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Teopujckn okBup

JMako Huje HOBa OO/NACT MCTPaXXMBaiba, MHTEPECOBabe 3a MCIUTHBAbE
KBa/MTeTa pafia M MNpodecHOHATHM MWAEHTUTET HACTaBHUKA He jemaBa
(Danielson,1996; Darling-Hammond, 1997; Fullan, 2000; Benham Tye and
O’Brien, 2002; Nelson, 2002; Stronge, 2002; Invargson & Rowe 2007).

KBanuTeTHN HacTaBHUILIM, MHOTY 3aK/by4yjy, Tpedano du fa Heryjy ocehaj
npodecroHanusMa 1 U3paxeHor mpodecronanHor upenturera (Sachs, 1999;
Fullan, 2000; Darling Hammond, 1997; Hooley, 2005). ,,J/izeHTnTeT HacTaBHUKa
je mydoko ymereH y HactaBy u 3dor Tora Ou Tpedano aa dyme mpernosHar u
HeroBaH“ (Nieto, 2003: 6). Pa3Boj mpodecroHanHOT UAEHTUTETA NIOpasyMeBa
Ipoliec MHAVBUAYATHOT cadpeBarba KOjy MOo4YNibe TOKOM MHUIMjaiHe 0dyKe 3a
npodecujy. lllTaBuie, oBM mpolLecu MOTy ce IOCMAaTpaTy Kao CBEOOYyXBATHO
JICKYCTBO KOjeé IIOMa)Ke INpaKTU4YapyMa Ja IIOBEXY TEOpMjy Ca IIPaKCoM M
peanHouihy.

O 3amreTeHOCTN Be3e HMPOQECHOHANHOT MIEHTUTETA M KBaJIUTeTa paja
HACTaBHNUKA CBefjoYe U UCTPAXKVBAKA Y KOjUMa Ce VJEHTUYHU e/IeMEeHTU
CTPYKType (HacTaBHMK IIO3HABajIal] HAYYHO-CTPYYHe OONACTM, AMAAKTUYAP-
MeTOiM4ap M IIefjaror) KOPMCTe 3a [VIMEH3MOHUpame U IpodecroHamTHOr
UJIeHTUTeTa HAaCTAaBHIKA I KBa/IMTeTa pajja HactaBHMKa (Ingvarson & Rowe, 2007;
Beijaard, 2000).! OBaj TpodaxTopckn Momen bemjapy mocraBba MHCIMpPUCAH
bpoMoBuM ncTpakmbameM UEHTUTETA HACTaBHMKA (Bromme, 1991), anu n
Ha OCHOBY MCTPaXVBamba 1 MeTa-TeOPMjCKMX aHa/IM3a O 3HA4Yajy CaMOIIPOLieHe
3a TpeIMeTHO-Hay4Hy ekcrepTHocT (Bennet & Carre, 1993; Shulman, 1987;
Calderhead, 1996; Hoyle and John, 1995), o 3Ha4ajy ¢pyHKIMje HacCTaBHMKA Kao
neparora in loco parantis (Fenstermacher, 1992; Oser, 1992; Beijaard, 1995) n

1 VIHEMKaTUBHO je OBZe [ia ce, MaKo je 006jaB/beH MHOTO KacHuje, y pany VIHrsaH-
cona n Poysa (Ingvanson and Rowe, 2007) He pedepuiiie Ha pe3yiTaTe UCTPAKUBaba
benjapma ( Beijaard, 2000). Konnenryanusanuje cy, y 06a paga (y 0BOM IpBOM O KBaJIi-
TeTy pajia HACTABHMKA a ¥ PYTOM O PO eCHOHATHOM U/IEHTUTETY HACTaBHIKaA), CKOPO
UJIeHTIYHe.
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3Hauajy JUAAKTUYKVX 3Haka 1 BeIITHHA Y TpaHCdepy KOHTPOJIe ca HaCTaBHMKA
Ha yyeHuKe (Zeichner, 1983; Bennet & Carre, 1993; McIntyre et al., 1996).

