCHHA,
BUXOBOM YTBphUBamy W ymnopehuBamy. YueHnunu he nakiie pa3iuKoBaTH TOHOBE
Koju unHe Behe MEIloIijcKe MHTEpBae, HIIP. go U COJI, OJ CYCETHIX TOHOBA: MU-¢hd,
ga-con, go-pe. 360r cnenMPUIHOCTH YMETHHUKUX CaapkKaja © METOJCKOT TOCTYITKA
KOjU ce MpHUMEWYje y peanu3anuju oape)eHuX HACTaBHUX jeIUHHIIA, Y HACTABH
My3HUYKe KyAType Y MiahuMm paspearMa OCHOBHE IIKOJIe TpeABUNEHO je ycBajame
€JIEMEHTApHUX MY3UUYKHX TI0jMOBA, U TO y OHO] MEPH KOJIMKO j& TIOTPeOHO 3a peau-
3aIijy OCTAIMX 00JacTH paja: U3BOheme My3UKE MEBAEM U CBUPABEM M3 HOTHOT
TEKCTa, 00paxy MY3WYKHX Hrapa, pealu3alyjy HEKHX OOJHKa Jedjer My3HYKOT
CTBapaJialTBa — ojpehuBame pUTMa WU MEJOAMje Ha 3aJaTH TEKCT, PUTMHYKE U
MEJIOIMjCKE JIOMyHhalike, My3udKa MUTama U OAroBopu. MehytuMm, mako cmo Beh
uctaxym Ja ce y Il u IV pa3peny ycBajajy camo TOHOBU OCHOBHE JICCTBHUIIE?, YUCHH-
M Hawia3e Ha Temkohe y CaMOCTalIHO] MHTEPIPETAUjH HOTHOI TEKCTa: CIOPO
4yuTajy HOTe, Op30 3a00paBibajy MecTa TOHOBA Y JIMHUJCKOM CHCTEMY, HETaYHO HX
UHTOHHPA]y U HHUCY OCIMOCOOJbEHM 32 CaMOCTAJIHy aHAIN3y W IE€BalbE M3 HOTHOT
TEKCTA.

[Ipumena meTome KoMmapalyje y 00JacTi My3WUKe MHCMEHOCTH M CIIyIIamka
MY3HKE je Mojla3Ha OCHOBA 33 OCIOCOOJhABAE YUCHHKA 332 CAMOCTAIHY BOKAIHY H
MHCTPYMEHTAJHY MHTEPIPETALH]Y, pa3BUjambe CIIOCOOHOCTH MOBE3MBAKA PA3IHIH-
TUX CaJip)Kaja U eJIeMEeHATa U youaBama noctojehnx Besa u ogHOoca (n3Mel)y mojenau-
HAYHMUX eJIeMeHaTa My3W4KOT u3pasa, m3Mmel)y JUTepapHUX U MY3UYKHX eIeMeHaTa
necMe, u3Mel)y My3UUKHX W JTHUKOBHHUX eJeMeHara y o0JacTH Aedjer CTBapalialliTBa
u cn.). Yuenuu I u IV paspena ocHOBHe IIKOJIE CBa TEOPHjCcKa 3HAbA U My3HUKE
MO0jMOBE YCBajajy Ha OCHOBY MPETXOAHOT MY3UYKOT HCKYCTBa KOje MOXe OWTH BEO-
Ma pa3INYUTO, 3aBUCHO OJ] My3WYKHX CIIOCOOHOCTH, MHTEPECOBAka, YTHIAja IOPO-
JIUIIE ¥ CPEIVHE U PA3IHIUTUX (PaKTOpa JIMYHOCTH YUCHHKA, IITO IPEICTaBIba JI0-
JIATHU MOTUB 32 MPUMEHY KOMIIapanuje y Ca3HajHOM MPOLECY.

WnTepmucuuruinHapau caapxkaju npeamera [Ipupoga u APYIMITBO MPUMEHOM
KoMTapaTHUBHE MeToJie oMoryhaBajy OTKpHBambe Be3a, CIMYHOCTH U pasinka m3melhy
OWJEHOT W KMBOTHIHCKOT CBETA, YOBEKA U JKUBOTHIA, ofipeheHnX (M3NUKUX Belu-
YHHA, BPEMEHCKUX TPHWJINKA, JACJI0BA HEXXHUBE NMPHPOZIE. Y OCHOBH KOMIIAPATHBHOT
MIPHUCTYTIA je TPOoIleC youaBama, WACHTU(UKOBAmHA U U3][Bajarba CIIMIHOCTU U Pa3iiu-
ka mehy mojenuHuM Ouhuma, mojaBama, MPOLECMMAa M OJHOCHMA Y TMPHPOIH U
JIPYITBY — MPOCTOPHUX W BPEMECHCKUX OJpPEAHUIIA, U3IJIe[a, KpeTamha W HauMHA

U To npeacraBjba HaAU3IJIC jeIIHOCTaBHe 3aXTEBC — HAIIOMCHa ayTopa.
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oraliaBama )KUBOTUIbA, HAYWHA U Op3WHE KpeTama Tela, BEIHMYHMHE H OCHOBHHX
KapaKTepUCTHKa Hacesba u ap. C 003UpOM Ha MPHUPOIY U KapaKTep OBOT MpeaMeTa
YYEHUIIM BENTUKK OpOj HACTaBHUX CajapiKaja MOTY YCBOJUTH U Pa3yMETH MPUMEHOM
KommapatuBHe Merofe. Ilomazehn of 9y IHHX MCKYCTaBa CTEUEHUX aKTHBHHUM ITOC-
MaTpameM, HIp. OMJbaka, HACTABHUK BPINW aHAIW3y M, UCTHYYhU HHX0oBa OUTHA
CIIOJpaIllhba 00eNexkja, BPIIHM YOIIITABAKE 33ajCAHUYKHX KapaKTePUCTUKA. Y UCHUK,
BOh)eH HACTABHUKOBHMM MHCTPYKIMjaMa, ynopelhyje i youaBa mojeiuHe KapaKTepHc-
TUKE IIeJIMHE KOje CY 3ajeIHHYKEe 3a CBE IMOjeJJMHAYHE aHAIM3HUpaHe cioy4dajeBe. Ha
pUMep, Ha CBaKoj OMJbIM youaBaMmo ojpeljeHe enoBe — KOpeH, cTadlio, JIUCT, IBET,
VIO ¥ CEME; CBaKOj OMJBbIM MOTpeOHM cy oapeheHn yCIIoBH 3a pacT U pa3Boj. Kana
je hbopMupao nojam Oubke yISHUK, Pa3IMKOBAKHEM U yHopehuBameM 1ojeIMHaYHIX
npuMepa, 3akibydyje na mely Onusbkama mocroje u oapeheHe pasnmke (Bpcre Kope-
Ha, O0JIMK JHCTOBa, 00ja I[BETOBA, 3€JhacTe W APBEHACTE Omibke U np.) [IpuMeHoM
KOMITapalyje y HacTaBH MPUPOJIE U APYIITBa oMoryhaBa ce pa3Boj HOBHX IOjMOBa
(monmpehenux u Haapehennx), ycpaja Mpexa MojMOBa W MOACTUYE MHCAOHHU Pa3Boj
yuennka. C apyre cTpaHe, HUBO CXBaTama M pa3dyMeBama oapeheHmx campikaja
KOMITapaIijoM ce MOKE U NMPOBEPUTH, jep YKOJIHMKO YUEHHK Ta4HO OATOBOPH W Ha-
BeJle KapaKTEpUCTHKE KOje pasrpaHu4vaBajy JBa 1OjMa, ,,0HNa j¢ MOjMOBE YYCHHUK
ycBojuo. (...) Caapxaj HEKOT TI0jMa MOKE C€ TaYHO CXBATHTH CaMO OHJIa aKo Ce Taj
mojaM CyNMpoTCTaBU CPOAHUM Wid cycequuM mnojmoBuma’ (I'paumauh, Bpankosuh,
2005: 54). Takohe, kommaparyja ce y HactaBu [Ipupoze u ApyIITBa MOXE YHOTpe-
OuTH U y QYHKIMjH MOBpaTHE WH(POPMAIUje® Ha HETayaH OATroBop, jep he ce Ha Taj
HAYUH YYCHUK CaM UCIIPABUTH U YOUHUTH Y YEMY j€ TOTPEIIHO.

dopMmupame MOjeMUHIX MaTeMAaTHYKUX TOjMOBa y MitahjuM paspenuma ycioB-
JbEHO je MICHTUYHUM 3aKOHHTOCTHMA KOjU Ba)ke y HacTaBu My3WuKe KylIType U
[pupone u apymrsa. [Tomohy ynopehuBama, ka0 OCHOBHOT JIOTHYKOT TOCTYIIKA,
,,MHCAOHO C€ YCIIOCTaBJbajy CIUYHOCTH M pa3jinke Mel)y mocMaTpaHHM IojaBama‘
Koje mpumnaaajy uctom pomeHy. Ca acriekra HactaBe MaremaTuke TO 3Ha4H J1a ,,MO-
JKeMO yrmopehuBaTH KBajpaT W IPaBOYTaoOHHK, ajlu HeMa cMmcina ynopehusaru, Ha
npuMep, Tpoyrao u HoBuaHy jenuHuny* ([ejuh, Erepuh, 2006 :41). CamocTanHo
OTKPHUBAE CIUYHOCTH M pa3iuka m3Mmel)y MOHyheHHX MaTeMaTHYKuX HM3pa3za IMoj-
CTHYE aKTUBHOCT YUCHHKA M Pa3BOj MATEMATHYKOT MUILBEHHA. JEHOCTABHU 3a1alli
MOTY c€ TIPE3eHTOBATH YUCHHUIIUMA jOII ¥ IPBOM pa3peay. Ha mpumep*:

Ynopenu 30upose cienehux m3paza4d+2u 4+ 1.

> Ha nurame HacraBHEKA ,, Kako ce Ha3mBa MecTo TJe ce jenHa Tekyha Boja yimBa y Ipyry
Behy texyhy unm crajahy Bomy?* ydeHuk (morpeurno) oarosapa: ,,Ji3sop.” Cieau nurame koje y
cebH caipKu KOMIIapalyjy Kako OM ce yUeHHK HCIpaBHo ,,Kako oHJa Ha3mBaMo MeCTO TJe jeaHa
Texyha BoJla — MOTOK WJIM peKa u3Bupe?™

* 1o Moneny n3 yrOeHUKa IOMEHYTHX ayTopa.
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Haxown n3BpiieHe pauyHcke onepanuje 4 + 2 =6 u4 + 1 =5, yuenunn yodana-
jy Ia je 30up mpBor u3pasa Behu oJ1 Ipyror, OMHOCHO 11a je 6 > 5.

Crnenehu HUBO CII0KEHOCTH OJHOCH CE Ha 3aXTEB Ja YUCHHUIM yOUe CIMIHOCT
U Pa3MUKy Y UCTUM IPUMEPHMA, IZIe CC OIeT Ha IIOYETKY Ca3HajHOT MpoIieca jaBiba
nocMarpame. CIMYHOCT MPEICTaBJba MPUMEHA UCTE Olepaldje — cabupama y oba
u3pasa ¥ jenHaku npBu cabupuy (4). Pasnuka je y qpyrom cabupky Koju je y IpBoM
u3pasy Behu, na je u 30up Tor u3pasza Behu.

VY ckiaay ca mpeTXOTHHM 3HAKUMa YYCHHKA U IbHXOBHUM MOCTHTHyhnMa, 3ax-
TEBH C€ MOTY yCIOKI-aBaTH. Y UEHUIIMMA C€ MOTY TIOCTaBUTH ciieaehn 3amarti:

—  Behu Opoj uzpasa koje ymopehyjy S +2,6+2,3-2,7-2,1+2,8-2),

—  TpymHucameM u3paszay oarorapajyhe mapose (5 + 2 6+2 1+2

7-2 8§-2 3-2),
TPaXXHTH Jja yodue rmocrojehe aHalormje 1a ce y CBaKOM Mapy BPIIM OIy3HMArbe O]
Opoja koju je 30up IPBOT U3pasa u ,,IOCTEIICHO WX BOJUTH Ka OTKPUBAKY OIMHCAHOT
cBojctBa’ ([ejuh, Erepuh, 2006: 42).

Ocum nipeayciioa Ja oapelheHu mojaM Mpurajia uCToj MaTeMaTUIKoj 00JIacTH,
yrnopehuBame MaTeMaTHYKHX 110jMOBA BPIIIH CE U TIpeMa CTEIeHY arcTpakiuje. ,,Ha
HAjHIDKEM CTETICHY allCTpakIfje Hajxa3e ce MaTeMaTHYKUA MOJMOBH YHjO] U3TPaIHH
MPETXOIU YYJTHO-UCKYCTBEHHU CTyIam Ca3Hama', IOK ce 3a (OpPMHUpPAEE [0jMOBA
BUIIIET CTEIICHA allCTPaKIMje Kao Mojla3Ha OCHOBA y3MMa CKYIl MaTeMaTHYKUX T0j-
moBa ([lejuh, Erepuh 2006: 49).

