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VYBop

Oprorpaduja mm mpaBomuc Moxe ce 06jaCHUTU Kao ,CUCTeM IIpaBuIa
KojuMa ce ypehyje HaumH rpadmjckor mpefcTaB/balba TOBOPA, Tj. HAUMH MIcama“
(Cumuh, 1991: 53). TTomroBamwe mpaBomcHe HOpMe 06aBE3HO je 3a CBe KOju ce
cyxe jesukoM (Hemmh, 1994), a ,,omny4dyjyhy ynory y HeroBawy HopMe Tpeba fa
uma mkona“ (Hewmmh, 2001: 19).

HacraBy mpaBomuca npuiaja 3Ha4ajHO MECTO y HalleM 0OpasOBHOM CIC-
TeMY, jep Y4eHUI M3y4aBajy IPABOIMCHA IIPaBJJIa TOKOM OCHOBHOILIKOJICKOT 1
CPebOIIKOICKOT 06pa3oBama. Takobe, Tpeba nMaTy Ha yMy Jia je TIOLITOBabe
oprorpaduje mpegycinoB QyHKIMOHATHE mucMeHOCTH. Jla 61 ce mpaBommcHa
3Hama U YMea ,,C/IIJIa Y HABMKY U IpelIa y ucrpasHo nocryname” (Huxomuh,
1983: 770), HEONXO/IHA CY BUILIETOANIIHA, CUCTEMATCKa BeXXOatba, IIPeBaCXOHO
Y OCHOBHOj LIKOJIMN.

PesynraTu ucrpaskmBama 1 UCKYCTBa M3 HIKOJICKE IIPAKCe JOCTEIHO YKa3yjy
Ha TO /1a y4EHUIM — KAKO Y OCHOBHOj TaKO y CPe/itb0j ILIKO/IN, He IIOKa3Yjy CaCBUM
3a7ioBosbaBajyhe sHame Koje ce ogHoCK Ha mpasonyc (IlerpoBaukn, 1997; 3emuh,
2004; CreBanosuh u gp, 2009; Yyrypa u gp. 2009; Cresanosuh, 2012). Yzporu
OBAaKBOT CTama Cy OpOjHN, a jefaH Off K/bYYHMX YMHIIALA IPEJICTaB/ba YNbEH-
IIa JIa ce HACTaBa je3MKa 4eCTO IOTHUCKYje 300r HacTaBe KIbJDKEBHOCTH, LITO Ce
jaCHO yo4YaBa I Y OCHOBHOj U y CPe[b0j LIKOJI.

Hajsehu peo 3Hama BesaHux 3a oprorpadcka IpaBuia KojuMa y4eHUI
Tpeba ma oBajajy, IpeMa HAaCTaBHUM IIpOrpaMyMa 3a CPIICKM je3VK, 3aBplia-
Ba Ce ca CeMUM pa3pefioM OCHOBHe miKose. IIporpammMa je mpensubeno fa ce
npaBwiIa o Kopuirhewy 3HaKOBa MHTEPIIYHKIMje yde U Hayde KO Kpaja CeaMor
paspelia OCHOBHe ILIKOJIe, a /1A Ce IIPABOIIVICHO 3HaIbe O MHTEPIYHKLIM)j! I0HAB/bA,
cucTemMaTu3syje U IpoInpyje y Cpefboj IMIKOIN.