MeTtop

[Tpemmer Hamer NCTpaXkMBama je aHa/IM3a IOCTOjehe Impakce BpeHOBamba
KBa/MTeTa pajia HACTaBHMKA M OCHOBHUX elleMeHara (dakropa cTpykType)
npo¢deCMOHA/IHOT MAEHTUTeTa HACTAaBHUKA. JIMHeapHOM KOpelanyoHOM
aHa/IM30M HaMepaBalM CMO Jila YTBPAMMO CTaTUCTM4YKe Bede (pakTopa
npo¢eCNOHATHOT UeHTUTeTa U MHANKATOpa KBA/IMTETA pajia HACTaBHMKA.

Hum uctipaxcusarea je yTBpAUTU CTPYKTYPY PO eCHOHATHOT UIeHTHUTETA
HACTAaBHUKA ¥ IIOBE3aHOCTM NMPO(ECHOHATHOT UJAEHTUTETA Ca MHAVKATOPUMA
KBa/MTeTa paja HacTaBHMKA. Ilomasumo of ocHosHe xuiloiiiese: Moryhe
je yTBpaMTH WHTepmperadwiHe (AKTOPCKe CTPYKType IIpodecroHaTHOT
UJEHTUTETa HACTaBHMKA M KBAJIMTETa Pajja HacTaBHUKA. [locToju cratncTmakm
3HaYajHa M IO3UTMBHA Be3a CaMOIpOLemeHNX (akTopa mpodecroHamTHOr
VIEHTUTETA HACTAaBHMKA VM MHAVKATOPa KBAa/IMTETa paZla HaCTaBHMKA.

[IpodecroHanHy WMAEHTUTET HACTABHUKA IIPOBEpPABAM CMO ¥ IIPEKO
[UMeH3Vja podeCcuOHaTHOT UAEHTUTeTa NeMHUCAHNUX IIpeMa MCTPaXNUBABY
Koje je cripoBeo benjapp (Beijaard, 2000): HacifiasHuk xao fiosHasanay, HayuHe
odnacitiu Kojy oy4asa, HACHIABHUK KAO JUGAKITU1Ap-Meiliogu1ap U HAcillasHUK
Kao ilegaioi. Y MOMEHYTOM MCTPaKMBamby HaCTaBHNULIM Cy NPOLeHUBaNN 3Hayaj
OBe TP 0d/IaCTM eKCIePTHOCTH 3a GpopMuparme NpodecuoHaTHOT UJeHTUTEeTa
(cyma oz 100 moeHa mozie/beHa Ha TPU €/IeMeHTa CTPYKTYpe IIpeMa IIPOLeHheHOM
3Hauajy 3a ¢popMupame MpoQeCcHOHaTHOT UAEHTUTETa, Ka0 U Ha MEeTOCTEeIeHO]
CKa/M IIpK YeMmy je 1 — BeoMa 3Ha4ajaH, a 5 — YOIIIITe HIje 3HA4ajaH).

[Nopatke o keanuiieiily paga HacTaBHYUKA IpuKymumm cMo nomohy Ckae
KBa/JIMTeTa Paja, KOja je KOHCTPyMCaHA 3a MOTpede OBOT pajia, a Ha OCHOBY
npenopyka EBpoIckor yipyskema 3a ycaBpllaBame HacTaBHUKa (AMcTeppam,
2005). Cacrojm ce opf IIecT CydcKama Koje Ppelpe3eHTyjy WHAUKATOpe
KBaJINTETA: pedpieKCUHOCH, UPOPecuoHanHy pas3eoj, ayimioHoMujy, 0giosopHoCil,
KpeaiusHocili u capagry Haciiasruxa. Iloy3sgaHocT ckajie y Ie/IMHM je pe/TaTUBHO
Bucoka (Kpondaxosa anda je 0.67). Ilect cydckama Takobe samoBospaBajy
KPUTEPUjyM IIOY3JaHOCTI.