WzyuaBame cagpikaja 0 pa3IoMIMa y IOYETHO] HACTABH MAaTEeMAaTHKE MOApa-
3yMEBa yIIO3HABAHE PA3IoOMaKa Kao Jefia MeInHE, lbUXOBO IPABIIIHO 3aHCUBAKE U
quTame, oApehuBame nena mearHe H3pakeHe Pa3ioOMKOM ako je IeTIMHA MMO3HaTa U
o0parTHO, IpoHaNIAXKEHke MerHe (0poja) MPEeKo HEroBruX Nmo3Hatux Aenosa. Ca3Haj-
HU TIPOIIeC ¥ OBOj 001acTH 3aBpiiaBa ce ynopehuBameM pasjiomMaka ca HCTUM UMe-
HHUOIIEM WM ca UCTHM OpojuorieM moMmohy Mojena. ,,Ynopehusame pa3ziomaka 3ac-
HOBaHO je Ha Kopumhemy Mojena, jep UM BU3YEIHO MPHKa3aHU AEJIOBU OpojeBa
omoryhaBajy nma 0e3 pauyHama OJpeic PENaTHBHY BEIUYMHY PA3JIOMKa M yTBPJE
KOju je pasznoMak Behw W y ciy4ajy Kaa cy W Opojuial] U MMEHWIAIl Pa3IHInTH.
([ejuh u cap. 2006: 28). 3nadaj pernaBama 3ajaTaka KOjH ce€ OJJHOCE Ha yOuaBame
[ETUHE ¥ ICHUX JICTIOBa/pa3ioMaka y pa3IMuuTHM KOHTEKCTYyaIHUM IpeacTaBama,
Ipe CBera ce orjiefa y IMOBE3UBamy alCTPAKTHOT MAaTEMATHYKOr MOjMa ca IpHMe-
POM W3 PEaTHOT OKPYKEHba, KAo IITO IPUMEHA CTCUSHOT 3Haha IPU TpaHCHOpMAaIu-
JU jemHe MEpHe jeMHUIE y IPYry MpeicTaBba 3Ha4YajaH CETMEHT KOHTHHYHPAHOT
paza Ha pa3Bojy (YHKIMOHAIHOT MHUILbema yueHuka (Jlejuh u cap. 2006: 27).
CrnoxxeHuje MaTeMaTHyKe olepaldje ca pasjoMiuMma y miahuM paspearMa HUCY
npeaBuljeHe MporpaMcKuM cajipikajuma.

[IpoctopHe penanuje, kKao MOYeTHE MaTeMaTHUKe, anu U cajapkaje CBera oKo
HAC y IPBOM pa3pely, YYCHHUIM Takohe YII03Hajy Ha OCHOBY Pa3lIMKOBama U yIope-
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huBama mpeaMera Mo HUXOBUM CYIITHHCKUAM OJTUKaMa — 10 OOJHKY, BEIHYUHHA H
nojoxajy. ITloarpymna mpocTOpHHX penanuja, perayuje tionodcaja, m3rpahyjy ce
MOCMaTpameM T0JI0XKaja IpeIMeTa y poCTopy, BepOaHUM U3paKaBambeM U MHUCa-
OHUM H3/[BajatbeM YOUCHHX OJHOCA. , YropehuBameM IMpeAMeTa MpeMa HEeKUM
KBaHTUTATHMBHMM OCOOMHaMa, Kao IITO Cy BeJIMYHMHA, BHCHHA, Iy)KWHA, IIHUPHHA,
neOJpuHa HacTajy perayuje geauuuna. Onroapajyhe penamnuje aena yodaBajy yIo-
pehyjyhu npenmere ncror obsmka“ (dejuh, Erepuh, 2006: 195).

HaBenenu npuMmepn mpencTaBibajy camMo A€0 LIMPOKOT CIIeKTpa MoryhHocTH
npUMeHe KOMIapaTHBHE METOJIE Y HACTaBH MaTeMaTHKe, He HapyliaBajyiiu npu Tom
OCHOBHH METOJIMYKH HNPHUHIMIT IIPeMa KOjeM MpOLeC yCBajamba 3Habha Y MaTeMaTHIH
3al0YHbe KOHKPETHUM MpHMEpHMa, YTBP)HBambeM MO3HATHUX [10jMOBAa Ha OCHOBY
KOjuXx ce popMHpajy HOBH, a 3aBpIlIaBa U3BOhCHEM U yUCHEeM JIehUHUIIH]A.

YMecCTo 3aK/byyka

[ona3ne mpeTnocTaBKe KOHIEMIHUjE pafa MPEICTaBIbajy OMIMKE CaBPEMEHOT
HACTaBHOT TIpolleca ca acleKkTa HacTaBe MatemaTuke, My3muke kyntype u [Ipupo-
ne u apymrea. Mmajyhu y Bugy na cy ocHOBHa onpehema caBpeMeHe HacTaBe I10-
Mepame TeXKHUIITA Ca HACTABHHX CaJIpKaja Ha MCXOJIC yueHa U pele(UHICAbE YIIo-
ra CBUX cy0jekara y HaCTaBHOM IIpOIleCy, HarjlaileH je 3Ha4aj Mo3HaBama U yBaKa-
Bamba KapaKTePUCTHKA Ca3HAjHOT Ipolieca yueHuka ozapeljeHor y3pacra. [lopex Tora,
MOTYRHOCTH M 3ajeJHAYKE acleKTe MPUMEHE KOMIIAPATUBHE METOJIC Y HACTABH CBA
TPU TOMEHYTa IpeJMEeTa OJPEIIIH CMO Kao jeJlaH O] HEONMXOAHUX W He3ao0miia3-
HUX HaYWHA MMOJICTHIAha MUCAOHOT aHT'AXKOBakha M aKTUBHOCTH YUCHHKA Y Mitahum
paspennma ocHOBHe mikoJie. Kommapanuja y OKBUPY jeqHOr mpeamera omoryhasa
YYeHUIIMMa yropehuBame 1mojaBa v 1MojMoBa y IpYruM o0JacTUMa W MPOHATAKEHE
MehyrpeIMeTHUX CIIMYHOCTH M Pa3jikKa, ajlk Ha APYroj CTPaHH, Y TIo0aty, Mo3uTH-
BHO yTHYE Ha Pa3B0j JOTHKE, KPUTHYKOT MUILJBEHHA, HHTSIUTCHIIN]jE i KOTHUTUBHUX
CIIOCOOHOCTH YYEHHKa YOIIIITE.
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THE ROLE OF THE COMPARATIVE METHOD IN THE PROCESS OF
LEARNING IN THE ELEMENTARY GRADES

Summary. Contemporary concepts of the correlation approach to the implementation of pro-
grams in the elementary grades, in addition to the primary thematic and structural connectivity
related content from different fields, include the possibility of using the same methods and proce-
dures in the process of acquiring knowledge. Although each discipline or the subject is trying to
develop its own methodology and methods comply with the specific program requirements, there
are general assumptions of cognitive processes which produce common procedures at all stages, of
the sensory perception of objective reality to logical reasoning and concept formation. This paper
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discusses the importance and role of the comparative method in the process of learning in the
elementary grades in teaching music, nature and society, and mathematics. Comparison of such
thought process requires students a greater degree of activation of cognitive ability, but the knowl-
edge acquired in this way is more quality, permanent and functional.

Key words: comparative method, knowledge acquisition, learning, music, nature and soci-
ety, mathematics.
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KOMMJEMEHTAPHOCT ECTETUKE NN HACTABE
MATEMATUKE

Aticiapaxii. CBenpucyTHa BH3yeNIHA KyJITypa JaHac, XHIEPIPOAYKLHja U ONTULA] MYJITH-
MeJIMjaTHOT cafipkaja (aHMManuja, rpaduka, clIuKa U CJ.) ¥ lbUME YCIOBJbEHH jaBHU U IPHBATHU
(pamHu ¥ XXUBOTHH) aMOMjeHTH, MMOIPa3yMeBajy M3BECHO €CTETCKO MCKYCTBO IMEpIEHHpama ,,pe-
anaoctu”. IlpesacuhenocT cnmkoM 3axTeBa M OApeleHM KPUTHUKH OJHOC IpeMa HEHOM €CTeT-
CKOM CBOjCTBY. ¥ TOM CMHCIY, IIWJb OBOT TEKCTa jecTe Ja NMPEROdYH IT0cedaH 3Hauaj eCTETCKHX
BPEIHOCTH BU3YEJIHHMX HACTABHUX CPEICTaBa Y MAaTEMaTULHU y 100a CBENPUCYTHE MYJITHMEHjall-
He ciuke. [IpuMeHa ecTeTCKHX HOPMH y HAacTaBH MaTeMaTHKE CBAaKako MMa 3Ha4ajHy yJIOry 3a
OCTBapHBamkE LMJbEBA y HACTABU MAaTEMATHKE. AICTPAKTHO MHMIIJbECH-¢ MaHH(ECTyje ce Kpo3
KOHKpETHE BH3yeJHE II0jaBe KOjeé HEYNUTHO Hoce ojpeheHa ecTeTcka CBOJjCTBA U BPEAHOCTH.
ITomenyTo ynyhyje n Ha €THUKY IPUPOY 0Ja0upa ¥ ynoTpede BU3YeIHOT HACTaBHOT MaTepHjaia.
I'menanu Kao €CTETCKM NPEAMETH OHHM CBAKaKO MMajy eCTETCKH edekar, Te je yImyTHO Jia HCKyCTBa
JUYHUX W UHTYUTUBHHX ocehaja BpemaHOCTHM M aQUHHTETE YUCHHKA IPAaTH IPHMCHA ITaXKIJHHBO
0/1a0paHuX eCTETCKUX HOPMH.

K/by’{He peuu: MaTéMaTuka, €CTETHUKaA, MOTI/IBaHI/Ija, HacTaBa U 06pa3OBaH,e.

PasmoTpuhemo Ha moyeTKy 3Ha4eHm-e/a 1MojMa eCTeTHKA, a OTOM M OCBETIHTH
caBpeMeHa CTpyjama y ecteTur. O BeHOT YyTeMeJbeha Kao AUCIUIUINHE, €CTeTH-
Ka ce cMaTpa (prro30(pckuM pasMHUIIIBAKBEM O JIEIOM M YMETHOCTH Kao IPOIyXOB-
JbEHOM M3pa3y JbyJCKEe KPEaTHBHOCTH, Tj. KA0 KPEaTUBHO Pa3MHUIBAIE YCMEPEHO
Ha onpeheHo ymeTHHUKO feno. CpeinInme MUTAlkEe eCTETUKE CBAKAKO je MUTAE
Mepuia Koja oMoryhaBajy Jja ce yTBpAHM Ja JIM je HeKa CTBap Jiena Wi HUje, OTHOC-
HO KaKoO yTeMeJbHTH O0jeKTMBHOCT O HeueMy CMEIITEeHOM Y HajUHTHMHH]Y CyOjex-
tuBHOCT (Feri, 1994: 24). Crora ce u aaHac MpoTeXe M3BECHA MOJEMUKa U3Mehy
cTaBoBa OOjEKTMBHE M CYOjeKTHBHE ecTeThke. [Ipema TMpBOj NPETIOCTABIH,
CBOjCTBEHO]j yuewy [1naToHa U meroBux clie0eHNKa, JIOTa MPOUCTHYE U3 OCOOH-
Ha Koje TocToje 06e3 Hac M Ipe Hac, JIOK CYyOjeKTHBHA €CTETHKA, aKTyellHa MoceOHO
HakoH KaHnTa, TBpIM 1a jequHAa JernoTa MoCcToju y HaMa, Kpo3 Hac U 3a Hac. Hacym-
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POT OBOj WCKJBYYHUBOCTH CTOjH CHUHTETHYKA €CTETHUYKA KOHIEMIUja (HpaHIyCKOTr
¢mnozoda lapia Jlana, xoju cympoTcTaBbame Cy0jekTa u o0jekTa riena Kao mce-
yIompobJIeM U YMECTO HBHXOBOT TI0/IBajarha Mpeaiake BUXOBY capanmy: ,Jlemora
HEeKe KOHCOHAHIIE M pPy>XKHOha HeKe TMCOHAHIIE 3aBUCH JACTHMMUYHO O MEHE, OJl MOT
JUYHOT Tpernepema. AJM ja 3aBUCUM O] BbUX 3aTO IITO OHE M3a3WBajy Moje Tperie-
peme, kako MopaiHo Tako u ¢pusnuko‘ (Lalo, 1974: 4-5). Jlakie, ecteTuka je y UCTH
Max M cyOjeKTHBHA M 00jeKTHMBHA, U Orjea ce y MeyCoOHMM omHOCHMa 00jeKTa
cy0jekra.