1 jstevanovic@ipi.ac.rs
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Meroponoruja

Vmajyhn y Bupy MsHeceHe KOHCTaTaIyje, Wb paja 6o je oa yTBpAMMO y
K0jOj MepU ce YYeHMIMN Cpefiibe IIKOJIe NMPUAP)KaBajy HayYeHNX OpTOrpadCcKimx
IpaBWIa O YHOTpeOM MHTEpIYHKIMje y CIIOHTAaHOM M3paXkaBamy, OHOCHO
IPWINKOM IMCalba MIKOJACKUX IJMCMEHMX 33JjaTaka M Koja ce OfCTyIama Of
INPeCKPUITUBHMX IpaBWIa y O00JacTM MHTEepIyHKIMje Hajuenthe jaBibajy.
Pesynraru xoju he 6uty npukasanu y oBoM pajly peCTaB/bajy Aeo OICEeXHMjer
VCOUTUBAaKka HOPMAaTMBHUX aclleKaTa KyIType IIMCAHOT M3paKaBarba
cpepmwomuikonana. Kopmyc cagp>xy mkosncke mucMeHe 3agarke (1161 mkonckn
cactaB) Koje je 583 yuenmka III m IV paspema rumuasuja (N=7) u cpegmux
crpyynnx mkona (N=5) m3 beorpaga, Hosor Capma, Jarogune u Kpymesna
mcaao TokoM Ikojcke 2011/2012. roguHe Kao 3BaHMYHE IIKOJICKE CacTaBe
(deTmpy myTa rofuiIme). Y OBOM MCTPaXNUBamby eKCIUIOPATMBHOT KapaKTepa
KopuitheHe Cy [leCKpUIITMBHA M aHAIUTU4YKa MeTofa. OCHOBHU KpUTepUjyM
aHa/IM3€e jecTe HOPMATUBHU KOjU je yTeMe/beH Ha CXBaTamby HOPMAMUEHOCHU
Kao ,KOMOMHAIVjX KpuUTepuja CUCTEMHOCTUM U KPUTEpUja CBPCUCXORXHOCTH.
[IpBu yBaXkaBa jesnuke a IPYrM KOMYHUKATUBHE U CTUINCTUYKE 3aKOHUTOCTH
(KoBauesnh, 1996: 127).

PesynraTu ncrpakusama

IIpynukoM mucarma HNIKOJICKMX CacTaBa YYEHUUM CYy HajBUIIE TPEIINUIN Y
HOIITOBAKY IPAaBUIA O YIIOTPeOU MHTEPIYHKIVje Y 3aBUCHOCTIOKEHNM pedeHN-
1JaMa y KOj/Ma je 3aBJCHa peYeHuIIa UCIIPe], [TTaBHe PeYeHNIle (MHBepsmja).@ Haj-
vemrhe Cy 3ameTy M30CTaB/ba/lil Y BPEMEHCKUM peYeHNUIIaMa Koje Cy ModMibajie
Be3HMKOM Kada U 'y pUHATHUM pedeHMIjaMa Koje Cy 3aIlloulibaie BeSHUKOM 0d:

Kaoa je mo caznao Xamnem je y6uo kpama.*
Ja 6u 2a cmupuo u 06y30a0 0may, 2a jeHu HeHOM Koja Huje 3d reed.

Ilati Haja3 MO>KeMO pa3MaTpary He caMo M3 yria oprorpaduje, Beh u y
KOHTEKCTy (He)3Hama YYeHMKa O CMHTAKCH C/IOXKeHe pedeHMIIe, jep CPemrbOlI-
KOJIIY HUCY YBEK YMENM Ja U3ABOje K/Iay3e Y 3aBMCHOC/IOXKEHNM pedeHMIaMa.
OBgaj moparaxk ynyhyje u Ha To fa je HOTpeOHO TPM pa3IMINTA IIOAPYyYja HACTaBe
CPIICKOT je3aMKa VI KIbVDKeBHOCTY — HAaCTaBy je3uKa (rpaMaTyka, OpToeniuja, Impa-
BOIINC), HACTABY KIbVDKEBHOCTY M HACTABY je3N4Ke KY/IType — IIOBe3aTu U y4u-

2 Kao opcymame o HOpMe CMaTpaIy CMO HelpaBuIHe 0OMKe KOji CY Y jefJHOM
TEKCTY Caf[pyKaHM BUILE IyTa, WM Cy Cé KOHTMHYMPAHO IOjaB/bUBaNIN § TEKCTOBUMA
CPefIbOIIKOIAIIa, IITO je YKa3uBaso Ha TO Ja Huje Y MUTamby OMaIlKa, Beh pesynrar He-
[IOBOJ/bHOT TI03HABalba MIPABONMCHUX IpaBuia. [Ipumepe HaBoguMo y opurnnamy, Kako
CY UX Y4E€HMIM HaIIMCATIN.
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HUTK KoMivteMeHTapHuM (CreBanosuh u [fumurpujesuh, 2013).