VcTpaxknBame je U3BPIIEHO y 1BA HABPATa, y IePMOJY Maj—jyH 1 cenTeMdap—-
oktodap 2010. rofuHe, Ha TEPUTOPYj! ONIITHHA JarogyHa 1 batounHa. YKymHO
je mcimran 221 HACTaBHMK, y 5 Tpajckux u 2 mpurpajcke mkone. IlIkome cy
ofladypaHe MO MPUHINUITY CTy4ajHOT M3dopa.
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Pesynratu

dakTopcka aHamu3a ckajme KBamuTeT paja HacTaBHMKA U3JIBOjUIA je
MHMLMjaHe jefHOdaKTOpCKe AMMeH3uje 3a cBe CyOCKaje, ceM 3a CKaly Ipo-
¢decnonanHor passoja. Ha oBoj cybckanm mobunm cmo fiBa pakTopa, Koje cMo
VIHTEPIIPETUPAIN KAO UHMPUHSUYHU U eKCPUH3UYHU Pa3Boj (YHYTpallmba 1
CIIOJballllba MOTHBAIIV]ja 32 IPOodeCHOHANTHY PasBoj).

V3 Tpuepmapcke anokauuje eneMeHaTa IPOQECHOHANTHOT MJEeHTUTEeTa Ha-
CTaBHMKA JI HA OCHOBY JJOOMjeHUX CPeIIbVIX BPEJHOCTU MOXKE Ce IPUMETHUTH TeH-
[IleHIUja: HACMABHULU CY y NPOUEHU 3HA1AjA efleMeHAMa CIPYKmype cONCmeeHoz
npogecuoHanHoz udeHmumema cKIOHU 04 BUWAUM NPOUeErYjy 3HA4Aj eKcnepm-
HOCMU Y HAYYHO-NPeOMEeMHOj U OUOAKIMUUKO-MeMOOUUKOj 001Acmu, a HUNUM
3HAYAj nedazouike CpPY4HOCMU 3a PopmuUpare NpoPecuoHanHoe uoeHmumema
(Cnuka 1).

Cnuxka 1: Ckatep-IpuKa3s IpolieHe 3Hauaja efleMeHaTa poQecroHaTHOT UeHTH -
TeTa HaCTaBHIKA.

JInHeapHOM KOpeTalyOHOM aHamm3oM (akTopa KBajuTeTa pajia HacTaB-
HYIKa U TpodecroHamHoOr uieHTuTeTa fo6mmm cmo crepehe pesynrare:
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Tabena 1:

Kopenauyuja oumensuja keanumema pada HACMABHUKA U NPOPECUOHATHOZ
uoeHmumema

PNPO DM PD
REFLEKSIVNOST 134 .022 144%*
EKSTRINZICNI RAZVOJ 2274 .154* .152*
INTRINZICNI RAZVO] 122 122 .052
AUTONOMIJA 201+ .042 273%*
ODGOVORNOST .090 .099 .032
KREATIVNOST .025 194 120
SARADNJA 224 .145* .156*

** Kopenanuja sHadajua Ha HuBoy 0.01. *Kopemnanuja snavajua Ha HuBoy 0.05.

PNPO - nosnaBaan HayyHo-IpeMeTHe oOmact; DM - munakTirgap-meromrdap; PD — neparor
Jlobujene cy cTaTMCTUYKY 3HAYajHe KOpe/aluje Ha CBUM (paKTopuma, U TO:
Ilosnasanay, nayuue obnacmu kojy noyuaea. JlobujeHe Cy CTaTMCTUYKU

3HauajHe Kopenanyje ca cBUM (pakTopuma, ocuM ca pakropuma: VIHTprH3MYKN
pasBoj, Ogrosoproct n Kpearusroct. Hajsuma BpegHoCT Kopenanuje je ca ¢ak-
topuMa Excrpuusnynm passoj (.227 ) nu Capagmwa (.224).

