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YJIOTA 1 3BHAYA] ITPOBJIEMCKOT ITPUCTYIIA KIbVIJKEBHVM
OEJIMMA Y HACTABU CPIICKOT JE3UKA U KIbVMKEBHOCTU

CaBpeMeHa LIKOJTa MOPa OTH OKPEHYTa YYEHUKY U HETOBATH IPYCTYII KEbM-
JKEBHIM Jie/Ma y KoMe he KpeaTuBHM, CTBapaIadKyl ¥ MUCAOHN HOTEHIVjaIN
fene mohu no uspaxaja. Ca OTKpUBamEM BOXHUX BPETHOCTU YMETHIYKOT TeK-
CTa, ,II0BE3MBabeM CBUX CJI0jeBa KIbJDKEBHOT JIefa, 00jeMmbaBambeM aHaIUTIY-
KOT VI CMHTETUYKOT MPUCTYIIAa MHTEPIPETALUjI, YIeHUI[M OTKPUBaAjy MOryhHOCT
ia JOKMBE YMETHUYKO gAeno y uenuHu (Mpxkam, 2014: 57). Ilpu nuTepnpera-
LMj¥ KIbYDKEBHIX flefla HEeONIXOfiHA je KOMIUIEMEeHTapHa IpYMeHa MOJEPHIX Me-
TOIMYKMX IPYCTYIIA, IPBEHCTBEHO IIPO6/IEMCKOT, ,,K0ju oMoryhasa peannsanyjy
cTBapanaukux o6mmka HactaBe (Craxmh, 2014: 351). Y TakBOj HACTaBM YYEHUK
je capaJHUK HAaCTaBHUKY Y OTKPMBamby TajHe KibVDKeBHe yMeTHOCTH. [IpobieM-
CKM IPUCTYII KIVDKEBHUM JAenrMa oMoryhasa fia 1o m3paxaja moby 3Hame u
yMebe, MICKYCTBO ¥ MHTEIMIEHINja, @ HAPOYUTO CTBAPAIauKO MMUII/bEHbe yde-
Huka (Hukomnh, 2015). Ped je o mpucTyny Koju forprHocu 60/b0j peanusanuju
HACTaBHNUX LiV/beBa 1 IIOTOAYyje He CaMO yYeHMIyMa ca 60/b0M oLeHoM, Beh n
OHJM Ca IPOCEYHOM. AKTYBHOCT M UCTPa)XXMBame y HACTAaBHOj MHTPEIpeTaIViju,
pelraBame IpobdiemMa, Cykob/baBambe MUILIbeha, MOTUBMIINE yYeHUKe Ja aHTa-
XYjy MUCaOHe, eMOTUBHe 1 (paHTa3MjCKe MOTEHIMjale y KpeaTBHOj UIPU fyXa
¥ TAKO TPajHO oboraTe ¥ OIJIEMEHe IMYHOCT.

MeTtop

LIn/b McTpaXMBama je eKCIIepiMeHTa/IHa IIpoBepa edekaTa MHTepIpeTanuje
IpUIOBETKe KOja Ce TeMe/bM Ha IpOOIeMCKOM MIPUCTYIy YMETHUYKOM
tekcty.! Edextn ce omHoce Ha yHampeheme HMBOA M KBajMTeTa IIAHMPAHUX
HAaCTaBHUX Im/beBa. JKenmenmm cMo f1a yTBPAMMO Ja M M KOMUKO IPO6IeMCKM
METOIMYKM TIPUCTYI IPUIIOBEIY YTH4Ye Ha MOOO/bIIake HMBOA ¥ KBaluUTeTa

1 MuTepnipeTupanyu cMo npunoBeTKy bema u xxyTa mesojunua Ilepn bak, koja ce
Hanmasu y Ynrankama 3a IV paspen ocnosze uikorne (Togopos, LIsetkosrth u ITnasumnh,
2008: 6-8).
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VHTEepIIpeTaljoM IUIAHMPAHUX HACTaBHUX IwbeBa. [loce6bHOM xumoresom
IPEeTIIOCTaB/bEHO je fla IIOf [IejCTBOM eKCIIePUMEHTATHOT (pakTopa HOasu M0
Beher HampesoBama KOJ| y4eHMKa ca 60/bOM OIICHOM Yy YCBajalby HAaCTaBHMX
IJ/beBa 3aJaTUX MHTEPIPETAIjOM IPUIIOBETKe.