[naroncky npuao3n (cafalimby U MPOIUIN), KOjJ CTOje UCIIpef, IpeuKara,
HEe3aBJICHO Of] IbMIXOBe€ I03MLMje Y PeYeHNIIN, OJBajajy Ce Off IIpeJMKaTa 3alleTOM.
MebyTum, 0BO apBUIO CPEAHOIIKO/IIIN HICY YeCTO IPUMEHBIBAIN:

Heocephyhu ce 3a npowinum dozahajuma nacmaemwamo 60poy.
Cmojehu y nony mammoj cobu oH eneda ceojy ceHky.

Hanas Takohe Mo)keMO cmaTpaTy IOKasaTe/beM HeENOBO/BHOT ITO3HABAbA
IpaByIa He CaMO 13 MPABOINMCa, Beh u 13 rpamaruke. 3ampaBo, omaxa ce jja
yJIeHMIIM HeMajy afleKBaTHO (QYHKI[MOHATHO 3HaHe M3 CPIICKOT je3UKa Y Lie/IMHM,
Ha IITa yKa3yjy ¥ pe3yiTaTu Apyrux ucrpaxusama ([Iparnhesnh, 2012; Jamuh
u YyTypa, 2012).

YueHnnuma je mpepcrapbana MpodieM u ynorpeba rauke:

Yosex 1o c80joj HAPABU YBeK mMexU Ka Hedemy, mume oH npudcemwkyje oa mo 6yode
U0eanto u caspuieHo.

Mepco je no menu 6uo HejacHa UHHOCH, OH KAO 0a HUKAOA HUKO2A Hiije 8071e0 HaK
HUCB0JY MAJKY.

Maxo npumepu pedeHnIia OBAKBOT THIIA Y IIKOJICKMM CacTaBUMa IOKa3yjy
fla Cy y INTamy 3aBplleHe IOpyKe, KOMYHMKATUBHE IIeMHe Koje 61 y ToBopy
Owute M3pedeHe CITYIITambeM IIaca Ha Kpajy cBake Kjayse a y Iucamy Ou 6ue
obernexxeHe TadyKoM, yrnorpebsbeHa je 3amera. CynpOTHO ¥ CMHTaKCUYKMM Y Op-
TorpadCKMM IpaBMIMMA 3aleTa je 3aMeHnIa Tauky. CyncTuTyImja iBa Haj3Ha-
JajHMja U Haj)peKBeHTHMja 3HAKa MHTEPIIYHKIMje 3ampaBo ymyhyje Ha To fa
YYEeHMIIM HNUCY CUTYpHM KaKBa je (yHKIUja HUTM jeSHOT HUTH JPYror 3HaKa.
Ocuwm Tora, moTBphyje ce ma je 3Hame yYeHNKa O CMHTAKCH CTIOXKEeHe pedeHMIle
HecTabM/IHO, Ha IITA YKa3yjy ¥ Ha/lasy Apyrux ucnutusama (JJparnhesuh, 2008).

[Tpunukom xKopunrhema Tauke 13a apanckor 6poja Kazia je ynmorpe6beH Kao
penHM 6pOj CPeIOIIKOMIY Cy OVIN MIPYIMTYHO HeJOC/IeIHI:

Poman je uz 006a 19 eexa wiezdecermux e00uHa.

Hanucan je y anpusny 1783 200une.

