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MHcTUTYT 3a Nefaromka MCTpakubarmba
beorpag

VJIOTA HACTABHUKA Y MOTUBUCAY
YYEHUKA 3A YYEILE

[Tompyuje MoTMBaluje je jemHO Off HajBMIIe pasyheHMX HOApydja caBpe-
MeHe Tleflarolike Hayke. AHamusupajyhu o61acT MOTHBalMje youaBaMo BeoMa
pasnuunTe KpUTEpUjyMe U TPUCTYIE Y HeHOM UCTPAXUBaKhY, Ka0 U BeoMa Be-
nuKu 6poj mojMoBa Koju rpasie ogpeheHe Teopuje MOTUBaLUje KOje HECYMIbMU-
BO IMajy Be/IMKY IefJaroliKy BpegHocT. Moxe ce pehn a MoT1BaIja YoBeKa 1
MOTHMBHCAHO MOHAIIAhEe MPENCTaB/hba BEOMa CIOXKEH CIUIET Mapaie/THNX Be3a U
OJ{HOCa, Kao 1 TI0CTOojare H13a aktopa Koju ra oppebyjy. Ocum nHCTpyMeHTAN-
He BPeIHOCTY MOTHMBAIlNje 3a YCIIeX Y MPOLleCy HOAyYaBama U yuerma, OHa ce CBe
venrhe mmpernosHaje U Kao 3HavYajaH 11/b 0OPA30BHOT MpoIleca 1 Kao He3aobumas-
Ha KOMIIOHEHTaA I[eJIOKMBOTHOT y4ema ¥ 00pasoBama (Sefer, 2005; Sefer, 2012;
Deri¢, Bodroza n Lali¢-Vuceti¢, 2012; Mirkov, 2013). ¥ ToM KOHTEKCTY OBO MC-
TpaXMBakbe MpeJCTaB/ba MMOKYIIAj IIperefa 1 CUHTe3e MocTojehnx Teopujckux
Y MCTPKMBAYKNX TIEPCIIEKTIBA, IBUXOBKX pesynTara ca MoryhHourhy nprumene
y LIKOJICKOj IIPaKCH.

Cmarpa ce nma ce Hajsehm Opoj mucrmosunmja BUILIEr HUBOA, KakBa je 1
MOTMBAIIMja 3a y4etbe, Pa3Bija IOCTENEeHO Y TPOLieCy OAroBapajyhux akTuBHOCTH,
a ca aKTMBHOCTMMA KapaKTEPUCTUYHVM 3a ILIKOJICKO yueme femna ce cycpehy
ytpaBo y ukonu. OBaj TEOPUjCKM CTAB MIOAP>KAH je U pe3ynTaTiMa UCTPAKUBaba
KOju Ccyrepuuly fia ce 6e3 ofronapajyhux mopcTuiiaja 1mkoje oBa MOTHBAIja He
pasBUja, Kao U [a aleKBaTHY yTULAjM JOBOJie YaK U [0 yOp3aHor pasBoja (Palek¢ic,
1985; Trebjesanin i Sefer, 1991; Trebjesanin, 2009). MortuBanmuona crpaHa
IIIKOJICKOT y4erba 3HATHO je AMHAMUYHIY]jA Of KOTHUTUBHE, OHOCHO /10 IIPOMeHa
y obmactu MoTuBaluje Moxe fohyu MHOTO 6p>ke Hero y o61acTy KOTHULMje U

1 Clanak predstavlja rezultat rada na projektima ,,0d podsticanja inicijative, saradnje,
stvaralastva u obrazovanju do novih uloga i identiteta u drustvu (br. 179034) i ,Unapredivanje
kvaliteta 1 dostupnosti obrazovanja u procesima modernizacije Srbije“ (br. 47008), koje
finansira Ministarstvo za nauku i tehnoloski razvoj Republike Srbije (2011-2016).

