IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

3opan ABpamoBuh
3aBoyp 3a yHanpehuBame 06pasoBama 1 BaCuTama,
beorpap

ITPOB/IEMUN Y UMIUVIEMEHTALIVIJI CTAHIOAPIOA
KBAJIMTETA OBPA3OBAIbA

KBanmurer odpasoBama je Bozieha Tema caBpeMeHe TeOpMjcKe MMCIU O
odpasoBamy 11 0dpazoBHe HonUTHKe. Kako ce KBa/lMTET y JaTOM KOHTEKCTY pasyMe
Hajdobe ce BMAM y LM/beBMMA HALMOHATHO-MHCTUTYLMOHATHOT 00pa3oBama
M CPeACTBMMA M Ha4YMHVIMA ITyTeM KOjUX Ce TeXM [OCTU3amy OBMX LybeBa. O
KBa/IMTEeTy 00pa3oBamba MOXXEMO pPasMUIIBATV M3 IIEPCIIEKTVBE CTBapaala
crcTeMa 0dpa3oBama, OCPefHNKA (HaCTaBHUIY, YIIOeHNIIN, HACTaBHM II/TAHOBU
Y IIPOrpaMy, METOAM paja, YCIOBU) ¥ CaMMX KOPMCHMKA (Y4ECHUIV, POJUTEIBL,
npywtBo). OlLeHa KBajMTeTa U3 MepCIeKTUBe KOPUCHUKA 00pa3oBamba 3aBUCK
Ofl 3ajoBO/baBama ofpeheHnx morpeda namua wmm MHCTUTYUUja. KBammrer
odpasoBama ce OljelbYje eMOTMBHO-BO/BHO (OIVICHO) ¥ TOCPeACTBOM usrpahennx
CTaHJapja, Ipy 4eMy je OBaj APYTM MPUCTYIl JOMUHAHTHUjU Y CaBPEMEHOM
CXBaTamwy OCUTypamba KBAJINTETA Y 00pa3oBaby.

CTaH,T_[aP,T_WI KBAa/IUTETA 06pa303arba n MpOTUBPEYHOCTN Y CUCTEMY

Haryonamay cranfappy KBamuTeTa 0dpasoBama afleKBaTHO UAeHTU(UKY)Y
yC/IOBe ¥ YMHNOLIe KBaJIUTEHOT 00pa3oBama (IIPOCTOp, OIpeMa M AUJAKTHYKA
CpefcTBA, HACTaBHYM IIpOrpaM, HACTaBHUIM, YIpaBa, HacTaBa/yduere/
olemMBalbe, CXoan). YHanpehnBame kBamnTeTa odpasoBama OfiBUja ce y fiBa
npasua: 1) yrsphusame cranpappa (ycnoBa, mpoljeca, 1CX0fia, KOMIeTeHIIja);
2) mpakTUYHa IpYMeHa CTaHap/ia KBauTeTa (MMIIEMeHTaLuja).

HactaBHnm mporpamm cy 4mHuaan KeanuTera odpasoBama. Ped je o
3HaWbIMa ¥ BpeTHOCTVIMA KOji Cy OOIMKOBaHM y OKBMPY KypuKynryma. HacraBHu
cafip>kaju MOTy OUTM aKTYe/IHM, MHOBAaTUBHM a IpefMeT MehycodHo nmoBesann.
Ann, MCTO TaKo U IPeodUMHI, HelTPUMePEHU y3pacTy, Ipe3acuhenn TeopyjcKIM
II0jMOBMMa, He(YHKIMOHATHY U YCMEePeHM Ha MEeMOpMCame, a He Ha KPUTUYKO
pasMMIIbambe.
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Yndenuk jetakohe unHmian kBamuretaodpasoBama. CBaKu yIOeHMK jejenaH
U3BOP 3Halba, a/I1 ICTOBPEMEHO ¥ HACTaBHO CPEJCTBO. 3a Hallly TeMY, 3Ha4ajHO
je mMTame KaKBOT Cy KB/IMTETa 3Haba y YIIOEHNKY, KOJIMKA je CTPYYHOCT ayTopa,
Ha KaKBOM je CTPYYHOM HMBOY M3JIOKEH CafipXKaj (AMAaKTMIKO-MeTOHMYIKA
odpajia) 1 KaKBa je IeroBa peleriyja off CTpaHe yYeHVKa M CTy/IeHaTa.

