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Y npotiecy MHOTMX IPYHITBEHO-ITOIMTUYKIX JielllaBatba U IPYTUX IPOMjeHa
KOJI HaC U y PerMoHy IOC/befIbMX JielleHNja, pyjeTKa Cy KOM(pOpHa U CUTYpHA
OKPY)Xema, Tj. OKpY)Kerba Y KOjiMa je KBanmuTeT MeDy/byACKIX OfHOCa Ha BUCOKOM
HUBOY.

KoHKpeTHO nuTame KBaIUTeTa BaCHUTHO-00pPa3OBHOTI IIpolieca, cMaTpa
Pespa (2006), 3axTjeBa IIOCTOjatbe KBAIMTETHE IIKOJICKe aTMOCdepe, Koja ce MOXKe
IIOCMATpaTy KpO3 HEKO/VKAa HMBOA: IPUMApHO Kpo3 KBaymreT Mebymbymckmx
OJJHOCa, 3aTUM KpO3 KBa/JMTeTHe HAacTaBHe IIJITAHOBE M IIporpaMe U eKOJIOTUjy
IIKO/ICKe cpeiuHe. KBamuTeTHa aTMocdepa IIKoIe 3aCHOBAaHA je Ha XyMaHOM/
AITPYUCTUYKOM IPUCTYITY YIEHUKY/yueHUIu' , a7y U TOfjjefIHaKO 3aJ0BO/bLHOM
HACTAaBHUKY KOjU Ce OJUIMKYje HM30M HO3UTMBHUX OCOOMHA U 3aI0BOJBHOM
Y4YEeHUKY KOjy rajyi IO3UTUBHA Ocjehatba ImpemMa ayTOpUTeTy HaCTaBHUKA, LIIKOIN
u mpolecy odpasoBama yomiure. KBanuretHe ogHoce Meby ocodama TemepnuMo
Ha eMIIaTHj} Koja IpeficTaB/ba CIIOCOOHOCT JOXKIB/baBama ocjehama gpyre ocode.
ITocpencTBOM MCTe HACTaBHMK MakKap Ha KpaTko ,,00yBa LyuIee” ydeHNUKa ca
KOjuM papy, na ocjeha ucitie emonnje, 1TO My Haja/be oMoryhasa fa MCTUHCKA
pasymuje ocjehama, moctynke u npodneme yuennka. Hajame, yc/pen foXX1BIbaja
eMIlaTyje HAaCTaBHMK he IMOSUTMBHO OATOBOPUTM Ha ocjehama U HjeoBama
y4eHUKa, TaKo [oKa3yjyhu nyHo pasyMjeBame BUXOBUX ocjehama 1 IjeioBama,
a y nwpy muxose fodpodutn. EMnaruja cap)y KOTHUTUBHY ¥ €MOILVIOHAIHY
KOMIIOHEHTY, I1a y IPOLleCy eMIaTU3Mpama, CasHama U eMouuje HOjenyjy y
uHeTpakuyju. Ayropu nonyt bejrcona u capagauka (Batson, Duncan, Ackerman,
Buckley & Birch, 1981, nmpema Aronson, Wilson & Akert, 2006) emmarujy

