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VIMITPOBU3ALINJA KAO CPEJCTBO
M PE3YIITAT YUYEIHA

Y pany ce pasmatpa Irpakca yBoherma akTMBHOCTY MMIIPOBU3alyje 1 3HaYaja
meHor Kopuiihema y HacTaBM Off CTpaHe HACTAaBHMKA, KaO MHOBATMBHOT I
PaAMKaIHO pyrauyjer IpucTyna od0pa3oBamy U y4ery Ha CBUM y3pacTuMa. Kpos
TEOPMjCKO pa3MaTparbe OCHOBHVX IIPMHINIIA UMIIPOBU3anyje, HoKyiahy fa oBy
aKTVMBHOCT JIOBEJIEM Y Be3y Ca pa3BOjHNM y4eHmheM U 0dpazoBameM, Te 13, IyTeM
yKas3uBama Ha HeKe Off MO3UTUBHMX pe3y/nTara Kopuirhema MMIIpOBU3anyje y
00pa3oBHOj ITPAKCH, YKa)KeM U Ha 3Ha4aj IPOMeHe IapagurMe odpas3oBama, Tj.
IpuXBaTama HOBE U JipyTradlije MeTOOJIOTHje KOja JIEXKM Y HeHOj OCHOBI.

Y HajmmpeM 3Hauemy, MMpPOBU3aIMja ce OFHOCH Ha m3Bobheme Koje, 3a
PasIMKy Of APYIMX BpCTa APAaMCKUX M3BODema, He IOfpasyMeBa YHAIpes
npunpem/beH cueHapuo (Sawyer, 1997). V3Bohaun koju mMMIpoOBM3Yjy, MaKo
Hajuemhe cede mpumpeMajy y MEHTaJTHOM ¥ (M3NYKOM CMMUCIY, He pajie
npunpemy camor usBobemwa. Ha Taj Hauuu, oy He 3Hajy mita he ce mecutn
y ClIeHM IIpe Hero IITO je M3Bemy. Ta clieHa Moy TakBa BpPCTa aKTMBHOCTHU
ycIeBa 3axBajbyjyhm HajMame fBaMa NPMHIVIIMMA Ha KOjUMa Ce 3aCHUBA U
KOja je y CYWITMHCKOM cMMcy Hajdome omucyjy (Lobman & Lundquist, 2007).
ITpBu je mpuxBaTame IOHYJE, a APYIM je HeHa Hajorpanma. C od3mpom na
HeMa 3aJIaTOr TeKCTa, Te TaKO HIU YHAIpes yTBpheHe peakuuje Wi OAroBopa,
Ha 3a/laT¥ VIV TOYeTHU VIMITYIC IOTPedHO je OATOBOPUTH CIIOHTAHO, a Ha
Ha4yMH KOju TOfipasyMeBa IpUXBaTame OHOTa ITO ce HyAu. CBaKo HeTupame,
CYIIPOCTaB/babe I HelIpUXBaTambe OI0KMpa lajbe pa3Bujaibe ClieHe. 3a pasInKy
Off TOTa, IIpMXBaTalbe NOHYyheHOr cTBapa IIOYeTHY OCHOBY 3a Jja/by paspany. [a
du 1o Tora AoIIIO, Y3 OMEHYTO IIPUXBaTambe IOTPedHO je 1 HafloBe3NBambe Ha
nonyheno. Tako ce nMIpoBu3aIMja cacToji OFf KOHTMHYPAHOT CeTa IIPUXBaTamba
1 Hagorpahusama axrepa.
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[IpupprxaBarme 1 MoMTOBakbe 00a OBa NPVMHIVIIA BOAU Ka YK/bYUUBAKBY Y
KOJIEKTMBHY ¥ HeU3BEeCHY aKTMBHOCT 33jeJHMYKOI CTBapaba. U ynpaso
Ta KapaKTePUCTMKA TOBOPM O MaXHM KOjy MMIPOBU3aLMja 3aclIyxyje U
ca odpasoBHOr acmekra. Kama mmmpoBmsaiujy pasmMaTpaM Kao CpefiCTBO
o0pa3oBama I yuerwa, MICIVM Ha BeHO HelloCpefHO Kopuirhee y HaCTaBM Kao
MeTofie 1 0d/IMKa paja. Y ToM CMUCITY, Moryhe je KopucTuTi 0d1sbe pasamanTix
AKTMBHOCTHU y YMjOj OCHOBU CY MMIIPOBM3ALIMjCKE TEXHUKE, Y BULY PasIMINTAX
Be>xdu v mrapa (Jeli¢ i Nikoli¢-Maksi¢, 2015). Hbux je moryhe kopucturu ca
Pa3IMYUTUM LWbeM, alu 1 yckaahuBaTu ca pasmmuntuM cagpkajuma. Takobe,
Y IUTEPATYPU IOCTOjU LOCTA PASAMINTHX MMIIPOBU3ALINjCKIX aKTUBHOCTH KOje
Cy crenyjamHo KpeupaHe 3a ogpehene HactasHe npenMete (Lobman & Lundquist,
2007), HapO4YMTO 3a MAaTeMaTUKy U MaTepmy jesuk. Ha Taj HaumH, kopucrehn
VIMITPOBM3aLIMjy Ka0 HaCTaBHY METOAY M aKTMBHOCT Ha YacOBNMMa, Moryhe je y
3HAYajHOj MepU 0dOraTUTV KYPUKYIYM U MOCIEIINTH CaB/IafjaBambe IpajjuBa Ha
HaYVH KOjU je IPUjeMIMBIjI YIECHUIIMIMA U 1bMIXOBUM KallalUTETHMa 3a yYebe.