Juodaxmuuap-memoduuap. [JobujeHe Cy CTaTUCTUYKU 3HAYAjHE KOpealuje
camo ca ¢akropuma: Kpeatusrocr ( .194 ), Ekcrpunsnyunu passoj ( .154 ) u Ca-
panma (.145).

ITedazoe. [JobujeHe Cy CTaTUCTUYKY 3HAa4ajHe Kopenalyje ca cBuM (akro-
pyMa NpodecroHaTHOT MAEHTUTETa, OCUM ca dakTopyuMma: VIHTpUH3NYHYN pas-
B0j, Oprosopuoct u KpearnBHocT. BpegHOoCTI KOpenanuja cy HajBuie Kop (ak-
Topa AyToHomuja (.273 ) u Capangma (.156 ).

Huckycnja

Hobujenn pe3ynTaTy ykasyjy Ha IIOCTOjalbe CTATMCTUYKM 3HAYajHUX KO-
penanuja eneMeHaTa CTPYKType NMpodecroHaTHOT MAEHTUTeTa HACTaBHUKA U
IpeJIoKeHe CTPYKTYpe MHAMKATOpa KBa/IMTeTa pajia HaCTaBHMKA. Y (akTop-
CKOj CTPYKTYpM CKajle KBajJuTeTa pajja HacTaBHMKa HobujeHa je aBodakTopc-
Ka JVMeH3Uja Npo¢eCHOHATHOr pasBoja: MHTPUH3NYHA M eKCTPMH3MYHA MO-
TUBanMja 3a npodecronanHn paspoj. OBO je y CKIafy ca pe3yaTaTuMa Koju cy
foOMjeHN y UCTpaXnBamby MpodecnoHaTHOT Pa3Boja Ha Y30pKy HAaCTaBHMKA Y
Peny6mmum Cp6uju (beapa n Oxanosuh, 2010), ka0 1 y UCTpaXMBa®ky MOTHBA-
nyje 3a MpodeCcroHaTHO-CTPYYHO ycaBplIaBambe Kao paKTopa MpodecroHaTHOT
pasBoja HactaBHUKa (Bastick, 2000).
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HacraBHunm Ha IOYETKYy Kapujepe IpeLembyjy 3Hadaj eKCIEPTHOCTH Yy
Hay4HO-IIpeMeTHOj odnacTu 3a Qopmupame NpodecuoHaTHOT WAEHTUTETA
HacTaBHUKA. ONIpaBIaHO je IPeTIIOCTABNUTH [ja OBM HACTABHUIIM /1]y PYLITBEHO
HIO>KeJbHE OfITOBOPE, IOTOTOBY LITO Ce CINYHA IpUMefida Ha OCHOBY ICTPaXXMBabha
CPefmbOLIKO/ICKIX HACTaBHNKA I0jaBibyje 1 Kox benjapma (Beijaard, 2000).

EKCTpMH3MYHM Pa3BOj M CIPEMHOCT HAaCTAaBHMKA Ha capajiby 3HAYajHO
KOpe/Mpajy ca CBMM €JIeMEHTVMMA CTPYKType IpOQeCcHOHaTHOT MAEHTUTETA.
Crmmane pesynrate je godwra um Kampmuyc (Canrinus, 2011). Hajuspakennja
KOpe/alja y ToM UCTpaXuBamwy odujeHa je 3a ¢pakTope 3a/JOBO/BCTBO IIATOM/
3aJI0BO/BCTBO CapafiHNYKUM OfHocuMa (p=.62). YnHM ce Ja je HacTaBHMIMMA
BeoMa BAXKHO fIa ce NMpOo(eCHOHATHO [JOKa3yjy Y KOMPOPHOM OKpyXemwy (pagHa
cpenyHa Kao cTadIHa 30Ha KoMdopa) Koje KapaKTepuIIy 1 CTadVITHI CapaHUYKI
opfHOCH. VICcTO Tako, BayKHO UM je Jia 3a CBOj paj dyay 1 aiekBaTHO Harpabhenn.