1Y ma/peM TeKCTy IOIpasyMujeBa ce yIIoTpeba pofHO CeH3UTMBHOT TOBOPA.
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CMATpajy PeryaTopoM pasIndnuTiX 0d/IMKa IOHAIIAbha, KOHKPETHO Y KOHTEKCTY
a/ITPYUCTUYHOT TIOHAIIaba, C 003MPOM Ha CTEIIeH eMOLMOHATHOT 3ajefHMAIITBA
KOjII Ce YCIIOCTaB/ba, a KOjU je MPeNyCI0B KBAJIUTETHOI M MCKPEHOI 4MIberba
meby ocodama. EmmaTnja je cTora u moxperad OnmcKor pasyMmujeBara Heuujer
eMOILOHaMHOT cBujeTa. Ca IIOMEeHyTor acreKkTa ocBpHyheMo ce Ha moTpedy 3a
BaCIMTHO-00pa30BHMM IIPOLIECOM KOjy je yCMepeH Ha YKYIIHY Z0OpodUT y4eHNKa,
I7ie eMIaTyja Kao ,,4MCTY MOTUB a/JITPYUCTUYKOT JjjelloBarba HACTaBHMKA jecTe U
MOTMB IOZICTUIIAba AITPYUCTUYKOT JjeIoBaba y4eHMKa IIpeMa ApyruM ocodama.
Ykasahemo 1 fja eMmaruja jefHUM AMjenioM jecte ypobheHa Ko cBux ocoda, amm
ce n GopMmyupa HU3OM COLMja/HUX YTHULAja, IPYMApPHO Of CTPaHe POAUTEsba,
KacHMje Off CTpaHe HaCTaBHUKA U IPYTMX 0C0da U3 OKPY>Kema Yy KOjeM Y4eHMK
pacte n ¢opmupa ce. Crora, eMnaryuja MHULIMPA U JOJATHO pasBUja COLMO-
eMoloHanaH ogHoc Mebhy ocodama yHyTap BacnuTHO-0dpasoBHOr Ipolieca, a
JICTOBEPEMEHO U HUXOB IO3UTHBAH IMYHM Pa3Boj, HE CaMO y IIW/bY MOCTU3aba
KBa/IMTeTHE IIKO/ICKe aTMocdepe, Hero 1 KBaMTeTHe aTMocdepe y CBUM APYTUM
MaKpo ¥ MUKPO OKpPYXKembJMa KOjiMa 0code IpuIajajy.

EmnaTnja ce cTuye, moacTude M yun

OmnuiTe mo3HaTa YMbeHNIIA jecTe [ je Jjeunju Mo3aK IporpaMMpaH ia pacTe
HajOp’Ke Y IPBMM TOAVMHAMa >KMBOTA, a/li je 1 IOC/beibY OPraH KOjU JOCTVDKE
duorouiky 3penocT, na IaBHe GuUrype y paHoM IepHroAy pasBoja (mpuje cera
pOnVTe/b), 3aTUM BaCHMUTA4YM ¥ HACTAaBHMLY, APyre o0code M3 OKOJMHE, UTH.)
CTBapameM 1 y4eCTBOBABEM Y €MOIMIOHATHOM CBUjETY fijeTeTa OUTHO yTU4y U
HOZCTUYY PacT WeroBux HeypoHa. bpurancku Hayuynuk bondu (Bondu, nmpema
Toneman, 2007) npumapHO y 34paBoM adeKTMBHOM Be3UBaby 3a POAUTEbE
IIpeno3Haje K/byYHM CacTojaK Jjedrje eMIaTyje ¥ HbUX0Be YKyIHe fodpoduTn
KacHMje. YKOMKO POUTE/b) Ca IjelloM IIOCTYIajy Ha OBaj HA4YMH (eMIIATIYHO
U [oOpOHaMjepHO) U UJIEHTMYHO pearyjy Ha muxoBe norpede, oun marpabhyjy
dasuynm ocjehaj curypHoOCTH, MM KaKo OH Kaxke: a3y CUTYPHOCTY YC/IOB/BEHY
aJlekBaTHOM Be3oM m3Mely popmrempa 1 muxose gjerie. Munvpewe [onemana
(Tomeman, 2007) jecte m ja je caM aaTPYyMCTUYKM MMITY/IC IIPOMCTEKAo U3
eMmaruje, a odpacuy ageKTUBHEe BE3aHOCTM CHAKHO yTUYY Ha by (IIOACTUYY je,
crmade WM MOTHCKY]Y), T1a C TUM Y Be3M Jjaje ce 1 YOIILITeHuja Kiacudukanmja Ha
ocode Koje Cy afTPyUCTy 1 0code Koje TO Hujecy, OGHOCHO: CUTYPHE, eMIIaTIYHe
ocode, HaCyNIpoT aHKCKO3HUM U n3djeraBajyhum ocodama.