C pmpyre cTpaHe, Kafia ce MMIIPOBM3alija pasMaTpa Kao Pe3ynTar yderba,
MO>Ke Ce TOBOPUTHM O Kpeupamy crenydudHe HacTaBHe IIpaKce Koja je ycMepeHa
Ha caMo pa3BUjambe CIIOCOOHOCTY 32 MMIIPOBM3ALN)Y, KAO jefjHe Off CYLITUMHCKA
B)KHUX )KMBOTHUX BellITHA AaHauwuie. Y BehuHu nmocrojehnx kypukynyma y
CBMM OOPA30BHMM CHCTEMMMA, HAa CBMM HMBOMMA, IJTABHY LIN/beBM 00pa3oBama
flepuHICAHM CY Y KaTeropyjaMa 3Hama, BelITHHA U cTaBoBa. Kaja je y muramy
3HaIbe, OHO je IIPeTeXXHO 3aCHOBAHO Ha KOHBEPTEHTHOM MMIIIbEIbY, Kafla ce paju
0 BeLITMHAaMa, Hajuenthe Cy y IUTamy aKaJjeMCKe BEIITHHE, TOK CY CTABOBM OHU
KOj¥ Cy Y JATOM TPEHYTKY IOXKe/bHM Ca CTAHOBMINTA BrIajajyher u qoMuHaTHOT
IUCKYpCa, Te ceé HEKPUTUYKM IPeHoCe 1 CMado Cy MOAJIOKHN Memamwy. [Intame
KOje ce TI0CTaB/ba jecTe y KOjoj Mepy OBaKO KOHLIMIIMPAHO 00pa3oBabe O PUHOCK
yCBajamy BelITHHA NOTpedHMX 3a XuBoT. OBaKBa OpUjeHTalVja Ha 3HaMbE Ce Y
cBe Behoj Mepy mokasyje HeNPUK/IAJHOM Ca acIeKTa KOMIUIEKCHOCTY XKMBOTA
y 21. BeKy M caMO 3Hame€ I0CTaje MHCTPYMEHT Oflp>KaBama CTama y JPYIITBY
KaKBJIM jecTe, IIpe Hero (¢akTop mwerosor passoja (Newman & Holzman, 2006).