MelhytuMm, Tokom XX Beka IojaBibyje ce Jpyry MpoOIeM OHTOJIOIIKE IPUPO/IE.
EcTrernuka Teopuja mOCTENIEHO T'yOM jelaH O] CBOjUX TPAIUIIMOHAIHUX MpeIMeTa
KaKBa je 3ampaBo caMa yMeTHOCT. ['yoehu cBojy MeTaduznuky n1MMeH3Hjy, eCTeTHKA
y BEJIMKO] MepH OMBa aCMMHJIOBaHA CBETOM MaTepHjasiHe KYJTYpe, BYJITapHUX Tp-
JKUITHUX OJHOCA M FbUXOBE aKyTHE M CBEOIIITE CHMOOJHM3aIHje, IOCPEICTBOM
MPUMEHE MACMEIMjCKUX KOMYHHKAIMOHUX TEXHOJOTHja M HOBUX BEIITHHA, TOIMYT
HIIp. MEHAUCPCKUX. YHyTap WHIUBHIYATACTHYKE KYATYpe CaBPEMEHOT IPYIITBA
MEpPHJIO JIETIOT KpHje Ce y CUCTEMHUMa KOMYHHKaIHje, TAauHHje y MmocpeaoBamy mMehy
JbyIIMa.

[IpoMeHa y TpallMIIMOHAIHO] €CTETUIH, KOja YMETHOCT THIIOJIOIIKH ofpehyje
MEMjYMOM CTBapaJIalliTBa, Jienehu je MPUTOM Ha T3B. BPEMEHCKe (MYy3HKa, IIeC) ’
IpOCTOpPHE (CIMKAPCTBO, CKYJINTYpa, apXHUTEKTypa) YMETHHYKE MUCHUILIMHE, 10
cxBaramy Jleea MaHoBHYa Joronwia ce Kaja Cy IPBO MEAHjU MaCOBHUX KOMYHU-
Kanyja xkopuinheHn y QyHKIMjH YMETHHYKOT M3pakaBama, Hajipe ¢oTorpaduja u
(umM, 3aTHM TeJIeBU3HMja Ka0 Mac-MeJIMj M BHICO Ka0 YMETHHUYKU MEIH]j, a TIOTOM H
eKCIaH3Wja TUTHTATHUX MeJHja KOju OUTHO Memajy HauuHE NMPOU3BOIE, CKIIAIH-
mTeka U AUCTpudyiuje napopmandja u apredarkara, MPAKTUIHO HUBSIHCAIA OBY
TPaIMIIUOHAIHY JUCTUHKIW]Y W THIIOJIOTH]y, TpeBojaehy je Ha IUIaH TEXHUYKOT
TUCTpUOYHparma YMETHHYKUX Jelia, IITO je IMOCTANI0 BHIIE SKOHOMCKO, OJHOCHO
COILIMOJIOIIKO HEro ecTeTHuko nurame (Manovi¢, 2001). To dakThuky 3Ha4X aa 3a
CaBPEMEHO €CTETHUYKO IIICAUIITE YMETHOCT BHIIE HHUje MOBIAMINEHU MPEIMET H3Y-
yaBama, Beh camo jeqHo o7 MHOroOpojHUX moapydyja uctpaxuBama (Vuksanovic,
2010: 299). OTprayTa OJl €CTETHKE YMETHOCT CE€ CTPATCIIKH YKJbydyje Y CHUCTEMeE
3a0aBe W peKpeanyje AUKTUPAHUX MPBEHCTBEHO €KOHOMCKHMM HMIIEPATUBOM U BO-
heHHUX MUCKIBbYYHMBO MOXJICTIOM 3a IPpOoGUTOM. IHTEH3UBHHU pacT UHAYCTPHjE KyIType
u 3a0aBe (aajope y CA/l, a mOTOM U APYTUM 3eMJbaMa Pa3BHjEHOT CBETa) MOTIOMO-
THYT TEXHOJIOIIKUM HHOBalHMjama, Moxe ce mpatuTe jomr ox 1929. romune (Grej,
Hejlburn, 2001: 11). Ca couuosOmKOr CTaHOBUILTA MOCMAaTpaHO, IpeMa peuyuma
Oprere u [acera, 3an00ujame HOBE MyOIMKe/KOH3yMEHATa 32 OBaKaB BHJ| Mellama
YMETHOCTH M KYJIType ca 3a0aBHUM cajpiKajuMa, 3alpaBo je HCXOJ| Mpeodpaxaja
jaBHE peleniyje MOJICpPHEe YMETHOCTH U JAPYIITBEHOT PECTPYKTYpUpama MyOJInKe
nouyetkoM XX Beka (Ortega i Gaset, 1968: 5-7). Ja3 m3melhy oHux Koju MonepHy
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YMETHOCTH pa3yMejy ¥ OHHUX KOjH je He pa3yMmejy, I1a caMUM THM M He IPHXBaTajy
II0CTA0 je TOJIMKO YIAaJbUB JIa je YCIOBHO paclien Ha nosiamheHy MambHHY, C jeHe,
u uHpepuopHy macy, ¢ apyre crpane. [lonmynapucame GopMu U caapikaja BUCOKE
KyATYpE U eNUTHCTUYKHX (ABaHTapAHMX) YMETHHYKHX Jeia TPKUIIHUM W MacMe-
IMjCKMUM MEXaHH3MHMa MOCPEIOBamba JOBOIHU /10 HUBEJANHje OBUX PA3JIMKa, YHME
ce [IMpa jaBHOCT NMPHUBUIHO YKJbYYyje y aKTYeJIHH CBET KyNType u apymrTsa. Mely-
THM, JJaJbOM KOMEpLHjaIn3anjoM oBe cdepe, y CBpXy mbeHe JeMoKparu3anuje (Tj.
HeHEe MOTEHIMjaTHe JIOCTYITHOCTH LIMPOj IMyOIHIM/KOH3yMEHTHMa), ajli U 1opacTa
npoduTabMITHOCTH, PyIIH ce Oapujepa u3mel)y BUCOKE U MOMyJIapHe YMETHOCTH Kao
HIDKET 00JIMKa KYJITYPHOT M3paXkaBama, IITO je Y TUPEKTHO] BE3U C MMUTAHEM CMUC-
Ja, KaKO YMETHOCTH, TaKO ¥ BbeHUX ECTCTHIKHX peduiekcuja. TexHniaka qeMoKpaTH-
3amMja U MojeTHIBEHE KYATYPHHX A00apa CTaHIapIU30BAU Cy KYJITypHE TBOpE-
BUHE, IPUOIIMKHBIIN UX yKycy mupe myonuke (Radojkovi¢, 2006: 20). [Ipeosnaly-
jyh# MacoBHM yKyC MHKJIMHHpPA Ny ¥ HEM30€KHO IIMPH (YHKINOHAIHY HElCMe-
HOCT Kao edekaT MeJijcKe IIPOM3BOIH-E¢ PA3HOINKUX €CTETCKUX (POpMU U cajpikaja.
OBUM TpXKUIITE 33]]00H1ja arcolyTHy Moh CTaHIapIu3aIyje YMETHHUKAX U KyITyp-
HUX TPOW3BOJA, MOCTaBJbajyh MPUTOM M HOPMAaTHBHE BPEAHOCTH eCTeTHKE. Tp-
JKUIIHA CTPATerja je TUME HEM30CTaBHO Jajla TMevaT KyJTYpH O3HAYMBIIHU je Kao
HOIYJIapHY U MacOBHY, IITO j€ Y3APMAJIO U TPAJHINOHAIHY €CTETHIKY BaIOpU3aIIH-
Jy YMETHOCTH y OJTHOCY Ha KMY U IIYHJI. Y HOPHO HHCHCTHPamke HA IeMOKpaTH3aIH-
JU KynType y3 Koje yIopeso e MopacT MoJyBpeIHOCTH U KW4a, 3alpaBo je OMOTy-
huio ecreTcku momynu3aM Kao HOBY €Tally y HBeHOM pa3Bojy (Stevanovié, 2007:
238). YjenHo u caM 1ojaM yMETHOCTH, Ka0 M H-EroBa CBEYKYITHA MpaKca, TPIe H3Be-
CHE TIPOMEHe. YMETHOCT TaKO BHIIE HHje M3pa3 Jyxa, Beh mocTaje myKku yKpac erno-
xe (MiSo, 2004: 159).

OBo pa3zBajakbe YMETHOCTH M €CTETUKE UMAJIO je TIOTyOHE IMOcIeaulle 3a 00e
obnactu. BopxonoB pax ,,Brillo Box* u3 1964. roguHe agekBaTHO WiIycTpyje ryOu-
TaK OBHMX IpaHHIA y TEpLENIHjH YMETHOCTH M CaMoj CTBapaylauykoj HPaKCcH: OHO
IITO jé YMETHOCT MOXK€ NPEJICTABbAaTH U KyIATYpHHU apTe(akT ¥ BUCOKO KOMeEpIIHja-
JM30BaHHU MPOM3BOJ CBETA IOMyJIapHE KyiType. I'yOMTaKk eKCKIy3UBHOCTH €CTET-
CKOT JIejCTBa 332 YMETHHYKO JIEJIO MPAKTHYHO 3HAYM T'YOHWTaK pasiiora MocTojama,
JIOK €CTETCKO MCKYCTBO OIICTaje Y CBOjOj HAjYMCTHjO] ANCTPAKIUjU — OHOME IITO
ocrtaje o7 ymetHocTH. OJIBOjEHO OJ] YMETHHYKOT, €CTETCKO Ce IMpeodaBa Kao ede-
KaT MPOU3BOJIIE U TIOTPOIlkhe. Buile Huje OUTHO Kao CBOjCTBO YMETHHYKOT eI,
Beh Kao yXuBame y CBEOIIITE eCTeTH30BaHO] CBAKOJHEBHHUIM. J{M3ajH CBaKOHEB-
HHX IIpeMeTa, HHIYCTpHja 3a0aBe, HHAYCTPHja XUTHjeHe U KO3METHKE, XHUPYpIuja,
Typu3aM HJIM MOJia TMOCTajy TOJpYyYja MPOU3BOIKE, MTUCTPUOYIMjE M MOTPOIIHE
ecterckor. OBaj TpUjyM(} ecTeTHKe O0ENeKEH je MmpeodpaxajeM KyJIType O] pena-
TUBHO ayTOHOMHOT TO/IpyYja HaATrpaJike )KUBOTA y 0a3u4Hy WHAYCTPH]y MPOU3BO-
JIIb€ CaBPEMEHOCTH M CaMorT )KHMBOTa WM )KUBJbEHa. EcTeTH30Bame je MoCcTaBIbeHO
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y caMe TeMeJbe CaBpPeMEHOT APYIITBA — II0 MEPU YKHUJIama ,,JIETIOT 10 CeOH™ M Hero-
BOI' HIMIUIEMCHTHUpakha y poOHE MpeMeTe HaMeeHe TIpoJaju Ha TpxkuITy. EcTter-
CKo (J1ero) mocTaje (yHKIHja MpoJiaje, MHCTPYMEHT y CBPXY peaiu3allyje arncTpak-
THE BPEOHOCTH HEKOT mIpeaMeTa Ha TpuuTy. Caapikaju KyATYpHUX TpaTuluja
0OCECTHUIHO ce eKCIUIOATHINY Y BHJIY BHU3YEIIHUX aly3uja, PeIUiMKa WM [uTara 0e3
ommxer onpehera HUXOBOT WAEGHTUTETA, Y jeMHO] CIY)KOM IUTacMaHa M Ipojaje
pOOHUX IpemeTa.