Odpasar apeKTMBHOT Be3uBama KOJ CUTYPHMX 0coda HajeduKacHUjI je 3a
JI0XK1BJbaj eMIIaTHje, OHOCHO — OBe 0COde Cy Yy CTamy Jja ce BeoMa dp30 cakuse
ca YHYTpalIBUM CTabeM IpyTe, HIIP. Ca BeHOM y3HeMMpeHolnhy, 1 clipeMHe Cy
OfIMaXx Jia IIPY>Ke IOAPILIKY ¥ TIOMOTHY.
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Kop aHkc1o3HMX 0c0oda ycMjepaBaibe Ha pyTe je TEIIKO, a YKOIMKO obe 1o
1hera, 300r BUXOBe IIpeTjepaHe OCjeT/bUBOCTH jaB/ba Ce 3apa3Ha Y3HEMUPEHOCT
u yspyjanoct (Toneman, 2007).

3ak/bydyje ce Ja ce y OKBMPY BAaCIMUTHO-OOPAa30BHOI IIPOLeCca, a Y LN/bY
KBa/IMTeTHNX MeDy/byIcKUX ofHOCa M3Mely HacTaBHUKA U ydeHMKa, IpyXKaibe
dpure u ykasuBarbe MOJAPILIKe HAJIOTIIYHMjE OfjBYMja aKO HACTaBHUK Ha IIPaBU
Ha4MH pasyMiuje eMolyje (comcTBeHe 1 apyre ocode), anmu ce u ocjeha curypHo,
jep je MpeTXomHO M3TpanKo cTaduIHe eMOTUBHE TeMesbe Koju he My mpy>xmutu
OCJIOHAII Jja ra caMa emmatuja He caBnazga. Ocjehaj ma cMo 1 caMy CUTYPHU Y CBOje
eMOTHMBHe KalalyuTeTe, a CMO ,,30pMHYy TN, JONyIITA HaM Jla ce HeCMEeTaHO 1
HOTIIYHO IIOSPUHEMO O YYeHUIMMa/IPyTHMa.

Popuremyu cy BakKHM IapTHepU Yy CTPYKTypUpamy YHYTpallibel CBHUjeTa
fjeTeTa, BaXKHM yYUTEb) Y OKBUPY IeTOBOT PE30HOBAbA, JOK KaCHUje Ty YIOTy
HOJljefHAKO MiMjeie ca HACTaBHUM KaJpoM, ofHOCHO mikomama. Crayd (1997)
VICTHYE 1A je TOTPedHO KOHTMHYVMPAHO U yCAITIAIIEHO JIje/IOBabe OPOUYHOT 1
IIKOJICKOT OKPY>KeHba, a/IU 1 yCMjepaBatbe Ha pa3Bljambe eMIIaTHjcKe CIIOCOOHOCTI
KpO3 y4erbe y4eCTBOBabeM, KOOIIEPATMBHO y4erhe 1 ClI. yHyTap OpraHM30BaHOT
BacIMTHO-00pa3oBHOT Iporieca. VIHAYKIMja Kao jefaH off 0d/MKa pe3oHOBamba
MO)ke OMTHO yTMIJaTM Ha YKyNaH pa3Boj Opure 1 IoMarama KOf Heke 0code,
YKOJIMKO Ce TeMe/b) Ha YMIbeHNIIaMa 0djalllbaBatba 11 yKa3)Barba Ha IOC/beLIe
HEKOI' pearoBama IIpeMa Japyrome. Tako ce yKasyje M Ha pasyMujeBarbe
YHYTpallber CTakba JIPYrol, Ila ce yC/bel, TAKBOI pasyMujeBamba aJieKBaTHMje
MO>Ke JIje/IOBaTI Y LM/by Heuuje JodpoduTn.

