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HAPATVBHMU ITPVICTVYII Y OBPA3OBAIDLY:
TEXHUKA ,,AIPBO XIBOTA”

Ancrpakrt

HapatuBHu npucrtynu y o6pasoBamy nMajy KpaTky ucropujy. Hapartusna
Tepanmja ce [yro NpuMemyje y 6pojHnM o6macTuma )XuBoTa (y KIMHIYKOM Pafty,
Pa3Bojy 3ajeiHNIIe, OPraHN3ALMOHOM Pa3Bojy, Y IPOLeCY pellaBamby KOHPIMKa-
Ta, MEAMjALlMjy UTH.), AJIM je TeK Off CKOPO IPOHAIIIIA CBOjy IIPYMeHY 1 y 06/1acTu
obpasoBama (Gavrilovici & Cehan, 2013). HapatuBHu mpuctyn noppasymena
pasBMjame 1 HeroBame IO3UTUBHE KIVMe, IOJCTUIIAabe pafjlo3HanocTu u Meby-
COOHOT yBaXkaBama, y3 ofjpXKaBame ,,JjeleHTpupane nosuiyje (White & Epston,
1990), mTo mpencTaB/ba CYMITHHY NPYMeHe HapaTMBHUX IPUHIMIA Y 06/1acTh
obpasoBama. ,,JIpBO )XMBOTA“ je HapaTMBHA TEXHMKA KOja je yBeleHa eKCIlepM-
MeHTanHO TokoM 2010. roguHe y mkonama y Jaumjy (Pymynuja).

Kmwyune peuu: HapaTVBHM IPUCTYTI, 00pa3oBame, TEXHUKA ,,[IpBO XMBOTa".

LInb oBOT pajia je Aa ce MpeACTaBM HapaTUBHA ITpaKca Koja je mpumarohena
¥ VIMIUIEMEHTVPaHa Y PYMYHCKMM IIKOTaMa y Jammujy. ¥ TOM Ipoliecy ydecT-
BOBAJIV Cy TUM IICUXosIora u3 Yupyxema ,IIcutepa® (Psiterra Association) u ca
ofie/berba IICUXOTIOTje Ha YHMBEP3NUTeTY ,,Anekcanzap J. Kjysa“ y rpany Jammujy,
y Pymynujn.

HapatuBHy mpuctynm cy yTeMe/beH! Yy MOCTMONEPHUCTUYKO]j M COLUjal-
HO- KOHCTPYKTMBMCTIYKO] MAPAIUTMM. JefIHO Off HauesTa HapaTMBHOT IPUCTYIa
jecTe pasyMeBarme pasIMINTUX IEPCIEKTIBA Y OKBUPY UCTOT KOHTEKCTA, Y3 OIINC
Mehyco6HUX ofHOCa, KOHCTPYKIVjy KOMyHuKanuje nsMehy ocoba u craBmpame
¢dokyca Ha nCKycTBO 0cobe Koja ce Hanmasy y 1eHTpy. Koayropcka nmosunuja Ha-
paTvBHO MHGPOPMIUCAHOT MpaKTHYapa Mo3yBa OMBIIEr MPodecroHamHOT ,eKCc-
nepra“ y >KMBOT APYTOT fia Aese Moh pacTa, pasBujajyhu pasymMeBame pasimdn-
THX ay TEHTUYHUX CKYCTaBa Koja Ce JOBOJIe Y MMTame M CBECHOCT Jla Pedn UMajy
Moh, mTo je y cknmany ca pykoosckom Mumby (Madigan, 1992).
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HaparuBHy npucTyI ce fucTaHLUpa Of CTPYKTYpalTUCTUYKe IIePCIeKTHBE,
Koja cuTympa ,,lipobeM" y caMoM I0jeHILY, M Haripenyjyhu jabe of cucreMcke
IepCIIeKTVBe, Koja CMeIITa pealliioHe OfHOCe Y Cplie ,Ipobiema’, pasmaTpa
»CUCTEM CHCTeMa 3Hauewa “ I KaKO OHV MHTEPAryjy y pasroBOpPY WIN Y Mellakby
ca IMHMjaMa MOhM — y Jielley3ujaHCKOM CMMCITY — WIM Ca IIMPUM KYITYpPHUM
IUCKypcoM. Y OKBMpPY OCHOBHOT II0jMa HapaTUBHe Tepalije, ,0co6a je ocoba, a
npob6nem je mpobnem™ (Black, 2007), ,,roBoputu 0 ocobama ma cy npobnem, fa
uMajy po6sem un 6uTy noroheH npo6IeMoM NpeacTas/ba TPU Pa3IMINTa OIIca
ocobe Koja ITaTy ¥ Tpaky IIOMoR, miu 3a Kora je momoh morpakmia gpyra oco6a“
(Gavrilovici & Cehan, 2013: 267).

