Hesenka Kparypan'
negaror, CaMoCTa/IHa IeJaroikKa CaBeTHMUIA

I parana Cnacojesnh?
nemaror, rmegarouika CaBeTHMa

KBAJIMTETHO INTAHVPAIBE U IIPOT'PAMUPAIBLE PATA
OCHOBHE HIKOJIE Y ®YHKI U]V YHAIIPEBVIBAIbA
KBAJIMTETA OBPA3OBAIHA

VBopg

[TpocniepuTeT jefHOT ApylITBa CBAaKaKO 4MHM OOpa3oBame M BacCIUTAIbe.
Ypebena, opraHmsoBaHa ¥ cTadwiHa [p)kaBa IUIAHMpa IIpaBall pasBoja,
IOCTaB/ba IL[M/b€BE y CBMM OO/NAcTMMa, a Odpa3oBame YMHY CACTaBHU [I€0
TOT IUIaHa. Y OBOM pajay he ce pasMOTpuUTH NuTama yIore U 3Hadaja mpoleca
IJIAHMpaka ¥ IIPOrpaMypara, MPeTIOCTaBKY YCIeUIHOr IUIaHMpama MU
IporpaMuparma U yIore IIKOJICKOr Ilefarora y yHampebuBamy Tor mporeca.
[Iporpamupasme je KOMIUIEKCHA aKTUBHOCT CTPYKTypMpama CUCTeMa LIKOJICKOT
pana, yrBphuBama 1 Ipepaciofiefie pajHMUX 3ajjaTaka Ha OCHOBY IPETXOJHO
CHUM/bEHE U MICTpaXKeHe IKoJcke npakce (Maupuh u Bunorujesuh, 1976: 24).
[Tporpamupasme je TpaHchOpMalMja OMIITOCTU Y TOCESHOCT, ONIITUX LM/beBa Y
KOHKpeTHe 11 ollepaTuBHe 3afiaTke. [/raHuparmeM 1 IporpamuparmeM ce nsderasa
»IIpasaH Xof“ y pajy, youaBajy ce mpodjeMy 1 IOCTaB/bajy peajHe OCHOBE 3a
pan. IIporpamupame noppasymesa geduHuCcCame LubeBa PasBoja, CPECTaBa u
texHonoruje. ITof mporpamMupameM IIKOJICKOT paja IHOApasyMeBa ce He CaMo
BPEMEHCKO IUIaHMpalbe peanusalyje NMpOIICaHoL, Beh M ocMuIUbaBamwe CBUX
(basa n eneMeHaTa C/I0KEHOT ITpoljeca IIKOJICKOT BaCIUTamba U 00pa3oBama, y3
CHUCTEeMAaTCKO M KOHTMHYMpaHO mpaherme U aHammsy meroBor Toka u edekara
(Xedud, 2009: 46). [TnanupameM ce MOCTVDKE BUIIE LM/beBa 3HAYAjHMX 3a Paf
mKoste: ocBenrhyje ce mporec pajia, MOTUBMIIY Ce HACTABHUIM Ha KBaJIMTETHU)U
paz, ycMepaBa Ce HacTaBa y >Ke/beHOM IPaBIly, KOOPAMHIPA]y ce aKTUBHOCTH,
cIipevaBa ce MMIIpoBU3anuja, odesdehyje ce cucremarnunocr (TpHaBam, 1996:
68). [ItaHupatbe ce OHOCHK Ha OIIEPATUBHY KOPAK IPOrpaMupama Koji oBesyje
I7IaBHE MJieje Iporpama ca OoHMM LITO ce y npakcu goraba (ITaBmoscky, 1991).