MuaukatuBHO je [fa yTBpheHe Kopemauuje WHTPUH3UYHOT pasBoja
(yHyTpalme MOTMBaIyje 3a HPOQEeCHOHa/NHM Pas3Boj) M OJTOBOPHOCTU Ca
npoQecroHaHUM UJEHTUTETOM HUCY CTaTUCTUYKM 3HadajHe. OBaj pesyaTar
KOPECIIOHAMpPa ca FeHepa/HOM OpMjeHTAlljOM Ha HAaCTaBHM KOHTEKCT (y KoMe
ce ¢opMupa u ocTBapyje IpoQecroHaNTHY WMAEHTUTET) M Mame MU3PaKEHOM
OpUjeHTaIMjOM Ha IIePCOHAMTHM KOHTEKCT (Kao LITO je MCKYcTBO ¥ dmorpaduja
HacTaBHUKa) (kof benjapna cy nodujene cnydne paHT-BpeHOCTY CBUX e/leMeHaTa
npo¢eCcrOHANHOT WJIEHTUTETAa y OJHOCY Ha HAacTaBHM KOHTeKCT (teaching
context), uckycTBO 1 duorpadujy HactaBHMKa (experience and biography of the
teacher) kao BaxHux axropa yrunaja (influencing factors)) (Beijaard, 2000).

3aKk/pyvaK

IIprkasanu eMIUPUjCKM MaTepujal je MOTBPAMO OIIITY IPETIOCTABKY
Off KOje CMO IOIUIM Y UCTpaXMUBamwy: Moryhe je yTBpAuTH MHTepIpeTaduIHe
(akTOpCcKe CTPYKType MpodecroHaTHOT U/IeHTUTeTa HaCTaBHIKA Y KBa/IUTEeTa
pajla HaCTaBHMKA, Te /la IIOCTOjM CTATUMCTUYKM 3HA4YajHA M IO3UTHBHA Be3a
npo¢eCNOHaTHOT UJeHTUTeTa HACTaBHIKA Y KBA/INTETa Pajia HACTaBHIKA.

OJAroBOpHOCT MHMIMja/THe aKafieMCKe OdyKe HAcTaBHMKA HMje caMo fia
o0/MKyje ¥ TPOM3BOAYM KBa/IMTeTHE HACTABHUKE, Beh KBa/IMTeTHe HaCTaBHMKeE ca
U3paKeHUM U jaKUM NPpOoQeCcrOHaTHNM UIeHTUTeTOM. UMHY ce 3aTO JTOTMYHIM
lla TakaB pa3Boj IIOYHe WITO Ipe. Pa3Boj TakBux uaeHTuTeTa he 3axrTeBaTn
yTalame y peaTHOCTY )KMBOTA LIKOJIa M YYMOHMIIA IITO je TIpe Moryhe.

YKONMUKO Cy UJIEHTUTETN HaCTaBHMKA JYOOKO ,,ypomweHu "y Hactasy (Nieto,
2003) onpa moACTHUIIAKe pa3Boja MPOdeCHOHATHOr MGHTUTETAa HAaCTaBHUKA
HOYEeTHMKA MOpa II0OCTaTy MHTErPaIHMA [Ie0 CBAKOT IIporpaMa MHUIjalHe 0dyKe.

Kmyune peuu: mpodecMOHaTHM UEHTUTET HACTABHUKA, KBAJIUTET paja
HACTaBHIUKA, KOpeaIyja, podecruoHaan3aluja.
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PROFESSIONAL IDENTITY AND TEACHING QUALITY:
A CORRELATION ANALYSIS

Theoretical framework

The interest in analyzing teaching quality and professional identity of teach-
ers is not a new field of research, but it is still very present in research works (Dan-
ielson, 1996; Darling-Hammond, 1997; Fullan, 2000; Benham Tye and O’Brien,
2002; Nelson, 2002; Stronge, 2002; Invargson & Rowe 2007).