Cogxa je mnada desojxa xoja uma 21. 200uny u koja mopa oa ce yoa 3a Tomuema xoju
je umao camo 14. 200una.

CBy mpumepy yKasyjy fia YYEHMIM YeCTO WM 300T Hemame M 360
He3Hama He KOPUCTe TAauKy M3a apalcKor 6poja Kaja o3HayaBa pefHM Opoj.
Hacynpor momenyToMm, mociefmha peyeHna okasyje ia Cy mojefytHu CpebOol-
KO/MIM HAy4dumIM fa ce M3a apamnckux OpojeBa muile Tayka, anyu Ja HUCY y
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IOTIIYHOCTY CaB/Iafia/ii y KojuM (QyHKIMjaMa ce TaKO MOCTYIIa, LITO Cyrepuiie
fia je BIXOBO 3HaIbe ) y BE3) Ca OBOM IIPABOIVCHOM KaTerOpMjoM HPYINIHO
bparmMeHTHpaHO.

Ila ce MOBMIIEHOM MHTOHALMjOM MOTY M3TOBOPUTH @ Y IICAIy Y3BUYIHNU-
KOM 00e/IeXXNTI U APyTre BPCTe PeYeHNIa a He CaMo eKCK/IaMaTyBHe, HOTBPhyjy
cnenehn npumepu 3abenexxeHy y LIKOICKUM CacTaByMMa:

Ycmo maxo Ha xpajy nuje 6uno 6ummno Packomrukosy kaxea he my 6umu kasua, oa
u he ympemu unu 6umu npoeHax, NOMnyHo my je 6uno ceejedro!!!

Yosex mpeba 0a mexcu 60xaHcKom, anu He u 0a ymuuimwa da mo jecme!!

On 3anpaso 3spauu onmumusmom!!

Hopma ponymira a ce pe4eHMIe M UCKAa3) KOjU Ha Kpajy MMajy y3BUYHUK
peanusyjy y pasmmuntuM popmama. IIpemza 61cMo 3a TakBe ImpuMmepe MOITIN
pehu fa cy HanmcaHy y caracjy ca IpeCKpUITUBHUM IIPaBUINMa, YMHOXaBatbe
Y3BUYHMKA Yy HMIKOJICKMM CacTaBMMa y4YEeHMKA MIIAK HaCc HABOJY Ha JIpyraumju
3aK/by4aK. Y3BUYHUM peYeHMIaMa MCTUYE C€ €MOLMOHAJHM CTaB M TO CYy
cpenmwouKony Hayumwm. Mehytum, ga 6u mckasanm mojeguHe eMolyje MIn
CBOj OJHOC IIpeMa HeYeMy, YYEHUILV HEPEeTKO YMHOXXaBajy y3BUYHUK jep UM
oMebeHM JIeKCMYKY aapaT He JONYIITA [a jaCHO, IPEe3M3HO Y CTU/ICKY e(PeKTHO
BepOa/rHO OO/MNKYjy CBOjy MICao, CTaB MM eMOLyjy. VIHTepnyHKIIja Koja je y
OBaKBUM C/Ty4ajeBMMa HaIJMCaHa HEKOIMKO ITyTa IpeysuMa QyHKIVjy TeKceMa
KOj€ YYEHMKY HElOCTajy.