KBanureTHa HelaTHOCT HaCTaBHUKA je yC/IOB/beHAa MHOIITBOM UYMHM/IAlA
Kao IITO Cy VHUIMjaTHO 00pa3oBame, CACTaB yYEHMKA Y Ofle/betby, KypPUKYIyM,
yudeHuny, ymnpasa imkone, uth. Kako he HacraBHUMK fa Ipefaje IIKOICKO
TPaiXiBO CTBAP je IeroBe OfIyKe O HI3Y e/leMeHaTa HacTaBHOT yaca (ABpaMoBuh
u Byjaunh, 2010). Ha nmpBoM MecTy, OH OfjIydyje O HacCTaBHMM MeTOfjaMa U
HacTaBHMM cpefcTBuMa. Kako he mpeHocumTtn 3Hame? YcMeHNMM M3/IarameM,
pasroBOpOM, pajioM ca TeKCTOM, AEeMOHCTpalujamMa, rpaduuKuM pajjoBUMa, y
nadoparopuju, uth. Kaga ce onpepnepyje KojuM HacTaBHUM CpeACcTBMMaA Tpeda
fla TIpefjaje OH OfIydyje O IPMPOAM PeMET], allapaTUMa, CIIPaBaMa, MOJIe/IMMa,
CIIMKaMa, TpadOCKONMMA, Te/IeBU3Mj!, BUIEO CPEACTBIMA.

JemHO MCTpaXuBame O TOMe IITa Tpeda MemaTy! y HAIIMM OCHOBHUM U
CpefbyUM HIKO/IAaMa IIOKa3yje JJa HaCTaBHMIIM HUCY 3aMHTEPeCOBAaHU 3a ycCIlexX
CBOjMX Y4YEHUKa, [a He yBa)XkaBajy IpeJjiore I MUIUbeHa YUeHNUKa, Aa Bpehajy
U VCMejaBajy y4eHMKe, Yak 1M (PU3NUYKM KaKmbaBajy. Y MCTOM JCTPaKUBamby,
YYEHUIIV Cy M3jaBUIN Ja Ce Y BICOKOM IIPOLEHTY KOPUCTY (PPOHTATHU OONINK
pana (87% y ocHoBHOj 1 93% y Cpeqib0j KO, 1A CY ITpejaBaiba HeHTepeCaHTHA
(78% y ocHOBHOj 1 86% y Cpefm0j IKO/IN), ia Cy peTKe cIodOgHe JUCKYyCHje 1
pacupase (75% y 0cHOBHOj U 75% Y Cpeb0j IIKO/N), Ia ce peTKo yuyhyjy Ha
fofaTHY MUTepaTypy (66% u 78%), y npefaBamuMa ce He KOPUCTe IPUMepU 13
>kuBoTa (42% n 59%) (Munanosuh u Cnacenosuh, 2002).

W pmpyra dpojHa eMmmpmjcka MCTpaKuBama IMOKa3yjy BUCOKY 3aBUCHOCT
HIKOJICKMX 3Hakba KOjIM OBJIa[IaBajy yUeHUIM Off KBaJuTeTa HacTaBHMKa. Hekn
HaCTaBHULM YCIELIHO OCTBAPYjy HacCTaBHe 3a/laTKe, MOK APYTU TO He YCIeBajy y
IOBO/bHOj MEPH.

Hampen HaBemeHM 4mMHMOLM KBaauTeTa 0dpasoBama KPUCTAINU3Yjy ce Y
ipoyecy Haciliase. Y HaCTaBM Ce: a) yCBaja 3HaIbe, O) pasByja MUIIbEHE, MICAOHA
aKTMBU3AIYja, B) jaua CIOCOOHOCT 3a y4eme, I') IIOAVDKe Ca3HajHa MOTUBAIIVja, 1T)
ynamnpebyje kpeatuBHocT. To cy Teopujcke TBpAme 0 HacTaBu. KakBa je HacTaBa
y mHCTUTyuMjama odpasoBama? OAroBop cy fmaja dpojHa MCTpaXMBama Of
KOjUIX Ce HeKM Hajla3) O VICKyCTBEHMM IpodeMyMa y HacTaBu Mory nponahm y
pafoBMMa capafgHuKa VIHCTUTYyTa 3a Mefjaroika NCTpakKiBamba.