1 Ol *®wmn ®wmmnosnh’, Beorpag, nenakraguljac@yahoo.ca

2 OHI “Bypa Jaununh”beorpap, spdragana@yahoo.com
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Pasnuke y mocmarpamy M TyMmademy IIpoleca IIporpaMuparma OfHOCe
Ce Ha pas/MKe y IOINIely KOHLEMIMje, CTPYKType M cafip>Kaja MPpOTrpaMCKUX
TOKyMEHaTa IIKOJICKOT pafia. Mory ce M3fBOjUTH [1Ba IPUCTYIA y IIOCMAaTPamby
OJHOCa NIpolLeca IporpaMipama I IlaHnpama. IIpBu ce ogHOCH Ha cXBaTame Jja
je ITaHupame Y>KI I0jaM Of IPOrpaMypama YKOINKO Ce MPOrpaM IOMCTOBETH
Ca 3BAaHMYHMM IIPOTPaMCKUM JOKYMEHTOM, a IIPOLieC IPOrpaMmpama ca u3pajioM
Tor foKyMeHTa. [Iporpamupame nma ase ¢ase: feprHnCame MOJea Iporpama
IpYMEHA y IPaKCH U MpoliekNBame. [taHnpame je Marme cTBapaladky IPOLeC,
a BUIIIe VI3BPIIHA [e/IaATHOCT KOja Kao pe3y/ITaT MMa IVIaH BaCIUTHO-00pa30BHOT
paga. Jpyru mpucTyn monasu of useje fa je OMTHa caMa IIpakca, IpUMeHa I
IpoBepa. Y 0BOM CIIy4ajy IporpaMuparme je IVMHaMI4YaH 1 aflallTMBaH IPoLecC, a
HaITIaCaK je Ha KOHTMHYMpPaHOM Ipahemy mpakce 11 ieHoj aHammusu (Xedud, 2009:
46). IIponecu mIaHMpama 1 IporpaMypama YnHe AMjanTeKTIIKo jeanHCTBO. OHM
HIICY CUHOHUM, Majia y offpeheHOM KOHTeKCTy MOTY MMaTy C/IMYHA 3HadYemba.

Virora u 3Ha4aj nmpoieca WIaHUPaka U NporpamMupama 3a yHanpehusame
KBa/lInTeTa 0dpasoBama

OcHOBHa CBpXa U 3Hauewe IUIaHMpamwa U IporpaMupama pajia LIKOJe je
HofiM3ame KBa/MUTeTa paja ImKose kao nennHe (Conpo, 1980: 302). CaBpemeny
KoMy Tpeda Mda oOmIMKyje Oorara CTPyKTypa pasHOBPCHMX BacIUTHO-
00pasoBHUX M APYIMX aKTMBHOCTY, He CaMO ca ydeHunuma Beh m ca mpyrom
menoM, pogute/bruMa u ogpaciuma (Tpuasar u Hophesuh, 1995).

[Ixoncke aKTMBHOCTY KapaKTepUILE IPOLECYaTHOCT U JMHAMUYHOCT 1, [
du dute ycnemne, Tpedano du na ce opBujajy kpos cnenehe dase: mporpamupame,
peanusanuja u epanyanuja. [losesuBameM IporpaMupama ca peannsanyjom u
€BaJTyallV[joM IIKOJICKOT Pajia OBM IIPOLIeCH Ce He Mi3jefjlaHayaBajy, Beh ce HaramaBa
BIX0Ba MoBe3aHocT (Xedud, 2009: 49). Llwe nporpammparma paja LIKOJE je ja
ce omnepalyoHaNM3alijoM paJiHMX 3ajlaTaka MPEeNusHO YTBPAM IITa, KO U Kafia
pajiu, Koje IM/beBe U 3ajlaTKe Tpeda OCTBApUTH, Koje pesynTare je 00jeKTMBHO
Mmoryhe nmoctuhu. Pasnukyjemo cnepmehe BpcTe mporpaMupama: nepCceKTHBHO,
IYTOPOYHO, CPENIepPOYHO M TOMIIbe IUTaHupame. [locroje m KpaTkopodHe
IIpojeKLMje pa3Boja IIKOJIE KOje Cy OCHOBA 3a M3PaJly IePCIeKTUBHUX IJIAHOBA
pasBoja IIKOJIe M peanusyjy ce MpeKko FOAVIIBLX IJTaHoBa paja (Bumorujesnh,
2006: 16). HeomxopgHo je ycIOCTaBUTM IpaBU OFHOC u3Mehy cBUX Kapuka
jEIMHCTBEHOT JIaHLla TIIpolleca Iporpammupara U yTHUIAja TUX CTEYEHMX
CasHama M MCKYCTaBa Ha IporpaMumpame cajipkaja odpasoBama 1 BaCIUTamba
(ITorkomax,1980: 8). CBa HacTojama Makpo OOpPa3OBHOT CHUCTeMa, y CBOM
KpajibeM IM/bY, YCMepeHa Cy Modobiamy eGUKaCHOCTHU TIearOLIKOT CHCTEMA,
IIa IIporpamupame Tpeda ycaBpumty y camoj mkomn. HyxHo je ycaBpuraBatn
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TOIMIIIIbE, OIIEPATUBHO VM CEMIYHO Nporpamupame (Bunornjesnh, 2006: 3).