3ak/pyyHa pasMaTpama

Y4yeHnun cy y MIKOJICKMM IMCMEHUM 3aali¥iMa MHTEPIYHKLMjYy HEPETKO
yrnotpeb/paBany CylpoTHO opTorpadckoj HOpMM ¥ HBEeHUM ofpendama, IITo je
JIOHEKJIe ¥ OYeKVBAHO ,,0yyhi [1a je MHTepIYHKIIMja HajC/IO)KEeHNja IPaBOIMCHA
0071acT, ITOBe3aHa ca HajBMIIe CEMaHTUYKIX HIMjaHCUPamba, ITI0CeOHO 3a Pas/InNKo-
Balbe PECTPUKTUBHUX U HEPECTPUKTUBHUX OfJHOCA — LITO U jecTe CYHITHHA JIO-
rmuke uHTepnyHKiyuje” (KoBayesnh, 2011: 98). He 3anemapyjyhn unmenniy na
je 3a OBJIaJjaBame MHTEPIYHKIIMjOM CPIICKOT je3VKa HOTPeOHO Ja, OCUM JIMHTBU-
CTUYKOT 3Hama U yMemwa, Oyay moce6HO aKTUBMpaHU U ofipel)eHn KOTHUTUBHY 1
MOTMBALIMOHYM MEXaHM3MM, HUje NIPUXBAT/bMBO Jla Y4EHUIM 3aBPLUIHKUX paspesia
Cpefiibe IIKOJIe Y IIKOJICKMM 33/jallyIMa YecTo rpellle y IMCalby 3alleTe, TauKe U y3-
BUYHVKA U TO Y BbUXOBUM HajPpeKBeHTHUjUM QYHKIMjaMa. YUEHUIM HajBuUILe
KOpJICTe OBe 3HaKe MHTEPIIYHKIMje, any U Hajuenrhe 3aHeMapyjy IpaBuia O mbi-
XOBOj yIoTpeby 1 pyKOBOZie Ce TOKOM IMCamba IIpe TPeHyTHOM MHCIMPALUjoM
Hero IpaBONUCHUM Ofipefibama, aKo opTorpadcka IpaBnIa O IOMEHYTUM 3Ha-
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IYIMa MHTepIyHKIMje n3y4yasajy Beh y Minahum paspenuma ocHOBHe LIKOJIe.

Vimajyhu y BUAy uMmbeHUIy Ja IIKOJICKM CAcTaBU CafipyKe CBe KOMIIOHEHTe
MMICMEHOCTY — Ca[IP>Kaj, je3MK, CTVJ/I M IIPABOIINC — 3aI1aXKaMo /1a je y aHa/IM3MPAHOM
KOPIIyCy IIPABOIIMCHO yMelbe IPENCTaB/bajo €IeMEHT KOjU Y4YEeHMULM HUCY
yBEeK YCIleBalnM Ja MHKOPIOPMPAjy Y TeKCT Ha Ba/baH HauuH. Ilommory sa
JICKa3aHO YYEeHIMYKO (He)3Hambe MOXKeMO IOTPaKUTH, HajIIpe, y IpeaMOMIINO3HO
KOHLIMIIMPAaHOM HAaCTaBHOM IIPOIPaMYy 3a CPIICKM je3MK 3a CPefiiby LIKOTY, IOTOM
Yy HEIOBO/PHO YeCTOj IPOBEpPY IPABOIVICHOT 3Hamba CPefmOIIKoana (WTo je
TIOHEKJIe ¥ OTIPaB/IaHO YKOJIMKO IIOIJIelaMO CTPYKTYPy HAacTaBHOI IIporpamMa 3a
OBaj IIPeIMET y CPEAibOj LIKOJIN ), KaO 1 Y HEIIOBE3MBaIbY Cafp)kKaja U3 rpaMaTiKe
U TeMa U3 IIpaBoIINca.