MogepHu HacTaBHM IIpoIlec ITOMepa TEeXMIINTa ca cafipkaja HacTaBe Ha
ucxoge, ciiangapge u komileitienyuje. KBanureT Huje y Ipe3eHTUPAHOM CaipXKajy,
Beh y mocturayhmma koja cy gednHucana 3a cBaku HuBo odpasoBama. CTaHgapy
nocturayha (Mcxopmy 3Hama, BEIITHHA ¥ KOMIIETEHIWja) HMje NMOAYAapaH ca
KyPUKYTyMOM, YIIOeHMIIMMa, HAaCTaBHUIIVIMA.

95



IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

HPOSHCMI/I I/IMHHCMCHTaIH/IjC CTaH[Japaa KBaaurTera 06pa303aﬂ>a

Ila ce ocBpHeMO 1 Ha mpodieMe U M3a30Be KOjU IpaTe MMIIEMEHTALN)y
CTaHfappa KBanurteTa y odpasoBamwy Perrydinke Cpouje.

[IpBu mpodnem je KoHuenrtyanHu. [la nm cy wuHOBaluje, CTaHAapau
KBa/IMTeTa, KOMIIeTeHIVje, MMIUIEeMEeHTallMja Ca3HajHO yTeMe/beH!?

[Tpodem ca mojMoM KBa/InMTETA je Y BeTOBOj TIOYETHOj 3aMUC/IV M OCTBAPEIbY.
HoBo ce yBek jaB/ba Kao MIcao, 1ieja. Ay IpoMeHa Koja je oc/iefulia MHoBalje
HUje yBeK yHanpebyjyha u mosutusHa. Pe3ynTaTy MHOBAIMOHOT HAIOpa YeCTO
Ce 3aBpIlIaBajy HeXKe/beHNM Pe3Y/ITaTOM.

OnpebeHocT cTanpappa KBanmureTa y cucTeMy odpasoBama HMje CaMUM
TUM U IIOKasaTeb pasBoja. IIpomeHa kao mocnepuua upeje o gpyradujeM of,
OHOTa IITO NOCTOjU MOXKe duTu: 1) pa3BojHa, 2) MpUBKUAHA U CTarHupajyha ann
u 3) omapajyha. IIpomena, Hajjabe, MOXKe OUTY NPOMUIIbEHA, IUIAHCKA AUl U
cTuxmjcKa, dpsomnera. KBamurer odpaszoBarma MoXKe [ja 3aXBaTH je[laH HETrOB €0
(kypukynym), a fa apyre menoBe (HIp. ycaBplaBarme HaCTaBHMKA) He JOTUYE
(ABpamosuh, 2013).

I pyru npodnem Tde ce 0dpa3oBHe MONMNUTHKE, TOCEOHO OfHOCA HAIVIOHATTHO—
cTpaHo. Y 00pa3oBamy OBO IINTambe Ce 3HAYajHUje [I0jaB/byje ca II0daIN3aLjCKIM
TajacoM. Buire cTpaHux 00pa3oBHUX MHOBAlVja WV BUIIE Off PALIVIOHATHOT U
MO>KEJbHOT TIPYUCYCTBA CTPAaHMX CTaH/lapfia y OfHOCY Ha HallMIOHA/IHE BPEJHOCTH I
odpasoBHO Hacrehe Moxke 1a M3a30Be KOHQIUKT Y MMIUIEMEHTaLlMjI.

Tpehn npodnem cy kagpoBu Koju 00aB/bajy MMIUIEMEHTALM)Y CTAaHJapAa.
Ko cy wranoBu tuma? Jla i cy JoBO/BHO 0Oy4eHU U IIPUIIPEM/beHN?

YeTBpTuipodieMcTBapajyoTiiopuakrepaodpasoBamakojicejaBbajyHagBa
HyBoa. [IpBM HMBO je CTPYYHO MM Makbe CTPYYHO OCIIOpaBambe Ca3HajHe CTpaHe
CTaHJapfa KBaluTeTa M UMIUIeMeHTanyje. JIpyru mpousiasu U3 HepasyMeBama,
OCKY[JHOT 3Hama y IpuMeHM MHoBanuja. IIpodnem, makie, mpefcraB/ba Kako
3HaIbe O CTAHJAP/MMA, TAKO U 3HAIbE O IbJYIXOBOj UMIIIEMEHTALUjI.