VY jemHOM TakBOM JAPYIITBEHO-EKOHOMCKOM OKPYKEHY, CTETCKOM EKCIIepH-
MEHTHCAy 0/eJbeHa je HapouuTo OnuTHA yiora. EcTeTr3oBame HEECTETCKOT BPIIU
ce y by McKopuithaBama e)eKTa eCTETCKOT, Y)KUBamba KOje HUje caMo HICATUTET
eCTeTCKOT yXuBama. [lomeHyhemMo mpumep aekopainuje W apaHXMaHe MpPOJIajHUX
IPOCTOpa OCMHIIUBEHUX A2 IIPOU3BENy TPEHYTHY PACTPOjEHOCT M Pe3yATUPA]Y ,,AM-
myJIcuBHOM KymoBuHOM™. EcreTm3oBaHa cBakoiHeBuIa moBialjyje Hauemy 3ajo-
BOJBCTBA HACYIPOT Hauely peaaHocTH. CaBpeMEHH YOBEK j€ IOCTA0 PELUIHjSHT
KOHCTaHTHUX €CTETCKHX MMITyJIca KOjH C€ M0jaBJbYjy Y TOTOBO CBHM CBAaKOTHCBHUM
AKTHBHOCTUMAa TOKOM paJHOT U cinobogHor BpeMeHa. CX0omHO ToMe, yBoheme ecte-
THKE Y CBaKOJHEBHO yKa3yje Ha JyOoKe MpoMmeHe CTPYKType jaBHe cdepe. Hpymi-
TBEHE WITy3Hje, MOJUTHIKE MaHUITyJIalHje, KpeHpame MOTPOIIaYKiX HAaBUKA, y3Yp-
nanyja u opraHu3airja cio00JHOT BpEeMEHa, WM OWJIO KOjU JPYTy BHJI MaHHUITYyJa-
[yje JbyAuMa, caja ce 00aBibajy Ha MHOTO padMHUPAHU]H, CYIITHIIHH]H, ,,6CTeTCKH-
jU* HAUWH Y PaBHU MOjaBHUX CJIHMKA. APaH)KUPaHE CIUKE, TUHAMUYHE CIIUKE, JUTH-
TaJIHE CIMKE KOje Ce MOjaBJbyjy CBYNa M HUOTKY/A, FbUX0OBA XUIIEPMYITHIUTAKAI]a,
CUMYJIAKPYM Kao MacMeIMjCKa CTpaTeruja, MHTEPHET Kao JCTOHKja CBera 1 cBayera
— HaOpojaHo WMa OCHOBHY (DYHKIIHjy yCHOCTaBJbamba KOH(MOPMHOT IMOHAMama U
MOTUCKHUBaKka MOTYhHOCTH IIPEHCIIUTHBAKA. 3a CaBPEMEHO IPYIITBO, KOje ce olIpe-
hyje paznuuuTUM TepMHUHUMAa (IIOCTUHIYCTPH]CKO, MOCTIIOCTMOAEPHO, HH(DOpMa-
IIMjCKO) CBOjCTBEHA je Kpu3a JyxoBHe cutyauuje. Kynrypa je mocrana Toranmu3syjyha
PEaTHOCT KO0ja ce PENpOnyKYyje MPOU3BOAMBOM ECTETCKOT (Suvakovié, 2010: 479).

Mualju HapamTaju cracaBajy y OBaKO KOHTAMUHHPAHOM MEPLIENTHBHOM OKpPY-
JKEHhY W TEIIKO OJI0JIEBajy €CTETCKUM HMMITYJICUMa KojuMa Cy u3liokeHu. OJ cBoje
HajpaHuje 100u, JeTe oceha W JokuBJbaBa ecteTcke BpenHocTd. OBa cuTyanmja
HUje HUMayio Oe3aslieHa W 3aXTeBa OJUTyYHY peakiujy. V3paxkajHa KapaKTepuCTHKa
€CTETCKOT MCKYCTBa j€é €MOILMOHATHH e(eKaT Kao IMOJCTHIA] HA MHUCA0 M aKIHjy,
KOjH ce, Kao IITO CMO BHJEIH, MOTY 3JI0yNOTpeOnTH. ParmoHaHOCT OBaKBOT CTH-
MyJIyca je y KOHTEKCTY OKpYKema y KOjeM HacTaje, IIpeMa TOMe HEOIXOIHO je HH-
TerpucaTH ra y o0pa3oBame Ha CBUM CTaJujyMHMa pa3Boja uaausuaye. OOpa3opa-
HBe Kao JIPYNITBeHa HHCTAHIA Koja Tpeba Jia y3/mKe, BacuTaBa U npocsehyje moje-
JIUHIA Y IPaBIly CBECHOT ¥ OATOBOPHOT OJHOIICH:A ITpeMa ceOH U IpyruMa, Mopa Jia
MPEeMOCTH OBaj ja3 30ymyjyhe CI0KEHOCTH HemocpemHor (€CTETCKOT) OlaXama
cBeta. [loTpeOHU cy oaroBapajyhin ycnoBu y IIKoJaMa U IPYTUM BaCIIUTHHM YCTa-
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HOBaMa 3a BaCIIMTHO-OOPa30BHO JIENIOBAE HA (POPMUPABE €CTETCKOT HHTETPUTETA.
[NaxJpuB ¥ CTpaTeIIKK Oa0Hup HACTABHHUX CPEJCTaBa CBAKAKO Yy OBOME MMa 3Haya-
jaH yneo.

HacraBHa cpeacrtBa 3ay3uMajy moceOHO MECTO y OCTBApHBAmY IUIAHA U CaJp-
JKaja MPEIMETHUX aKTHMBHOCTH M HEOIMXOAHA CY 32 YCIIEIIHO ITOCTHU3AmhE FUXOBHX
(YHKIIMOHATHUX U ONEPATHBHUX IWJbeBa. CBaKako, HEMa YHUBEP3aTHOT HACTABHOT
CpeZCTBA YHjOoM OU Ce MMPUMEHOM MOIJIA YCIENTHO 3aMEHUTH OCTaJla HACTABHA CPEJI-
cTBa, MehyTiM MoliHa CBENpUCYTHA CIMKA W JOMHHAHTHA BU3yEIHA KyITypa 3axTe-
Bajy maHnaH y oOpa3oBamy. CXOJHO TOMe, BU3yelHAa HACTABHA CPENICTBA UMAjy
HApOYUTY JUNAKTUYKY BPEIHOCT, TOCEOHO (YHKIMOHAIHO CjeIUbEHA Y CalejCTBY
ca OCTaJIUM HacTaBHHMM cpefcTBuMa. OcuM MITO IPBEHCTBEHO MOPAjy Ia 330BOJbE
OCHOBHE KPHTEPHjyMe — OUYHIIICAHOCT, €T3eMILIAPHOCT, OIMEPEHOCT M YCMEPEHOCT,
npuIaro)eHoCT y3pacTy | JIp. — BH3yellHa HaCTaBHA CPEJCTBA HE CMejy OUTH 3aHe-
MapeHa Kao €CTETCKU CallpXKaju U €CTETCKH mpeaMeTd. To 3Ha4YM 1a OCHM yroTpebe
YMETHHYKUX Jiella CaBPEMEHE M YMETHOCTH TPOTEKIHMX €M0Xa, 0 €CTETCKUM CTa-
HAapauMa Tpeba KOHIMIIMPATH M HACTaBHA CpEACTBAa M Matepujayie (yrOeHUI,
paznHe cBecke, MOZIeH) U HoMOhHa TeXHIUYKA HACTaBHA CPEICTBA, IITO CE OJHOCH U
Ha opraHu3aiujy tade.

VYnoTtpeba BH3yeTHHX HACTABHHUX CPE/ICTaBa TEMEJbH C€ HAa YHIHCHHIMN JAa Cy
OHa Mame arncTpakTHa o peud. OBO MMa BUINTECTPYKH 3HAa4aj KaJia je ped 0 HacTa-
BHOM MpeaMeTy Maremaruka, moceOHo y miajuuM paspearma OCHOBHE IIKOJE, Y
(azama opmupara ojMOBa. ATICTPaKTHH ITI0JMOBH Y MaTeMaTHUIIH, BepOaIn30BaHH
WM OJIBOJEHHU OJI TI0jaBHOCTH MPEIMETa MU CUTYyallMja, MOTY U3a3BaT HU3 HETPH-
JHMKa y caBliafaBamy rpanusa. Ilyko m3narame CHpOBHX YHEGEHHIA, CTCPEOTHITHIX
MOjMOBa M CTaTUCTHYKUX ToJaTaka He 00e30ehyje yueHuKky pasymeBame. [IpazHo
YyCBajame peUH M roji BepOalin3aM CUMYJINPajy MOCTOjamke oJroBapajyhux mojMona
KOJI JIeTeTa, a y CTBapH MpPUKPHBajy mpa3HuHy. [lorogHOCT KOjy mpyka ymorpeba
YMETHHYKUX JIeJla jeCTe JIAKIIe YCBajambe U (POPMUPAIHE T0jMOBA BU3YCIHUM ITyTEM
IITO UMa BaXKHY yJIOTY Y eKOHOMUYHOCTH HACTaBe.

Hwus uctpaxkuBama je MOTBPAMIO CTATHCTUYKH Monatak na ce 70 go 90% uH-
(dhopmanja ycBaja BuzyenHoM neprenmujom (Hajrl 2008: 28-29). ¥V cknany ca cBo-
JUM BU3YEJIHUM KapaKTepOM HYOBEK je KOPHCTHO M CBE BHUINIE KOPHCTH BHU3YCITHA
CpelcTBa y HacTaBu U Bactutamwy (Pani¢, 1997: 243). [Tuonup BU3yenHOT METONA Y
yuewy, AMoc Komenujyc, cBojum nosnarum genom Orbis pictus' u3 1657. roqune
MCTAKao je J1a CBaKy CTBap M MHUcao Tpeba MPEeICTaBUTH Y OYUTIICTHOM OOJIHKY, jep
BepOaHM METO | HUje oBoJhaH. HacTaBa je oj Taja eBosynpalia y mpaBily Ipero-
pyKe Ia mpenaBad CBOje BEpOAIHO H3JIaTamke YUMHHM OYMTJICIHHM U Ja ra IOIMyH!

! Crer Yy CliluKaMa, NpUuKasuBamkEe MpeaMeETa U3 MpUupoaAc U YMETHOCTU y CIIMKamMa. ITo3nara

KibUra 3a Jeny, kojy je 1657. rogune wzgao demku nemaror Amoc Komenujyc (John Amos
Comenius, 1592-1670).
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MOKA3HMBamkbEeM, JIEMOHCTPUPABEM, HIYCTPOBAKEM, Ma OTYIA HAa3WBH IMPEIaBavyKo-
MpUKa3UBaYKa, JEMOHCTPATHBHA WM HIyCTpaTUBHA HacTaBa. OUUIIIEAHOCT IMOIpa-
3yMeBa KOMIUIEKC pELEeNTHBHUX e(eKkara yCKO MOBE3aHMX Ca EeMOILHUOHAIHO-
BOJbHHM, MMardHaTHBHO-MHCAOHMM aKTHBHOCTHMA YYEHHKA y MPOLECY CTHIAbA
YyJHHX Ca3Hamba M HMCKycTaBa. HapaBHO, pasymsbHBa je M HHje CIIOpHa TOTpeda
OUYMIIICITHOCTH y HACTABH M CBAaKako He Ou Tpedano HU oTHhU Y KpajHOCT, T3B.
MUKTOpEAIN3aM U MPEHECHUTH BU3YETHH METO]] a TIOTIICHUTH PEYd U BepOaHu Me-
Ton. CBaKO BU3YENHO CPEICTBO HHUje caMo IO ceOu J0oOpo ca acreKra CYIITHHE
CTBapu KOjy HIycTpyje. AKO CIIMKa HE yCIieBa Ja IMPHKaXe CYIITHHCKE OJJIMKE Ha
yOuJbHMB M CXBaTJbUB HAauMH, OHA je Hepa3ymsbuBa U mrTeTHA. He Tpeba npeBuaeTu
HH ONACHOCT OJ MIIyCTPaTUBHE OYMIIICJHOCTH. BusyenHu nogaiu 1o0po KOHKpETH-
3yjy dopmy, anu 6e3 BepOasHuX cuMOoia He 61 OMII0 MOTpeOHOT MEHTATHOT Harlo-
pa KOju MpOM3JIa3u U3 TOBOPHOT CAOMIITEHha U HATIOPa 1a CE OHO CXBATH.

