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PARENTS’ PERSPECTIVES ON THEIR CHILDREN’S
LANGUAGE DEVELOPMENT IN MULTILINGUAL
CONTEXTS

Abstract: The increasing mobility of people creates an increasing number of children
who start mastering two or more languages at a very early age. A number of educational insti-
tutions provide schooling for different populations of migrant children. International schools
are one type of such providers. In order to assist children coming from various language back-
grounds, international schools have one language of instruction that is, in most cases, different
from the language of the host country and from the home languages of many students in the
school. In that environment, a student begins to acquire a second language as soon as they en-
ter an international school, and sadly, their home language development tends to be neglected.
Students who follow an international curriculum learn at least two languages, but the lack of
sufficient knowledge of their home language impacts their second language competency and
literacy.

This paper deals with the importance of home language maintenance in international
education. It also presents findings from small scale qualitative research that was carried out
in one international school in Serbia with parents of five bilingual pre-school students who
acquire two or more languages simultaneously. The school has a large percentage of second
language learners and the majority of them are in kindergarten.

Key words: second language acquisition, home language maintenance, multilingual
contexts, international education

1. INTRODUCTION

International schools provide education for an affluent clientele. When par-
ents move out of their home country to pursue their careers, their children accom-
pany them and then find themselves in a situation where they have to learn the
language (usually English) of a new community as fast as possible. Children need
to do so to be integrated in the school community and to be able to function in

omilosevic@isb.rs 177



Milogevi¢ R. O., Parents’ perspectives on their children’s...; YJAMUIA 2016, XI11/2, ctp. 177-187

everyday situations. English for them becomes a necessity since it is the language
of instruction, and they need to master it in order to be educated.

Subtractive bilingualism (Lambert 1974) is a phenomenon that is very com-
mon in international schools with children educated in a language that is not their
home language. If children start international schooling at an early age and stay in
it, then in a majority of cases the language of instruction will become their most
dominant language. While attempting to become proficient in English, the home
language development of many students becomes neglected, and they gradually
lose oral and written literacy in that language. This is unfortunate because for
children who are not native English speakers, it is equally as important to master
the language of instruction which is new to them as it is to maintain their home
language. If that does not happen, students learn a new language at the expense of
losing their home language.

Governing bodies in many schools understand the importance of maintain-
ing home language. Therefore, different home language teachers are employed
and different ways of providing instruction are developed. The classes are usually
organized after school, two to three times a week. Unfortunately, that amount of
time is not sufficient to achieve age appropriate language competence. Therefore,
parents play the most crucial role in developing their children’s home language,
and a lot depends on their perception of the importance of its maintenance.

2. THEORETICAL BACKGROUND

Language and thought are related, and language plays a central role in
learning. When a child is learning to communicate in his/her home language, he/
she is using the language to construct meaning. When enough language has been
acquired, the language becomes a tool for cognitive development and has both
a cognitive and a social function. When children are schooled in their second
language, their knowledge and skills transfer across languages from the home
language they have learned in the home to the school language. It is no surprise
that children who have a solid foundation in their home language develop stronger
literacy ability in the second language.

The competence in the second language is linked to the competence in the
first language. Cummings (1984) formulated an “interdependence hypothesis”,
stating that second-language competence depends on the level of home language.
Skuthabb-Kangas and Toukomaa (1976) proposed the “threshold level hypothe-
sis”, which states that only when children have reached a threshold of competence
in their first language can they successfully learn a second language without los-
ing competence in both languages.