Y 1wKomm, Koja IpefcTaB/ba Ba)KHO OKPYXKeHe 3a PasBOj COLMjaTHMUX
BEIITMHA, Ce, KPO3 OCMMII/bABAIE PA3IMUUTUX VMHAVBUAYATHUX WM TPYIHUX
aKTMBHOCTM Koje 3axTeBajy caocehajHo 1 OpIDKHO NOHalIame, fella HajIakiie
yde uctoM. Mogenu (y HajpaHujeM HEepUOAY CY TO POJUTE/bYU U APYTY YIAHOBU
HOopofMLe, a KaCHMje yIUTe/by, HACTABHUIIM, BPIIbALY, IPUjaTe/by U ApP.) Cy
BO)XHU y30pM HEKOT IIOCTyNama M OOIMKa IIOHAIlamka, TaKO M eMalTUYHOI/
aNTpyucTUYKor. Ha OCHOBY mofip>kaBama IUXOBUX AKTUBHOCTM [O/Ma3y [0
npoleca yuema (yuemwe MAeHTUPUKALMOM, yIehe MUMUTALIjOM U y4erbe YIOora),
KOju Takobe Mory jaTy dUTaH JONPUHOC MOACTULAY Pa3yMujeBaba eMOTYBHOT
CTama JIpyrora, Kao 1 aJeKBaTHOI IIOHAIlamba. YCIjEIIHOCT ydema yTudye Ha
KBa/INTETHY LIKOJICKY aTMOcdepy IIOCMaTpaHo ca HuBoa Mebhypyackux opHoca,
IIa je M Kpo3 KOOIIEPaTUBHO y4Yele MOryhe ycIocTaBUTU IO3UTHBHE Be3e, He
camo n3Meby mpunagHMKa MCTHX TPyIa, Hero 1 u3Meby npunagHuKa pasmmanTux
(eTwukmx, pacHux u gp.) rpyna (mornemaru: Muanh, 2004). Jegna ox moryhux
TeXHMKA 3a Pa3BOj eMIIaTyje, aly BaKHA ¥ 3a MoJoJblIaBame MehybymcKix
OfIHOCA, a IT0CedHO MCTUIaHA, jeCTe U T3B. TEXHVUKA MIjerbarba yIora Koja BOfu
CIIOCOOHOCTH carjlefilaBama CTama 1 ocjehara U3 epcreKTuBe pyror.
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3akpydax

Hacnujehene ocodune unak Hujecy jefuHe ofpeHiuiie HeuMjer MOHAIIAbA,
Beh je moTpedHO yseTu y 0d3mp M HM3 APYrMX YMHMWIAL, I1a O eMIATUjU U
AITPYUCTUYKOM JijelIoBatby He MOYKeMO TOBOPUTH Kao O PM3MYKO] OI/IMIIN KOja
3aBUCH Of IIPYICYCTBA jefHOT IIPOTEMHA Y OPraHU3MY, OfTHOCHO y MO3Ty Kora ou
KOJMPAO jeflaH IeH. AKO yBa)KMMO Hajla3 ia Cy eMIIaTUYKM KaIllallUTeTy jeflHUM
nujenoM ypoheHu, a [ujesioM ce CTUYY y CBAaKOJHEBHVUM OFHOCHMA Ca IPYIMMa,
y IPBOM pefy MOpPaMoO MMaTy Ha yMy Ja je K/IVMMa y KOjoj [ijelja ogpacTajy of,
IpecyJHOr 3Ha4yaja 3a HUXOBe pa3BojHe u jomazehe mepmome m Tpeda joj
IOCBETUTH ITyHY XK1Y, jeP, YKOIMKO Y CBOM IIPUMAPHOM OKPYKerbY (IIOPOfIIN,
IIIKOJIV) He Hayde aJieKBaTHe 0O/IMKe IIOHAIIaba, OHM Ce Ka0 TaKBM JIAKO ,,1uype”
U Ha Jpyre colujaiHe KOHTeKcTe. [lopopmia, faxime, Kpempa u odnukyje
€MOIIMIOHa/IHy CTBAPHOCT JIjeTeTa, I1a je BayKHa M ONTUMUCTUYHA YMIbeHUIa f1a
POIVITE/bY MOTY KOJ Jijelle PasBUTH CIIOCOOHOCT eMIIaTUCAba, aKO CY Off IPBOT
TpPeHyTKa Ha IpaBy HauMH nocBeheHM cBOjoj Ojery, a 3aTUM UM CBjeCHM fia je
aJIeKBaTHO Ofirajarbe, BacIUTame U 0dpasoBambe [jele IHJXOBA HajBaXKHMjA U
HajOATOBOPHMja y/Iora, Koja Tpaje Iujeny )XMUBOT. Vnak, poauTe/bCKOM dpurom
ce He MOXXe ,,IBMUjeHUTV CBaKJ IeH JjeTeTa, aly OHO IITO fijelia JOXKVBIbaBajy,
LITO je HEM3OCTaBHM [MO IUXOBE HajpaHujeé CTBAPHOCTM HECYMIbUBO yTUYE
Ha ,Bajame” HUXOBUX HEYPOHCKUX KOJA, a IITO IOCeOHO MCTUYe HeypOHayKa
(Toneman, 2007).