ExcriepuMeHT je M3BpILIEH Ha Y30pKY y4YeHMKa 4eTBPTOT pasdpefia OCHOB-
He IIKoJIe y Apyroj monosuun 2014. rogyuHe. Y30pak je ogabpaH 13 momynanuje
ydyeHuka yeTBpror paspena OcHoBHe mikone ,JJumutpuje Tymosuh“ y Yajern-
HJ ¥ leHUX U3[JBOjeHNX Ofie/berba Ha 3matubopy. Ibume cy obyxsahena yetupn
Ofie/berba YeTBPTOT pa3peria, 1B Ofie/berba ¥ eKCIIEPYMEHTATHO] U IBa Y KOHTP-
OJIHOj Tpymu. Y MCTpaKMBamby CMO IPMMEHBUBAIYM €KCIIePYMEHTATHy U Jie-
CKPUIITUBHY MeTOfy. EKCliepyMeHTa/IHy MeTOLy CMO KOPUCTIIN NIpUMeryjyhu
eKCIIepUMEHT y pajy ca napajianenHuM rpynama. [logauy npukynbeHn pagom
Ha INeJarOlIKOj JOKYMEHTALj!, aHKeTUpalbeM U TeCcTupameM obpabenu cy me-
CKPUIITUBHOM CTaTUCTUKOM, KonMoropoB-CMUpPHOB TeCTOM U t-TECTOM.

Pesynratu

EKCriepyMeHTaTHOM METOIOM CMO JKeJle fa TIPOBEPYMO OCHOBHY XUIIO-
Te3y Haller MCTPAKNMBAA, OHOCHO Ja /I IIOCTOj) 3HAYAjHA CTATUCTUYKA pas-
JIMKa y CTeIleHy OCTBAPEHOCTM HAaCTaBHUX LU/bEBa KOJ yYeHMKa KOJ KOjux ce
IPUIIOBETKA VHTEPIPeTHpa IMPOOIEMCKIM IPUCTYIIOM, Y OFHOCY Ha OCTBape-
HOCT HaCTaBHUX IIM/bE€BA KO, YICHMKA KO/ KOjI/IX C€ IIpUITIOBETKA aHa/IM3Vpajia Ha
TpaAMIVOHA/IaH HauyH. J]a 61ICMO TeCTMpau OBY XUIIOTe3Y, KOHCTPYMUCAIN CMO
(byHATHY TeCT, KA0 KPUTEPUjCKY TECT 3HAbA.

Ycnex yueHMKa KOHTPOJIHE U eKCIIepYIMEeHTaIHe IPyIe Ha (PUMHATHOM TecTy
npukasyje Tabena 1.

Tabena 1.
Yenex konmponte u ekcnepumeHmante epyne Ha PUHATTHOM MecHy.

Ipyma f M SD SE
KonTponna 43 6.0116 2.07447 0.31635
ExcniepumenTanna 38 7.2763 1.87335 0.30390

Ila 6ucMo ymopenmnu cpefme BpefHOCTH 6poja 6of0oBa Ha TecTy usMeby
KOHTPOJIHE M eKCIIepYMEHTAa/IHe TpyIle, OGHOCHO Ja JIM MOCTOjU CTaTMCTUYKI
3HauajHa pas/mka nsMehy mux, KopucTim cMo t-tecT. YCIOB je fa pacmopena
pesynTaTa y rpynama Oyge HOpMasHa, mto cMo ucnutamu nomohy Kommoropos-
CmupHoB Tecta (Tabena 2 u Tabena 3).
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Tabena 2.
Konmozopos-CmupHos mecm 3a KOHMPOHY epyny

Kolmogorov-Smirnov Shapiro-Wilk
Cratuctux  df P CratucTuk df p
bpoj 6onoBa 0.107 43 0.200 0.968 43 0.263