2 E-mail: nlalic@ipi.ac.rs

141



IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

Ca3HajHMX CIIOCOOHOCTH aKO MM Ce IOCBeTH IocebHa nmaxkwa. Hamasn ogpehennx
UCTpaKMBamba II0Kasyjy jna je y3 momoh oprosapajyhmx HacTaBHMKOBUX
nocrymnaka Moryhe, Beh 1 kop fierje HYbKer OCHOBHOIIKOJICKOT Y3pacTa, CTBOPUTHI
MHTPMH3MYHE MOTMBE 3a yCBajalbeé CTPYKTYPMPaHMX HAay4dHUX 3Hama, a He
caMo 3a M30JI0BaHe 3aHMM/bUBe caipkaje (mpema: Tpebjemanns, 1998). [Taxrne,
OIIPaB/IAHO je CMAaTPaTH Jja je TO[ICTUIIAkbe Pa3BOja MOTMBALMj€ 33 YYekbe CAZiP>KaHO
Yy HaCTaBHMKOBOM KOHTMHYMPAHOM, IUIAHMPAHOM M CUCTEMAaTUYHOM CTPYYHOM
6aB/belby MOTHBAIVIOHOM CTPAaHOM IIKOJICKOT Y4erba, LITO IPeCcTaB/ba OCHOBHY
IPETIIOCTaBKy Haller McTpakmpBama. CTora je IpefiMeT MCTpaKMBama yIora
HACTaBHIKA, OJJHOCHO IHErOBM MOCTYIIYM Y HacTaBM KOjU MOTY fia HOIPUHECY
pasBljalby YYEHMKOBE MOTUBALIMjE 3a yYEIbe.

Mertoponoruja

Y papy cy M3NMOXEHM PE3yITaTy jefHOT Jiela IIMPEr eMIMPUjCKOT MCTpa-
JKVBamba Koje UCIUTYje 3Ha4aj M MOryhHOCTM pasBujarba MOTHBALMje 32 YUerhe
(Lali¢-Vuceti¢, 2015). Hum ucmpaxmusarwa neduuucan je xao yrephusame
OCHOBHMX KapaKTe€PUCTHUKA IIEarOIIKNUX yBepera M PasIM4UTUX BPCTA MOCTY-
[IaKa HaCTAaBHIKA y PasByjalby YYEHMKOBE MOTHUBAaLMje 3a yueme. VIcTpaxuBame
je 06yXBaTH/IO YKYIHO 12 OCHOBHUX LIIKO/IA Ha IIOAPYY]jy yoKer IleHTpa rpaja, Kao
u muper noppydyja beorpapa: 3emyn, Cpemuniia, Apajna. ¥ uCTpakubaby Cy yde-
cTBOBaja 152 HacTaBHMKA IpeMeTHE HACTaBe, IPUPOJHMUX U JPYIITBEHMX Ha-
yKa, Koju npesajy ydenunyma og, V o VIII paspena. 3a motpebe ucTpaxupama
KOHCTpYyMCaH je Mucmpymenm 3a nacmasruxe (IIYPMYH), xkao koMbuHanuja
aHKEeTHOT JIMCTA M CKaJle IIPOLIeHe.

Y obpamu momataka kopumhenu cy oppebheHM KBaHTMTaTMBHM IOCTYII-
. OcuM JeCKpUITUBHYUX CTaTYCTUYKUX II0Kas3aresba (IpOCeIy M CTaH#ap/He
meBujanyje) u ¢pekBeHIMjcKe aHanmse (mpoueHTH), KopuinheHe cy mapame-
TPHUjCKe ¥ HellapaMeTpujcKe CTaTUCTUYKe TexHuke. [IpBu HMBO aHanmse oOyXx-
BaTNO je U/ieHTU(UKOBambe HACTABHUYKNX yYBepema O MOTMBALUM 3a yYeme
(3Hauema Koja MPUINCYjy MOTMBALIMj| 32 y4ere X MOTYRHOCTMMA pa3BUjamba)
U IpuMembeH je XM-KBaaparT TecT. [Ipyru HMBO aHamn3e 0OyXBaTHO je IPUMEHY
daxTOpCcKe aHaIM3e ITIABHMX KOMIIOHEHATA C LIM/beM MallMpamba CTaBOBa HACTaB-
HUKa O IIOCTYIIL[MMA y pa3Byjarkby MOTHUBALJje YIeHNKA 3a yuemwe (t-test, kope-
JIAIIMOHA aHa/IM3a, MEIIOBUTA aHA/IN3a BapyjaHce, jefHOPAKTOPCKa aHa/IN3a Ba-
pujaHCce 3a HEIIOHOB/beHa Meperba — ANOVA).