KamanureTy eMIaTM4KoOr pearoBamwa jecy MHAUBUAYAIHH, jelHUM 1jeIoM
ypobeHn, a ApyruM fujenom ce CTUYy Kpo3 CBAKOTHEBHO MICKYCTBO ca APYTMMa, a
K/IMMayKojoj Ijela onpacTajyje of mpecygHor 3Hadaja3ajonasehe nepuonge ntpeda
jOj IOCBeTUTHM IIyHY aXKIbY Y OKBMPY LIKOJIe M KOHKPETHO HaCTAaBHOT IIpolieca.
YcnocTaB/beHy U HeroBaHy IIKOJICKY aTMocepy, a y KOHTEKCTY KBaIuTeTa
Meby/byackux ofHOCa, MOXKEMO IOCMATpaTu M Ca HUBOA KIMMe KOja Blajia y
HEKOM Ofje/belbY, WM MaK WKoj. Pot (2008) HIIp. y ay TOpUTapHOj KIMMMU Y KOjOj
jemuHKa dopaBy, a Koja MMa 3a pe3ynTar OfycTajambe Off CIOSOIHOT U3paXKaBarmba
U YuIbea U Noroayje GopMupamy ayTOPUTAPHUX 0coda Koje Texke HagMohm
HaJ| IPyTMMa, BUAM 0code Koje Cy y CTalHOj HeTalyj/ ca APYrMMa U CTaHUM
HNOTUCKVBABEM CBera IITO je XyMaHO M aATPYUCTMYKO. AyTopuTapHe ocode
Ce CYIpOCTaB/bajy 3aje[[HUILITBY CBaKe BPCTE M OKpeHyTe Cy cedu, HacympoT
Moryhux KBa/IMTe THUX /bYACKUX MHTePaKIyja Koje du pa3Bujasie 1 jadasie iUXOBY
norpedy 3a godpodut apyrux. CynpoTHO 1H0j, IeMOKPaTCKa OKO/IMHA, OJHOCHO
IeMOKpPATCKa IpyLITBeHa K/IMMa 33 OI/IMKe VIMa: COMIAPHOCT U Bjepy Y OOMYHOT
JOBjeKa; YOBjeKa ca CBOjOM C/l100OJOM ¥ IpMBaTHOLINY; IPaBO Ha pPasJuKY,
Hec/Iarame U 00aBjelITeHOCT UTA. Y TaKBOM OKPYXKemY JeMOKPATCKa TMYHOCT
duBa ocoda yHa nmouroBama 3a Horpede Apyrux, anm 1 0coda MpeTXORHO CBjeCHa
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cBojux nmorpeda u cnodoza; ocoda cmodopHa 1a cama OfIydyje, amu U IOCTyIa y
CKJIaJly ca HI30M IIpaBa (KaKo MHAMBUIYAIHNX, TAKO 1 KOTIEKTMBHIX); 0C0da Koja
y CBaKOM MOMEHTY TEXM U IIOLITYje KaKO CBOja TAaKO U IIpaBa C10dofe APYyTuX.
V13 mpeTxofHOTr Ou ce MOIIO 3aK/by4nTi ja he OBakBa OKO/MMHA U APyLITBEHA
K/IVIMa [IOTOf{0BATH, a/Iyi ¥ IIOACTULIATI 0code f1a fijenyjy y IpaBLy OCTBapuBamba
HOIITOBAakha, yBaXKaBamwa 1 TodpoduTH Apyrux 0coda, OGHOCHO aITPYUCTUIKIX
NIbeelba, 114 je CTOTa Tpeda HberoBaTy yHyTap BaCIUTHO-0dPa3oBHOT IPOLieca,
KaKo ca IMYHUX, TAKO I ca Mo eCHOHaTHNX HO3NULIHja.
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DEVELOPED EMPATHIC CAPACITIES AS A CONDITION
OF QUALITY INTERPERSONAL RELATIONSHIPS
WITHIN A SCHOOL ENVIRONMENT

Introduction

In the course of multiple social and political developments and other chang-
es that our country and the region in general have seen over the recent decades,
there has been an absence of a comfortable and safe environment, i.e. a kind of
environment in which the quality of human relations operates at a high level.