AxTyBHOCTH y 1mIKONMM He du Tpedano ma dyay opraHmsoBaHe y yCIOBMMA
NpPeKVHYTUX IIOBpaTHMX Bes3a, Beh ce mpolec opIyunBama, IUIAHMPAbA
U IIporpaMypama MOpa OfiBUjaTM Kao ypebeH, cTadmiaH opraHmsanyioHu
cucreM. IToBpatHa nHpopMalyja Tpeda fa Syme MpaBOBpeMeHa 1 [ja IOCTY>XI
Kao Mepa ypeheHOCTM LIKONICKOT cucTeMa. AKO ce aKTMBHOCTM OPraHM3Yjy Ha
IpeTIoCTaBKaMa, CyQjeKTUBHMM IpOLieHaMa 1 MMIIPOBU30BAHUM 3aK/by4LIIMa,
JI07a3y [0 MPOIyCTa.

IIpeTnocTaBKe yCIeNIHOT IVIAHMPaKkha U IPOrpaMuparba MKOJICKOT paja

[Iporpam &u Tpedamo pa Oyme y dyHkuuju yHanpehnBama KBamureTa U
OpraHmsanyje pajfia MKOJAe M CXOJHO TOME OIlepaTMBaH, pealaH, KOHKpeTaH
u caBpemeH. [Iporpammpame y IKOMM ¥MMa CHaXHY MOTHMBAIMIOHY YOIy 3a
NOCTM3athe ONTUMA/THMX pe3ydaTaTa pajfia HacTaBHUMKA. llwbeBw, sajauy u
aKTMBHOCTY Ipyarohasajy ce MoryhHOCTIMa, CTIOCOSHOCTIMA U IHTEPECOBAKYIMA
YlaHOBa KOZEKTVBA. 10 je AMHAMMYaH ¥ CTBapajaykyl IPOLEC y KOMe MaXiby
Tpeda MOCBETUTM CaMOM IIpOIleCy M MHTepakuyju ydecHuka (ITaBmockm, 1991).
YrBphuBame u mnpenmBubame CBUX pelTeBaHTHUX (pakTopa Off KOjUX 3aBUCK
yCIIEIlHA pea3alyja IIAHMPAHUX 3a/jaTaKa jeé OCHOBHA IPETIIOCTABKA YCIIEIIHOT
IIaHypama. Ipepacrionena 3agaTaka u OTOBOPHOCTM HA YWIAHOBE U TPyIe MMa
3Ha4ajHy YOIy Yy PasBOjy HMOSUTUBHE COLVjaTHO-€MOTMBHE K/IMME y KOJIEKTUBY.
Kako 6u mporpammpame duso y ¢pyHkuuju yHanpehnBama BaclmTHO-0dpa3oBHOT
pajia IIKo/e, OHO MOpA MOJA3UTY Of YTBphHEeHMX NpUMHLNUIIA KOjU HPefCTaB/bajy
CHHTe3y TMOY3[AaHMX Hadela ¥ pPalUOHANMHMX NocTymaka. IIporpammpame ce
3acHMBa Ha CriefiehuM TNpUMHIMIMMA: PeaTHOCT, CaBPEMEHOCT, KOHKpeTM3allja,
palVOHa/IN3alIMja, CEMeKTUBHOCT, MHTETPATHOCT U TOTaIHOCT (Bumornjesnh,
2006: 7). IIpyHIMO peamHOCTM TOfpasyMeBa ,IIpaBy Mepy" 3axTeBa, HOTpeda