YKONMMKO ce cTaHJapiHM CPIICKM je3UK Y CBAKOJHEBHOj KOMYHMKALMI ,HE
IpUMelbYje, ¥ TO YBUjeK Ha Ha4MH IIPYMjepeH JaToj CUTYalLujy, He MoXKe ce pehn
fla Cy MJIafiy U3 LIKOJIe IIOHUjeNN je3NdKy KyITypy, 6e3 003upa Ha OljjeHy KOjy
uMajy u3 cpuckor jesuka’ (Tanmacuh, 1998: 300). a 6u oprorpadcka HOpMa Y
U3pakKaBarmby CPENIbOIIKO/IAIA OCTBAPIWIA K/bYYHY QYHKLUUjY — A2 je yYeHUIN
ynoTpe6/puBajy y CHOHTaHO] KOMYHMKALMjJ — HEOIIXOZIHO je, Hajlpe, M3MEHUTI
VI IOITYHUTY HACTaBHY IUIAH Y IPOIpaM 3a CPIICKM je3UK TaKo Aa Oyze Mpery3HO
oppeben 6poj yacosa mocsehen oprorpacduju 1 1a 3a CBaKy NpaBOIUCHY APTHUjy
IIOCTOje jacHa YIYTCTBa O leHoj peanusanyju. Takobe je morpe6HO HacTaBy mmpa-
BOIINMCA YYMHUTU KPeaTUBHMjOM, a IPABOIIMCHA IIPABIJIA IPOYyYaBaTH Y OTHOCY
Ha je3uK Koju npepicTapba ypehenn cucrem. Kpos ycrocrapbame KaysanTHIUX Ofi-
Hoca usMeby jesnukux mojasa, oprorpadcka mpaBuia Tpeba M3ydaBaTy y KOH-
TEKCTY je3YKe CTBAPHOCTU ¥ CBAKOJHEBHUX je3NUYKUX CUTYaLMja.

Kmyune peuu: IpaBOIMC CPICKOT je3dNKa, MHTEPIYHKIMja, opTorpadcka
IIpaBuJIa, HACTABA, CPe/iiba IIKOJIA.
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SERBIAN ORTHOGRAPHY IN TEACHING
PROCESS: PUNCTUATION

Introduction

Orthography or spelling can be defined as “a set of rules which establishes
the graphic representation of speech, i.e. the way of writing” (Simi¢ 1991: 53).
Orthographic rules are mandatory for all those who use a language (Desi¢ 1994),
and “schools have to have a decisive role in fostering the norms” (Desi¢ 2001: 19).

Teaching orthography takes an important place in our educational system
because pupils study these norms during both elementary and secondary educa-
tion. Moreover, orthography is a precondition for functional literacy. In order to
make orthographic skills “habitual and used correctly” (Nikoli¢, 1983: 770), years
of systematic exercise are needed, especially in elementary schools.

Research results and school experience consistently indicate that pupils -
both in elementary and secondary schools, do not have quite satisfactory ortho-
graphic knowledge (Petrovacki, 1997; Zelji¢, 2004; Stevanovi¢ et al. 2009; Cutura
et al. 2009; Stevanovié, 2012). There are numerous reasons for this situation, and
the key one is the fact that teaching orthography is often neglected because the
priority is given to teaching literature, and it is clearly evident in elementary and
secondary schools.

Acquiring the knowledge of almost all orthographic rules, according to the
Serbian language curricula, ends in the seventh grade of elementary school. Ac-
cording to the curricula, punctuation rules are taught and should be mastered
until the end of the seventh grade of elementary school, and the orthographic
knowledge of punctuation is further revised, systematized and expanded in sec-
ondary schools.

Methodology

Bearing in mind the above mentioned, the aim of the paper was to determine
to which extent secondary school pupils are able to use orthographic punctuation

3 jstevanovic@ipi.ac.rs
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rules in spontaneous communication and in written essays and which violations
of prescriptive punctuation rules usually occur. The results that will be presented
in the paper are a part of a larger research on normative aspects of writing essays
in secondary schools. The corpus contains essays (1161 essays) written by 583 pu-
pils of the third and fourth grades of high schools (N=7) and vocational schools
(N=5) in Belgrade, Novi Sad, Jagodina and Krusevac during the 2011/2012 school
year. The research had an explorative character and used descriptive and analyti-
cal methods. The main analysis criterion is a normative one and it is based on the
understanding of normativity as “a combination of systematization and expedi-
ency criteria. The former takes into account linguistic rules and the latter consid-
ers communicative and stylistic ones”(Kovacevi¢ 1996: 127).