Y TOM CMHCITy CBaKO YMETHUYKO JICIO WU HETOBU SIEMEHTH KOjU CE YIIOTpe-
0JpaBajy y HacTaBu MaTeMaTuke He CMejy Jia MPEICTaBIbajy MUCTPAKIIMjy WIN JIH-
rpecujy, Beh Mopajy na 3a/10B0JbaBajy 3aXTEBE jeIHOCTABHOT OMaKamba U MOMMarbha.
OnroBapajyha ymeTHHYKa Jenia Kao AHJAKTUYKA CpelcTBa Tpeba ja MpeTxoje WiH
Jia ce yKJby4yjy yIopeao ca CaolllITeHnM YiibeHrnama. [logpasymeBa ce j1a TauyHo
pelebe HeKOI MaTeMaTHYKOr 33aJaTKa HEe 3aBHCH OJ] €CTETCKOT IIIEIUIITa — Y TOM
CMHCIy HEyIHTaH je uckas 2 + 2 = 4. MehyrumMm, kana je y nuTamy ImMyT J0JIAXKEHa
JI0 pelleha, €CTETCKO MCKYCTBO CBAKAKO MMa YAEO y MPOIECY, HEroB IWJb HUje
riename, Beh omoryhaBame akTUBHOT y4ema. YIIPaBO OHO IITO JIETE Pajd Ha dacy
(KaKo y4H), y3WJIaHO je Yy pe3yirar yuema. CXOQHO TOMe, TPaHCMHUCHjH BepOaHO
MOCPEIOBAHOT 3Hama Tpeba MPUA0AATH aKTUBHE MaTepHjasie KOjU CIIOHTAaHO | ade-
KTHBHO IOJICTHYY HHTEPECOBabE Jielle. AJCKBATHOM U METO/ICKH HCIPABHOM YIOT-
pebOM YMETHHYKHUX JIeNa, y 3aBUCHOCTH OJ] IPUPOJIe 'pajiBa y HacTaBu MaremaTu-
K€, YUCHHK je MOTIYHO aHTa)XOBaH KaKO EMOTHBHO, TaKO U MHTeNeKTyanHo. Ha Taj
HAYUH JIAKIIEe CXBaTa canpaje, EMOIHOHATHO je BUILIE MOTHBHCAH M KOHIICHTpPHU-
CaH, a TaKO CTeUCHA 3Hama Cy TpajHuja U AyOJea. [IpaBminHa ymorpeba yMETHUYKHX
Jiefla Kao BU3YEIHHX CPE/CTaBa MO3UTMBHO yTHYE HAa KBAHTHTET, KBAIUTET, TPaj-
HOCT 3Hama M Pa3B0Oj CIOCOOHOCTH YYCHHUKA.

3aTo je HeOIXOIHO Jia C€ Y PaHOM Y3pacTy OMOT'YhH IITO HEMOCPESTHHUjA KOHTAKT
ca yMeTHHYKUM Jenuma. OpUrvHaIM 1 PEeHpoAyKIHje CIUKAPCKUX, rpadHuKuX, Ba-
JApCKUX W apXHUTEKTOHCKHX JIENa, TO30pUIITe M (UM, Tpaduyuku Ju3ajH, JTHKOBHO
OOJIMKOBAHU MPEIMETH, JIMKOBHE T0jaBe Y MPHUPOJIH, KYITypa CTAHOBAA U OJICBAbA —
cBe To Tpeba Beh y MPeAIKoICKOM 100y ITOCTABUTH Kao MOJIOry OyayhiM JTHKOBHO-
ecteTckuM JoxuBibajuma (Grguri¢, Jakubin, 1996: 1108). Kana ce xacHuje y HacTaBu
Maremarrke IpUMEY]y YMETHHYKA Jelia MPOBEpeHUx (WM YyTBPH)EHHX) eCTEeTCKHX
BPEIHOCTH, a KOja TMapupajy MpOo3audHUM W OaHATHUM eCTETCKHM/€CTETH30BaHUM
caapkajuMa u apTeakTuMa y jaBHOM MPOCTOPY, OHA TIOCTajy BHA JAPArOICHOT JTHY-
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HOT' XHMBOTHOT McKycTBa. OBaj jeMHCTBEHH MOTEHIMjaJl YMETHOCTH ymyhyje Ha He-
OITXOJTHY MHTETPAIjy YMETHOCTH U FCHHUX €IIEMEHATa y OKBHPY HACTaBe IpenMera
MaremaTrka (kao U ocTaaux oOpa3oBHUX mpenmera). C Ipyre cTpaHe, €CTETCKO HC-
KyCTBO y MaTeMaTHIX MOKE OUTH IyT Ka OTKJIamamy IMOMyJIapHHX CTaBOBA O OBOj
HayIM Kao 0J100jHOj ¥ CYBOIApPHO] 00IaCTH, Tj. JONPUHETH JEeMHUCTH()UKAIIUjH MaTe-
Maruke unHehy je TuMe noctymHujoM. [lo3uTrBaH ederar ecTeTCKOr UCKYCTBA jecTe
pa3BHjarbe CaMOINOY3/1amha M TOBEPCHA y BIIACTHUTE MATEMAaTHUYKE CIIOCOOHOCTH U
yBa)kaBarba MO3UTUBHOT OJTHOCA MpemMa MaTeMaTHIH. OTKPHBALE HITH MPEIIO3HABABE
MaTeMaTHKe W MaTeMaTHYKUX IMPUHIUIA Y YMETHOCTH W NpHupoau ymyhyje ma one
MOry OWTH MaTeMaTuiku uckazaHe. CBako Jere Tpeba Ja MCKycH pajocT OaBibermha
MaTeMaTHKOM M OTKpHj€ JICTIOTY MAaTeMAaTHKE Y CMHCIY IIUpEr 3HA4YeHha €CTETCKOT —
Kao IITO je JIpax TpeHyTKa OTKpuha, elleraHTHa jeJHOCTAaBHOCT JI0Ka3a WM TEOopHje,
MEJAHTHOCT U e()UKACHOCT ITOCTYIIKA U CII.

3aK/byyak

MoxeMo 3aKJbyIHTH Ja je TeKEba 33 YCIOCTaBJbAEM jaCHU(jH)X €CTETCKUX
OpHjeHTHpa MyTEM HACTaBe MaTEMATHKE Yje€IHO U €TUYKO MUTAkE — Y CMHUCITY (Qop-
Mupama naanBuaye. Kpos npouec yuema, YUCHHK CTylla y HHTEPAKIHjy ca KyITyp-
HUM TBOPECBHHAaMa, a JISTUTUMHUTET KOHTEKCTa Y KOjeM Ce I0jaBJbyjy YTBphyje kKoxa
YYEeHUKa CHUCTeM (eCTETCKHMX) BPEIHOCTH U cTaHnapaa. [laxspuBo omabpaHu caap-
Kaju U3 chepe YMETHOCTH MOTY OJpakaBaTH IHUPOK OICEr KyATYpHHX oOpa3ama
Kao 1 Mehyspynckux oguoca. Ha Taj HauWH CTHYE ce TOTIIYHUJU YTHCAK O KOMILICK-
CHOj JPYIITBEHOj CTPYKTYPU MU MOPAIHUM U KYJITYPHHM BPEIHOCTHUMA, PYyIIE Ce
CTEPEOTHITH, MOJIKE CBECT O KPUTUIHOCTH, PEUjy — MOCTIDKE C€ eMaHIMIIaTOPCKU
edekar. Tako ce yBula KOMIICTHHjU CMUCA0 CBETA W HAC Y CBETY; 0co0a je croco-
OHa J1a ce oyrnpe yTUIajuMa U THME TIOCTHKE MIPaBy clI0001y U HHTETPUTET JINIHO-
CTH. 3Hame Ha Taj HAYMH YKJbY4yje CBECHOCT O ceOM M CBETY, M ceOH y CBeTy, H
JIOBOIU 10 yHohe QyHKIMOHUCama THIHOCTH. Jpyrum pednma, ocenrhena ocoda
MPUCYCTBYj€ BIACTUTOM CTBAapamby OIIaXKCHOT CBETA.
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COMPLEMENTARITY OF AESTHETICS AND MATHEMATICS TEACHING

Abstract. The pervasive visual culture today, hyper production and circulation of multimedia
content (animation, graphics, images etc.) and thereby determined public and private (working and
living) ambiences, imply a certain aesthetic experience of reality perception. High volume of
surrounding images requires a certain critical attitude towards their aesthetic properties. In this
sense, the goal of this paper is to present importance of aesthetic values of visual teaching aids in
mathematics, in the era of omnipresent multimedia images. The application of aesthetic standards
in mathematics certainly plays a significant role in achieving the objectives in teaching mathemat-
ics. Visual manifestations of abstract concepts can enable their easier understanding. Abstract
thinking is manifested through concrete visual phenomena which inevitably carry a certain aes-
thetic properties and values. Mentioned refers to the ethical nature of the selection and use of
visual teaching materials. Seen as aesthetic objects they certainly have an aesthetic effect, and such
as it is highly advisable to be based upon carefully selected aesthetic norms.

Key words: Mathematics, aesthetics, motivation, teaching and education.
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MATM 2 O -l 4 360pHuK pasoBa ca Tpeher mehyHapoAHOr HayyHOr cKyna
MeTogunyku ocHoBu Hactage maremaruke Ill, 341-350

AHnnpujaHa JakoBibeBUh

OUI ,,JIparumia Muxaumnopuh*
Kparyjesarg
Onusepa llexuh-JoBanosuh

dakynTeT negaromkux Hayka YHuBep3uretra y Kparyjesiry
Jaroguna

CBET OKO HAC / NMPUPOJA N APYWITBO N MATEMATUKA
Y CUCTEMY MEBYMNPEAMETHE MNMOBE3AHOCTMU -
CTABOBU YUYUTEJBA

Aiiciupaxii. Tparajyhu 3a HOBUM MeToJaMa M CpPEJCTBUMA Y LJbY YHanpehuBama Tpajau-
LHOHAJIHE HACTAaBE U OCaBPEMEHHBakba HACTABHOT IIPOLeca, TEOPETUYAPH U MPAKTHYAPHU TTOCEOHO
MecTo najy MelynpeameTHoj moBe3aHOCTH HacTaBHUX caapikaja. CarneqaBaibe caapikaja ca pas-
JIMYUTHUX aclieKaTa Yy OKBHPY MOjeAMHOT HACTABHOT MPEIMETa UCTPAKHBAYHM HCTHYY Kao MMOCTYHAK
KOjU JONPHHOCH CTUIAkhy TPAjHUjUX M MPAKTUYHO NPHUMEHJBbHBUjHX 3Hama. CrenupuyHOCTH
npeamera Ceer oko Hac / IIpupoja u ApyIITBO OIJIEAa]y CE y HEerOBOj HHTEPAUCHMILIMHAPHOCTH
KOja Impy»ka BEIUKK Opoj MOryhHOCTH 3a HHOBHpame HaCTaBHOT Ipolieca U MehynpeamMeTHy nose-
3aHOCT. Y paxy hemo pasmoTputu Heke MoryhHOCTH HOBe3uBama cajipkaja Csera oko Hac / [pu-
pone ¥ ApyuTBa 1 MaremaTuke, ¥ IPUKa3aTh pe3yiTare A0OHjeHe aHKeTHpameM yauTesba. b
HCTpaXXuBama, KojuM je obdyxsaheno 90 ucnuraHuka, OMO je cariieqaBambe HUXOBHUX CTaBOBA O
MoryhiHocTiMa 1 epukacHoCcTH MehymnpeameTHe nmoBe3aHocTH Hactase Ceera oko Hac / IIpupone
U JIpyuTBa U MatemaTuke. Y HCTpaXUBakby Cy KopHIieHe JECKPUIITHBHA U aHAJINTHUYKA METO/a,
a NPUKYIUbEHHU Nojany o0pal)eHu Cy KBAaHTUTATHBHO M KBAJIUTATUBHO.

Kmyune peuu: nacraBa Csera oxo Hac / IIpupone u npymrsa, HactaBa MaTtemaruke, Mehym-
peaMeTHa MOBE3aHOCT, pa3pe/iHa HACTaBa, CTABOBH y4UHUTeEba

YBopa,

Pesynrati OpojHHX UCTpaKHMBama MOTBPhYjy YHMHBCHHUILY J1a Cy YICHHUIIM OCHO-
BHUX IIIKOJIa BPEMEHCKH U MHTEIIEKTYaITHO onTepehieHu mIKoJIcKuM obaBe3aMa BUIIE
Hero mTo mwHxoBe ncuxodpmsuyke moryhnoctu nomymrajy (Ilemukxan 1990; Mu-
nojkouh 1991; borocasmeuh 2001; 3ykosuh, JoBanosuh 2005). V mpuior Tome
U/ie YMIH-EHALA /1a Cy Ha OCHOBY pe3yiiTaTa HCIUTHBAama BpeMeHCKe onTepehenocti
(kojy cy Bpumnu buonnuh, Po3mapuh, ®yprnan, Weuh, Ilemukan, Jlasuh, Kpyss,
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Bpkuh u np.) u ynopehuBameMm Tux pesynrara ca Jlepnosum HopMama ontepeheHo-
CTH y4YEeHUKa JOOHjCHU MOJANH J1a Cy HAIlM YYCHUIM BUIIe onTepeheHn o1 HOpMU
Koje je Jlepn npeasuieo 3a HactaBy u qomahu pax, u To 3a 50-60% o THX IpeaBH-
henux Hopmu (Llekuh-JoBanosuh, 2012). Pesynratu Hucy oxpabpyjyhu Hu Kana je
WHTeNeKTya Ha ontepeheHoct y nutamwy. Poauh, Jankosuh, [lemmkan u ap. Harna-
[IaBajy Ja Cy y4eHHIHU onTepeheHH M mpeTepaHuM 3axTeBHMa y MOINIEAy oOuma
rpaauBa Koje Tpeba ycBojutu y kpahem mepuony u y Morieny CIOKEHOCTH, TEXKHHE
U KBaJUTETa TPaiuBa, Koje He oArorapa ncuxodpusnukoM o0y ydenuka (borocas-
Jeesuh, 2001: 19).