U PAcIONOXMBMX CHAra, CPeficTaBa, BpeMeHa, Tj. pecypca. Ilmanmpa ce ommrnm
IIporpaM pasBoja ILKOJE, YCIAOBM pajia, CpelVHe y KOjoj Ce IIKONA Ha/lasyu U
MOTYhHOCTM CBMX aKTepa Off peanusanyje o eaayanuje. [IpyHINIT caBpeMeHOCTH
OffHOCK Ce Ha NpJMeHy BaCIUTHO-OOPa3OBHE TEXHONOTWje VM MOJEPHI30BAbEe
pajja HACTAaBHMKA KPO3 yCaBpLIaBatbe U IPOMEHY IO3ULIMjE YYEHMKA U3 IO3ULIje
»TIACYBHOT CITyIIAOLA“ y TO3NIVjy aKTUBHOT CydjekTa. [IpMHINMIT KOHKpeTusaryje
HOfIpasyMeBa IpEeLM3Npame LIWbeBa, 3a[aTaKa, NVMHAMUKE, aKTUBHOCTH CBUX
aKTepa M MPETIIOCTAaBKa je KOHTMHYMPaHOT pajia. OBaj NPMHIMII je Y TeCHOj Be3u
ca MPUHIWUIIOM PeaTHOCTH jep ce IpOorpammparmeM caapiaja mnpensubajy peanHe
MoryhHOCTM 3a pearm3anyjy cBake akKTMBHOCTH. IIpyHIuN paumonammsauuje je
OCHOB e(PMKACHOCTH Pafia IIKOJIe ¥ Y TeCHOj je Be3! ca MPMHIIUIIOM KOHKpeTH3aIuje
U Pa€aTHOCTA.
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bes konkpeTusanuje HeMa PpalMOHATHO OPraHM30BAHOI BACIUTHO-
00pa3oBHOT paja.

[TpyHLMI CeTeKTMBHOCTY O HOCY Ca Ha M3/IBajatbe OUTHOT O HeOUTHOT 4nMe
ce omoryhapa peanmmsanuja K/by4HNUX, CTPATEIIKY BaXXKHUX LM/beBa U 3ajlaTaka
mxkose. OBaj IPMHLIMNII je TIOBe3aH ca IPMHIUIIOM PeaTHOCTH, paljioHann3aluje,
KOHKPETHOCTM M CaBPEMEHOCTM y pajy Iukosne. IIpyHIMI MHTEerpanHocTu u
TOTAJTHOCTY OJIHOCK Ce Ha je[[JUHCTBEHO JIe/IOBalhe CBMX YMHIIALA M HOCHIala
BaCHMTHO-00Pa30BHOT IIPOLIeca y LIKOJIL.

[Tporpamupame Mopa ma ode3demu cBeOOYXBAaTHOCT, MHTETPATHOCT U
TOTA/IHOCT Iie/IIHe 1 [IeI0Ba, OIIIITET 1 IIOCedHOT IporpaMupama 1 peanusanyje.
Panmonanna yckmaheHOCT mporpaMcKkux cajjpkaja U AMHAMUKe, jeqMHCTBeHa
MpOrpaMcKa CTPYKTypa IUIaHOBA IIKOJIE ¥ IIeJIOKYIIHE JeaTHOCTY OCHOBHU je
3aXTeB OBOT IIPMHILINIIA.