142



YHAMPEBUBAHE KBA/IUTETA OBPA3OBAHA Y OCHOBHUM LLKOJTAMA

PCSYHTaTI/I UCTPpAKNBaIba

3a moTpebe OBOT paja M3[IBOjUIM CMO CaMO HEKOIMKO Haj3HAYajHMUjuX
pesyiTata MCTpaXuBamwa O pasBUjaly MOTMBaLMje YdeHMKa. JlobujeHn
pesynTaT MCTPaKuBamba MOTBPAMIN Cy OILITY XMUIIOTe3y Ja je MOTMBALUjy
3a yueme Moryhe pasBujaTy pasin4nMTMM HaCTABHMKOBYM IIOCTYIIVMMA 1 4 je
MOTHMBAIIMja BeOMa CTIO>KeH (PeHOMEH KojH je y penanuju ca 6pojHuM pakTopuma
HaCTaBe. YCTaHOB/bEHO j€ Jia MOCTOjM HEKONMKO DPasIMuMTUX HUBOA YHYTap
KapaKTepPUCTHKA ¥ CIenMUYHOCT MOTHMBAlMje KOjy HAaCTaBHMIM M3HOCE
y CBOjuUM 3HauemNMa: (QYHKIMOHATHA obeleXja MOTMBaLuje, AUAAKTUIKO-
MeTOfIM4Ke MPEeTIOCTaBKe pasBMjarba MOTMUBAIMje ¥ YHyTpallliba U CIO/ballliba
morusanyja (Lali¢-Vuceti¢, 2015; Lali¢-Vucetic, 2016).

Kako 61 6mma mcrnmTaHa aTeHTHA CTPYKTYpa HACTABHUYKUX CTaBOBA O
IpUPOAM U 3HAYajy MOTMBAIVje 3a y4ere y IIKOJICKOM KOHTEKCTY, M3BpIlIeHa
je dbakTOpCcKa aHa/nM3a HaJ CTaBKaMa YK/bYy4eHMM y CKanmy mporeHe y VHcTpy-
MeHTY 3a HacTaBHuKe (IIYPMYH). IIpuMemeHa je MeTOa ITTaBHUX KOMIIOHEHTH
ca Varimax poranujom. V3nBojeHo je 10 mareHTHUX AuMeH3uja (dpakropa) Koju
YKYITHO 06jammaBajy 55.23% BapujaHce modeTHOT cKyra craBky (Tabena 1).

Taberna 1.
Iapamempu decemopaxmopcke conyuyuje

Muunnujanza comynuja Porupana conynuja

Kommo- CsojcTBena % Kymynatusuu  CBojcTBeHa % Kymynatusuu
HEHTe BPEJHOCT  BapujaHce % BapujaHce BPEJHOCT BapujaHce % BapujaHCe

1 19,36 18,79 18,79 16,40 15,92 15,92

2 9,45 9,18 27,97 8,32 8,07 24,00

3 7,53 7,31 35,29 8,06 7,82 31,83

4 4,22 4,09 39,39 4,47 4,34 36,17

5 3,04 2,95 42,34 4,24 4,12 40,29

6 2,95 2,86 45,20 3,74 3,63 43,93

7 2,77 2,69 47,90 3,06 2,97 46,90

8 2,68 2,61 50,51 3,04 2,96 49,86

9 2,47 2,40 52,92 2,76 2,68 52,55

10 2,38 2,31 55,23 2,76 2,68 55,23
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Ha ocHOBY ncnmTuBama cTaBoBa HaCTaBHYKA IIpeMa 3Hadajy, MoryhHocTma
VI Ha4MHMMA pasBMjarba MOTHBAlMje U3IBOjEHO je HEKOJIMKO IPyIla yBepema Koja
YJHE CTPYKTYPY INEeJArollIK/X YBepemha HaCTaBHMKA O MOCTYIIMMA 3a pasBUjarbe
MoTHBalje 3a yueme. 3a morpebe oBor pazia sagpykahemo ce Ha aHam3n cnegehux
yBeperba HAaCTaBHMKA M3[BOjEHMX y OKBUPY JieceT JIATEHTHUX JMMeEH3Mja WIN
¢axropa: (1) MoTuBalyja 1 HaCTaBHMKOBY IIOCTYIILV 32 pas3BUjarbe MOTHBAIVje
KOJ] Y4eHUKa, (2) Pasmosu HemotuBucanocty yuennka u (3) Ilopcruname yyenmaxe
ayTOHOMUje, MHUIIMjATVBe 1 IIPOOIEMCKOT IIPUCTYTIA HACTABM.