Research informs that children’s language and literacy skills in kindergar-
ten are strongly related to later academic success. Dickinson and Sprague (2001:
273) argue that “the receptive vocabulary scores of kindergarten students near the
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end of kindergarten were strongly related to the end of seventh grade vocabulary
and reading comprehension”. If oral literacy is not developing in one language,
then there will be a delay in developing literacy in a second language. Home
language plays an important role in developing concepts. Copple and Bredekamp
(2008) state that it is important for children to continue to learn academic concepts
in their native language as they gradually learn the second or new language. Pre-
school language development will impact their academic success later on. Evan-
gelou at al. (2009) point out that the role of the home language environment is
one of the most powerful predictors of children’s achievement. Cummins (1991:
94) argues that “oral language development in the pre-and early school years is
closely related across languages and also closely related to the development of
reading skills in school. In other words, at this stage a general developmental pro-
cess appears to underlie both conceptual and linguistic growth in both L1 and L2”.
Therefore families are not only involved in home language maintenance but at the
same time they assist the child’s overall academic development.

3. RESEARCH

This small-scale research took place in one pre-K to 12 international school
in Serbia. It represents the second part of the research which deals with the per-
spectives of those involved in bilingual education. The first part dealt with the
perspectives of teachers and students. After this part was completed, it became
clear that parents, who are very important stakeholders, were left out of the study.

In multilingual settings, developing and maintaining home language com-
petence depends on the attitudes of the learner’s family to the maintenance of
their first language and on the importance that parents give to it. This is especially
true for very young bilingual students. Parents play a crucial role in supporting
their children’s home language development. With this in mind this small-scale
research attempted to examine the impact of parental attitudes towards home lan-
guage on the support they provide for its development. Furthermore, two primary
school teachers were asked to comment on the second language development of
their students. Teachers’ views and comments provided the starting point for in-
terviews with parents.

3.1. The Aim of the Research and the Research Question
This qualitative research was carried out in order to uncover parents’ per-
spectives, implicit beliefs and assumptions about the importance of their home

language.
The research attempted to answer the following research question:
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— To what extent do parental views on language learning and the impor-
tance of maintaining a child’s first language impact his or her second language
development?

The research was explorative in its nature. Its results were meant to acquire
new insights that would be used to improve practice in that particular institution.
For that reason, the results of this research could not be generalized.

3.2. Data Collection

Some of the kindergarten classes were observed and the language develop-
ment of several EAL (English as an Additional Language) students was discussed
with their teachers. The informal discussions with the teachers helped to estab-
lish what problems those students face when following instruction and mastering
the content in a language that is not their home language. After the observations,
informal conversations were carried with two kindergarten teachers. They were
asked to comment on the way they teach English and on development of EAL
students.

Teachers were asked about the achievement of children who had exposure
to the language other than English at home. Discussions with teachers helped
identify those EAL learners who displayed high vocabulary levels and back-
ground knowledge while still in the process of developing their second language.
Spoken language is an integral part of literacy development. Achieving high level
of vocabulary is related to the quality interaction that children have with adults,
therefore the interviews with parents were to establish what parents do in their
home environments to help children develop linguistically and to promote literacy
in their home language.

In order to understand parents’ perspectives on their children’s language
development, several parents were invited to participate in this research that deals
with parents’ perspectives on home language maintenance and the importance of
English. Six parents responded positively to the invitation and agreed to be inter-
viewed (two were the parents of the same child). Three parents spoke Serbian as
their first language, one French, and two Swedish.

Semi-structured in-depth interviews were conducted with the parents.
Guidelines for parents’ interviews included questions concerning family back-
ground and language use at home for each child. Parents were asked to comment
on the amount of exposure each child had had to printed materials in the home.
They were also encouraged to talk about their attitudes and expectations con-
cerning their child’s linguistic proficiency. The questions were followed by an
open-ended discussion and that focused mainly on the parent’s opinion on the
importance of maintenance of home language and language learning in general.
The open-ended discussion provided the opportunity to probe more deeply and
explore parents’ opinions and concerns.
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The interviews were audio recorded and transcribed. Data were organ-
ized into categories centered around our research question until several themes
emerged.

3.3. Findings and Discussion
a) Second language development in school

The two interviewed teachers had been employed in that institution for a
number of years and both taught five year-old students. Both teachers believed
that children in the multilingual context tend to pick up language from other chil-
dren relatively quickly because they want to play and make friends. For those
children, language is important since it helps them communicate with the world
around them.