Tabena 3.
Konmozopos-CmupHos mecm 3a eKcnepumeHmanty epyny

Kolmogorov-Smirnov Shapiro-Wilk
CratucTuk df P CraTncTnk df p
Bpoj 6oxoBa 0.138 38 0.066 0.917 38 0.008

Tabere 2 u 3 moxasyjy na sHadajHocT Komvoropos-CMIPHOB TecTa 3a KOHTP-
onHy rpymy usHocu p = 0.200 (p je Behe o 0,05), 3a eKcIepUMeHTAIHY IPYITY P
= 0.066 (p je Behe ox 0.05), mTO TMOKA3yje Ja je MPETHOCTAaBKa O HOPMATHOCTH
pacriofiesie pesyrara y KOHTPOTHO]j U eKCIIepMMEHTATHOj TPy ITOTBpheHa.

ITomro je moTBpheHa mpeTocTaBka 0 HOPMATHOCTHU PACIIOfieTie pe3y/iTaTa
y o6e He3aByCHe rpyle (KOHTPOITHO]j ¥ eKCIIePYMEHTATHO]), IPUCTYIMIN CMO t-
tecty (Tabena 4).

Tabena 4.
T-mecm 3a KOHMPONHY U eKCNePUMEHMANIHy epyny

JleBeHeoB TeCT t TecT
jeHaKOCTI
BapMjaHCcu
F P t df p D, SEdm
KuE
rpyme
Bapujance 0.441 0.509 -2.865 79 0.005 -1.26469 0.44147
XOMOT€eHe
Bpoj :
6omoBa Bapujance -2.883  78.958 0.005 -1.26469 0.43867
HUCY
XOMOT€He
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JleBeneoB Tect jemHakoctu BapujaHcu (Leveners Test for Equality of
Variances) mokasyje XoMOreHOCT BapyjaHCy y OBMM rpymama, p je 0.509 (seha
je om 0.05), mTO 3HAYM Jja IPETIOCTABKA O HJXOBOj jeTHAKOCTH HIje HapyIlIeHa.

V3 nmpukasane Taberne 4 youasa ce cnenehe: t Bpegnoct = 2.865, p = 0.005
(mama je ox 0.01), ITO yKa3yje Ha TO [ja IIOCTOjM CTATUCTUYKY 3HAaUajHA Pas/inKa
usMehy cpefmux BpeHOCTI KOHTPO/IHE M eKCIIepUMEHTa/IHe TPyIle, Ha HUBOY
0.01. Tume je moTBpheHa OCHOBHA XMIIOTe3a HALIET CTPAXKUBAbA.

Y umpy npoBepe nocebHe XMUIOTe3e MCTPaKMBamba (IIOf] [IejCTBOM eKCIIe-
puMeHTanHOT QaKTOpa [o/masy o Beher HampenoBama KOf ydeHUKa ca 60/boM
OLICHOM Y yCBajalby HaCTaBHMX L[V/beBA 3a/IaTUX MHTEPIIPETAIIVjOM IIPUIIOBETKE),
M3padyHa/IM CMO IIpoceyaH 6poj 60/10Ba 3a CBAKY OLIEHY Y KOHTPOJIHOj U Y eKCIIe-
puMenTannoj rpynu (Tabena 5).

Tabena 5.
ITosesanocm oueHe u npoceuroz 6poja 60006a

OLIEHA ITPOCEYAH BPOJ BFOOOBA
KOHTPOJIHA TPYIIA EKCITEPIMEHTAJIHA IT'PYIIA
2 3.83 3.25
3 5.27 6.60
4 7.00 7.36
5 7.21 8.42

Ha ocHOBY M3710’keHUX TofjaTaka, yodasa ce jja MpoOIeMcKI IPUCTYTI yde-
HJIKe KOjUl Cy MMasy JOBOJ/bHY OlieHy U3 CPIICKOT je3VKa He JIOBOAIM JIO Harlpe-
JI0oBama y yCBajalby HACTAaBHUX L[M/beBa 3aJJaTUX MHTEPIIPETALMjOM ITPUIIOBETKE.
Kop yuennka ca fo6poM 1 Bp/1o oOO6pOM OLIEHOM M3 CPIICKOT je3VKa HOTa3N IO0
HaIlpefjoBama, a Hajpeh cTemeH HampenoBama je 3abeexeH KOJj yYeHUKa Koju
MIMajy OJJINYHY OIleHY 13 CPIICKOT je3MKa.