Hanasu uctpakxupama 110Kasyjy fia Cy yBepera ! epLUIpaHa [IOHAIaba
TpymucaHa yHyTap npBor ¢akropa HacmasHukosa ysepera o nocmynuyuma 3a
passujarwe momusayuje K00 yueHUKA O KIbYYHOT 3HaYaja 3a CIMKY KOjy HacTaB-
HULY MIMAjy O 3Ha4ajy MOTUBaLVje M HaYMHMMA HEeHOT MOACTUIAbA Y HaCTaBML.
I[IpBu akTOp U3 OBE CKaJIe je HAjCTIOXKEeHM) U U Hajca/ipyKajHuju, ¥ Kao TakaB obja-
IIbaBa Hajeehy nporeHaT BapujabuanTera cBMX 1Mckasza. Cagpikaj oBor gakropa
y Hajeehoj Mepn je 3acuheH cTaBKama 0 HACTABHMKY KOj! MOAp>KaBa HAaIlPeoBatbe
y4eHIKa y OfHOCY Ha CHOCOOHOCTH, ay aKIleHaT ce CTaB/ba ¥ Ha Pa3Byjarbe HaBy-
Ka I TeXHMKa y4era. Of Be/IMKOr 3Havaja je ¥ IpYMeHa pas/IMyUTIX HaulHa pajia
y HacTaBM 1 o0jallImaBarmbe CMICIA OHOT IITO ce yuu Ha vacy. [lojenuun ayTopu
(Boekaerts, 2005) mpeayaxky /ja HACTaBHMK IIpeBefie HACTABHY IIPOrpaM Ha je3MkK
¥ CIIOCOOHOCTY ¥ BELITVHA KOje YYeHUIM CMATpajy pelleBaHTHUM KpPO3 HUXOBa
aKTye/IHa MHTEePeCoBama I LiybeBe: II0KasiBatbe BIIe0 TPAKA, MceyaKa 13 HOBIHA,
IIpyyYambe IpuYa y KojuMa ce Ha afleKBaTaH HauMH OTKPMBa 3HAa4aj HOBYX CaJpiKaja
u criocobHocTy 1 BemtyHa (npema: Trebjesanin, 2009). Op moce6Hor 3Hayaja 3a
HACTaBy U pasBUjaibe MOTMBAIMje 3a YYe€Ibe je M Haja3 KOju Cyrepuile MHCUCTU-
pambe Ha TpaJMBy Koje je pe/leBaHTHO 33 Y4eHMKe U IPUMEPEeHO MHAVBULYATHUM
MoryhHOCTVMa U MHTEpeCcoBambIMa YIeHNKA, I0OBE3aHO Ca CBAKOJHEBHIM >KIBO-
TOM ¥ TPaiuBOM Apyrux npenmera (Baucal i sar, 2009).