The specific issue of the quality of educational process, according to Relja
(2006), requires a quality school environment which can be observed at several
levels: first of all, through quality interpersonal relationships, then through quality
curricula and syllabi and the ecology of the school environment. A quality school
atmosphere is based on a human/altruistic approach to students, but also on a
satisfied teacher, who is characterized by a number of positive qualities and an
equally satisfied student, who cultivates positive feelings towards the authority of
his/her teachers, school and education process in general. Good quality relations
between people are based on empathy which is the ability to relate to the feelings
of other people. It is via empathy that a teacher, however briefly, puts on their stu-
dents’ shoes and thereby feels the same emotions, which is what actually allows
teachers to truly understand their students” feelings, actions and problems and
to respond positively to them. Empathy includes both cognitive and emotional
components and, therefore, in the process of empathizing, knowledge and emo-
tions interact. Authors such as Batson et al. (Batson, Duncan, Ackerman, Buckley
& Birch, 1981, according to Aronson, Wilson & Akert, 2006) consider empathy
to be a regulator of different behaviours, in the context of altruistic behaviour
specifically, given the degree of emotional unity established, which is a precondi-
tion for effective and sincere interaction between people. Empathy is, therefore,
an initiator of a close understanding of another person’s emotional world. From
the aforementioned standpoint, in this paper we will explore once again the need
for the educational process to be aimed exclusively at the overall well-being of
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students, where empathy as a “pure” motivation for the required altruistic actions
of teachers, and later for altruistic student actions towards other people. We will
show that empathy is to some degree innate in all people, but is also formed by a
series of social influences, primarily by parents, and later by teachers and other
persons from student’s immediate environment. Empathy initiates and further
develops socio-emotional relationships between people involved in education
and thus fosters their positive personal development, not only in order to achieve
a positive school atmosphere, but also a quality atmosphere in all the other macro
and micro environments to which they belong.

Empathy is acquired, encouraged and learned

As a child’s brain is programmed to grow fastest in the first years of life, but
is also the last organ that reaches biological maturity, the major figures in the
early period of development (particularly parents, educators and teachers, other
people from children's close environment and so on) through the creation of and
participating in the emotional world of a child significantly affect and stimulate
the growth of his/her neurons. British scientist John Bowbly (Bowlby, according
to Goleman, 2007) identifies healthy affective attachment to parents as the key
ingredient of child empathy and their later overall well-being. If parents treat chil-
dren in this way (empathetic and benevolent) and provide identical responses to
their needs, they build a basic sense of security, or as he puts it: a secure base con-
ditioned by an adequate bond between parents and their children. The opinion of
Goleman (Goleman, 2007) is that the altruistic impulse itself stems from empathy
and that the aforementioned affective attachment patterns strongly influence it
(whether they encourage, weaken or suppress it). Thus, a more general classifica-
tion is provided which groups people into two categories: people who are altru-
istic and those who are not, that is, confident and empathic people as opposed to
anxious and avoidant people.

The form of affective attachment in confident people is the most adequate
for empathy, that is — these people are able to rapidly empathize with the internal
state of another person, for example with the other person’s anxiety, and are im-
mediately ready to provide support and help. For anxious people, diverting focus
onto others is difficult, and even if it happens, because of their excessive sensitivity,
contagious anxiety and agitation occur (Goleman, 2007).

The conclusion is that in order to foster quality relationships between teach-
ers and students within the educational process, providing care and support oc-
curs in the fullest way if teachers properly understand the emotions involved
(both their own and those of others), but also feel safe because they have previ-
ously built a stable emotional foundation that will provide them with support, so
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as not to be overcome and inundated by empathy. The sense that we ourselves are
sure of our emotional capacities — that we are cared for — allows us to freely and
fully care for our students/others.