Teachers believe that students acquire a language without being aware that
there are more languages. “They love to talk in front of others, although some-
times they do not know what they are saying. It often only sounds like English.”
Another teacher points out: “It is exciting to see students who are not native speak-
ers develop their language skills. Sometimes they mix the languages, but that is
fine with me.” On the other hand, teachers realize that it takes time to learn the
language and that second language learners constantly have to catch up with the
native speakers. “Their progress is fast, but the language of their English-speaking
friends develops, too, and somehow children who learn English as their second
language often seem to be lagging behind.”

When asked what arrangements had been made during school time to help
second language learners maintain their home language, the answers indicated
that not much was done. The school does not organize mother-tongue classes for
preschool students, so parents play the key role in developing their child’s first
language.

One teacher noticed that parents are working with one student on home
language. She noticed the code-switching, and she did not discourage the student
from doing so. “If she were not encouraged to speak French at home, she would
not mix languages when talking to me. But I like that she uses French and Eng-
lish. It reassures me that parents work on her home language development”, the
teacher pointed out. There was also an interesting point about parents’ perceptions.

“Some parents get upset if I talk to their children in Serbian, our common language.
They insist that whatever I say has to be in English. There are times when children
just do not understand what’s going on.”

One of the teachers remarked that if she knew some words in a child’s lan-
guage, she would try to use them to see if students would be happier to respond
in their home language. “I have a student in my class who is a French speaker. At
home she speaks French and her parents do not want her to lose it. In school, we
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start with survival English and now that she can use some English, she uses less
and less French when talking to me.”

b) Parents’ perspectives on the importance of home language maintenance

The school developed a language policy that states that all languages are
valued. The school encourages students to develop literacy in their home languages.
In order to assist parents with that, the school organized home language after
school program. Unfortunately, the home language provisions is only for grade 1
students or older.

The conversation with the classroom teachers helped separate parents into
two groups. The first group consists of the parents who have plans for their chil-
dren to continue their education in a different, national system institution. The
other group consists of parents who have plans for their children to complete their
education in an international school (this particular institution). It is worth noting
that all the parents that accepted the invitation for the interview belonged to the
first group — they did not see their children’s entire education in an international
setting. From their answers it was clear that they considered the issue of home lan-
guage to be important and worth discussing. Those parents wanted their children
to have a quality education, and they saw the benefits of bilingualism. However,
they did not see their children in need of being educated entirely in English. The
parents from the second group enrolled their children in an international school
because they wanted their children to be educated only in English. When talking
about those parents, one teacher called them “the invisible parents” explaining
that they would not be seen often, adding that their main concern would be that
whatever was done in school to be in English. None of the parents from this group
responded to the invitation to be interviewed.

The interviewed parents saw home language as an important aspect of their
identity and would not see their language as inferior. “I do not think that my lan-
guage is inferior to English. I do not want my child to think that our language is in-
ferior.” Another parent commented: “We live in Serbia, we work in Serbia, she is
a part of Serbian culture”. Home language was evidently encouraged and played
a special part in child’s life. “Whenever there is something emotional to say, then
she does it in Serbian.” When asked why they devote time to home language,
one parent answered with the following question: “Why would anyone deny their
child of the most natural thing in the world — and that is home language?”

The interviewed parents had different reasons for enrolling the child in an
international school. They did not necessarily see their children’s future in Eng-
lish speaking context. All of them expected that the schooling of their children
would in the national system (in their home language). “I wanted my child to
acquire another language.” “It is important to me that my children learn English.
And I work in this school, and it is easy for me to bring my children to school
here.” “She needs to be good at both languages.” “Eventually we will move back;
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she has to have Swedish.” Those parents saw international schooling as a way for
their children to learn English well before they start compulsory schooling in their
home country. “My plan was for her to learn two languages in pre-school and then
to go to the regular school.”