Kapa je ped o cBOjcTBMMA HacTaBHMKA, 0Baj (pakTop je 3acumheH TBpAmaMa o
HACTaBHIUKY KOji1 Tpeba J1a je pactepeheH 1 KOHIIEHTPICAH, Jja MCIIPoOaBa pas/inim-
Te BEILITVHE Ha Yacy U Ja pa3Buja yBUJ Y COICTBeHM paj. Ommc u aHammsa sacuhe-
HOCTH Cafip>Kaja y IIPBM IIIaH MCTUYE M OHe KBa/IMTeTe HacTaBe KOjU J1ajy CMICAO0
y4emy U IpefICTaB/bajy AyropodHyje epeKTe HaydeHOT: IpJYIMeHa 3Hakba 1 Hay4eHOT,
MOryhHOCT yuema U3 rpelaka, AMCKycHja 1 MOCTaB/batbe MNUTamba, KPUTUYKO IIpe-
UCIUTMBae HaulMHa Pajja HACTaBHUKA. Y CBETIYy MCTPaXXMBamba COLMO-KY/ITYpO-
JIOLIIKE TeOpyje 3aHMM/b/B je Hajla3 Jja M3a30BHY M CMUCTIEHM 3a/jalll, KOj) HaueTHO
uMajy Behu MOTVMBAIVIOHY NOTEHIIMja/l, IOCTajy AETIOTBOPHY TEK Y YCIIOBUMA KOpe-
Ty/lalyje YIeHMKOBE aKTMBHOCTH M MHCTPYKTMBHE M COLIVja/THe MOZPIIKE KOjy My
IPY>Kajy KOMIIETeHTHUjU Apyru. Takobe, MCTpajHOCT KOja je OfIMKA YHYyTpalllibe
MOTMBALIVje MOXe Ce, Ipe, MOICTUIATY Y YCTIOBMMA KOjy HICY YaCOBHO IIPEIMETHO
OpraHM30BaHM, a KOjIi C€ OIHOCE Ha Tpararbe 3a pellerbliMa CTI0KEHOT MICTPasK/Bay-
KOT MV TIPAKTUYHO PeieBaHTHOT cioykeHor 3aniatka (Sefer, 2005; 2012).
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Hpyru dakrop, Ilepuenyuje crmeneHa MOMUSUCAHOCTU U Y6ePerba 0 PA3No3UMA
HEMOMUBUCAHOCU YHeHUKA, HAJIa3Y ce Y TPYIM (paKTopa Koji1 0bjallImbaBajy jefaH off
BKHMj VX acIleKaTa HACTaBHIYKOT CTaBa O IIPo6/IeMy yu4eHIYKe MOTUBALIVje 32 yerbe.
Capnpxxaj pyror dakropa y Hajsehoj Mepn je 3aciheH cTaBKOM 0 3a1HTEPECOBAHOCTH
y4eHMKa 3a CBe [Ipyre aKTMBHOCTY BaH ILIKOJIE, CAMO He 3a y4erbe y 1Ko/, HactaBanim
ONaXajy Ma je He3aMHTEePecOBaHOCT Hajuermmhe mocmennua (GopManu3oBaHOT
IPUCTYIA y4Yerby U J]a jé 9eCTO HEMOBOJ/bHA 3aMHTEPECOBAHOCT 3a y4ere I0Be3aHa
Ca HeQVCUMIUIMHOBAaHMM IIOHAIIAeM Ha 4acy. Y OINMCYMA HAcTaBHUKA M3fIBaja
ce CKyII CBOjCTaBa YY€HMKa KOjyi YMHE €JIeMEHTEe HMCKEe MOTMBALVje VI MOTITYHO
OfICYCTBO MOTMBAIlMje: YYEHNIIM [0/a3e HEeCIIPEMHM Ha 4ac, O[JIKY y4erbe, yuerbe
IOXXUB/baBajy Kao OBOjEHO Ofi CBAKONHEBHOT YKMBOTA. [llefaHo y LemHy, y9eHnLn
HIICY MOTVBJCAHM 33 y4erbe Ha Jacy ¥ YIZIABHOM UX 3aHMMa OlieHa Kojy he moburm.
Y npuor ToMe TOBOpe M pe3yITaTy UCTPAXMBAIba y HAIIMM OCHOBHMM ILIKOJIAMA
KOj! TIOKa3yjy ha je HarpahyBame olleHaMa JIOMMHAHTAQH HaulH HAaCTaBHMKOBOT
HarpahuBama (Lali¢-Vucetic, 2007).

Tpehu ¢axrop, Hodcmuuare yuenuuxe aymonomuje, uHuyujamuee u npo-
671eMCKO2 NpUCcmMyna Hacmasu, IpefCTaB/ba MOCIENBI U3 CKyTa (paKTopa Koju ce
MOTy CMaTpaTy IIMPUM AMMEH3MjaMa HaCTABHMYKUX CTaBOBAa O YYEHMYKO] MO-
TUBAIVj! 32 y4ueme. Y cafipykajy oBor akTopa cTaBKa ca HajehuM 3acuhemem
OJHOCH Ce Ha IPMMEHY CTpaTeruja KojuMa HaCTaBHUK IOICTUYE MOTUBALNjy 32
ydeme: aHaIM3Mpame U AeprHucambe IpobdieMa, NCIUTUBAbE PasINIUTAX MO-
ryhHOCTM U eKcIlepyMeHTHCambe, IPEeCTaB/babe YIeHNKOBMX Jjieja Ha Jacy, Ho-
CTaB/balbe INTAIbA, N3BODeEme 3aK/byuKa U Auckycuja. Moxe ce pehu ma cy To,
Hajuenrhe, HacTaBHMIM Koju capal)yjy ca ApyruMa u OTBOpeHU Cy 3a ipyraunja u
HoBa nckyctsa (Lali¢-Gundogan, 2015).