Majkn BajT, 3ajenno ca gpyrum onieM HapatusHe Tepanuje [Jejsugom Encro-
HOM, YyKasyje y CBOM pajiy Ha MOTYhHOCTM fla ce ONuIIY M carjefajy mpobmema-
TUYHM aCIeKTY XXMBOTA Heke ocobe criorba. [Ipencrapmpajyhu guckypc nHTepHa-
JIM30BAHOT Ipo6/IeMa Yy eKCTepHA/IM30BaHOM Pa3roBOPY, OBa IPAKCa ,[IOCTaB/bA Y
akiujy @ykooBe ujeje o Tpu HauMHA 00jeKTHBU3alyje, ¥ HeOfiBOjUBOCTY Mohu 1
3Hama“ (Madigan, 1992). BugeTu HeKOT y OHOCY ca CBOjUM ITPOOIEMOM fiaje MO-
ryhHoCT f1a ce fobuje ommc excrepHanu3oBaHor mpobnema. CylITiiHA HApaTUB-
HOT IIPUCTYIIa MOXe Jla ce u3pasu Ha cregehu HaumH: ocoba je ocoba, mpobiem
je mpobnem! KoHcTpyncamy cend HapaTuBa 3aCHOBAHOT Ha MHTEPHA/IM30BaHOM
omnycy npo6ieMa CyIpOTCTaB/ba Ce HApaTUB KOjU €KCTepHA/NN3yje KO-  -KOH-
CTPYKIIMjy aITepHaTHBe, OJIHOCHO IOXKE/bHOT OIica 0cobe — KaJj ce OH WM OHa
cyouaBa ca mpo6eMuMa oK Ipey3yuMa MHUIVjaTUBY IPOTHUB OrpaHnyaBajyhux
u MapruHammsyjyhux edekra mcnopeHor npobnema. Iloppiika ocobama, mopo-
OV, TPYIIN VN 33jeHMLM J1a IOCTEIIEHO Pa3BIjajy a/JITepHATUBHE OINCE pella-
IVIOHMX YMIbeHNUIIA 1 lorabaja mpeficTaB/ba HAYMH Ja ce M3Paiy OCHOBA 33 HOBE
omyce UEHTUTETA M 3a HOBE aKlyje Koje Cy y CKJIaZy ca >Ke/beHUM BU3MjaMa
6ynyhnocTu.

Y ToM cmumciy, ynpourheHuM HauMHYMA BPeJHOBamba YYEHNYKIX MCXO/a U
akTUBHOCTYM moBehaBa ce pu3MK 3a JUCKPUMMHALN]Y KOja Hije Hy>KHO KOHCTPYK-
TiBHA. Tako ce yueHMK BpefiHyje Ha OBpIIAH HAa4YlH, HA OCHOBY je[{HOT 3aK/by4Ka
VULV TIOjefiTHauHe IIPOIIeHe, LIITO Kao MOC/IeUILY YIMa Or0/baBakbe ,,1Ie/IOBUTOCTH
Heurje mmuHocTH. CTOra Cce y HapaTMBHOj 0OPa30BHOj IPAKCY KOPUCTE BUILeE-
CTPYKM OIIMCU KOjU He IOfIpasyMeBajy Jla ce IPMMEHM jelaH KPUTEPUjyM 3a OIN-
CMBambe YYeHNYKNX MCXOJja ¥ aKTMBHOCTY, HATY Ce Y3UMa IOjelnHa4YHa Kapak-
TepPUCTUKA 3a IpoliewuBame ofpehere ocobe. HapaTnupHa mpakca nogpasymena
fla yaeHuIu fo6mjy 6orare n ayTeHTUYHE OIVICe KPO3 KOHBEP3alujy ca [pyruma.