V3 jemHor W [pyror mpefnoKeHOr ¥ Moryher yrma pasmaTpama
UMIIpOBM3alyje y 00pa3oBamy, jaCHO je [la Cy Y IUTamby HEO[BOjMBI IPUCTYIIN,
Tj. MOXke ce pehu f1a cy y HajMamy pyKy KoMIuleMeHTapHM. [la ducMo Hayumam
MIMITPOBM3AIIMjy MOPaMo je Bexdarn, a KopucTehn je, Makap ca IOTIIyHO APYTUM
LJ/beM, MY MCTOBPEMEHO PasBMjaMO M Hall KallalUTeT 33 MMIIPOBM3OBambe Y
HajpasIMunTUjuM cutyanujama. MehyTtum, dopmynanmja y HasuBy je MHOrO
BIIIE Off IPOCTOT pasrpaHMYaBarba MPUCTYIA y CBPXY IBUXOBOT IMPOydYaBamba.
He camo mTO je MOTHyHO MMIIpOBM30OBaHA Y jeJHOM TPEHYTKY IMCama Paja,
OHa je CpOoYeHa Kao M3BeCHa UI'pa pedn, ca LM/beM Ja YKaXKeM Ha CHelPUIHOCT
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MeTOJ0/I0TMje KOja CTOju Y IeHOj ocHoBM. CaMa MeTofia 0 KOjoj TOBOPMM YIIpaBO
ce HasMBa cpegcitiéo u pesynitiaii (tool-and-result), kao 3HayajHO Apyraumja
Yy ONHOCY Ha CBENPUCYTHY U IIMPOKO PacCIpOCTPambeHy METORY cpegciiéo 3a
pesyniaini (tool-for-result) (Holzman, 2008). To 3Haun fa y npeTnocraB/beHOj
METOIONIOTUjM HMICMO 3aMHTEPECOBAHM 33 OHO IITO IIPEJCTaB/ba Pe3yNTaT
o0pa3oBama, IITO je Hajuenrhe 3HaWe Ka0 KPajiby IIPOU3BOJ, OFHOCHO Pe3y/ITaT
odpasoBHOT mpoleca, Beh ce Ha 0dpasoBame U yUeme I7Iefla Kao Ha AMjelIeKTUKY
npoleca u npopykra.  Huje, makme, pokyc Ha mpoliecy, leroBiM MeTOIaMa,
CPeACTBMMA ¥ a/JaTMMa Kao HedeMy LITO BOAM Ka pe3yaTaTy TOr Ipoleca, Beh
je doKyc Ha Ipolecy y KOMe ce VICTOBPEMEHO JIOK ce IPaKTHKYje, pasBuja U
CTBapa u pesynrar. JI[pyrum pednma, To 0O3HaYaBa rmomepame Goxyca ca 3Hama
Ka pa3Bojy. OBaj 3Ha4ajaH MeTOM[OIOMIKM 3a0KpeT cKpehe Maxkmy ca MpoayKTa
odpasoBama 11 ToMepa je Ha caM IIpoliec 0dpa3oBama.