ITet mpodneM mpousnasy U3 CKpUBEHMX MHTepeca akTepa y 0dpasoBamy.
Tu mHTepecm Mory pma Oymy NONMTUYKY, UJEONOLIKY, alyl M MaTepujaaHo-
buHAHCHjCKUL.

[MecTy mpodeM je MpoLeCYaTHOCT KBaIuTeTa 1 MMIyieMeHTanyje. [Ipucryn
CTaHJApIMMA ¥ IUXOBOj NPMMEHM Cyrepupa OKOHYAHOCT IIOC/IA, 3aBPLIEHOCT.
[Ita nocne umIieMeHTanuje ctangapaa? [la m cy TMMe pellleHa cBa MUTamwa?

Cenmu mpodneMm je eBanyaluja MMIUIEMEHTaIVje. YKOIMKO OBaj KOpak
u30CTaHe, dpura o KBa/MTeTy 00pasoBama U HEHOj IPUMeHN MOXe na dyne
ysanynHa.
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3akbydak

VimnnemeHTanuja craHpgapfa KBajluTeTa CKONYaHa je ca mpodieMuma
casHajHe, OpraHusaluoHe, GUHACKjCKe 1 KaapoBcke npupozpe. CBakM MOKYIIAj
yHanpebuBama kBanmurteTa odpasoBama Hamaasuhe Ha pasHOBPCHe IIperpexe.
Pedopma odpaszoBama Kkoja ce Hajaxmyje odpasoBHMM mocTuUrHyhmma u
CTaHJapAyMa KBa/JMTeTa HeMa allCO/Ty THY IOAPIIKY y CUCTEMY U U3BaH CUCTeMa
odpa3oBama — HaCTaBHMKA U JOHOCKWIANA ofiyKa. Ha gpyrom mecty, mpucruciu
MmehyHapopHux opranmusanuja u HepopManHMUX Tpymna takohe mory ma dymy
npenpeka yHampebuamwy KBajmTera. IIpUTHCIM TOMMTUYKMX YMHWIALA U
MHTEpeCHMX Ipyma Hajuernhe cy npemnpeka pepopmu KBanuTeta odpasopama.

KBamurer odpasoBama (Ha CBUMM HMBOMMA) YC/IOB/BEH je eIeMEHTUMa
CUCTeMa ajIy M MHAVBUAYATHUM AapoM (TaeHaT, CAMOAMCLMIUIVHA, MOTHBALVja
3a ycrex, nocseheHocT) kao M BacoMTHMM odpaclieM Iopopauie (casHajHO
nocturayhe). Huje kBamuter getepmuHaHTa cuctema. Hamop fja ce yHanpenu
KBa/IMTeT 0dpasoBama MOpa Ja padyHa ca OBMM IIPOMEH/bMBMM T'PaHMLIUMA
VHJVBUYa/THOT pa3Boja. Y CBakoj 00pa3oBHOj yCTAHOBM, ICTOPUjCKI 11 AKTYeJTHO,
duno je u dmhe KBamMTeTHUX y4YeHMKa, Oe3 003Mpa Ha YCIOBe, HaCTaBHMUKE,
nporpame, ydenuke. Odjaimeme Tpeda TPOKUTH Y HUXOBOj MOTUBALM)H 32
ycIex (CTuLjame 3Haba), IPUPOHOj Pafo3HATIOCTY Y MHTEIUICHIMjI. Y IPYroM
IUIaHY CY NOAPIIKe POAVTE/bA U APYTOr OKpYKema. UnmbeHna 1a Cy noje sy I
OCTBApWIN KBa/IUTET y 00pa3oBamy 1 de3 M YIPKOC HelOACTNUIAjHOj IIOPOAUIIN
U OKpY>Xemy Wiy phaBoj mkomu y BehHI BbeHUX eleMeHTa, TOBOPU O BUXOBOj
«IIPUPOJY 32 YCIIEXOM».