C jemHe crTpaHe, moTpeOHa je IOApPIIKA 3aIlOCIeHMMA y 0OpasoBamy
y IpUMEHM HapaTuBHe IIpaKce M fla IIyTeM OOyKe pa3BMjajy HapaTMBHE
KOMIIETEHIIlje, a C ApyTe CTpaHe, 1a OyAy CeH3MOWIHY 3a pa3HOBPCHe IIefjarollKe
MeTOfie VI eKCIIePUMEHTHUCAbe Ca HAPATMBHUM BexKOaMa 1 ITpaKcaMma.
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Mebhy oHmma Koju €y ycBOjuIM €KCT€pPHANIM30BaH CTUI KOMYHUKaIyje,
Moxpa he ce orBopuTum HOBM HaumHM 3a Behy mapTunumanujy ydeHuka y
Ofle/berby, jaue aHTaKOBaibe y CapaflHUYKMM aKTMBHOCTMMA Ca BpLIMballMMa U
IIKO/ICKMM 0COO/beM, Kao M IOACTUILIahe KPeaTVBHUX U MHOBATVMBHUX HAa4MHA
ydema Kpo3 capajiiby. , AKO ce HACTaBHUK BMIIe (POKYCHpPa Ha y4ere KPo3 IIpoLiec
IpUIIOBefiakba, OHA he MMaTy NpUINKy fja ce GOKycrupa Ha TMYHE M SKUBOTHE
npude yyenuka“ (Gavrilovici & Cehan, 2013: 265).

Y rpapy Jamujy y PyMyHuju oKyIaau cMO Jja IPUMMEHMMO HapaTUBHE Me-
TOfle Y HacCTaBM Ca JIelloM pasim4urtor ydpacta Tokom 2010. ropuue (of meror
710 OCMOT paspefa, ¥ Off eBETOT 10 BAHAECTOT Paspefa y CpefmyM mKomama)®.
Y oBoMm papny npepcraBuheMo HapaTMBHY TeXHUKY ,/[lpBo >xmBoTa®. Y ImuTamy
je cTynuja ciayd4aja y Kojoj je IpVMeHeH 0Baj IPUCTYII ca yYEHUIIMMA BUCOKMX
aKa/IeMCKUX CHOCOOHOCTH Y Cpefiib0j LIKO/MNU (y4eHUIM Koju ¢y ocBojumy Onum-
IUjCKY aKa/leMCKy Harpajly y pasaMuuMTUM JUCLMIIIMHAMA Ha OKPY>KHOM MK
HAI[MOHAJTHOM HMBOY). Y CTYAMjU CIy4aja je KopuilheH 1 HapaTBHU UHTEPBjy
BoDeH ca Apyrom rpynom ydeHmka, Takohe gooutHuimma OnuMnmjcke akageM-
CKe Harpaje, Koju Cy 6mm y4ecHUIM IporpaMa 3a JapoBUTe YYeHUKe Ha YHU-
Bep3uTeTy ,Anekcanpap J. Kjysa“y Pymyunjn.

Toxom m3Bobemwa cryamje caydaja npukymwbenn cy ciaefehu momamu: yde-
HUYKY LPTEXY, YI€HMYKM UCKa3M ca KOMEHTapyMa O JTMYHOM JPBETY KUBOTA
KOje Cy HallpTaIM, Kao M KOMEHTapyu APYTuX Koje Cy Y4eHMIV HOOMIN TOKOM
IpuMeHe oBe TexHuKe. Takohe, BoheH je mieHapHM eBayaTUBHU pasToBOp Koju
je ToHCKM 3abenexxeH U KopuirheHa je TeMaTcKa aHa/IM3a YYeHMYKMX JCKasa y
OIUCY HUXOBUX MCKYCTaBa.