Yiora neparora y npouecy niaHMpama 1 IPOraMupama

Ileparor yuecTByje y M3pajyu KOHIIENIMje TOAMIIIbED IIaHA 33ajeJHO ce
CTPYYHUM THMOM KOjU je 3a TO 3ajly>KeH, BPUIM IIOjefIMHAaYHEe KOHCY/ITaluje
Ca HACTaBHUIMMA, Jjaje CTPYYHO MMUIIbeme, uspabyje comcTBeHm mporpam
paga. 3aTo je HEONXOJHO [ia OH M0OpO NO3Haje IPMHLUIE NPOTrpaMMpama,
BpCTe IUIAaHMpama, CTpaTellKa JIOKYMeHTa M YIYTCTBA CTPYYHMUX CIyXKOM n
npocBeTHuX opraHa. Takobe, ouekyje ce fa megaror dyzie OTBOpeH 3a IpOMeHe 1
fla TIocefyje KoMIleTeHIuje Koje Cy MoTpedHe 3a MICTPXKMBAYKN Pafl, eBaTyalyjy,
OpraHM3alLMjy ¥ IporpaMuparse.

Papn nemarora y odmacTy aHMparma 1 IporpamMypama He MOyKe Ce OflBOjUTHI
Of1 BbeTOBOT ITeJJArOLIIKO MHCTPYKTUBHOT pajia i pajia Ha yHaIpehuBamwy BacuTHO-
odpasoBHOT paja y uenunu. Ilemaror je jenuHm y cutyanuju fa ,,BUK cBe“ u
fla yTu4e Ha CKIaJHOCT menuHe. Inanupame 1 nporpamupame MojeMHAYHNX
aKTUBHOCTH je Mel)ycodHO ycoB/beHo 1 fielaBa ce HaM3MEHNYHO Ca IpoIecuMa
peanusanyje, mpahema 1 BpelHOBamba. Y 0d/1acTy ITaHNpamba U IPOrpaMupama
THeflaTor ¥Ma 4eTVpPM TpyIle MOCI0Ba: a) OCHOBE IUIAHMpPAabha ¥ MPOrpaMuparmba
(mpoyuaBame 3aKOHA, HOPMAaTUBA, IPABIIHNKA, YIIyTCTaBa, HACTABHMX IUVIAHOBA
U mporpama), §) rOAMINBY IJIAHOBU M IIPOTpaMy pajia MmKoje (y LeITnHN U TI0
CerMeHTMMA), B) IUIAHMpambe, MPOTrpaMMpame U HpUIpPeMarme HeIOCPEIHOT
BaCIMTHO-00pa3oBHOT Pafia,T) M3pajia CONCTBeHOr mporpama pazia. [Tegarorrpeda
fla TIO3Haje YC/IOBe 3a YCIEIIHO IUTaHMpame M IporpaMupame: jacHo yTBpheHm,
OIlepalMOHA/IM30BAHM LM/bEBM M 3ajaly, MOJeEN OpraHusalyje paja ILUKOJe,
TEOpPMjCKe OCHOBE IUIaHNMpara U IporpaMupama, CTalHo mpaheme pesynrara
aHAIMTUYKO-VCTPAKMBAYKOT Pajia, OCrocodbaBame MojeiuHalla y TOCTOBYMA
IJIaHMPaba U IPOrpaMupaha, U3paja METOLOIOLIKE M JOKYMEHTAI[MIOHE OCHOBE

190



3a I/IaHMpabe U [Iporpamuparme (MHCTpyMeHara, Tadera, mperesa, odpasana u
dbopmynapa 3a miannpamwe u esupenunjy) (Tpuasar, 1996: 68).

Ila du morao ycrenrHo ja odaB/ba CBe HaBefjeHe IOCTIOBe, Iefaror Tpeda
10dpo f1a I03Haje MeTORO/IOTH]Y ITeJarOIIKMX ICTPaXKUBamba, 1a dyae 00jeKTUBaH,
IOJCTIYE CBECT CBMX YYECHIKA 1A Ce YCIIeLIHVM IIAaHMPabeM I IIPOrpaMuparmeM
pajia IIKoJIe OCUTypaBa yHarpehuBame KBanuTeTa 00pasoBama y IIKOJII.