Mopa ce, mehyTum, padyyHaTM ¥ Ha HEYCIIELIHOT y4eHNuKa. Ped je o
IpeIIeTeHNM HaC/eHUM, IICUX0-(PU3NIKIM KapaKTepUCTUKaMa, OPOSUYHIM
IpUINKaMa, CTPYYHOM HUBOY IKose. Kox HeKMx y4eHmka je npecyfiaH KpUsHu
aJJOJIECIIEHTHY TIePHOf, y TIETOM ¥ LIECTOM paspefy, KOJ APYTUX MHTe/lIeKTyaTHa
OCKY[JHOCT, TellIKohe y KOHLIeHTpaLji, Ipa3HIHE y MIPETXOHOM 00pa3oBamy,
kopi Tpehux nmopopnyHe Henpumnke. MehyTnM, ofcycTBO KBanuTeTa y jeHOM
dpojy ydyenuka (moHaB/pava MM CIaduX IO yCIleXy) He 3Ha4M Jja je M3ryd/beHa
CBaKa HaJla 32 OCTBAapMBalbe KBA/IMTETA Y KaCHUjUM ¢a3ama pa3soja. Cada ouena
je Imokasaresb HeycCIlexa, aly CKpYBEHY IIOTEHLMjal yYeHKa MOXKe Jja Ce OCTBApU
KacHMje, Kao IITO IIOYeTHN KBAJIUTET YYeHNKAa MOXKe Ja ce TpaHchopmumiie y
HEKBa/IUTeT Ha BUIIVM CTYIbEBMMa Pa3Boja.

Ila 3awpyunM. YHampebuBame kBamuTeTa oOpasoBama je odaBesa
CaBpPEeMEHOT APYIITBA Y IIKOJIe. AJI MOPaMO SMTH CBECHM CBUX HEeTOBMX IPaHNIIA
Koje ce 110jaB/byjy 13Mehy nzeana u CTBApHOCTY Hallle LIKOJe.
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PROBLEMS IN THE IMPLEMENTATION OF EDUCATION
QUALITY STANDARDS

The quality of education is the main topic of contemporary theory of edu-
cation and education policy. The importance of the quality of education is re-
flected on the outcomes prescribed by national institutional education and on the
ways of achieving the outcomes. The quality of education can be analyzed from
the point of view of the creators of educational system, mediators (teachers, text-
books, curricula, teaching methods, teaching conditions) and users themselves
(students, parents, society). The users" attitude depends on the level of meeting
specific needs of individuals and institutions. The quality of education is evaluat-
ed emotionally (in descriptive way) or through the existing standards, the second
approach being more dominant in the contemporary understanding of quality
assurance in education.

Quality standards in education and contradictions in the system

National quality standards in education identify the conditions and factors
of quality education (space, equipment and didactic materials, curriculum, teach-
ers, management, teaching/learning/assessing, outcomes). The quality education
is upgraded through: 1) setting standards (conditions, procedures, outcomes,
competences); 2) application of the quality standards (implementation).

The curriculum is a factor of the quality education. It refers to knowledge and
values. Teaching contents can be contemporary, innovative and interdisciplinary.
However, they can also be overloaded, inappropriate to students’ age, saturated
with theory, nonfunctional and based on memorizing the facts and not on critical
thinking.

The textbook is also a factor of the quality education. A textbook is a source
of knowledge, but also a teaching tool. This paper deals with the quality of knowl-
edge in the textbooks, competence of the authors, didactic and methodological
elements and students’ reception.
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The quality of teachers depends on many factors including initial education,
classes, curriculum, textbooks, school management, etc. Teachers' choice of
teaching methods is based on a number of elements (Avramovic and Vujacic,
2010). Firstly, they decide on teaching methods and teaching tools.

Which method will they use? Lecture, discussion, text analysis, demonstration,
graphic representation, laboratory experiments, etc. When deciding on teaching
tools, teachers need to choose the equipment, materials, models, pictures,
projectors, TV programs and video material.

A research conducted on the changes in our elementary and secondary
schools shows that teachers are not interested in their students' achievements,
that they do not take into consideration their students' opinions and attitudes,
that they often insult and even punish their students. Within the same research,
students claimed that their teachers mostly used frontal teaching (87% in elemen-
tary and 93% in secondary schools), that lectures were not interesting (78% in
elementary and 86% in secondary schools), that discussions and debates were
rare (75% in elementary and 75% in secondary schools), that they were no lists for
turther reading (66% and 78%), that their teachers did not use any real life situa-
tion examples (42% and 59%) (Milanovic and Spasenovic, 2002).

Other empirical research works also show that students' knowledge largely
depends on the quality of teachers. Some teachers manage to have all educational
tasks successfully achieved by their students, some teachers do not.