ITpBO, HacCTaBHMK IO3MBAa Y4EHUKE Jla M3Pas3e COIICTBEHO MCKYCTBO TaKO
mto he HanpraTy cBoje pBo >xmBoTa. [lanmp 3a uprame (A4 wim A3 popmara)
JieNVl ce Ha TPU Jie/ia U 3aXTeBa HajIpe jefHOCTaBaH LpTexX. Ha nowoj Tpehuun
IpTa ce KOpeme IpBeTa, 3aTM JIMHIja 3eM/be, CTab/I0 ce IpTa Ha CPeMNHY Lp-
TeXka U 3aysuMa Takobhe TpehuHy mammpa, JOK ce Ha ropwoj TpehmHu mammpa
IpTa KpOLIka ApBeTa, rpaHe, minhe n Bohe. HakoH 1memaTckor mpukasa jpBeTa,
HapaTUBHU PaJi 3all049MIbe TAKO LITO C€ CBAKOM Y4EHUKY I1OCTaBM 3aXTeB Jja Ha-
HMiIe CBOje ayTobuorpadcke eeMeHTe y OjeANHIM Je/IOBUMA JApBeTa.
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Tabena 1.
Mnousudyanuu HapamueHu 3a0auu

IToBpmmHa
3aparak (urra Tpeba fa ce HarpTa)
prexa
Kopetse Mecto pobema, Aparouenn /byay, MeCTa, pUTYasn, IIeCMe U UTPE.

JKusot Y CAmalimbOCTI: TPEHYTHE aKTMBHOCTH, 13a30BY, YNIHEHN -

JIunuja sembe .
Iie, aKTye/IHa IIpyjaTe/bCTBA U Be3e, aKTye/THA MeCTa.

ITepueniiuja CONMCTBEHNX CHATa, CIIOCOOHOCTH, Pas/IMIUTUX UCXOfA

Crabno
M aKTYBHOCTH, K0 1 KaKO TO BUJE ipyTe 0cobe.

Hape u cHOBYM; IpaBIyM Koj/Ma je IOXKE/bHO Jla Ce HUXOB JKMBOT
Ipane kpehe; oXXe/bHM TIPaBIY BIUXOBOT la/beT PasBoja, Kao 1 OHO IITO
npensubajy y Besu ca CBOjUM SKMBOTOM.

Ba)kHU /byIM Y KUBOTY y4eHUKa (MOTY OUTY XXVIBU WIU He, ajil
Tpeba Jla ce Ommille YTUIIAj KOjU CYy OHM M3BPIIVIYM Ha YYEHVKa;
MOTy ce HalpraTy ocobe ca KojuMa Y4eHMIY MHTeparyjy, Kao u
MUTOJIOLIKY MU KEbVDKEBHM JIMKOBY).

JInuthe

I[Tox/1oHM KOje Cy JOOM/IM TOKOM >KMBOTA; OHO IITa Cy HAC/IENUIN
of Apyrux, mro Heryjy Kao HEIITO BeOMa BpENHO 11 YEMY 61/[ TEXNIN

Bohe Y )KMBOTY; aKTMBHOCTH, Pa3rOBOPU WM IIOPYKe Koje Cy fo6mmu of
IPYTUX, a BpeOHYjy UX I LieHe Kao Ba>KHe yCIIOMeHe KOje X HaJla/be
VHCIVIPUIY, IOKpehy 11 Ha Koje ce 0CIamajy.

Crneneha dasa je mpesenranuja uprexxa ,[IpBo >KMBOTa“ Ipes BpLIbALIN-
Ma. [IpefcTaBbameM pasIMUNTUX KMBOTHUX IIpUYa Kpeupa ce ranepuja ,llyma
xmBoTa“. HakoH TOora Ha 4acy cjiefu aKTUBHOCT ,llleTame Kpos ramepujy” koja
oA pasyMeBa Jja YYEHUIM MHTEPATYjy ca cafprKajeM pasInIuTuX Ipuda Koje cy
IpefcTaB/beHe Ha MOCTePUMa, TaKO MITO he mycaTy KOMEHTape U MOCTaB/baTH
NUTaka Ha TUM UCTUM IOCTEPUMA.