Huckycuja pesynrara

[TpobneMcKky METORMYKY MPUCTYI IPUIIOBELM YTIUdYe Ha TOOO0/blIIathe HUl-
BOA ¥ KBAJIMTETA MHTEPIPETALNjOM IIAHMPAHNX HACTABHUX L[M/bEBA, IITO CY
y HallleM MCTPaX/Barby HMOTBPAWIN pe3yaTaTu t-Tecta, ykasyjyhu ma mocroju
3HaYajHa CTATUCTUYKA pasnuKa usMehy cpemux BpeJHOCTH KOHTPOITHE U €K-
CllepyIMeHTasIHe TPYIIE, TI0 CTPOXKIjeM KPUTEPUjyMy CTaTUCTUIKe 3HAYajHOCTH,
opHOoCcHO Ha HKBOY 0.01 (Taberna 4).

VspaxxeHnje HaNpenOBalbe YUEHNKA eKCIIepMMeHTAIHe TPyIe ca [oOpoM,
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BPJIO JOOPOM 1 OIITYHOM OLIEHOM 113 MaTePIbeT je31Ka, Y OffHOCY Ha yYeHMKe ca
JICTOM OLIEHOM y KOHTPOJIHOj IPYIIN, MOKeMO 00jaCHUTM JielIOBabeM eKCIepu-
MeHTanHor ¢akropa (Tabena 5).

[TpobneMcky MPUCTYII IMOACTIYE YYEHUKe HA CAMOCTAIAH M MCTPa>KuBay-
KU paJj, KpeaTMBHOCT, KPUTUYKO ¥ CTBApalauko MUIIbEbE, 3aTO He M3HeHabyje
IITO je HajBehy cTemeH HalpemoBama IIOCTUTHYT KOJ yYeHVKA KOjyi MMajy Ofi-
NMMYHY OLeHY. Y4YEeHNIM KOjU MMajy JOBOJbHY OLIeHY, HABMK/IM CY Ha IIPOCTO I10-
HaB/balbe YCBOjeHOT TpafuBa. Ibuma ofrosapa nacuBHOCT, KOja JOMUHMpPA Y Tpa-
OVILIMOHATHO] HACTaBMY, y KOjOj C€ Of IbJX He TPAXKM CAMOCTA/THO UCTPAXKMBAYKO
U KPUTMYKO aHTa>KOBalbe.

3akpydnn

Pesynratu mcrpakmpama Cy IOKasaay Jja TpafULMOHAIHY IIPUCTYI IIpK
VIHTEpIpEeTaLMjy IIPUIIOBETKE IIOTOyje CAaMO YYEHMIMMA KOjU Cy U3 MaTePIber
jesMKa MManu J[O0BO/bHY olleHy. OH [IOIpMHOCK CTHUILAIY PENpOiyKTUBHMUX
3Hama. KpeartuBaH, MHOBaTMBaH U (IeKCUONMIAH OTHOC HACTaBHMKA IIpeMa Me-
TOAVYKUM Y METOZIOIOLIKVM IIOCTYIIYIMA Y IIPO6IEeMCKOM NPUCTYILY IPUIIOBe-
IV OIPUMHOCK TPajHOM BaCINTamy U 00pa3oBamy Y4EHMKA, jep MOACTIYE Jby-
6aB mpemMa KbM3M U 4MTamy, Oyayhm ma ycaBpuiaBame MOjefyHNX AMMeH3Mja
je3an4KOr 3Hama Tpaje Jo kpaja xxusota (Gleason & Ratner, 2009).