Y ToM cMumCIy, MMIpOBM3alLMja ce jaB/ba Kao 3HayajaH (akTop pasBoja,
jep TOKOM MMIIpOBHM3alifje MU CMO JyOOKO yBy4YeHM Y IIpOLieC, HMOHEeCEeHU
crioHTaHomhy y oHOMe IITO 71ajeMo, IPOM3BOAMMO ¥ IPe3eHTYjeMOo, HajOmmKu
CMO NoMeHYToj MeTofu. Hanme, ncToBpeMeHO CMO OHO LITO jeéCMO U OHO ILTO Ce
IIpeTBapamo Ja jecMo, Tj. HELITO SPYro u gpyradyuje og Tora. Ha mogctuuaj y Buny
HOHYZe, TIOKYIIaBaMo Jja JaMO Hallly Kpajibe CIIOHTaHy peakiujy, ocnodobeny
eBajyanyje 1 OuiIo KakBe BPCTe IPOMUIIUbAba U HA Taj HAYMH IIPEBA3NTA3MO
cede. YMecTo fmaBama IIO3HATMX OATOBOPA, OfUTPaBama YCTa/beHUX y/IOra U
Hay4eHMX odpasalla OHAIIaba, CTBAPAMO HOBY Bep3ujy cede, CBOjUX IIOCTyIIaKa
U OHOTA KaKo Ce IIpe3eHTyjeMo CBeTy. TakBo IoJbe /leoBama y KOMe Ce OBAaKaB
Ipoliec OfIBMja jecTe pasBOjHO MO/be MM, KaKo Ta je Burorckm (1980) Haspao -
30Ha HapegHOr pas3Boja. OBaj 3HaYajaH TeopeTHyap je Takohe ykasao u Ha To a
je TIoJ/be Y KOMe ce pa3Boj OfiBMja COLMjaTHO IOJbe. Y TOM CMMCIY, UCTAK/Ia dUX
JiBa Haj3Ha4YajHMja MOTEHLMjaTHA eeKTa UMIIPOBU30BaHe aKTMBHOCTHU KoOja ce
OBMja Y YUMOHMLM, U3 KOjUX IIpoM3Na3e u MHOIU Apyru. To cy aktuBureT un
MHTepaKkuyja. VIMIIpoBU30OBame pasnMUNTUX CUTYalija aKTMBMpa HaC Ha Hau4MH
KOju je mpupopaH u Heyrpoxasajyhu. To He 3HauM ja HAC CHOHTAHOCT He IUIALIN
VULV Jla HeMaMo 3a/pIIKy WK [, Y HajMamwy pyKy, He ocehamo Hemarony kaza ce
Off HaC TpaXku fa n3ahemo 1 nMmpoBusyjemo mpey Apyruma. Pasmor Tome nexn y
3ad0paB/bEHOM VMM YCTIaBAHOM KaIlalIUTeTY 3a UTPY, KAO je[THOM Off CYIITMHCKIX
KapaKTepucTuka pyackux duha. Cmarpa ce ma ce mena Beh momackoM y Koy
OZIBMKAaBajy Off UTpe, KOjy 3aMemyjy yuemeM MHpOpMaIyja 1 4nbeHnIa IpemMa
yHanpen yrephenom crienapujy (Nikoli¢-Maksic i Ljuji¢, 2012). V3 Tor pasmora
VIMITPOBM3AIIMjy je TIOTPedHO IMOHOBO yunTy U Bexdarn. Vmak, Kajja ce jerHOM
IPENyCTUMO IIPOIIECY, TPAHNUIIE MHOBATUBHOCTH IIPECTaB/baMO MM CaMM.
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AKTUBUpambeM CBOjUX KaIlallUTeTa 3a HOBE O[TOBOPE, MM YjeHO y4MMO
fia dymieMo M aKTepu CBOT pasBoja, yMeCTO IIACHBOT IIPUXBaTamba OHOrA ILITO
HaM ce Hymu. [lopem Tora, mMIpoBM3aumja je yBeK OAroBOp Ha oppebern
3aXTeB, MOACTUIAj WM MMITYIC U3 OKonuHe. CBaKM HAlll CHOHTaHMU OfrOBOP
Ha IMOAICTUIIAj, OMO OH AMjaJIoT, OfUIpaBame ApaMCKe CIIeHe, IIpUYarbe Ipude,
3ajeHIYKY LIPTEX VIV IVIeCHA HyMepa, jecTe HafjorpahuBame Ha 3ajefHIYKY U
KOJIEKTMBHY aKTMBHOCT CcTBapama. IlITo ce ydeHMIM BuILe yK/by4yjy Y IpoLec
U QHT@XYjy Y aKTUBHOCTMMA UMIpoBu3anuje, To he Bume dutn y moryhHocTn
na edextuBHuje capabyjy, y)KuBajy y 3ajefHNYKMM aKTMBHOCTMMA ¥ CTBApajy
HOBe 1 Jpyraumje caipxaje, Merosie u npucryme (Lobman & Lundquist, 2007).
[IpMepa OBaKBOI y4yema y JIMTEpaTypy M OOPa3oBHOj IPAKCHM MMa MHOTO.
Hasusajyhu ra neetiucitiemonowixum yuervem, Xonmas (Holzman, 1997) maBomn
¥ OTIMCYje HEeKOJIMKO IIpyMepa 0dpa3oBara I yuera 3aCHOBAHOT Ha IPYHIUIINMA
UMIIpOBM3alje, urpe u nepdopmanca Kao LITO Cy: Hpojekaiti 3naminu KwyH,
Cagbepu Benu mogen wikone, wixona bapdape Tejnop.