CBakn y4eHUK y3MMa CBOj IIOCTEP ¥ BOJY Ce TPYIIHM PasrOBOP Y OHE/bEY
0 TOMe IITA UM je JOHEIO TAKBO MCKYCTBO (II0OKa3uBambe CBOjUX LIPTEXa, IMICaba
IpyYa 1 feberba ca IpyruMa) YK/bydyjyhm n ocobe Koje Cy ydecTBOBasIe y IIPOIIeCy
(ocTamyu HaCTaBHUIIM, IIKOJICKO 0COO/be, POAVUTE/bI MOTY y4eCTBOBATH Y TAKBUM
MCKYCTBEHVM BexkbaMa, Kao 1 OHU KOjy Cy OM/IM IIPUCY THY TOKOM 13BObema came
BexOe, y Ofie/belbY, IIKOIM MM TOKOM KacHMjer jaBHOT IpKKas3uBama). Ha kpajy,
IIpaBy Ce IIPOC/IaBa C U/bEM Jla C€ pasMeHe HajBaXKHMje IIOPYKe Koje Cy HaydeHe
TOKOM IIpMIMeHe HapaTuUBHe TexHIUKe ,,J[pBo sxmBoTa®. [Jomemyje ce ceprudukar
KOjJ CBAKM YYE€CHMK CaMOCTA/IHO IOy hbaBa M Ha Ibera ce IOTINCYjy CBU KOju Cy
Yy4eCTBOBA/IM Y TOM IIpouecy. TokoM IpuMeHe OBe TeXHUKe Ha 4acy MOTY ja ce
KOPNICTe C/IMKe VIV KPAaTKU BUJIe0-K/INIIOBM Kako 61 ce morabaj mokymeHTOBaO.
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Y4eHnuy JoHOCE OJJIYKy O TOMe IuTa he 6UTHU ca BUXOBUM ,,JpBeToM >KuBoTa“
VI ca 3ajeJHNYKOM ranepujoM ,lllyma >xuBota®

OBaj HaYMH pajia ca yYeHUIMMa y IIKOIM Ipey3eT je U3 TepalyjcKe Ipak-
ce Koja je ImpuMemeHa y pagy ca coumjanHo yrpoxxeHoM gerioM (Ncube-Millo,
REPSSI, 2007). HapatnBHa TexHuka ,,JIpBo )X1BOTa“ je Hajlpe IpruMemeHa y pa-
muonmniy ,,PoTormac” ca MrafuMa Koju Cy MMasy 3afiaTak ja onuury cebe, rpaj u
Busnje OynyhHocTy momohy goro- -komaxa u TeKCToBa Ha QIUII-4apT Haupu-
Ma KOjU CY jaBHO IPEACTaB/bEHN HA Yacy, y Ko u rpany. HakoH Tor nckycrsa

HapaTVBHA TEXHMKA je IPUMEbEHA y paZly ca yYeHMLVMa U3 Jamuja.
I M

Cnuxa 1. TIpeseHTaluja HapaTUBHe TeXHMKE ,/IpBO XXMBOTA“ ca y4eHUIMMa
Cpefibe LIKOJIe Ha YHMBEP3UTeTY ,Anekcanpap J. Kjysa“y Jamm.

Cnuxka 2. IlpeseHTanyja HapaT¥BHe TeXHMKe ,,/[pBO KMBOTA" ca TaleHTOBAHIM
YUeHNUIVMA y CPefb0j KON ¥ Jamm: pasa MHAMBULYATHOT paja
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Crnuxka 3. IlpeseHTanyja HapaTUBHe TeXHMKe ,,[IpBo XuBOTA™:
¢asa ,Illyma sxnBoTa“ (06MIa3ax n3noxoe)

Cnuxa 4. IlpeseHTanyja HapaTuBHe TeXHMKe ,JIpBo >kmBoTa“: (pasa moBpaTHe
nHpopMalyje (KOMEHTapy U IIOPYKe BPIIbHaKa)

Cnuxka 5. IlpeseHTanuja HapaTUBHe TEXHMKE ,/IpBO XMBOTA“: 3aBpIIHA 137106
»1Iyma xxmBora“
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Pesynratu