ExcniepumeHnTanHa nposepa edekara MHTEpIpeTalyje IPUIOBETKe KOja ce
TeMe/b)l Ha NMPOOIEMCKOM INIPUCTYIy YMETHUYKOM TeKCTy mokpehe 6pojHa mu-
Tamba O HEOIXOJHOCTY 030M/bHYjeT IIPMUCTYIIa MUTabUMa Ha KOjUI HauMH yYeHM-
LY CTUYY 3Halba TOKOM LIKOJICKE MHTepIIpeTalje.

KmikeBHa fena ymyhyjy cBoje Tymade y HACTABHOM IIPOLECY Ha:

1. ¢pnekcubmUIaH U OTBOPEH OFHOC IIpeMa METOAVYKUM ¥ METOJO/MTOMIKIAM
HOCTYNLIMMA,

2. 106po T03HaBambe METOIMKE HACTaBe KIbVDKEBHOCTI Y METOIO/IOTYje HayKe
0 KIbIKEBHOCTH, U

3. yBa)KaBame CBMX IeJarouIKO-IICUXOIOIKMX OKOJIHOCTU KOje Ipare u
YCII0B/baBajy HACTABY.

Hamra HacTaBHa IIpakca 3a0CTaje 3a HayYHOM METOAMYKOM M METOJOJIOIL-
KOM TeOpujoM. Y HO0j Hel0CTajy KOHKpeTHa MICTpaXuBamwa Kojuma he ce moTBp-
JITY Ba/baHOCT ¥ (YHKIMOHATHOCT ofjpeheHNX MeTORVYKMX M MeTOHOIOLIKMX
IIOCTYTIAKA KOj€e Cy METOAMYAPpY TEOPUjCKI pasMaTPa/IN, jep CBAKM METOAVNYKI U Me-
TONOJIOIIKM TOCTYIAK IPY MHTEPIIPeTaLji KIbVDKEBHOT JIella MOXKe OMTM M CTBa-
palauKy U JOTMATCKM, Y 3aBMCHOCTH Off TOra KaKo je KOHKPETHO IPMMEIbeH, a He
CaMO TEOPMjCKM OINCaH Y METOMYKOj IUTEPATYPU. Y HACTaBM, KOHKPETHO TOKOM
VIHTEepIIpeTalyje KibVDKEBHIUX Jie/la, HEOIIXOAHE CYy IPOMEHE KOje Ce 3aCHMBAjy Ha
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VIHOBATVBHJM 3HAbJIMa KOjuMa Ce ,l10jadaBa (JOpPMATMBHA, BACIIIITHA, BOAUTE/bCKA
Ha pauyH uHpopmaTtuBHe QyHKIMje HacTaBHMKA (Bunorujesnh n Bunotnjesuh,
2015: 168).

Jagame KpeaTyBHe 11 IHOBATOPCKE Y/IOTe HACTABHOT Kajpa OI/Iefa Ce I ,,y CTBa-
pamy HOBOT offHOCa rpema rpaguBy (CmmpkoBuh n Mummakosuh, 2008: 181), mto
VIHTepIIpeTalja KibVDKeBHIX [iefIa Y3 PYMeHY IIPpo06/IeMCKOr IIpUCTyIIa omMoryhyje.

Kmwyune peuu: mpo6IeMCKM MPUCTYII, KIbVDKEBHO [€/10, MHTEpPIIpeTaLja,
HACTaBa, CPIICKM je3UK U KEVDKEBHOCT.
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Mirjana Staki¢, PhD
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THE ROLE AND SIGNIFICANCE OF A PROBLEM-ORIENTED
APPROACH TO LITERARY WORKS IN TEACHING
SERBIAN LANGUAGE AND LITERATURE