Personal experience of parents proved to play an important role in their per-
ception of the importance of home language. Also, their expectations of schooling
were shaped by their experiences. One parent experienced difficulties, originally
due to the lack of second language, and later due to the lack of home language.
She shared her anxieties: “My parents decided to move to Canada when I was
eleven, and there I learned English. It was hard for me to translate what I knew
into English. And then we moved back to Serbia and then my problem was even
bigger. Every time I was to say something in school, I had to start with an apolo-
gy... apology for not knowing the right vocabulary... I do not want my child to
be in the same position.”

Most of the parents reported that their children used more home language
than English in speaking with them, but they are very aware that English was
becoming the strongest language for them. Some parents have only a limited com-
mand of English, and very fast their children speak English better than their par-
ents. One comment confirms it. “Sometimes she corrects me. She is turning 6 and
she is speaking better English than me, I guess, depending on what we are talking
about. She corrects me, when we sing a song, if I do not know lyrics, she teaches
me.” One parent commented, “It never occurred to me to use English at home. My
husband does not speak good English, so it would sound strange if he communi-
cated with children in English”. Speaking home language is crucial for transmis-
sion of cultural values and for communication with the extended family. Another
parent pointed out: “It is easier for me to communicate with them in French.”
However, the parent also saw French as a tool for his children to stay connected
with the extended family: “I want them to speak proper French and when they
travel to France, I want them to be able to communicate with their relatives”. This
parent expressed his attitude that French needs to be the main medium of com-
munication at home. “If we have a problem, I do not want to solve the problem
in English with my children.” On the other hand, the language of communication
between siblings was predominantly English, with only one child using more the
first language more than English to talk with older siblings. “When they play, my
children use English. Maybe English is the language of play for them.”

Parents also shared about their efforts to provide home language rich envi-
ronment for their children. They reported that their children listened to stories or
folktales often and that these were told in the home language more often than in
English. “I am more confident telling stories in French”. On the other hand, an-
other parent pointed out: “Stories are usually in Serbian, but sometimes, I read her
a story in English”. “We go to the bookshops together and I let my child pick the
books... and they are in Serbian.” The majority of children were reported to look
at books either alone or with an adult at least several times a week. “We brought
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books from Sweden. I will make sure my children read them.” A French-speaking
parent also emphasized the importance of providing books for his child: “It is
important to learn how to read and write. That is why we bought a book over the
summer. To make sure she knows how to read”.

Parents reported code-switching at home. Children frequently used Eng-
lish words when talking in their first language. “The words she leaned at school,
she uses in English... Sharpener, eraser ... I do not think she knows the words
in Serbian. Once she wanted to explain how you ice skate and that she watched
ice skating in an English cartoon. She did not translate.” Another parent had an
interesting observation: “If she cannot think of the word in Serbian, she would
use English word, but then, she would carry on talking in English. I do not stop
her”. “Recently I noticed that she uses English words, but uses Serbian endings
and makes them sound Serbian.”

4. LIMITATIONS

This data represents six personal opinions among more than fifty parents
who have children in one institution among several similar institutions in Serbia.
In addition, there are constrains of recruiting parents willing to take part in the
study. The facts that only parents who understand the importance of home lan-
guage responded, provides views of only one category of clients involved in the
examination of this issue. As such, the data cannot be generalized.

However, the parents’ perspectives on teaching and learning as given in
the institution are of particular importance for policy makers in international ed-
ucation and for parents whose children are schooled in a language different then
their own.

5. CONCLUSION

For students who are enrolled in international education at a very early age,
maintaining the home language is the key for developing a second language, and
it requires the conscious effort and support of parents and family. Children need
to be exposed to rich language at home since they need to develop literacy in
both the language of instruction and their home language. Rich exposure to home
language can only happen if the family does not perceive the home language as a
hindrance for second-language development. However, when the home language
is neglected in the home environment, children are at risk of losing it.