A good teacher should have a strong sense of professionalism and profes-
sional identity (Sachs, 1999; Fullan, 2000; Darling Hammond, 1997; Hooley,
2005). “Teacher's identity is deeply connected to teaching process and therefore
it should be recognized and developed” (Nieto, 2003: 6). The development of pro-
fessional identity refers to the process of individual development within the initial
professional education. These processes can be considered as an experience which
helps the practitioners in connecting theory with practice.

The interconnectedness of professional identity and teaching quality is
proved in the research works which use the identical structural elements (teach-
er as a professional in his/her field of expertise, didactician-methodologist and
pedagogue) for identifying professional identity and teaching quality (Ingvarson
& Rowe, 2007; Beijaard, 2000).” This three factor model is established by Beijaard
and inspired by Bromme's research on teachers' identity (Bromme, 1991), but
also by different research works and meta-theoretical analysis of the importance
of self-evaluation for professional expertise (Bennet & Carre, 1993; Shulman,
1987; Calderhead, 1996; Hoyle and John, 1995), of the importance of a teacher as
a pedagogue in loco parantis (Fenstermacher, 1992; Oser, 1992; Beijaard, 1995)
and of the importance of teacher's didactic skills and competences in making stu-
dents take control (Zeichner, 1983; Bennet & Carre, 1993; Mclntyre et al., 1996).

2 Although it was published much later, the research by Ingvanson and Rowe (In-
gvanson and Rowe, 2007) does not refer to Beijaard's research results (Beijaard, 2000).
The conceptualization is almost identical in both research works (the first is about teach-
ing quality, the second about professional identity of teachers).
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Research method

This research is focused on the analysis of the existing model of assessing
teaching quality and the basic elements (structural factors) of professional iden-
tity of teachers. By using linear correlation analysis we intended to determine
the statistic correlation between factors of professional identity and indicators of
teaching quality.

The research goal is to determine the structure of professional identity of
teachers and to analyze the interconnectedness of professional identity and teach-
ing quality. The general hypothesis is the following: It is possible to determine
the interpretable factorial structure of professional identity and teaching qual-
ity. There is a statistically significant and positive correlation between the factors
of professional identity obtained through a self-assessment and the indicators of
teaching quality.

We examined professional identity of teachers using the characteristics of
professional identity defined in a research by Beijaard (Beijaard, 2000): teacher
as a professional in his/her field of expertise, teacher as a didactician-methodologist
and teacher as a pedagogue. In the above mentioned research, teachers expressed
their opinion on the importance of these three elements for the development of
the professional identity (a total of 100 points divided on the three elements, and
a five-level rating scale with the following rating: 1 — very important, 5 - not im-
portant at all).

In order to collect the data about teaching quality, we used the Scale of
teaching quality, designed for the purpose of this research and based on the
recommendations of the Association for teacher education in Europe (Amsterdam,
2005). The scale consists of six subscales representing the following indicators of
quality: reflection, professional development, autonomy, responsibility, creativity
and cooperation. The scale has a relatively high level of reliability (Cronbach's
alpha is 0.67). The six subscales also meet the criteria of reliability.

The research is conducted on two occasions, in May-June and September-
October 2010, on the territory of the Jagodina and Batocina municipalities. The
sample consisted of 221 teachers, in 5 city schools and 2 suburban schools. The
schools were selected using simple random sampling.

Research results

The factor analysis of the Teaching quality scale determined the initial one-
factor dimensions for all the subscales, except for the subscale measuring pro-
fessional development. Within the last mentioned subscale, we determined two
factors, intrinsic and extrinsic development (internal and external motivation for
professional development).
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The trihedral allocation of the elements of professional identity of teachers,
based on the obtained mean values, shows the following tendency: when assess-
ing the importance of the elements of their own professional identity, teachers
mostly give higher ratings to scientific and didactical-methodological expertise
and lower ratings to pedagogical qualities (Picture 1).
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Picture 1: Scatter diagram of assessment of the elements of professional identity
of teachers.