Y 3ak/pyuKy OMX mMCTakna Ja je pajj ca TexXHMKaMa MMIIPOBM3aIyje
y 00pa3oBHOM Ipollecy BumIile Of IpocTor Kopumrhewa MMIpoBm3aluje y
o0pa3oBamy U caMO YCIIOBHO Ce MOXKe Tako HasuBaru. Kao mro cam ykasarna,
MMIIPOBM3alLlMja BP/IO YCKO pediekTyje caMe HpUHIMIE pasBoja, Te THUMe
IpefiCTaB/ba KOpaK Ka 00pa3oBamy Koje je pasBOjHO. 3aTO je BaXKHO CTBApaTH
OKpYXXeme 3a yuerme Y KojeM cy Moryhu pusnipy, y KoMe y4eHuIy Mory aa dymy
OHO IITO HNUCY M y KOjUMa OHM Y4eCTBYjy Y CTBapamby OKpY)Kelba 3a yuere
(Lobman & Lundquist, 2007). /IMIIpoB130BaT! y yYMOHMIM HEMUHOBHO 3HAa4M
n onpehn ce 3Hama. Jep TO je OHO IITO MM JBYAM PAfMMO Kajla He 3HAMO IITA
WM KaKo Tpeda To Aa pagyumo. My MMnpoBusyjemo. Amm, Kao LITO CMO MOITIN
BUJIETH, TO He 3Hauu ofipehu ce yuemwa u passoja. VI3 Tor pasnora norpedHo je
HAIlyCTUTY IPAJUTMY IIpeMa K0joj ce BpefiHyje /ia ce pafil OHO ILTO Ce 3Ha KaKO
ce pagu. Tpedano Ou Buie fja BepyjeMO Y aKTMBHOCT UCTPaK/Balba OHOTA ILITO
HE 3HaMO. JeIMHO TaKO MOXKEMO Jla PAaCTEMO U Pa3BMjaMo ce.