HaparuBHa TexHuka ,,JIpBo >KMBOTa“ mpy)Xuia je MOAPLUIKY MIajuMa aa
VICTAKHY CBOj IVIaC U JIa JieJie CONICTBEHA MCKYCTBA Ca CBOjUM BPIIHALVIMA, KO-
CKVIM 0c00/beM, pOAVTe/bYIMA 1 IIPeCTaBHUIIIMA LIVpe 3ajenHulie. LIvmb je ma ce
IbJIXOB I71aC pasyMe, YBaKI U Jla Ce IbUXOBE MHUIMjaTUBe MIOACTUYY. Y YeHNIY CY
eBaJIlyMpajIi OBY TEXHMKY pajia M UCTAK/IN: ,OBO je IIPBY ITyT Ia CMO Ha CJIMKOBUT
Ha4MH TPeJCTaBUIN Hall XMBOT; , 10 je 6Mo fo6ap HaumMH Jja M3pasuMo Kako
BUJIVIMO Pa3/IM4uTe acleKTe HaIleT XMBOTA y TAaKO KPaTKOM BpeMeHY'; ,,JImam
noTpeOby fa MofenM OBO UCKYCTBO Ca CBOjOM IIOPOAMIIOM UMM CTUIHeM Kyhnu';

»Beoma cam pago3Hao kaxo he usrnegaru mMoje gpBo >xnBoTa y 6ygyhnoctu®

YdeHMIy cy ykasaam Kako je IpYMeHa oBe TeXHMKe omoryhmia fia ce 3a
KpaTtko Bpeme MehycoOHO 6o/be yIIO3Hajy, Ia CTEKHY 3HAa4YajHe YBHUZE O COII-
CTBEHOM >KMBOTY, IpedepeHnnjamMa 1 acnupannjama o 6ygyhnoctu. Haparus-
Ha IIpaKca y pajly ca yY4eHMIVIMa HO3UTHBHO je YTHUIIA/TIa Ha K/IUMY Y Ofie/berby,
ocehaj 3ajeguuTBa 1 MOoTHBAILV]jy y4eHuKa. HapaTuBHa mpakca 1x je mofcTakia
Jia TIOfieie COIICTBEHA JMCKYCTBA Ca BPLIKALMMA, LITO Ce PETKO JIelllaBa TOKOM
IbJIXOBOT 32je[JHITYKOT IIKOJIOBamba.
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NARRATIVE APPROACHES IN EDUCATION:
THE TREE OF LIFE PRACTICE

Abstract

Narrative approaches in education have a short history. Narrative therapy
and its various applications (in clinical work, community development, organi-
zational development, conflict dissolution and mediation, etc.) have entered the
educational realm as well (Gavrilovici & Cehan, 2013). The narrative attitude —
fostering a climate of sheer curiosity and respect while maintaining an influen-
tial “decentred position” (White & Epston, 1990) - is perhaps at the core of the
principle of acting narratively in education. The “tree of life” narrative practice in
education is presented in the way it has been used in experimental practiced in
Jasi, Romania since 2010.

The aim of this paper is to present a narrative practice adapted and imple-
mented in Romanian schools in Iasi by a team of psychologists from Psiterra As-
sociation and the Department of Psychology of the “Alexandru Ioan Cuza” Uni-
versity of Iasi, Romania.

Narrative approaches are grounded in postmodern, social constructionist
perspectives. Some of the various tenets that this approach proposes as alterna-
tives to better exercised structuralist perspectives include believing in the possi-
bility to invite and understand multiple views upon the same context, describing
relational facts and constructing conversations focusing on the experience of the
person in the centre. The co-authoring position of the narratively informed prac-
titioner invites the former professional “expert” into other person’s lives to share
the power of growing, developing understanding of various authentic experiences
at stake and being aware of the “power of words” - in line with the Foucauldian
thinking (Madigan, 1992).