Oxaroeop Ha nUTame pacTepehema yaeHnka Morao 6u ce Hahu y pasmaTpamu-
Ma MoryhHocTH MelynpeaMeTHOT TIOBe3MBamka CajipiKaja BHUIIE HACTABHUX IpEIMe-
ta. Mako je pa3peaHa HacTaBa IMoJieJbeHa HA I0jeIMHE HACTaBHE MpEIMETe, OHa je
UIaK KapaKTePUCTHYHA IO CBOjOj IIETIOBUTOCTU U CBOjOj CYIITHUHHM Jia HAcTaBy Behu-
HE MpeaMeTa peanusyje jemHa ocoda — yunrtesb. TakBa opraHu3aiija HacTaBe 3ampa-
BO OJIakmiaBa u omoryhapa ma ce uemnhe IIIAHUPAjy U pealu3yjy Kopenanuje mehy
IpeAMETHMA, a TUIAHUPAHO TPAINBO JIOTWYKH MOBEKE y jeTUHCTBCH CHCTEM. 3HAMmba
CTeUeHa Ha TaKaB HA4YMH OWyIa OM KBAIMTETHHjA U TPAjHHU]A, & y IPHIIOT OBOME HJIE U
JEIMHCTBEH CTaB TEOpETHYapa M MpakThyapa Koju ce 6aBe HACTaBOM, a KOju Kaxy Ja
yaeme Tpeba Jja MOJICTaKHE YKYIaH, IeIOBUT Pa3BOj YUYCHUYKUX CIIOCOOHOCTH. Y
[lemaromkom pedHUKyY ped xKoperayuja ce oapehyje Kao ,,0IHOC y KOMe OMIIO KaKkBa
¥ OMJIO KOJIMKA MPOMEHa jeIHE TI0jaBe MMa 3a MOCIICAUILY oJroBapajyhy, napanenny
IPOMEHY JApYre MojaBe MU MPOMEHJbUBE", OJHOCHO Kao ,,()yHKIIMOHAIHO MOBE3HU-
Bame CBUX €JIeMEHATa HACTAaBHOT Tpolieca y yckinaheHy jeauHcTBeHy nenuny* (I1e-
gaiowkuy peunux 1976: 476-477). [akie, meHa CyIITHHA jeCTe MOBE3UBAKHE CPOJI-
HUX HACTaBHUX IIPEAMETa WIN IHIXOBUX JEJIOBA ,IPH YEMY CBAKH IPEeIMET 3aapiKa-
Ba CBOj CHCTEM, OJIHOCHO Kao NpeJMeT He Tyom cBojy camocTanmHocT (Hcto: 477),
JIOK Ce¢ yUCHUIMMA Ha Taj HaYMH 00e30ehyje cMUCIIeHO, KBaJUTETHO U HCKYCTBEHO
yueme, Koje omoryhaBa CHCTEMAaTH3alMjy YICHUYKHUX 3HAa, BEIITHHA M HAaBHKA.
Ha xopenanujy, kao Moryhnoct pactepehema yduenuka, ynyhyje nac u Cryorcoenu
I1acHuUK y KOME je UCTaKHYTO Ja Ce MPHWINKOM IUIaHUpama M peajn3alije HacTaBe
O]l yUHTeJha OUYCKYje OCTBAPUBAE UHINCIpUCAHOI tematiickol dpuciiyiia. To mpak-
THUYHO 3HAYH JIa YIUTEJb HMa MOTYNHOCT 3, CAMOCTaTHIM H300pOM KOXEPEHTHUX U
KOMIATHOMITHUX cajipkaja HaCTaBHUX TeMa, KOMOWHYje TpaliBO YHYTap pa3jinyu-
TUX TpeJAMETa W JIa Ha OCHOBY TOTa MPUMEHYje MYITHAUCHUILIHHAPHU MPHCTYII
npu usrpahuBamy mojmoBa. Ilpu ToMe Tpeda MOIMTOBATH OAPEIHMIC MPUHIIATIA
KOpenanyje Ha CBUM HHBOMMA (IIPEIMETHOM, pa3pemHoM u MmehynpemamerHom),
yBakaBajyhu cBe HacTaBHE M BaHHACTaBHE OOJIMKE palla M aKTUBHOCTH y IIKOJHU H
u3BaH we (Crnyocoenu inacuux PC, 6p. 3/2006: 46).

Axo moheMo of Tora Aa je mmpa IpUMEHA MAaTEeMaTHUYKUX 3HAKA Y KHUBOTY U
HAyIM yTHUIIaja Ha 3ay3MMare MOCEOHOT MEeCTa OBOT MpEeaMeTa Y CUCTEMY 00pa3o-
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Bama (Muhanosuh, 2008: 353), kao u 1a je MaremaTHKa BeoMa KOMIDIEKCAH TPe/-
MET KOju OOTaTCTBOM Caapkaja, MIMPHHOM [UJHEBA M BEIUKOM JyOWHOM amcTpaxo-
Bama Ha crienuUYaH HA4MH Pa3BHja CIIOCOOHOCTH YUEHUKA, Tpedano Ou pazMoTpH-
TH MoryhHOCTH Kopenanuje MareMaTHke ca JpyrdM HACTAaBHUM IpeIMETHMA YHjH
Cy caapkaju 3a To morogHu. Kako je nmpeaMeT Haler ucTpakuBama MehynpenmeTna
noBe3aHoCT HacTaBe Martematuke u CBera oko Hac / [Ipuposae u npymrea, aHaau-
30M Ca/IpKaja OBUX HACTABHUX IPEAMETA J0JIA3UMO JI0 3aKJbYUKa JIa IOCTOje OpojHE
MoryhHocTH 32 BUXOBY MehynpeameTHo nmoBe3uBame. Hapemrhemo Heke nmpumMepe u
MoryhHOCTH Kopenaiyje.

VY npBoM paszpeny cajprkaje HaCTaBHE jenuHune Penayuje mehy upegmeitiuma:
J1e60, gecHo; uclipeq, usa;, uciiog, usmnag, iope, goie uiig. MOKEMO IOBE3aTH ca ca-
Jp>KajuMa HacTaBHe jeaunule Kpeiliare — tipomeHa tonoxicaja y upociiiopy u epe-
meny (naiipeg, Hasag, iope, gone, 1e6o, gecno). Penanunje mehy npenmernma (zeso,
gecHo; uctpeq, uza) MOXEMO OOpaJNTH, YBEKOATH WU MOHOBUTH H y KOpEJIAIHjU
ca HaCTaBHOM jeauHHULOM Opujenitiayuja y Upociiopy y 0gHOCY HA Kapaximepuciiu-
uHe objexilie y nellocpegHom okpydcerby. OCUM OBHUX HACTABHUX jE€IMHHIA, CaapKa-
je Maremartuke u CBeTa OKO HAC MOKEMO ITOBE3aTH M Y OKBHPY HACTABHUX jEIUHH-
na Ouiuc ckyila Hagoherbem Ynanoga uau ceojciiaga u I pyiayuje vygu y oKpyicersy
U Moje mecitio y rmuma: iopoguya, pohayu, cycegu, spuirbayu, cyipahuu (mpumep —
VUCHHIIA W3 CKyIa BPIIHAKa MOTY Ja M3JBOjE MOJICKYI Je4YaKka WU JICBOjUIHIIA).
Kagna cy ckynoBu y muTamy, MOKEMO MX OOHOBUTH ¥ IPWIIMKOM pealu3almje cie-
nehux HacTaBHUX jenmUHUIA — Pasauke u cauuHocuiu mely 6unbkama Ha 0CHO8Y Clo-
maurel uzinega;, Paznuxe u ciuunocitiv mehy Jdcugoiliurbama Ha OCHO8Y Clobaulrbel
usinega (mpuMep — ya9eHUIM OW U3 CKyIma OMsbaka MOTJIH J1a U3/[BOj€ OHE YHjH KOPECH
KOPUCTHMO Yy HCXPaHH, a KaJia Cy y NUTamby KUBOTUILE, MOTY J1a M3/IBOje OHE KOje
uMmajy 2 wim 4 Hore); Mailiepujanu, muxosa ceojcitiea (Wepgo — MeKo, UposUgHO —
HeuposUgHO, Xpanaso — naitiko) u HoHaware y 6ogu (Unuea — woHe, pacii6op ,bUeo
— Hepaciieop/bUG0) — YICHHUIM OM U3 CKyIa MpeaMeTa WU3BOJUIIN MPeAMETe KOju
MMajy HaBeJCHA CBOjCTBA (TBPIO — MEKO, IPOBHIHO — HEIPOBUIHO, XPanaBo — IJia-
TKO).

VY nmpyrom paspermy MOXeMO IOBE3aTH caapikaje HacTaBHE jenunuiie /lpegme-
wu obuxa nodiie, 8amka, Keagpa u Koyke. Yilopehusare tipegmeitia o 0OIUKY,
wupuny, sucuru u gebdmpunu u lllitia cee yiliuve Ha Op3uny Kpettiarea tiena (001ux u
eenuyuna Wena, maiepujan og Koia je nauurbeHo, Uognoia, cpequua, jaiuna geno-
6arpa) (IpUMeEp — YOUUTH NpeaMeTe 00JIMKa JIONTe, Bajbka, KBaapa U KOLKE U YIIO-
pPEeAUTH UX MO OOJHUKY, IIMPUHU U BUCUHH, a HAKOH TOTa YTBPAMUTHU OJ KOT Cy Mare-
pHjaia u mTa yrude Ha Op3uHy KpeTama Tela).

OcuM HaBeIEHHUX HACTAaBHUX jEAMHUIA, Y APYTOM pa3pery Ha OBaj HAUWH MO-
JKeMO peanu3oBaTé U ciexehe HacTaBHe jenuHHLE —Mepe 3a épeme: yac, MUHYil,
gaH, cegmuya — Hegesva, mecey (Maremaruka) u Jlau, ogpehusare goba gana tipema
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ionoocajy Cynya, wwpajarve gana (Cer oko Hac). Y Tpehem paspemy, HactaBHE
jenunuue [Tucare bpojesa pumckum yugpama v I oguna u 6ex OToHE Cy 3a KOpe-
nanyujy ca HactaBoM [Ipupone u ApymTBa M HACTaBHOM jEJMHUIIOM Bpemencke 0g-
pegruye (gaitiym, ioguna, geyenuja, eex — oaudica u gamsa ipousnocii). Kako ce 'y
YETBPTOM paspelly Ha yacoBuMma Matemaruke oOpaljyje HactaBHa jenunHuna bpojes-
Ha Honyipasa, jaBjba ce MOTYRHOCT 3a KOpeJalujy ca HaCTaBHUM jequHunaMa Ha
BPEMEHCKO] JIeHitiU XPOHONOWIKY ogpeguitiu pa3goj (KOHMuHyuineil u guCKOHIUUHY-
uitieini) gpacase CpoOuje u yiosnaitiu ce ca renum eiagapuma, ioves og iose Hema-
muha la cee go ganac (IpUMEP — YYCHUIIM HA OCHOBY TOJlaTaka Ha OpOjEeBHO] IO-
TIympaBu Tpeba Jia oJpesie KOIMKo roauHa je Bnagao Credan Hemamuh).

Jaxie, npuiuka 1a ce opranusyje kopenamnuja mamehy Maremaruke u [Ipupo-
Jie ¥ JIpyIITBa 1moceOHO ce ykazyje y muahjuM paspeariMa OCHOBHE IIIKOJIE, Kaja je
HajTexe MpUBYhU M OApIKATH MaXy YICHHKA TOKOM ILIeNor 4yaca. Mehympenmer-
HOM IOBe3aHoIhy OBHX IpeaMeTa KOJ yYCHUKa ce, TOpel MO3UTHBHOT OJHOCA
npema MaremaTuiy, Ha jelaH WHTEPECAHTAaH HAYMH pa3BHja U MO3UTHUBAH OJHOC
npema npupoan. MctoBpeMeHo ce Oynu U MOACTHYE PaJo3HAJIOCT M JKeJba 3a IMoc-
MaTpameM I10jaBa, Ipoleca U MPOMEHa Y H0j, MMOJICTHIEC NHTEPECOBAbE 3a M3yda-
Bambe IPEIMETa PA3NIUIUTHX KapaKTEPUCTHKA W3 FBUXOBOT MPUPOTHOT OKPYKEHmha.
Yuurtesb MOXKe TTOBE3ATH Callpikaje MOMEHYTHX MpeaMeTa Ha Taj HauuH mTo he Ou-
paTu akKTHBHOCTH Koje he 3amHTepecoBaTH yueHHKe, Koje he uM OUTH 3aHHMIBHBE,
aJIM Ha OCHOBY KOjuX he HCTOBPEMEHO U HEIITO HAYYUTH WIN Ca3HATH.