Y ckmagy ca HaBe[eHMM, IIpeNopyKa HaMelheHa HacTaBHUIMMA I
npakTU4yapuMa y odmacTu odpasoBama cacTojaa OM ce y HEeHaMeT/bUBOj
CYTeCTHjH Jla Ce IIPEIyCTe HeIIO3HATOM 1 OIP00dajy y MMIIZIEMEHTUPAby TeXHMKA
UMIIpoBM3anyje y cBoM papy. KopuurhemeM MMIIpOBM3ALUjCKNX aKTUBHOCTY,
OHM OM y TOM CIIy4ajy MCTOBPEMEHO U MeHalu OKPYXeme 3a ydeme 4dujeM
rpabemy poIpuMHOCe MHOAjefHAKO CBM aKTepU, KAKO HACTaBHULM, TAaKO M
ydeHum. YsohemeM NMIIpoBM3alje y YIMOHNUITY CTBAPAMO OKpPyXKeme Koje je
noppxxaBajyhe ca acekra yyema n omoryhasa ncnopaBame KpeatnBHoCTH. OHa
IpefcTaB/ba M CPEACTBO ITyTeM KOT Ce Y4u KaKo ce y4i1, a To du uameby ocraor
duo: uckopakoM u3 30He KoMdopa U Ipey3uMarmeM pU3MKa, KopuihemeMm
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MallTe M KpeaTMBHOCTY, MUCIpodaBameM HOBOT M JApyradmjer, ClIyllambeM
OPYIMX U CapajiboM, KaO M aHTaKOBambeM Y KOJIEKTMBHUM aKTUMBHOCTMMA U
Y4eCTBOBAIbEM Y 3ajeJHMUYKOM AKTY CTBapama.

Kmwyune peuu: uWMIIpOBM3alMja, pasBoOjHO oOpasoBame U  yyewe,
MeTOJI0IOTMja pa3Boja, CPENCTBO U PE3Y/ITaT.
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IMPROVISATION AS A TOOL
AND A LEARNING OUTCOME

The paper deals with the importance of including improvisation activities
in teaching, as an innovative and completely different approach to education and
learning at all ages. Through the examination of the basic principles of impro-
visation, I will try to make a connection between this activity and learning pro-
cess and education, to present some positive outcomes of using improvisation in
teaching and to stress the importance of accepting a new and different methodol-
ogy in practice.

In the widest sense of the word, improvisation refers to a performance which,
unlike all the other forms of performance, does not require a scenario prepared
in advance (Sawyer, 1997). Although they have to be prepared mentally and
physically, the performers do not practice prior to a public presentation. Therefore,
they do not know what will happen on the scene. The success in this kind of
activity depends on the two essential principles which can be used to describe
it (Lobman & Lundquist, 2007). The first principle is accepting the task, and the
second refers to the realization. Since there is no script, there can be no expected
reaction or response, the response to the impulse is spontaneous, depending on
whether the audience accepts it or not. Any kind of refusing, opposing or lack
of acceptance can block the further development of the scene. On the contrary,
any kind of approval makes a good basis for further improvisation. Therefore,
improvisation consists of acceptance and development. Both principles lead to
an unpredictable common activity. That is why improvisation deserves to be
taken into consideration in education. Improvisation can be an educational and
learning tool, i. e. it can be used as a teaching method. It is possible to use a variety
of different activities based on improvisation techniques, in the form of exercises
and games (Jeli¢ and Nikoli¢-Maksi¢, 2015).
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They can be used to achieve different learning outcomes and can be combined
with different contents. Scientific literature offers a lot of improvisation activities
specially designed for certain subjects (Lobman & Lundquist, 2007), especially for
mathematics and maternal language. Using improvisation as a teaching activity and
a teaching method can enrich the curricula and encourage acquiring knowledge in a
way that is more appropriate to students and their learning capacities.

On the other hand, improvisation can be a learning outcome, therefore it is
possible to design specific activities which encourage students competences in
improvisation as a very important skill in present-day life. The majority of exist-
ing curricula, in all educational systems and at all educational levels, define learn-
ing outcomes in terms of knowledge, competences, attitudes. The knowledge is
usually based on convergent thinking, while the competences usually refer to aca-
demic skills, and the attitudes usually need to be politically correct, in accordance
with the existing attitudes of those who are in power, and therefore uncritical and
strict. The question is whether such education can contribute to acquiring practi-
cal competences. Knowledge-based education is not appropriate for the complex
21* century life where knowledge becomes only a tool for maintaining the status
quo in the society rather than a factor of its development (Newman & Holzman,
2006).