Parents are important partners in structuring of the inner world of a child,
important educators of their reasoning, while that role is later equally shared with
teachers or schools. Staub (1997) emphasizes the need for continuous and harmo-
nized actions by family and school environment, but also developing empathic
ability in children through learning by participation, cooperative learning, and
so on within the education process. Induction is, for example, a form of reason-
ing which significantly affects the overall development of care and support on
the basis of explanation and pointing out the consequences of reactions towards
others. This leads to understanding of the internal conditions of the other and
further developing the understanding that actions can be taken to achieve some-
one’s well-being.

The school, as an important environment for the development of social
relationships, features various forms of individual and group activities that re-
quire compassionate and caring behaviour and that teach children to behave in a
compassionate way. Models (at the earliest age these are parents and other family
members, and later the roles is taken by teachers, peers, friends and others) are
important for different forms of actions and behaviours, the emphatic/altruistic
behaviours included, and learning occurs on the basis of mimicking their activi-
ties (learning by identifying, learning by imitation and learning by role), which
can also make an important contribution to fostering the understanding of the
emotional state of another person, as well as of appropriate behaviour. Seen from
the level of interpersonal relationships, the success of learning affects the quality
of school atmosphere, for example through cooperative learning it is possible to
establish positive relationships not only between members of the same group, but
also between different (be they ethnic racial, and so on.) groups (see: Mili¢, 2004).
One of the possible techniques for the development of empathy, but one that is
also important for improving interpersonal relationships and often especially em-
phasized, is the so-called role-exchange technique, leading to the certain ability to
perceive situations and feelings from the perspective of the other.

Conclusion

However, inherited traits are not the only determinants of a person’s behav-
iour; it is necessary to take into account many other factors. Therefore, we cannot
talk of empathy and altruistic behaviour as physical traits which depend on the
presence of a protein in the body or in the brain which is encoded in a single gene.
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If we acknowledge the findings that empathic capacities are partly innate and
partly acquired in everyday relations with others, first of all we must bear in mind
that the atmosphere in which children grow up is crucial for their development
and the period of their upbringing should be given the full attention, because if
in their primary environment (family, school) children do not learn appropriate
behaviours, inappropriate behaviours can spread easily to other social contexts.
The family, therefore, creates and shapes the emotional reality of a child, and the
optimistic fact that parents can develop empathy in children is also important, if
the parents are from the very first moment devoted to their children in the right
way and aware that the adequate bringing up and education of the child is their
most important and responsible role, one which lasts a lifetime. Although paren-
tal care cannot “change” each gene of a child, it can shape what children experi-
ence, which is an indispensable part of their earliest reality, which undoubtedly
affects “shaping” of their neural circuits, which in turn is especially emphasized by
the neuroscience (Goleman, 2007).

Empathic capacities are partly innate and partly acquired in everyday relations
with others, while the atmosphere in which children grow up is crucial for their devel-
opment and the period of their upbringing should be given the full attention.

A well established and nurtured school atmosphere, in the context of the
quality of human relations, could be viewed from the level of a prevailing atmo-
sphere in a class, or a school. Rot (2008) for example, sees the authoritarian atmo-
sphere, the one which results in the abandonment of free expression and acting
and favours the formation of authoritarian person aspiring to express their supe-
riority over others, as an atmosphere in which people tend to be in constant nega-
tion of the other and try to supress all that is humane and altruistic. Authoritarian
persons oppose to every kind of communion and turn to themselves, as opposed
to the possible quality of human interactions that would develop and strengthen
their need for the well-being of others.

Contrary to it, a democratic environment and democratic social atmosphere
have the following characteristics: solidarity and trust in other persons; a person
with his freedom and privacy; right to difference, disagreement, informedness
and so on. In such an environment, democratic person becomes a person full of
respect for the needs of others, but also a person primarily aware of their needs
and freedoms; a person who is free to self-determine, but also to act in accordance
with a series of rights (both individual and collective); a person who strives to re-
spect their own and the rights and freedoms of others. From the above-mentioned
it can be concluded that this type of environment and social atmosphere is benefi-
cial, but also encouraging for people to act towards respect, appreciation and well-
being of other persons, or altruistic actions, and therefore needs to be nurtured
within the educational process, both from personal and professional positions.
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