MeToaonorunja NCTpaxmeamwa

[Tonazehu ox Tora ma cy yuuTesby jenaH O OCHOBHHUX YMHHJIANA AUJAKTHIKOT
YETBOPOYIJIa, HHTEPECOBATIO HAC j& I/bUXOBO MUIIJBEHE 0 MOTYNHOCTH M e(UKACHO-
¢t Kopenanuje MaremaTtuke U Cera oko Hac / [Ipupone u npymrsa. Jlakie, b
UCTPaKUBamka je OMO MCIMTHBAKE CTABOBA YUUTEJha KOJU PaJe Y OCHOBHUM IIKO-
nJama 0 MOTyhHOCTH Kopenanyje IpeTXoJHO IIOMEHYTHX TpeaMeTa U e(h)UKaCHOCTU
TaKBOT Ha4MHA pana. M3 oBako MOCTaBJHEHOT LUJbA, MPOU3AILIH CY 3aJalll UCTPa-
)uBama. [IpBu 3amaTak je OO UCIUTATH CTABOBE YYHTEJha O MOT'YhHOCTHMA KOpe-
nammje Ceta oko Hac / [Ipupone u apymTBa ca MaTteMaTukoMm, 1 MOTyhHOCTH TIpO-
HaJlaKerha MMOTOJHHUX cajpikKaja 3a IOMEHYTH HauuH pajga. Y okBupy ciencher 3ama-
TKa UCITUTHBAIIA CMO CTaBOBE y4HTeJba O €PUKACHOCTH HACTAaBE KOja ce peamsyje y
okBupy mMehynpenmerne nosezaHoctd Maremaruke u COH / [Tu/l. [Tocnenmwu 3ana-
TaK OJHOCHO C€ Ha HCIIHTHBAKE YYCCTAJOCTH pealn3alije 4acoBa Ha KOjUMa je
3acTyIUbeHa Kopenanuja Maremarnke u Cera oko Hac / [Ipupone u apymrsa. OBa-
KO TIOCTaBJbCHH 33JIalld YCIOBWIIM Cy Hamie cienehe npermocraBke. [Ipernocrasiba-
MO JIa yYUTEJbH MMajy MTO3UTHBAH CTaB 0 MOTyhHOCTHMA Kopenanyje MaremaTrke u
COH / Iu/l, n na y okBUpY cajip>kaja MOMEHYTHX TpeMeTa MOTY Jia M3/IBOje Cajp-

344



CBeT 0KO Hac/TIpupoAa U APYLITBO U MaTeMaTHKa y cUcTeMy Mel)ynpeMeTHe TOBE3aHOCTH ...

JKaje KOjU Cy TIOTO/IHU 3a Kopenanwujy. [pyra Xumnores3a OJHOCHIIA CE Ha TO Ja IPeT-
MOCTABJbaMO Ja YYUTEJFH UMAjy TIO3UTHBAH CTaB 0 e(h)UKACHOCTH KOpeJaluje HacTa-
BHUX npenMera. Hamma mocneama npeTrnoctaBka Owia je Ja yYuTesbH, HaKo UMajy
JOBOJBHO TIPEI3HAKka M UCKYCTBA, UIAK HEZOBOJFHO IMPUMEHYjy KOpeTalujy caap-
kaja Matemaruke U CBera oko Hac /[Ipupoje u apymTBa Ha YacoBHMa. Y30pak
UCTPaKUBAKA YMHWIM Cy YYHTEJbH OCHOBHHMX mikona y [lapahwuny m Jaromguau.
[purkoM peanu3ainyje IJba U 33aTaka HCTPKUBambha KOpHUITNeHa je JeCKPHIITH-
BHA HAYYHO-HCTPa)XMBaYKa METOJNa, KOja je MPHUMEHmEHA IPWIMKOM TyMadema U
aHAJIM3Upamka CTPYYHE JIUTepaType, MPUKYIbamka, 00paae U HHTEpIpeTanrje 100u-
JEeHHX pe3ynTaTta UCTpaxkuBama. O HayJIHO-HCTPAKMBAUYKHX TCXHHKA TOKOM FHC-
TpaXXWBamka MPUMECHIIN CMO aHKeTHpame. [loMeHyTy HCTpaXHBaUKy TEXHUKY ITPH-
MEHWIN cMO KopulthemheM HHCTPYMEHTA KOjH CMO CAaYMHWIIH 32 MOTpede HCTPaKH-
Barba. YIHTHHUK 32 YIUTEJb CaApKao je 12 murama — 4 nurama OMIITEr KapakTepa o
3aBpIICHO] IKOJIH, TOANHAMA PAIHOT CTaXa, IOy, MECTY Y KOME CY 3aIlOCIICHH, U 8
MUTamka KOjIMa CMO HACTOjalH Ja YTBPIAMMO CTaBOBE, MHIJbEHA U MCKYCTBA Y4UH-
TeJha 0 MoryhHOCTHMA M e(PUKACHOCTH NTPUMEHE Kopealje caapikaja MaremaTrke
u Csera oko Hac / [Ipupoze u gpymrTsa.

[Tomanu MpHUKYIJBEHH TOKOM HCTpakKMBama oOpalieHu cy xopumihemeM cod-
TBEPCKOT TaKeTa 3a CTAaTHCTUYKY oOpamy mojaraka SPSS Statistic, Bepauja 17.00.
[purkom oOpaje mogaraka IPUKYIJCHUX aHKETUPAHEM YIUTEIha KOPUCTHIIH CMO
IpOIICHTE U AUCTpUOyNHUje PppexBeHnyja. Pagu nakmer TymMademha U HHTEPIIPETaIn-
je nobujeHnx pe3ynTara, MoJaTKe CMO MPHUKA3ain rpaguIKy U TabeIapHo.

UcrpaxuBamem je oOyxaheno 90 yuurtesba OCHOBHHMX INKojia. JlerasbHuja
CTPYKTYpa y30pKa npukaszana je y Tabemnu 1:

Ta6ena 1. CTpykTypa HCIIUTaHHUKA Ca aCTeKTa 110JIa, 3aBPIICHE IKOJIe
U CPEIIUHE Y KOjOj Cy YYUTEIBH 3aIl0CICHU

Mon PagHu cTax CTpy4yHa cnpema
XKEHCKMN MYLLKMN 0-20 20> BMLIA BMCOKA MarumcrpaTtypa
f % f % f % F % f % f % f %
64 |71 (26|29 |17 |189 |73 |81,9| 20| 22,22 |68 | 755 2 2,3

Kao mro tabena wiycrpyje, on ykymHo 90 yuutespa 64 (71,11%) uunune cy
yuutespulle, a 28,9% (yxynHo 26) yuuressu. lITo ce pagHor craxa tuue 18,9% unu
17 yunTespa, y OCHOBHO] IIKOJIH paje Mame ox 20 roxuna, 1ok 81,9% wm mux 73
pamu oBaj mocao Buie ox 20 roauHa. [logaTak o CTpydHOj CIIpeMH IT0Ka3ao HaM je
na je Hajehu Opoj yuuTespa KOju cy 3aBpIIWIHN GakynareT (68 UCIIUTAHHUKA), HELITO
MamH Opoj OCTao je ca 3aBpIICHOM BHIIOM IKOJIoM (22,22% Tj. mux 20), U TO Cy
YYUTEJBM KOJU MMajy pajiHu cTax mpeko 30 ToauHa, 0K caMo J[Ba YYUTEIha UMajy
3aBpIIEHEe MaruCTapcKe CTyAuje.
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CraBoBe U MHUIUBbCHA YIUTEIha HCIUTAIN CMO U YTBPIWIN KOpUIIHEHEeM aHo-
HUMHOT aHKETHOT' YIIHUTHHKA YUjU C€ MPBHU JCO OJHOCHO HA CarjieaBamke NCKyCTaBa
y4uTesha y Be3W ca MehynmpeaMeTHOM MoBe3aHomhy HacTaBHUX canpikaja. Hanwme,
KOpeJanuja y HacTaBH jecTe jeJlaH oJ UMIIEpaTHBa CaBpeMEHE IIKOJIe, Al j€ OCHOB-
HU MIPEAYCIIOB 32 IeHY pean3anyjy aJeKBaTHA CTPYyIHA OCHOCOOJHEHOCT MpeaaBa-
ga. C TUM y BE3H, HAJIIpe CMO UCIUTAIN MMa ]I, Y OCHOBHHM IIKOJIAMa YYUTEIha
KOjH TIOCEIyjy JOBOJFHO HMCKYCTBA W 3HAama 3a pealH3alfjy 4acoBa Kopelaluje
Maremaruke u Csera oko Hac / [Ipupone u npymrTa. Y CKiaay ca THM Ha MUTAKkE
Hlima, iio sawem muuibery, ipegciliasnsa Koperayuja HacilasHux ipegmeitia? CBU
ucnuranui (90, 100%) oaroBopuiid cy Ja je TO MCTOBpEMEHa o0paja caapikaja
BUIIIE HACTAaBHHX IpEAMETa TOKOM jemHor daca. OBHM je MOKa3aHO Ja yYUTEJHH
uMajy oapeheHa Teopujcka mpel3Hama O MOjMy KOopelnalyje, MTo MpeIcTaBba OC-
HOBHH TPEAYCIIOB Jja OW ce IOMEHYTH HA4WH Pajia HHTETPUCA0 Yy HACTABHY MPAKCY.
Ha oBo ce HanoBe3yjy W OAroBOpHM Ha NUTawme Ja au y c80M pagy upumeryjeiie
Kopenayujy nactiasuux cagpacaja?l rue je 84,4% wucnuranuka (76 yaurtespa) OAro-
BOPHWJIO J1a peanmnsyje dacoe kKopenamyje. OBO Hae y IPUIOT YHEEHUNN Ja yIHUTe-
JbM OCHM TOTPEOHHUX TEOPHjCKUX 3HAmha MMajy M MpaKTHYHA MCKYCTBA y BE3U ca
KOPEJNaIjoM HACTaBHHUX MPEIMETa YOIIIITE.

Ha namre nurame ma nm je Kopeiamdja eKOHOMHYHA y IOTJIEAY yTPOIIEHOT
BpeMeHa 3a 00pajy CIMYHUX CajpiKaja y OKBHPY BHILIE HACTABHUX MpPEIMETa, CBU
ucruranuiy, mux 90 (100%), ogroBopuin cy NO3UTHBHO, Tj. CIAXy c€ ca TUM Ja
Ha 4acOBHMMa KOpElalrje MOry Opxe U e(puKacHUje OOpaIuTH capikaje BUIIC Mpe-
JMETa ¥ TUME YIITEJCTH BpEeMe 32 HEKe CIIO)KCHHU]e U 3aXTEBHHjC HACTaBHE jeINHU-
rie. OBY ¥ IPETXOTHO aHAIM3UPAHH ITOIAIM TOBOPE Y MPHUIIOT YMIHEHHUIHN 1A CY YIH-
TEJbU CBECHHU MPETHOCTH KOje Tpyka Kopelalidja HACTaBHUX Calpikaja, TC CaMHUM
THUM HU BeHY e(DUKacHOCT HE JOBOJC y IHUTAIbE.

I'paduk 1 wrycTpyje oaroBope ydurtesba Ha IHTAE Ja M Ce KOPEIAIHjoM Ha-
CTaBHUX TPEIMETa TOCTIKE IUPE CariieaBame HACTABHUX CallpiKaja U Pa3BHjame
[[EJIOBUTE YYCHUKOBE TMYHOCTH.

I'padux 1. Juctpudymmja oxrosopa Ha nurame: /Jla I KOpeIanujoM HaCTaBHUX IIpeMeTa
MOCTIIKEMO IIUPE caryie/laBabe HACTaBHUX CapiKaja U Pa3BHjaMo LIEJIOBUTY JIMYHOCT y4EHHKa

13%

11%

76%

B /la " He M He3snam
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Ja xopenaujoM MOXKe Jia C€ YTHUE Ha Pa3BOj IEIOBUTE YUCHUKOBE JINYHOCTH,
U J1a ce TIOCTHKE BHIIIECTPAHO CariefiaBamke MpodiaeMa Koju ce mpoydaBa cMatpa 68
yautesba, 10 HCITUTaHWKa je OJITOBOPHIIO JIa Ce HE CIaKe ca TUM, JIOK je 6e3 oAroBo-
pa 6wio 12 ucniutanuka. OBOJIMKH OpOj TO3UTUBHUX OJIrOBOpPA MOXKE c€ 00jaCHUTH
THUME JIa KOpeJalrja HaCTaBHUX CaJipKaja JONPUHOCH 00JbeM pasyMeBamy MOjMOBA,
1ojaBa ¥ Mmpoleca KOju Ce M3y4aBajy U JIONPHHOCE Pa3BOjy CBUX aclieKaTa YUeHHKO-
Be munoctH (Illedep, 2002).