The two possible and proposed aspects of improvisation in education are
clearly inseparable, at least complementary. Improvisation skills need to be prac-
ticed, and practice develops the capacity of improvising in different situations.
However, the goal of the paper is much more than to explain the difference in
approach and to examine it. Not only it was completely improvised in a particular
moment of writing, the title represents a certain word game, and the goal was to
draw attention to a specific methodology. The method is called tool-and-result,
and it differs from generally accepted tool-for-result method (Holzman, 2008). It
means that our methodology does not insist on learning outcomes as final educa-
tional products, but on a dialectics of educational process and its products. The
focus is not on the process itself, its methods, instruments and tools leading to a
certain result, but on a process which implementation develops and creates re-
sults. In other words, the focus is not on the knowledge, but on the development,
not on educational products, but on the educational process itself.

Accordingly, improvisation is an important factor of development, as it re-
quires commitment and spontaneity. The performers can be what they really are,
but also to pretend to be someone else, completely different and new. An encour-
agement leads to a spontaneous reaction, free from any evaluation and intention,
and it is a way of overcoming oneself. Instead of giving expected answers, playing
usual roles and using learned patterns of behavior, we create a new version of our-
selves, of our attitudes and new ways of presenting ourselves.
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This kind of a process happens in the field of development, in Vigotsky's
(1980) zone of proximal development. This theoretician points out that the devel-
opment has a social side too. The most important two possible effects of impro-
visation are activity and interaction. Improvising in different situations is natural
and endangering. However, spontaneity can sometimes be frightening and pro-
voke uneasiness when we are asked to come out and improvise in front of other
people. It is because people often loose their interest in playing, an essential hu-
man characteristic. When they start going to school, children usually stop play-
ing and begin to learn, to acquire information and facts following a strictly cre-
ated scenario (Nikoli¢-Maksi¢ and Ljuji¢, 2012). Therefore, improvisation needs
to be practiced and learned from the start. But, once we give ourselves up to it,
the boundaries exist only in ourselves. By activating our interest in something
new, we participate actively in our own development instead of simply accepting
what is offered. Improvisation is always an answer to a demand, a stimulus or an
encouragement from the environment. Any spontaneous answer to a stimulus,
whether it is a dialogue, a role play, a story to tell, a common drawing or a dancing
act, represents a development of a common activity of creation. The more stu-
dents are engaged in the activities of improvisation, the greater is the possibility
of cooperating, enjoying in the activities and creating new and different contents,
methods and approaches (Lobman & Lundquist, 2007). Numerous examples of
this approach can be found in scientific literature and educational practice. Holz-
man (Holzman, 1997) calls it non epistemological learning and gives several ex-
amples of learning based on improvisation, games and performance: the Golden
key project, the Sudbury Valley school model, Barbara Taylors" school.

It can be concluded that using the techniques of improvisation in teaching
requires more than a simple use of improvisation in class. As I previously pointed
out, improvisation reflects the very principles of development and thus repre-
sents a step towards a developmental education. It is therefore important to create
such learning environment where students can pretend to be someone else and
where they can take part in creating their own learning environment (Lobman &
Lundquist, 2007). Improvising at school necessarily means giving up knowledge,
because it is what people do when they do not know what and how to do it. They
improvise. But it does not mean to give up learning and development. It is neces-
sary not to evaluate only what people know how to do. The important thing is to
believe in the activity of exploring the unknown. It is the only way to grow up and
develop.

According to the above mentioned, teachers and educational practitioners
should be encouraged to try something new and different, to implement the tech-
niques of improvisation in their work. By using these activities, they can change
learning environment and contribute to creating a new one, together with their
students and colleagues.
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The new learning environment encourages learning and creativity. It can
teach students how to learn in the following way: by leaving the comfort zone and
taking risks, by using imagination and creativity, by trying something new and
different, by listening and cooperating, by taking part in group activities.

Key words: improvisation, developmental education and learning, develop-
ment methodology, tool-and-result.
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