3ak/pyvax

V3y3eTHO je BaXKHO KAaKO HACTAaBHMIIM CXBAaTajy IIPOlLieC yuera M HacTaBe
jep HauMH Ha KOj! KOHLIENTYa/I13Yjy HaCTaBy YTI4Y€e Ha IbIIXOBY HACTaBHY IIPAKCY,
Koja lajbe MMa yTHIlaja Ha e(peKTe HacTaBe, a CAMUM TUM U MOTUBAILIVIOHM aCIIeKT
yuemwa. Moxe ce pehu fa nHTepakIja HaCTaBHMKA U YYEeHVKA YVHN CPefUIITe
06pa3oBHOT IpolLieca, a yderme ce CXBaTa Kao IpoLec KOHCTPyNUCama 1 pasMeHe
3Hama, NIPM YeMy je jefaH of IpenycnoBa edukacHe HacTaBe 1M pas3BUjeHe
MOTMBallMje YIIpaBO KOMYHUMKallMja y4eHUKa ca CpeuHOM Y Kojoj ce yuu. To
3aXTeBa HACTaBYy KOja je OCMMII/beHAa Kao [Mjasior 1 pa3MeHa maMely ydeHmka
Y HACTaBHUKA, Kao U m3Meby camMmx ydeHMKa, IITO MOApasyMeBa pasjMdnTe
MeTofie 1 00/IuKe pajja y HacTaBy. [J1aBHa y/lora HaCTaBHUKA je OCMMII/baBambe
Y CTBapambe HacTaBHe cuTyaluje koja he ydenmke ,yByhu“ y akrusHOCTH, T/e
yueme IOofipasyMeBa yYeHMKOB IMYHY aHTa)KMaH, MHULMjaTUBY U IIpey3/Mabe
OATOBOPHOCTH.
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Pesynratn ncrpakmuBarma II0Ka3yjy /ia je 3a yCIllex y pasBljaiby MOTUBALje
Ba)KHa M IMYHA O[ITOBOPHOCT M MHUIMjaTVBa HACTaBHUKA, IITO HACTAaBHMK CBOjUM
HAYMHOM paja ¥ OTBOpeHoUNy 3a HOBJMHE MOXKe yCaBpIIAaBaT! M pasBUjaTH.
Ha Taj HauMH ce cTaB/ba aKIeHAT HA IIPUIIPEMY HACTABHMKA, a1 U CApafiiby U
pa3MeHy MCKYCTBa ca Kojlerama IITO 6M CTBOPWJIO YC/IOBE 33 IPEVCINUTUBAIbE
COITICTBEHE NpaKce U pasMUIbamkbe O APyrauMjuM IepcreKTUBaMa.

Kmwyune peuu: MOTMBalMja, HACTABHUK, YYEHUK, HACTABA.
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THE ROLE OF TEACHERS IN STUDENTS'
MOTIVATION TO LEARN

The research on motivation is one of the most dispersed areas of modern
pedagogical science. The analysis of the research on motivation shows very dif-
ferent criteria and approaches, as well as a large number of concepts that develop
certain theories of motivation which certainly have a good pedagogical value.
Motivation and motivated human behavior represent a very complex tangle of
parallel connections and relationships, as well as a number of determining fac-
tors. Besides its instrumental value which is necessary for a successful teaching
and learning, motivation is often recognized as an important goal of educational
process and as an indispensable component of lifelong learning and education
(Sefer, 2005, Sefer, 2012; Peri¢, Bodroza and Lali¢-Vuceti¢, 2012; Mirkov 2013).
In this context, our research is an attempt to make a review and a synthesis of the
existing theoretical and research perspectives, their results and possibilities of ap-
plication in practice.