Kwyune peuu: ntaHnparse, Iporpamupae, yHanpehusarbe, KBaIiTeT, IIefjaror.
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HIGH QUALITY CURRICULUM PLANNING AND
PROGRAMMING IN PRIMARY SCHOOLS IN FUNCTION
OF A HIGH QUALITY EDUCATION

Introduction

Education is an important element of the prosperity of a society. A well
organized and stable country makes plans about the course of its development,
defines goals in all aspects and makes education a part of that plan. This
paper examines the roles and the importance of the process of planning and
programming, the preconditions for a successful planning and programming
and the role of the school pedagogue in developing this process. Programming
is a complex activity which includes structuring the system of school activities,
defining and assigning the tasks on the basis of monitoring and researching school
practice (Mandi¢ & Vilotijevi¢, 1976: 24). Programming includes transforming
general into concrete, transforming general goals into specific and operational
tasks. Planning and programming reduce the waste of time, facilitate the
identification of the problems and set stable bases for further work. Programming
includes defining the developmental goals, means and technology. Curriculum
programming includes not only making schedules for the realization of the
planned activities, but also designing all the phases and elements of the complex
process of school education. It also includes systematical and continual evaluation
and review (Hebib, 2008: 46). Numerous important goals are met by planning: the
process becomes a conscious activity, teachers become more motivated to work,
teaching goals are achieved, activities are coordinated, improvisation is avoided
and a systematic approach is provided (Trnavac, 1996: 68). Planning refers to the
operational part of programming, connecting the main ideas of the program with
practice (Pavlovski, 1991).

3 Elementary school “Filip Filipovic”, Belgrade, nenakraguljac@yahoo.ca

4 Flementary school “Djura Danicic’, Belgrade, spdragana@yahoo.com
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Differences in understanding the process of programming refer to
the differences in concept, structure and contents of the school programs
documentation. The relation between programming and planning can be
examined through two different approaches. The first approach refers to the
opinion that planning is a narrower concept than programming if a program is
considered to be a formal document, and the process of programming to be the
very design of the program. Curriculum programming consists of two phases:
designing the program model and applying and evaluating the program. Planning
is less a process of creation, and more an executive work resulting in a plan. The
other approach considers that practice, realization and evaluation are the most
important. In this case, programming is a dynamic and adaptive process. The
emphasis is on the continuous insight of the practice and its analysis (Hebib, 2009:
46). The processes of planning and designing a program form a dialectical unity.
They are not synonymous, but they can have similar meanings in certain contexts.

The role and the importance of the process of planning and programming for
the development of the quality of education

The basic goal of planning and programming is to achieve a better quality
of the school as an entity (Soldo, 1980: 302). A modern school should be char-
acterized by a rich structure of numerous educational and other activities, which
involve not only students, but other children, parents and adults as well (Trnavac
& Dordevié, 1995).

School activities are characterized by processuality and dynamics. In order
to be successful, the activities should undergo the following phases: program-
ming, realization and evaluation. Programming is connected with realization and
evaluation of the school activities, but these processes are not equal; the emphasis
is on their interconnectedness (Hebib, 2009: 48). The aim of designing a curricu-
lum program is to identify the tasks and to assign them to the responsible persons,
to identify the objectives and tasks which should be realized and the outcomes
which should be achieved. There are several types of programming: perspective,
long-term, medium-term and annual. There are also short-term projections of
school development which serve as a base for perspective plans and are realized
through annual plans (Vilotijevi¢, 2006: 16). It is necessary to harmonize all the
parts of the process of programming and their impact on the process of design-
ing the curricula (Potkonjak, 1980: 8). All the efforts of the educational system as
a whole are oriented to a higher efficiency of education, therefore programming
should start from schools themselves. It is important to develop programs annu-
ally, monthly and weekly (Vilotijevic, 2006: 3).
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School activities should not be organized if there is no feedback.