Moving away from the structuralist perspectives of situating the “problem”
within the individual and advancing from a more systemic perspective of finding
relational issues at heart of “problems”, narrative endeavours look at the issue of the
“systems of systems of meaning” as they interact in conversations or in interference
with the lines of power - in a deleuzian sense — or with larger cultural discourses.
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Within the basic tenet of narrative therapy, “the person is the person, and
the problem is the problem” (White, 2007); thus “talking about a person being a
problem, having a problem, and being affected by a problem are three different
descriptions of a person who is suffering and looks for help, or for whom help is
looked for by others” (Gavrilovici & Cehan, 2013, p. 267).

Michael White, along with the other father of narrative therapy, David Ep-
ston, has discussed in his work the possibilities of describing and performing
problematic aspects which affect peoples’ lives in an externalized way. By present-
ing internalized problem discourses in an externalized conversation, this practice

“puts into action Foucault’s idea of the three modes of objectification, and the in-
separability of power and knowledge” (Madigan, 1992). Seeing somebody in rela-
tion to his or her problem permits a description of an externalized problem. This
is in effect the link to the fundamental principle in narrative approaches: the per-
son is the person, the problem is the problem! The construction of self-narratives
based on an internalized description of the person’s “problem” is countered by a
narrative externalizing the co-construction of alternative, desirable descriptions
of the person, as he or she counters the problematic effects by making initiative
and responding in honouring ways against the restraining or marginalizing ef-
fects of the manifesting problem. By supporting the person, the family, group or
community in gradual development of alternative descriptions of relational facts
and events, we can arrive at constructing platforms for new identity descriptions,
the foundations for new actions in the direction of valued futures.

In keeping with the afore-said, the simple labelling of students according to
their performance creates a risk for discrimination which is not necessarily con-
structive — in educational sense — because there is a possibility for surface descrip-
tion of all students by one evaluative conclusion. A thin description of a person
implies stripping the “whole person” of being perceived as such and the person of
perceiving himself or herself as such. This is why we use multiple descriptions in
educational encounters — not only one criterion for describing the performance
of a student or one characteristic for the evaluated person. The narrative practice
sets up a platform against which, through conversations, the participants get rich-
ly described and authenticated.

In addition to the possibility to support educators in adopting narrative po-
sitions, narrative training can be performed in order to develop narrative com-
petencies. Other possibilities include sensitization towards multiple educational
methods and experimenting with narrative exercises and practices. Among those
who adopted an externalizing conversation style, new avenues for students’ par-
ticipation in classroom may open up, as well as stronger engagement with respect-
ful and collaborative actions between peers and school staff, and an increased
awareness for creativity and innovative modes of learning in cooperation.
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Hence, “more than focusing on storytelling processes and activities, a teach-
er can focus on stories of children’s own life, their own life-stories” (Gavrilovici &
Cehan, 2013, p. 265).

Since 2010, we have experimented with applications of narrative methods
in classrooms: in grammar school, grades 5-8, and in secondary schools, grades
9-12". It is worth mentioning educational experiments “the anti-bullying under
cover team” approach and the “Tree of Life” practice. We will present a case study
of one of these interventions, which was performed with secondary school stu-
dents with special academic abilities (those who received an Olympic academic
prize in various disciplines at a County or National level). The case study of ap-
plying the “Tree of Life” approach was complemented with a narrative interview
which took part with another group of Olympic academic prize pupils participat-
ing in the “IQ Club’, a program for special ability students organized by the Uni-
versity “Alexandru Ioan Cuza” in Iasi, Romania. The following paragraphs contain
a short description of the “Tree of Life” practice as a case study.

The data for this study include students’ drawings and comments on their
own “trees’, as well as the comments they wrote on each other’s trees. Addition-
ally, the final plenary evaluative conversation was audio-recorded and students’
statements used for describing their experience were transcribed and thematically
analysed.

First, the educator sets up the scene in order to invite students to express
themselves via a drawing of a tree for describing their own lives. So, the first stage
is to draw a tree - a simple drawing, containing the drawing of the roots and the
line of the ground in the bottom part of an A4 size paper or, even better, an A3
size paper; the tree trunk occupies approximately the middle third of the vertical
paper, while the upper third is reserved for the tree crown, branches, leaves and
fruits.