International schools should promote home language in their context and
draw parents’ attention to the importance of its maintenance. There should be
systematic communication with parents that would aim raising awareness of the
relation of home language proficiency and conceptual development. Parents need
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to be informed that use of the home language at home is reflected in the academic
achievement of students. It is important to start with parents of pre-school stu-
dents. Often parents see rapid progress in their child’s language proficiency, but
they need to be informed that learning a language does not only mean that the
child is able to use language complex vocabulary in everyday situations, but also
that they would need to develop literacy.

The findings indicate that the way parents view the status of their child’s
home language will determine the quantity and quality of language input they
provide for their children in that language. Since proficiency in the first language
is an advantage in learning a second language, children whose home language is
maintained seem to have better success in school. The next step would be imple-
menting strategies that would enable educational institutions and parents to work
together on promoting home language.

Parental involvement depends on their educational experiences and the per-
ception they have of their language in relation to school’s language of instruction.
With that in mind, schools should also promote and support home language de-
velopment by organizing home language programs. For students who do not have
enough exposure to their home language in the home, that would mean that they
would at least stay in touch with the language. If a home language program could
not be incorporated during school time, then an after-school program could be the
first step.

REFERENCES

Kople, Bredkamp (2008): C. Copple, S. Bredekamp, Developmentally appropriate
practice in early childhood programs: Serving children from birth through age 8,
Washington, DC: National Association for the Education of Young Children.

Kamins (1984): J. Cummins, Bilingualism and special education: Issues in
assessment and pedagogy, Clevedon: Multilingual Matters.

Kamins (1991): J. Cummins, The Development of Bilingual Proficiency from
Home to School: A Longitudinal Study of Portuguese-Speaking Children, The Journal of
Education, Vol. 173, No 2, 85-98.

Dikinson, Sprag (2001): D. K. Dickinson, K. E. Sprague, The nature and impact
of early childhood care environments on the language and early literacy development of
children from low-income families. In S. B. Neuman & D. K. Dickinson (Eds.), Handbook
of early literacy research, New York: The Guilford Press, 263-280.

Evagelu i dr. (2000): M. Evangelou, K. Sylva, M. Wild, G. Glenny and
M .Kyriacou, Early Years Learning and Development Literature Review, Nottingham:
DCSF Publications [DCSF RR 176].

Lambert (1974): W. E. Lambert, Culture and language as factors in learning and
education. Paper presented at the Fifth Western Washington Symposium on Learning,
Bellingham, WA.

185



Milogevi¢ R. O., Parents’ perspectives on their children’s...; YJAMUIA 2016, XI11/2, ctp. 177-187

Skatnab-Knagas, Tukoma (1976): T. Skutnabb-Kangas, P. Toukomaa, Teaching
migrant children’s home language and learning the language of the host country in the
context of the socio-cultural situation of the migrant family, Helsinki: Tampere.

APPENDIX

186

Guidelines for in-depth interviews with parents

MRS

10.

How many languages do you speak?

What is your child’s language of instruction?

What language do you use to talk to your child at home? Why?

Do you sometimes use a different language to talk to your child?
How important is it for you that your child speaks your language?
Why is it important that your child speaks home language?
Cognitively — Do you read stories to your child? If so, in what lan-
guage? Do you sing lullabies?

Affectively — When your child is sad/angry, what language does he/
she uses to communicate?

Socially — When your child is playing with other children, what lan-
guage does he/she use to communicate? What language comes more
naturally to your child?

When your child initiates a contact, what language does he/she use?
With children?With adults?

What do you do to maintain home language?

What language does the other parent speak? If it is different from
yours, does he/she speak to the child in that language?

How well does your child speak the language of instruction?

Are you happy with the way the school helps your child acquire the
language of instruction? What else could the school do?