Research Results

Most mistakes pupils made while writing essays concern the use of punctua-
tion in complex sentences when a subordinate clause is in front of a main clause
(inversion).* They usually left out commas in time clauses which started with a
conjunction when and purpose clauses introduced by Serbian conjunction da (in
order to / to).

When Hamlet found it out he killed the king.> [Kada je mo caznao Xamnem je y6uo
Kpama.]

To calm and restrain him his father married him to the wife that was not for him. [la
6u 2a cmupuo u 06y30a0 omau, 2a JHeHu HeHOM Koja Huje 3a tweza.]

The findings can be considered not only from the orthographic point of view,
but also in the context of pupils’ knowledge or lack of knowledge on the syntax
of complex sentences since secondary school pupils were not always able to sepa-
rate clauses in complex sentences. Therefore, the three different areas of teaching
Serbian language and literature - teaching language (grammar, orthoepy, orthog-
raphy), teaching literature and teaching language culture - should be combined
and made complementary (Stevanovi¢ and Dimitrijevi¢, 2013).

Participles (present and perfect) in front of predicates, regardless of their po-
sition in a sentence, are separated from predicates by commas. However, second-
ary school pupils did not always apply the rule:

4 This orthographic rule pupils should learn in the seventh grade of elementary
school (Official Gazette of RS, Education Gazette, no. 6/2009 and 3/2011).

5 As a violation to the norm we considered irregularities occuring several times, or
appearing continuously in the essays of secondary school pupils, suggesting that it is not
an accidental mistake, but the result of insufficient knowledge of orthographic rules. The
examples are presented in the original form, as they were written by the pupils.
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Not thinking on the past events we continue the fight. [He ocephyhu ce 3a npouinum
doeahajuma Hacmasmwamo 60p6y.]

Standing in a semi-dark room he is looking at his shadow. [Cmojehu y nonymamnoj
co6u oH eneda ce0jy ceHky.]

The finding also can be considered as indicators of insufficient knowledge
not only of orthographic rules, but also of grammar ones. In fact, pupils do not
have adequate functional knowledge of Serbian language as a whole, which is
supported by the results of other researches (Dragicevic, 2012; Janjic and Cutura,
2012).

The pupils had a problem even when using a full stop:

People by their nature always strive for something, this shows that they aim for

ideal things and perfection. [Hosex no c60joj Hapasu ysex mexiu Ka Heuemy, mume oH
npuscerkyje 0a mo6yde udeanHo u caspuieHo. ]

Merso is for me a vague personality, he seemed to have never loved anybody

even his mother. [Mepco je no meru 6uo HejacHa nuuHocm, oH Kao 0a HUKA0a HUKoza
Huje 6071€0 4aK HU CB0fy MAjKY.]

The examples of this type of sentences in the essays of secondary school
pupils represent completed messages. In these situations, communication units
would be pronounced with descending intonation at the end of a clause, and in
writing they would be marked by a full stop. However, contrary to the syntactic
and orthographic rules, full stops were replaced by commas. The substitution of
the two most important and frequent punctuation marks indicates that the pupils
are not sure about the function of each of these punctuation marks. This fact
shows that pupils’ knowledge of the syntax of complex sentences is limited, and it
is supported by the results of other researches (Dragicevi¢, 2008).

Regarding the use of a full stop after an Arabic number treated in a sentence
as an ordinal number, secondary school pupils were quite inconsistent:

The novel is from the sixties in the 19" century. [Pomatn je uz do6a 198exa uwiesdecemux
200uHa.]

It was written in April 1783. [Hanucan je y anpuny 1783 eodune.]

Sofka is a young girl who is 21. and who must marry Tomce who is only 14. years old.
[Cogpxa je mnada desojxa koja uma 21. 200uny u koja mopa 0a ce yoa 3a Tomuema
Koju je umao camo 14. eo0una.]