After a schematic tree has been drawn, the narrative work begins by asking
each participating student individually to write the following autobiographical
aspects on the areas of each tree part:

1 The narrative applications in education in Iasi, Romania were made possible via
the partnership between Psiterra Association and the Department of Psychology of the
University “Alexandru Ioan Cuza” of Iasi and the direct collaboration of practitioners
from Iasi schools, psychologists Cristina Vamesu, MA and Ionut Dacian Cehan, a Ph.D.
Candidate.
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Table 1.
The narrative tasks to be performed individually

Area of the
drawing The task (what to write)
Roots Aspects related to their place of birth, cherished people, places, rites,

songs, dances

The life in the present: current activities, challenges, facts, current

Line of the ground friendships and relationships, current places

Trunk Strengths, abilities, various performances they are aware of, and
perhaps, other people they value are aware of and can witness

The hopes and dreams for their life; directions that it is desirable to
Branches take in life; preferred developments in the future course of their life
as they are envisioned now

The important people in students’ lives; they may be alive or not,
but the mark they made on student’s life is vivid and strong; there
may be people they interact with as well as mythological or literary
characters

Leaves

The gifts given to them during their lifetime; what was inherited
and is cherished as valuable to have and to go ahead with your own

Fruits life; what actions, conversations or words they received are valued
and treasured as important memories that inspire, energize and
support.

The next stage is the presentation of the tree of life and the various stories
that compose it in front of the colleagues and posting the paper on the wall, in
what will later constitute “the forest of life” gallery (of the classroom). “Walking in
the gallery” comes next, and students are invited to interact with the posters they
visit by writing, adding, commenting or asking questions on each poster.

Each participant then takes back his or her own poster with their respective
“Tree of Life” and the final group conversation is facilitated about what this ex-
perience of showing, narrating and sharing brought to each of them - including
the facilitators and witnesses on the margins (other teachers, school staff, parents
who may participate in such experimental exercise as witnesses during the exer-

cise itself, or in the class, school or public presentation later on).

Finally, the whole event is completed during a ceremony celebrating the
most important aspects learned. The “Tree of Life Certificates” are handed out
to each student, filled in by them and signed by all participants. Pictures or short
movie clips can be used to document this event. Students decide what to do with
their “Tree of Life” and/or with the shared “Forest of life” gallery.
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This practice has been borrowed from the community and therapeutic work
of Ncube-Millo (REPSSI, 2007), who initially worked with vulnerable children.
The application of “Tree of Life” practice in Iasi schools was introduced by a series
of Photovoice community identity experimentations, where students were invited
to describe themselves, the city, and the future in photo collages on large flipchart
papers containing textual explanations, which were presented in a public ceremo-
ny in the classroom, school, and the city.

Fig. 1. Presentation of the “Tree of Life” practice to secondary school students
invited at the University “Alexandru Ioan Cuza” in Iasi.

Fig. 2. The “Tree of Life” practice with secondary school Olympic students in Iasi:
the individual drawing phase
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Fig. 3. The “Tree of Life” practice: The Forest of Life phase (“walking through the
exhibition”

Fig. 5. The “Tree of Life” practice: The Forest of Life - final exhibition
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Results

The “Tree of Life” narrative technique was a step further in engaging the
youth to have a voice and share experiences of their own life with peers, school
staff, parents and community-at-large so that their voices and their perspectives
can be heard and understood better, and their initiatives supported and celebrated.
Here are some of students’ statements from the evaluative plenary conversation:

“It was the first time we have used a drawing to talk about our life!”, “It is a very
nice way of expressing so many aspects of life in such short time”, “I need to share
this with my family when I come home today”, “I am curious as to how my future
tree of life will look like”. The students acknowledged that they were getting to
know each other better and found a lot of meaningful details about the personal
life, preferences and ideas about the future in only one hour or one hour and a
half, which they did not manage to discover in the 2 or 3 years spent with their
colleagues while together in secondary school. This practice, if facilitated using
narrative principles, can foster a climate of curiosity, sharing and togetherness
among peers or students that have never met before.

Keywords: Narrative approach, “Tree of Life”.
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