The above mentioned factors of the quality education can be seen in teach-
ing process. The process is a combination of: a) achieving knowledge, b) developing
critical thinking, c) strengthening learning competence, d) developing cognitive
motivation, e) upgrading creativity. These are the theoretical facts about teaching.
What is teaching really like in educational institutions? The answer can be found in
a number of research works; some of them deal with empirical problems in teaching
and are carried out by the associates of the Institute for Educational Research.

The contemporary teaching process is not focused on the content, but on
the outcomes, standards and competences. The quality of teaching supposes the
achievement of the outcomes prescribed for each educational level. The achieve-
ment standard (learning outcomes, competences and skills) is not in accordance
with the curricula, textbooks, teachers.

Problems in the implementation of education quality standards
We will now discuss the problems and challenges in the implementation of
education quality standards in the Republic of Serbia.

The first problem is a conceptual one. Do the innovations, quality standards,
competences and their implementation have a good cognitive basis?

100



YHAMPEBUBAHE KBA/IUTETA OBPA3OBAHA Y OCHOBHUM LLKOJTAMA

The problem with the concept of quality is in the realization of the initial idea.
An innovation usually results in a change, but the change is not always positive.
The result of an innovation is often unexpected and unwanted.

The existence of the prescribed quality standards in education is not always
an indicator of development. A change, as a result of a new idea, can be: 1) devel-
opmental, 2) apparent and stagnating and even 3) retrograde. It can be carefully
planned, but hasty as well. The changes can affect only a part of the educational
system (e.g. curriculum), while the other parts (e.g. teacher training) can remain
unchanged (Avramovic, 2013).

The second problem concerns educational policy, especially the relation be-
tween national and foreign. This problem appeared in education with the global-
ization wave. The conflict in the implementation can be triggered by the following
question: is it better to use more educational innovations from other countries,
often irrationally and uncritically, or to keep the national educational heritage
and values?

The third problem is the staft responsible for the implementation of the stan-
dards. Who are the members of the team? Are they sufficiently trained and pre-
pared?

The fourth problem is the resistance of the educational staff which appears
on two levels. On the first level, there is a contestation, competent or incompetent,
of the cognitive side of the quality standards and their implementation. On the
second level, the problem is in the application of innovations due to misunder-
standing or lack of knowledge.

The fifth problem are the hidden interests of educational stakeholders. Those
interests can be political, ideological or financial.

The sixth problem is the lifetime of the quality standards. What will happen
after the implementation? Does it mean that all the problems are solved?

The seventh problem is the evaluation of the implementation. This is a very
important step, because if it fails all the efforts could be in vain.

Conclusion

The implementation of the quality standards is related to the problems of
cognitive, organizational, financial and human nature. Every effort to upgrade
the quality of education will meet different kinds of obstacles. Educational reform
based on outcomes and quality standards is not always accepted by teachers and
decision makers. On the other hand, the influence of international organizations
and informal groups can also be an obstacle to upgrading the quality standards.
The influence of politicians and interest groups as well.
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The quality of education (at all levels) is conditioned by the elements of the
system, by individual qualities (talent, self-discipline, motivation, dedication) and
by family educational background (cognitive achievement). The quality is not a
determinant of the system. Every effort to upgrade the quality of education must
take into consideration the limits of individual development. There were and will
always be good students in every educational institution, regardless of the condi-
tions, teachers, curricula, textbooks. It is because they are highly motivated to
success (acquiring knowledge), curious by nature and intelligent. The second rea-
son is a strong support from their parents and environment. On the other hand,
there are individuals who succeeded in education without any support or in spite
of an unsupportive and discouraging family or school; the fact proves that they
possess a “natural desire for success”.

However, an unsuccessful student must also be taken into consideration.
The lack of success is a result of hereditary psycho-physical characteristics, family
situation and low quality of school. Some students experience crisis during the
period of adolescence in the fifth and sixth grades, some are less intelligent, have
difficulty concentrating, gaps in their knowledge or a difficult family situation.
However, the lack of success does not mean that some students (who repeat a
grade or have bad grades) will always be unsuccessful. A bad grade is an indica-
tor of lack of success, but a student's hidden potential can be developed later;
in the same way, a good student can transform into an unsuccessful one on the
higher development levels. The conclusion is the following: Upgrading the quality
of education is a responsibility of contemporary society and school. However, we
must be aware of its limits and must be able to find the right path, between ideal
and reality.
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