How could school help your child with home language maintenance?
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Ospa P. Munomesuh
Mehynaponna mkora beorpan

POAUTEJBCKO BUBEE JE3UYKOI" PASBOJA JIELIE ¥V
BUIIEJE3MYHUM CPEANMHAMA

Pezume: Y cpenrHama y KojuMa Jiella Ha paHOM y3pacTy ycBajajy BHUILE je3UKa,
OUYyBamke MaTepH-Er je3WKa je Ol KJbYYHOT 3Hadaja y MpOIeCy ycBajama JIPyror je3uka.
VKOIMKO ce IIKOJIOBamke HE OJ[BHja Ha MaTEePHEM je3UKy JeTeTa, HEOIMXOIHO je Jla ce y
NPOLIEC OUyBakha MaTePET je3MKa YKIbY4e POJUTEIbH U, IO MOTYNCTBY, IIMpa NOPO/IHIIA.
Jla Ou 1o Tora no1wIo, IMpe cBera je HeONXOIHO Ja IOPOAMIA He JI0XKHBIbaBa CBOj Je3UK
Kao MH(pEpHopaH WIN Kao NPeNpeKy ycBajamy APYror je3nka. AKO jeJaH Ol HaBeJIeHHX
CIICHapHja jecTe CIIy4aj, TaJa ce MaTepHH je3UK 3aHeMapyje Y TIOPOIUIIH U TIOCTOjU BEIU-
Ka OTMacHOCT J1a he ra 1eTe BpeMeHOM U3TYOUTH.

MteyHapoz[He mKose Tpeba ga TNOACTHYY ynotpedy MaTeprser je3uKa U J1a CUCTe-
MAaTCKH yKa3yjy poauTesbuMa Ha 3Ha‘Iaj KOjU OH MMa Yy mporecy yCBajama Apyror jesuka.
Hanasu oBor ucrpaxknBama ykasyjy Ha To ja he 3Ha4aj KOju pOAMTEIbU MPHIAjY Marep-
BEM je3UKy OWTH ToKa3aresb y KOJ‘H/IKO_] he mepu pormuressu KOPHCTHTH MaTepH-H je3HK,
Ka0 M KBAJHUTET PIHTepaKL[PIJC Ha TOM Je31/11<y Jesnuku pazBoj Mateprer je3uKa ToMaxe
KOJI yCBajarba JIPYror je3nuKa M KO pa3Boja IMIMCMEHOCTH Ha ApyroM jesuky. Crora He n3-
HeHal)yje mITo BHIlIe ycrexa y IIKOJIH HMajy OHa JIela Koja HMajy pa3BUjeH MaTePIbH je3HK.

Mepa y ko0joj he poauTesb OUTH YKJbYUCHH Y Pa3BOj MaTePH-CT je3UKa KO CBOT
JleTeTa Yy MHOTOME 3aBUCH Ol 00pa30oBama poIUTesba, Ka0 U Ofl IbHXOBE MEpLeNniuje Ma-
TEpIbET je3UKa Y OTHOCY Ha je3UK Ha KOME ce O/[BHja HacTaBa. Y Mel)yHapoJHNM IIKoIama,
YecT je Clyvaj a pOIUTEJbU HE pasie JOBOJGHO Ha IPOMOBHCAKY M OYYBaY MaTepHEr
jesmka. M3 Tor pasiora Bennka OATOBOPHOCT JISKM HA CaMHM IIKOIaMa Koje Tpeba ma
[IPOMOBHIIY je3UKEe KPO3 OPraHW30BamE je3HMUYKHX IporpaMa, U TO YKOJIHUKO je Moryhe
y TOKY IIKOJICKOT JlaHa, a YKOJIHMKO HHje Moryhe, OHJa CBakako y OKBHUPY BaHHACTABHHX
AKTHBHOCTH.

Kwyune peuu: ycBajame IpyTor je3WKa, OUyBamke MaTePHET je3nKa, BUILES)e3UTHE
cpenuHe, MeyHapoIHO LIKOIOBAE.
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