It is believed that most of the high-level dispositions, including the motiva-
tion to learn, develop gradually within the relevant activities, and the activities
related to learning can be developed in schools. This theoretical view is supported
by the research results which suggest that motivation cannot be developed with-
out adequate encouragement in schools, and that adequate conditions can even
incite an advanced development (Palek¢i¢, 1985; Trebjesanin and Schaeffer, 1991;
Trebjesanin, 2009). The motivational part of school learning is much more dy-
namic than the cognitive one, i.e. changes in the field of motivation develop much
faster than in the field of cognition and cognitive abilities, but only if a special
attention is paid to it. Some research results show that, using appropriate teaching
procedures, it is possible to create intrinsic motivation in children, even in lower

3 This article is the result of the projects ,,From encouraging initiative, cooperation
and creativity in education to new roles and identities in society” (No. 179034) and ,, Im-
proving the quality and accessibility of education in modernization processes in Serbia”
(No. 47008), financially supported by the Ministry of Education, Science and Techological
Development of the Republic of Serbia (2011-2016).

4 E-mail: nlalic@ipi.ac.rs
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grades of elementary school, to adopt not only isolated and interesting content,
but also structured scientific knowledge (see: Trebjesanin, 1998). Therefore, it is
reasonable to expect that the encouragement of learning motivation is contained
in teacher’s continuous, planned and systematic work on the motivational side of
school learning, which is the basic assumption of our research. For this reason,
the research key theme is the role of teachers and different teaching procedures
that can contribute to developing students’ motivation to learn.

Research methodology

This paper presents the results of a part of a wider empirical research that ex-
amines the importance and possibilities of developing motivation to learn (Lali¢-
Vuceti¢, 2015). The research goal is to determine the basic characteristics of teach-
ers’ attitudes and different procedures which can develop students' motivation to
learn. The research was conducted in a total of 12 primary schools in the city center,
as well as in the wider area of Belgrade: Zemun, Sremcica, Avala. The research in-
cluded 152 subject teachers, who teach natural and social sciences to students from
grades 5" to 8", The Instrument for teachers (PURMUN), which combines a ques-
tionnaire and a rating scale, is designed for the purpose of the research.

The research data were processed using specific quantitative methods. Be-
side the descriptive statistical indicators (average and standard deviation) and fre-
quency analysis (percent), parametric and non-parametric statistical techniques
were used. The first level of the analysis included the identification of teachers’ at-
titudes on motivation to learn (attitudes on the importance of motivation to learn
and the possibilities of its development) and a chi-square test was applied. The
second level of the analysis included factor analysis of the main components with
the aim of mapping teachers" attitudes on the procedures for developing students’
motivation to learn (t-test, correlation analysis, mixed-design analysis of variance,
factor analysis of variance for non-repeated measurements - ANOVA).

Research Results

For the purpose of this paper we have selected only a few of the most im-
portant results of the research on developing students’ motivation. The research
results confirmed the general hypothesis that the motivation for learning can be
developed through a variety of teaching procedures and that motivation is a very
complex phenomenon that is related to a number of teaching aspects. It is con-
cluded that there are several different levels of teachers' attitudes on the char-
acteristics of motivation: functional characteristics of motivation, didactic and
methodological assumptions of developing motivation and intrinsic and extrinsic
motivation (Lali¢-Vucetié, 2015; Lali¢-Vucetié, 2016).
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Factor analysis of the assessments scale items of the Instrument for teachers
(PURMUN) was carried out in order to examine the latent structure of teach-
ers’ attitudes about the nature and importance of motivation for learning in the
school context. The principal component analysis with Varimax rotation is ap-
plied. The analysis highlighted 10 latent dimensions (factors) that explain 55.23%
of variance of the initial set of items (Table 1).

Table 1.

Parameters of ten factor solutions

The initial solution The rotated solution
Compo- The % Cumulative% The % Cumulative%
nents inherent variance of the variance inherent variance of the variance
value value

1 19,36 18,79 18,79 16,40 15,92 15,92

2 9,45 9,18 27,97 8,32 8,07 24,00

3 7,53 7,31 35,29 8,06 7,82 31,83

4 4,22 4,09 39,39 4,47 4,34 36,17

5 3,04 2,95 42,34 4,24 4,12 40,29

6 2,95 2,86 45,20 3,74 3,63 43,93

7 2,77 2,69 47,90 3,06 2,97 46,90

8 2,68 2,61 50,51 3,04 2,96 49,86

9 2,47 2,40 52,92 2,76 2,68 52,55

10 2,38 2,31 55,23 2,76 2,68 55,23

Based on the examination of teachers' attitudes towards the importance,
possibilities and ways of developing motivation, several groups of attitudes were
made. In this paper we will analyze the following teachers" attitudes highlighted
within ten latent dimensions or factors: (1) Motivation and teaching procedures
that develop students' motivation, (2) The reasons for students' lack of moti-
vation (3) Encouraging students’ autonomy, initiative and problem solving ap-
proaches.