The process of making decisions, planning and programming must be car-
ried out as an ordered, stable and organized system. The feedback should be well-
timed and serve as a measure of a good organization of the school system. The
activities cannot be successful if they are organized according to suppositions,
personal estimations and improvised conclusions.

Preconditions for a successful planning and programming
of school activities

A program should be designed in a way to encourage the development of the
quality and organization of the school activities, and thus, it should be operational,
authentic, concrete and up-to-date. Programming has a strong motivational role
for teachers to achieve optimal results in teaching. The objectives, tasks and activi-
ties are adapted to teachers" abilities, competencies and interests. It is a dynamic
and creative process, and the attention should be paid to the very process and the
interaction of all the participants (Pavlovski, 1991). Making primary school cur-
riculum programs depends on defining and predicting all the relevant factors that
have an impact on successful realization of the planned outcomes. Assigning tasks
and responsibilities to individuals and groups has an important role in developing
a positive social and emotional climate between staff members. In order to be able
to encourage a high quality teaching process, programming needs to start from
the basic principles that represent a synthesis of reliable criteria and reasonable
acts. The principles need to have realistic, up-to-date, concrete, rational, selective,
integrative and thorough characters (Vilotijevi¢, 2006: 7). The principle of reality
refers to “the right measure” of demands, needs and staff, means, time spans, i.
e. resources. This is a basis for making an overall developmental plan which in-
cludes teaching, working conditions, school environment and the roles of all the
participants in the process, from realization to evaluation. Up-to-date character
refers to applying modern technologies and modernizing teachers’ work through
professional development. It also requires changing the role of students as passive
listeners into the role of active participants. The principle of concretization is a
precondition for continuous work and it refers to defining goals, tasks, dynamics
and activities of all the participants in the process. This principle is tightly con-
nected with the principle of reality since programming includes the identifica-
tion of real possibilities for carrying out each particular activity. Concretization
is a basis for a rationally organized teaching. The principle of selectivity refers to
making differences between important and unimportant issues, which enables
the realization of the key, strategically important goals and tasks. The principle is
connected to the principles of reality, rationality, concretization and up-to-date.
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The principles of integration and thoroughness refer to unified actions of all the
participants in teaching process. Programming must provide the totality, integrity
and thoroughness of the process as a whole and its parts as well. Rationally bal-
anced contents and their dynamics are the basic conditions for this principle.

School counselor’s role in planning and designing a program

The school counselor takes part in making the annual plan together with
the members of the expert team that is responsible for it. He or she discusses
with teachers individually, gives professional advice and designs his or her own
personal program. That is why it is necessary that the counselor is familiar with
the principles of designing programs, types of planning, strategic documents and
educational experts' suggestions. It is also expected that a counselor is open for
changes, possesses competences needed for research work, evaluation, organiza-
tion and program designing. A counselor’s activities, when it comes to programs
and plans, cannot stand apart from his or her giving instructions and developing
educational work in general. A counselor is the only one in position to “see ev-
erything” and to influence the balance of the unity. Planning and programming
of all individual activities is interconnected and simultaneous with the process of
realization, monitoring and evaluation. A school counselor is responsible for four
groups of activities in the field of designing programs and plans:

a) Basic activities of planning and programming (studying laws, regulations,
guidelines, curricula);

b) Annual school plans and programs (in total and in segments);

¢) Planning, programming and preparing teaching activities;

d) Designing his or her individual program.

A school counselor should be acquainted with preconditions for a successful
planning and programming: clearly defined, operational goals and tasks, orga-
nizational model of school activities, theoretical principles of planning and pro-
gramming, continual monitoring of the analysis and research results, teaching
individuals how to design programs and plans, working on methodological docu-
ments that serve as a basis for planning and programming (instruments, tables,
surveys, plans and records) (Trnavac, 1996; 68).

In order to complete successfully all the mentioned tasks, a school counselor
should know the methodology of pedagogical research well, to be objective, to
support all the participants in becoming aware that successful planning and pro-
gramming ensure the development of a high quality education.

Key words: planning, programming, development, quality, school counselor.
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