Modern school must be student-centered and nourish such an approach to
literary works that emphasizes children’s creative and cognitive potential. As they
explore important artistic values of a text, “connecting all layers of a literary work
and uniting both the analytic and synthetic approach to interpretation, students
are allowed to experience the literary work as a whole” (Mrkalj, 2014: 57). Inter-
pretation of literary works requires a complementary implementation of modern
methodological approaches, primarily the problem-solving approach, “which en-
ables the realization of creative forms of teaching” (Staki¢, 2014: 351). This kind
of instruction turns students into teacher’s assistant in discovering the secrets of
literary art. Problem-solving approach to literary works enables the development
of knowledge and skills, experience and intelligence, and particularly student’s
creative thinking to come to the fore (Nikoli¢, 2015). It is an approach that con-
tributes to a better realization of teaching goals and benefits not only the students
with better grades, but also those with average grades. Participation and research
in teaching interpretation, problem solving, conflict of opinions, etc. motivate
students to engage their cognitive and emotional potential and imagination in
this creative game of the spirit, thus permanently enriching and improving their
personality.

Method

Our research goal was to experimentally test the effects of interpretation
based on the problem-solving approach to a literary text.! The effects imply
improving the level and quality of the realization of planned teaching goals. We
wanted to determine whether the problem-solving methodological approach to
short story interpretation affects the level and quality of the realization of the

1 We interpreted the short story The White and the Yellow Girl by Pearl Buck, from
the Reader textbook for the 4th grade (Todorov, Cvetkovi¢ and Plavsi¢, 2008: 6-8).
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planned teaching goals and to what extent.

Our specific hypothesis was that the experimental factor improved the
adoption of the teaching goals defined through short story interpretation, in the
case of students with better grades.

The experiment was conducted on a sample of fourth-graders in the second
half of 2014. The sample was chosen from the student population of fourth-grad-
ers of the “Dimitrije Tucovi¢” primary school in Cajetina and its separate classes
in Zlatibor. The sample included four classes of fourth-graders, two classes in the
experimental group, and two in the control group. The methods used in the re-
search were the experimental and the descriptive one. The experimental method
was used by applying the experiment on parallel groups. The data collected from
pedagogical documentation, survey and testing were analyzed by using descrip-
tive statistics, Kolmogorov-Smirnov test and t-test.

Results

We used the experimental method in order to test the basic hypothesis of
our research, i. e. whether there is a statistically significant difference in the de-
gree of realization of teaching goals between students who interpreted the short
story using the problem-solving approach and students who analyzed the story
in traditional ways. To test this hypothesis, we designed a final test as a criterion-
referenced knowledge test.

The test scores of students from the control and experimental group are pre-
sented in the Table 1.

Table 1.

Scores of the control and the experimental group on the final test.

Group f M SD SE_|
Control group 43 6.0116 2.07447 0.31635
Experimental group 38 7.2763 1.87335 0.30390

To compare the mean values of the number of points on the test between
the control and the experimental group, i.e. to determine if there is a statistically
significant difference between them, we used a t-test. The condition was to have
a normal result distribution by groups, and we tested this with a Kolmogorov-
Smirnov test (Table 2 and Table 3).
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Table 2.
Kolmogorov-Smirnov test for the control group

Kolmogorov-Smirnov Shapiro-Wilk
Statistics df p Statistics df p
Number of 0.107 43 0.200 0.968 43 0.263
points
Table 3.

Kolmogorov-Smirnov test for the experimental group

Kolmogorov-Smirnov Shapiro-Wilk
Statistics df p Statistics df p
Number of  0.138 38 0.066 0.917 38 0.008

points

Tables 2 and 3 show that the significance of the Kolmogorov-Smirnov test for
the control group equals p = 0.200 (p is higher than 0,05), and for the experimen-
tal group p = 0.066 (p is higher than 0.05), which shows that the assumption of
a normal result distribution in the control and experimental group is confirmed.

Having confirmed the assumption of a normal result distribution in both in-
dependent groups (control and experimental), we conducted the t-test (Table 4).

Table 4.
T-test for the control and experimental group

Levene's test for t-test
equality of variances
F p t df p DM SEdm
CandE
groups
Number T
of Homogenous 0.441 0.509 -2.865 79 0.005 -1.26469 0.44147
. variances
points
Non- -2.883 78.958 0.005 -1.26469 0.43867
homogenous
variances
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Levene's test for equality of variances shows homogeneity of variances in
these groups, where p= 0.509 (p is higher than 0.05), which means that the as-
sumption of their equality still applies.