Research findings show that attitudes are grouped within the first factor
Teacher’s attitudes about the procedures for the development of students’ motivation
which is of key importance for the image that teachers have about the importance
of motivation and ways of encouraging it in school. The first factor of the scale is
the most complex and significant, and as such explains the largest percentage of
variability in attitudes.
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The factor is largely saturated with items in which teachers support pupils’
progress according to their skills, but the emphasis is put on the development
of learning habits and techniques. The application of different teaching methods
and explanations in class are also very important. Some authors (Boekaerts, 2005)
suggest that teachers should explain the content in a way that students could un-
derstand it, using their interests and competences: showing video tapes, newspa-
per clippings, telling stories that adequately reveal the importance of new content
and competences (see: Trebjesanin, 2009). The finding that suggests that the con-
tent should be relevant for students and adapted to their individual competences
and interests, associated with everyday life and other subjects contents is particu-
larly important for teaching and developing students' motivation to learn (Baucal
et al, 2009).

As for the qualities of teachers, this factor is saturated with items of teachers
who should be relieved and concentrated, use different skills in the classroom and
think about their own work. The description and analysis of the saturation points
out the qualities of teaching that incite learning with understanding and repre-
sent long-term effects of learning: application of acquired knowledge, ability to
learn from mistakes, discussion and questioning, critical examination of teachers’
methods. Socio-cultural research theory shows that challenging and meaningful
tasks, which generally have a greater motivational potential, become effective only
if students activities are combined with didactic and social support provided by
competent others. Also, the persistence that is a characteristic of intrinsic mo-
tivation can be more encouraged in non-traditional teaching conditions, which
include students" research work on complex and relevant tasks (Sefer, 2005;2012).

The second factor, The perception of motivation degree and attitudes about
the reasons for lack of students' motivation, belongs to the group of factors that ex-
plain one of the most important aspects of teachers’ attitudes towards the problem
of students’ motivation for learning. The content of the second factor is largely
saturated with items regarding students" interest in extracurricular activities, not
only in learning at school. Teachers understand that the lack of interest is most
often the result of a formal approach to learning and that the lack of interest for
learning is often associated with undisciplined behavior in the classroom. The
teachers highlighted a set of students' characteristics that represent the elements
of a low motivation or a complete absence of motivation: students come to school
unprepared, they do not learn regularly and perceive learning as being separate
from everyday life. Generally, students are not motivated to learn and are most-
ly interested in school marks. This attitude is supported by the research results
showing that in our primary schools awarding marks is the dominant method of
assessment (Lali¢-Vuceti¢, 2007).
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The third factor, Encouraging students' autonomy, initiative and problem
solving approaches, is the last of a set of factors that can be considered as wider
dimensions of teachers’ attitudes about students’ motivation for learning. With-
in this factor the most saturated item refers to the application of strategies that
teachers use to encourage students’ motivation for learning: analyzing and defin-
ing the problem, examining different possibilities and experimenting, presenting
students’ ideas in class, asking questions, concluding and discussing. Generally,
these are the answers of the teachers who collaborate with others and are open to
different and new experiences (Lali¢-Gundogan, 2015).

Conclusion

Teachers" attitudes towards learning and teaching are very important be-
cause they affect their teaching practice, which influences the effects of teaching
as well as the motivational aspect of learning. Interactions between teachers and
students are the key factor of the educational process, and learning should be un-
derstood as a process of construction and exchange of knowledge; one of the pre-
requisites for an effective teaching and developed motivation is a good commu-
nication between students and learning environment. Thus, the teaching process
should be designed as a dialogue and an exchange between students and teach-
ers and between the students themselves, which requires different methods and
forms of teaching. The main role of teachers is to conceive and to create teaching
situations which would encourage students to take part in the activities that re-
quire their personal engagement, initiative and responsibility. The research results
show that successful development of motivation depends on teachers" personal
responsibility and initiative, which can be improved and developed through their
openness for new challenges. The emphasis is therefore put on teachers' prepara-
tions, as well as on cooperation and exchanging experiences with other colleagues
which would create conditions for critical analysis of their own teaching methods
and for thinking about different perspectives.

Keywords: motivation, teacher, teachers" strategies, student, teaching.
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