Linear correlation analysis of the factors of teaching quality and professional
identity shows the following results:

Table 1:
Correlation between teaching quality and professional identity
PNPO DM PD
REFLEXIVITY 134 .022 144
EXTRINSIC DEVELOPMENT 2274 .154* 152
INTRINSIC DEVELOPMENT 122 122 .052
AUTONOMY 2014 .042 273%*
RESPONSIBILITY .090 .099 .032
CREATIVITY .025 .194** 120
COOPERATION 224 .145* .156*

** Correlation significance level of 0.01. * Correlation significance level of 0.05.
PNPO - professional in his/her field of expertise; DM - didactician-methodologist; PD - pedagogue.
Statistically significant correlations were obtained for all the factors as follows:
Teacher as a professional in his/her field of expertise.
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Statistically significant correlations were obtained for all the factors
except for the factors Intrinsic development, Responsibility and Creativity. The
highest correlation is obtained for the factors Extrinsic development ( .227 ) and
Cooperation (.224).

Teacher as a didactician-methodologist. Statistically significant correlations
were obtained for the following factors: Creativity ( .194 ), Extrinsic development
(.154) and Cooperation ( .145).

Teacher as a pedagogue. Statistically significant correlations were obtained
for all the factors except for the following: Intrinsic development, Responsibility
and Creativity. The highest correlations were obtained for the factors Autonomy (
.273) and Cooperation ( .156 ).

Discussion

The obtained results show statistically significant correlations between the ele-
ments of professional identity of teachers and the indicators of teaching quality. The fac-
torial structure of the scale of teaching quality results in a two-factor dimension of pro-
fessional development: intrinsic and extrinsic motivation for professional development.
This is consistent with the results obtained in a research on professional development of
teachers in the Republic of Serbia (Beara and Okanovic, 2010), as well as in a research
on motivation for professional development as a factor of professional development of
teachers (Bastick, 2000).

At the beginning of their teaching carrier teachers usually overestimate the impor-
tance of expertise in their field of work as a factor of development of their professional
identity. It is reasonable to assume that those teachers give socially desirable answers, which
is proved in a Beijaard s research conducted with high school teachers (Beijaard, 2000).

Extrinsic development and willingness to cooperate significantly correlate with all
the elements of the structure of professional identity. Similar research results were ob-
tained by Canrinus (Canrinus, 2011). The most significant correlation in the research
was obtained for the factors of satisfaction with salary and satisfaction with coopera-
tion (p=.62). It seems that teachers prefer to prove themselves professionally in an en-
vironment where they feel comfortable (work environment as a stable comfort zone)
and where there is a good cooperation. It is also important for them to be adequately
awarded for their work.

It is important to point out that the obtained correlations between intrinsic
development and responsibility on one side and professional development on the
other are not statistically significant. The results correspond to a general teachers’
orientation towards teaching context (where professional identity is formed
and proved) rather than towards personal context (i. e. teaching experience
and biography of teachers) (Beijaard obtained similar results of all the elements
of professional identity regarding teaching context, teaching experience and
biography of teachers as important influencing factors) (Beijaard, 2000).
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Conclusions

The research results confirmed the general hypothesis of our research: it is
possible to determine the interpretable factorial structure of professional identity
and teaching quality and there is a statistically significant and positive correlation
between professional identity of teachers and teaching quality.

The mission of the initial teacher academic education is not only to educate
good teachers, but also teachers with strong professional identity. It is important
to start developing their professional identity as soon as possible. The develop-
ment has to be based on real school life.

Teachers' professional identity is deeply connected to teaching practice (Ni-
eto, 2003), therefore the initial teacher education should encourage the develop-
ment of their professional identity.

Key words: teachers' professional identity, teaching quality, correlation, pro-
fessionalization.
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