[Nonarak nma yuurtesb UMajy JOBOJFHO METONWYKUX TIPEI3HAMA JIa MPEHo3Hajy
caJipkaje Koju MOTY Jia Ce peajn3yjy KOpeJamyjoM BUIlle HACTABHUX MpeaMeTa IOT-
Bphyjy 0AroBopu Ha MHUTakHE KOJUM CMO TPAXKWIN Jia Off TIOHYeHUX HACTaBHUX jeIH-
HUIa oja0epy OHE Koje MOTY JIa ce peanu3yjy Kopenapjom Marematuke U CBeTa OKO
Hac / [Ipupoze u apymrsa. 94,4% yuutesba ogabpaio je oarosapajyhe caapikaje, 10K
je \mux 5 6wio 6e3 oaroBopa, a morpentHux u3bopa Huje 6wmno. Jlakie, y9uTesbu Cy
CTPYYHO OCHOCOOJHEHH, Tj. IMajy METOJMYKHIX 3HAKa M HCKYCTaBa aa omabepy oaro-
Bapajyhe canpixaje Koju Ha IOMEHYTH HA4UH MOTY J1a CE peaiu3yjy.

Wntepecantre oxrosope mo0mim cMo Ha muTame — [la i cTe peann3oBain
HacTaBy Maremartuke y Kopeiamuju ca HactaBoM CBera oko Hac / Ilpupone m
npymrea? (Tabena 2).

I'padux 2. Juctpubymmja onxrosopa Ha nurame: Jla I cTe peann3oBaiy HacTaBy MareMaTnke
y Kopenanuju ca HactraBoM Cera oko Hac/IIpupone u npymrsa

JecTe Hnje  He 3Ham
83 3 4
92,2% 3,3%  4,5%

YKynHoO: 90

On ykymHOT Opoja aHkeTupanux 92,2% WCIUTaHHUKA, HUX 83, OJrOBOPHIIO je
na jecre, noK je 3,3%, \ux 3, OArOBOPIIIO Ja HUje, a 0e3 oaroropa je omio 4 ucnu-
TaHWKa. TOM MPUWIMKOM UCIUTAHU YYUTEJHH HABEIH Cy KAO MPHMEP BEIUKH Opoj
HACTaBHUX jeJIMHUIA KOjU Y TIPAKCH MOTY JIa CE peann3yjy Kopenanujom Maremaru-
ke u COH / ITu/I.

Yunresbe KOjU MPHUINaajy IPyNu Koja je Ha MPETXOJHO MUTAmkE ONTOBOPHIIA
HEeraTHBaHO 3aMOJIMIIM CMO Jia Ha OCHOBY HacTaBHOT mporpama, Koju ce HajJa3uo y
npujiory YTNUTHHKA, HaBeJly Ha3MBE HACTABHUX jCIMHHIIA KOje O, MO HHUXOBOM
MUIIJBCEY, MOTJIE Jla Ce peanu3yjy y Kopenauuju Matematnke u CBeTa OKO Hac.
Onrosopu cy owmm: Kpeitiarwe — tipomena tionoscaja y Upociiopy u epemeny; Yiiu-
yaj obnuxa tipegmeitia Ha reloBo Kpeliare: Kiuzare u Kowpsarse; [lpaiium, me-
pum u benedxcum epeme u pactiojaree; Mepere spemena (iiojam caitia u kopuwherse
uacoenuka);, Bpemencke ogpegnuye: gamiym, loguna, geyeuuja, 6ex, IMMe je MmoKa-
3aHO J1a U 0€3 JJOBOJLHO MPAKTHYHOT UCKYCTBA, MIOCTOJU MOTPEOHO TEOPUjCKO Ipe/I-
3HabE 32 pean3allyjy YacoBa Kopenaiuje.
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[Mocnenma nBa nUTama y YIUTHAKY OJHOCHIIA CY CE HA TO Ja MCIIUTAHUIIN, HA
OCHOBY CBOT' MCKYCTBa y IIKOJIamMa, HaBeIy IPEIHOCTH M HEJOCTAaTKE KOopenaluje.
Jlobujene onroeope rpynucanud cMo y 5 kareropuja. Hajsehu Opoj yumrespa xao
MPETHOCT Kopemalyje UCTHYE YIITey Y BpeMeHy MPUINKOM o0pajie caapixaja pas-
JTUYUTHX TipeaMeTa. Hemro Mamu Opoj HCIUTAHWKA MIPETHOCT KOpealdje BUAA Y
MOryhHOCTH cariienaBama U3y4aBaHoT IIPOOJieMa ca BHIIE acleKara, Tj. Y CXBaTamy
Jla ce Ha Taj HAYWH jeJaH MpoOiieM pa3Marpa U3 HEKOJIMKO YIJIOBa, ca BHIIE CTPaHA
U Ha Taj HAYMH MOCTIDKE 00JbE pa3yMeBarme OHOra mTo ce yun. [IpeqHoct momeHy-
TOT Ha4YMHA pajga 71 MCIUTAHUK BUIM Y TOME IITO CE TAKO YUCHHUIMIMA IPyXKa MOTY-
hHOCT 12 pa3Bujy CBOjy LIEJIOBUTH JIMYHOCT, J]a MHTEPECAHTHH]jE, OpKe W YCIICITHH]e
Hayde npeaBuleHe caapxkaje; 56 yunTesba cMarpa Jia YacoBUMa KOpelalfje MOXKe
Ja ce yrudye Ha noBehame MoTHBaIMje ydeHHKa 33 paj U yueme; 69 HCIUTaHHKa
MUIIJBCHA j€ J]a Ha YaCOBHMA Ha KOjHUMa C€ MCTOBPEMEHO Pean3yjy CaapiKaju pas-
JUMYUTUX MPEMETa YUYCHHIU KOjU Mame BOJIE IMOjEeMHE MPEIMETe UMajy MPUIHKY
Jla Kpo3 JIpyraudju Ha4MH y4emha HEOCeTHO 00palyjy u cagpxkaje mpeamera 3a Koje
HEMajy apUHHATETA.

IlIto ce memocraTaka Tuue, Hajpehu Opoj yunTesba cMaTpa Ja je MpUIpeMame
yacoBa Koje he peanm3oBaTi KOpelalijoM HACTAaBHUX CaJipiKaja JBa MmpeaMera MHO-
r'0 3aXTEBHHjE y OJHOCY Ha MPHUIIPEMamke OCTaINX JacoBa. Harmaren je HegocTtaTak
KBAJIMUTETHUX IpHMepa U3 mpakce (MpuIpeMa, MPUPYYHHUKA, CEMHUHApa, CajToBa
UTI.) KOju OM UM OWIM y30p — MOJEN NPWIMKOM IUCama CIICHapHja 3a YacoBe
(4,5%), nox 10% yuuterba Kao HENOCTATaK 4acoBa KOpENAIMje UCTUYE BpEME U
HAIOp 3a IMHUCAmkE NMPHUIPEMe U Ha0aBJbamkhe HEONXOAHOT MaTepujana, HACTaBHUX U
noMohHHUX cpezcTaBa 3a paia. Jeman O6poj yuutesba (6,6%) MulUbewa je Ja Ha Taj
HAYUH YYSHHUIM MOTY Ja ce 30yHe M J1a ce MOCTHTHE KOHTpaedeKaT YKOIMKO Kope-
Tanyja HUje aJIeKBaTHO pPeaJr30BaHa.

Ha ocHoBy aHamu3e HOOHjeHHMX OIrOBOpPa MOXKEMO 3aKJBYYUTH JIa YUUTEIBH
UMajy MO3UTHBaH CTaB O KOpEJalWju HacTaBHUX mpeamera. CBecHH cy OpojHHX
MoryhHOCTH 3a peanu3ainyjy MOMEHYTOr HauWHA paja, Kao U e()UKACHOCTH TaKBE
HacTaBe y moryiey pacrepehema ydeHnKa, MOTUBHCAka YUCHUKA 34 pall U pa3Boja
BbUXOBE IIEJOBUTE JTUYHOCTH. Y UNTEIbH MMAjy TOBOJBHO MpPEI3HAkA U MCKYCTBA Ja
OM MOTJIM Jla OCMUCIIC M pealln3yjy 4acoBe Kopenalyje, a JOJaTHH CTPYYHU CEMH-
HapH y BE3W Ca TUM MOTJIM OM caMo Jia JIOTIPHHECY y4eCTallijoj MPUMEHH ITOMEHY-
TOr HaYMHA paja y HACTaBHO] mpakcu. [lurame Koje ce OJHOCH Ha MOTHBHUCAHOCT
yUuuTelha 32 CKCIIEPUMCHTUCAHE M MIPUMEHY HOBUX M JIPYraddjux HadyWHA paja Ha
gacoBuMa, Mehy KojuMma je W Kopeialyja HaCTaBHUX MpeAMETa, CBAKaKO je BaKHA
KapHuKa y ocaBpeMemaBamy IIKOJICTBA U MOAM3amy merose edukacHoctn. Kopena-
I[Mja HACTaBHUX TpEAMETa jecTe jelaH OJ] HauMHa Ja ce u3alle U3 MOHOTOHHjE W
mabIoHu3Ma, alld HUje YHHWBEP3aJIHH HACTaBHH TOCTYIAK KOJHM CE€ MOTY PEUIUTH
cBU OpojHU TpoOiieMu caBpeMeHe HacTaBe. Kopenaryja HacCTaBHUX MpeaMeTa CBOje
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NPETHOCTH M e(UKACHOCT MOXe JOCTHNH jeJMHO y NMPaBOBPEMEHOj, CTPYYHO] H
KpeaTHBHOj KOMOMHAIM]H ca OCTAJIMM HacTaBHUM IOCTYIIIMMa paja.

3ak/byyak

Ha ocHOBY KBaHTHUTATHBHE M KBAIUTATHBHE aHaH3e JOOMjEHHX pe3yliTaTa aH-
KeTHpamheM HACTaBHHMKA pa3pejiHe HAacTaBe MOXKe ce AohH 10 3aKjbyuKa Jla YUUTeIbH
UMajy MO3UTHBAH CTaB 0 MelympeamMerHoj noBe3aHocTn Maremaruke u CBeTa OKO
Hac / [Ipupone u qpymTBa U 11a je NpuMemyjy y paay. MnepaTus caBpeMEeHOT y4u-
TeJha jecTe Ja HAa KpeaTHBaH HAYUH IPE3CHTYje calupikaje, oMoryhu ydeHHnuMma
pas3uuKnTe MPUCTYIE TEMH U MOJCTUYE BUXOB LEJOBHUT pa3Boj. PesynaraTu 10 Kojux
CMO JIONITH Cy 0Xpadpyjyhu, jep he kpo3 kopenanujy HacTaBHUX MpeaMeTa YUSHUIH
Ha MHTEpECaHTaH Ha4MH JOhW 10 HOBHX Ca3Hama, a rmocrojeha mpomumpuT U mpo-
nyoutn. Hapenna uctpakuBama Tpeba yecMepuTu Ka yTBphuBamy mMehynpenMerHe
MIOBE3aHOCTH OBUX CaJpKaja ca OCTAIMM CaJIpKajiMa KOjU ce u3ydaBajy y muahum
pa3pearMa OCHOBHE IIIKOJIE.
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SCIENCES AND MATHEMATICS TEACHING IN THE SYSTEM OF
CROSS-CURRICULAR CONNECTION - TEACHERS’ ATTITUDES

Summary: When searching for new methods and tools for improving traditional teaching and
modernization of teaching process, theorists and practitioners devote special place to the cross-
curricular connections between teaching contents. Considering the content from different aspects
within a single subject, researchers point out as the process which contributes to the acquisition of
more permanent and practically applicable knowledge. The particularity of the subject World
around us / Nature and society is reflected in its interdisciplinary approach that provides a great
number of opportunities for innovating teaching process and for cross-curricular connections.

In this paper we will consider some possibilities of linking the contents of the World around
us/Nature and society and Mathematics, and display the results obtained by polling teachers. The
aim of the study, which involved 90 pollees, was to consider their attitudes on possibilities and
efficiency of cross-curricular connection between teaching World around us / Nature and society
and Mathematics. Descriptive and analytical methods were used in the study, and the obtained data
was processed quantitatively and qualitatively.

Key words: Teaching the World around us / Nature and society, teaching Mathematics,
cross-curricular connection, classroom teaching, teacher attitudes.
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