We can draw the following conclusion from the Table 4: t=2.865, p = 0.005
(lower than 0.01), which indicates that there is a statistically significant difference
between the mean values in the control and the experimental group at the 0.01
level. This confirms the basic hypothesis of our research.

In order to test the specific hypothesis of the research (experimental factor
positively affects the adoption of teaching goals defined through short story in-
terpretation in the case of students with better grades), we calculated the average
number of points for each students’ grade, both in the control and the experi-
mental group (Table 5).

Table 5.
Relation between student's grade and the average number of points scored on the test

Average number of points scored on the test

Student's grade

Control group Experimental group
2 3.83 3.25
3 527 6.60
4 7.00 7.36
5 7.21 8.42

Based on the presented data, we concluded that the problem-solving ap-
proach does not lead to an improved realization of the teaching goals defined
through short story interpretation in the case of students with satisfactory per-
formance in Serbian Language and Literature. We observed some progress in
students with good and very good performance, whereas the greatest degree of
advancement was recorded in the case of students with excellent performance in
Serbian Language and Literature course.

Discussion

Problem-solving methodological approach to short story interpretation
does improve the level and the quality of realization of teaching goals, which was
proved by the results of our t-test. The results also indicate that there is a statisti-
cally significant difference between the mean values of the control and the experi-
mental group, measured by more strict criteria of statistical significance, in other
words, at the 0.01 level (Table 4).
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The more distinct improvement of performances of the students from the
experimental group with good, very good and excellent performance in Moth-
er Tongue in comparison to those with the same performance from the control
group can be explained by the influence of the experimental factor (Table 5). The
problem-solving approach encourages students to undertake an independent re-
search work, to express creativity, critical and creative thinking, therefore, it is not
surprising that the highest level of improvement was achieved by students who
already had excellent grades. The students with satisfactory performance are used
to a simple revision of teaching content. Students" passive role that dominates in
traditional forms of teaching, where students are not required to engage in inde-
pendent research or critical discussion suits them perfectly.

Conclusions

The research results show that the traditional approach to short story in-
terpretation only benefits students whose performance was assessed as satisfac-
tory. This approach contributes to the acquisition of reproductive knowledge. A
creative, innovative and flexible attitude of the teacher toward methodological
procedures and teaching methods in the problem-solving approach to short story
support students in seeking continued education, because it inspires them to love
books and reading, given that the development of certain aspects of linguistic
knowledge takes a lifetime (Gleason & Ratner, 2009).

Experimental verification of the effects of short story interpretation based on
the problem-solving approach to literary texts raises a number of questions about
the necessity of a more seriously dealing with how students acquire knowledge
through the interpretation of literary works.

Literary works guide their interpreters to do the following in the teaching
process:

1.to have a flexible and open attitude toward methodological procedures and
teaching methods;

2. to be familiar with teaching methods and methodology of teaching literature;

3. to consider all pedagogical and psychological circumstances in which
teaching occurs.

Our teaching practice lags behind the contemporary scientific theory and
didactics of teaching. It lacks specific research works that would validate the
appropriateness and functionality of certain methodological procedures and
teaching methods thathave been theoretically analyzed by methodologists, because
every methodological procedure and teaching method used in interpretation
of literary works can be either creative or dogmatic, depending on the way of

404



YHAMPEBUBAHE KBA/IUTETA OBPA3OBAHA Y OCHOBHUM LLKOJTAMA

implementation; methodology works gives only the theoretical bases. Teaching,
or more specifically interpretation of literary works, requires changes based on
innovative knowledge that “reinforces the formative, educational and mentorial
role of teachers at the expense of their informative role” (Vilotijevi¢ and Vilotijevi¢,
2015:168). Strenghtening the creative and innovational role of teachers is reflected
in “the creation of a new attitude toward the teaching material” (Smiljkovi¢ and
Milinkovi¢, 2008: 181), which is something that interpretation of literary works
with the use of the problem-solving approach allows.

Key words: problem-solving approach, literary work, interpretation, teach-
ing, Serbian Language and Literature.
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