All these examples show that pupils often, either because of negligence or

ignorance, do not put a full stop behind an Arabic number when used as an
ordinal number. Contrary to the aforementioned, the last sentence shows that
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some secondary school pupils have learned that a full stop is written behind
an Arabic number, but they have not completely sure how to use it correctly. It
suggests that their knowledge of this orthographic category is rather fragmented.

The fact that other types of sentences, other than exclamatory ones, can be
pronounced with ascending intonation and marked in writing by an exclamation
mark can be confirmed by the following examples from pupils" essays:

Also at the end Raskolnikov did not mind what his punishment will be, whether he
will die or be banished, it was all the same to him!!! [Mcmo maxo Ha kpajy Huje
6uno 6umno Packomrukosy kakea he my 6umu xasua, 0a nu he ympemu unu 6umu
npoeHau, nomnyHo my je 6uno ceejedHo!!!]

A man should seek divine, but not to imagine that he is the divine one!!

[Yosex mpeba da mesxncu 603#aHCKOM, anu He U 0a ymuuiwba 0a mo jecme!l]

He actually radiates optimism!! [On 3anpaso spauu onmumusmom!!]

Orthographic rules prescribe that sentences with an exclamation mark at
the end can have different forms. Although the above sentences are written in
accordance with prescriptive rules, duplication of an exclamation mark in the
essays leads to a different conclusion. Secondary school pupils have learnt that ex-
clamatory sentences highlight an emotional attitude. However, in order to express
certain emotions or their attitude towards something, pupils often multiply excla-
mation marks because their limited lexical apparatus does not allow them clear,
precise, stylish and effective verbalisation of their thoughts, attitude or emotion.
Multiple punctuation marks assume the function of lexemes which pupils lack.

Concluding Remarks

When writing essays, pupils frequently use punctuation contrary to the or-
thographic norms which is to some extent expected “since punctuation is the most
complex orthographic area, connected to the semantic nuances, especially to dis-
tinguish restrictive and non-restrictive relations — which is the essence of logical
punctuation” (Kovacevic, 2011: 98). Without neglecting the fact that for master-
ing the punctuation of Serbian language it is required, in addition to linguistic
knowledge and skills, to activate certain cognitive and motivational mechanisms.
Therefore it is not acceptable for the pupils of senior years of secondary school to
make mistakes when writing commas, full stops and exclamation marks especial-
ly in their most frequent functions. Pupils mostly use these punctuation marks,
but usually ignore the rules on their usage and are guided by inspiration rather
than by the rules, although orthographic rules on the aforementioned punctua-
tion marks are already taught at the very beginning of elementary school.
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Considering the fact that pupils’ essays contain all the components of lit-
eracy — content, language, style and orthography - the analysed corpus shows
that orthographic knowledge is an element that pupils have not always managed
to incorporate into the essays in a proper way.

The reason for pupils’ knowledge or lack of knowledge can be found in a too
ambitiously conceived Serbian language curriculum for secondary schools, lack
of regular orthographic revision lessons (which is justified to some extent if we
consider the structure of the curriculum for this subject for secondary schools),
as well as in lack of connections between grammar content and orthographic con-
tent.

If the standard Serbian language in everyday communication “is not always
used in a manner appropriate to a given situation, it cannot be said that young
people have been adequately taught the language culture at school, regardless of
the marks they have from the Serbian language” (Tanasic, 1998: 300). In order
to fulfil the key function of the orthographic norm - to make secondary school
pupils able to use it in spontaneous communication - it is necessary to change
the Serbian language curriculum and to introduce a precisely determined num-
ber of orthography lessons and to give clear instructions for every orthography
unit. It is also essential to make orthography lessons more creative and to present
orthographic rules in relation to the language that represents a regulated system.
Through the establishment of a causal relationship between linguistic phenomena,
orthographic rules should be studied in the context of linguistic reality and every-
day language situations.

Key words: Serbian language orthography, punctuation, orthographic rules,
teaching, secondary school.
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