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HOBU MEIVJU N ITIOMUIALE TPAHVIIE JOIIYIITEHOT
Y HACTABHU (CTPAHOT JE3UKA)

Teopujcku yBop,

ToBopehu o HacTaBu 1 moy4aBamy, 4ecto ce cycpehemo ¢ TBpamama ja fia-
HalllIb) YYEHNIIM y4e ApyKuMuje, ia je HOTPeOHO MPOBECTI TeMe/bUTy pedopMy
IIKOJICKOTA CYCTaBa Te Y HACTaBY Y BEIMKOj Mjepy YK/bYYUTU HOBe Mepuje, Oy-
nyhu ma ,,HOBe“ reHepalje TeXHUKY KOPUCTe CBAKOJHEBHO U Y3 IIOMON e fo/a-
3e go nadopmanyja. Takohep ce gecTo roBopu 0 HeT-reHepaLMju Koja mocjenyje
oppebene criennduunoctu (O6muurep & O6nuurep, 2005; Ceydept, 2007; Xowe
U Ccyp., 2009, Benmmuku u Bennuxwy, 2015). VicToBpeMeHO ce TOBOPY O HOBUM W3-
a30BMMa 3a yunTebe. MopaHe KOMIIeTeHIIMje Y HacTaBu Takohep cy akTyanaHa
tema (Keller & Edelstein, 1991; Nunner-Winkler, 1999; Lempert, 2004; Becker,
2008). IIutame 0 JOCTAaTHOCTY y4ema U3 Ipe3eHTanyja 1 ckpaheHux 6mmpaxa-
Ka, MOpaJIHe OIIPaBJAHOCTY KOPUIITEHA Tyher MHTeNeKTyaTHOT BIaCHUIITBA Te
IIpOMIjEbEH HAYMH y4erba U OJHOCA IIpeMa 3Halby, TeMe Cy KOje Cce OTBapajy y
OBOMe pajy.

Onmnc ucTpaxupama

IInp ucrpakusamwa

IInp ucrpaxupama 610 je MCHNUTATV MUIbEHA CTYAEeHATa YUYUTEe/bCKOT
dbaxynrera y 3arpedy ¢ 063MpoM Ha BPCTY CTyUja O KOPUCHOCTH, OIYIITEHO-
cru te ydecranoctu ¢ororpaduparma Ilowep [TonHT mpeseHTanyuja Ha HaCTaBy,
ay[UTMBHOM CHMMalby HaCTaBe, Te IPUMjepPeHOCTH CHUMama 1 poTorpadupama
BIICOKOIIKO/ICKE HACTaBe.

VYsopak

Y ucTpaxmBamy Cy Cy[jelloBalM CTYHEHTU YUMUTEe/bCKOT (QakyaTeTa
Ceeyuwmmira y 3arpe6y (H = 236), ox Tora 176 (74,6%) ¢ Yanure/bcKor cTypuja
1 60 (25,4%) ¢ Onrojuterbckor crypuja. C 063MpoM Ha CTy/IUjCKe TOMHe 6110 je
32 (13,6%) crynenTa npse, 115 (48,7%) npyre, 13 (5,5%) tpehe, 4 (1,7%) yeTBpTe
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n 72 (30,5%) nere roguHe. Hajcrapuju cryneHT je umao 27, a Hajmaabhu 18 rognHa
(M =21,27; CIT = 1,69).

MHCTPYMCHT " MMOCTYIIAK MCTPpaA’KNBalba

[Momauy Cy IpMKYIUBaHM AHKETHUM YHOUTHUKOM (IIaIMp-O/IOBKA) KOju
ce cacTojao of fBa Amjena. IIpBy AMO YHNMTHMKa OHOCHO Ce€ Ha COLMOLEMO-
rpadcka o6WbeXja UCIUTAHMKA KOjM je YK/bY4MBAO NMUTAama O BPCTU CTYAMja
(Yunremckn//Oprojute/bcKu CTYAN]j) Te CTYAUjCKY TOAMHY. I pyrut 1o ynuTHUKa
YK/BY4YMBAO je MUTamba O KOPUCHOCTY, JOIYIITEHOCTH Te Y4eCTanocTy GoTorpa-
¢upama Power Point npeseHTaluja y HacTaBy ¥ ayAUTVBHOM CHUMalby HaCTaBe.
Y ToM morneny 6mna cy KOHCTpyMpaHa YeTUPY IUTaba 3aTBOPEHOT THIIA:

1. Ykonuko HacTaBHUK Kopuctu Power Point mpe3eHTanuje, pororpadupa-
Te JIV IOHeKa[, C/IajoBe Koje HacTaBHMK mpukasyje?(Ja/He)

2. Cmatpare mu Power Point mpeseHTalyje [OBO/bHMMA 3a IIPUIIPEMY
ncrmra? ([Ja/He)

3. CHuMare i IIOHeKaJ, HacTaBy MobutenoM (3By4nu 3anuc)? (Jla/He)

4. CmaTtpare u fa 61 3a CHUMame HacTaBe U potorpaduparme Tpebam fo-
6urtn gonymreme? ([la/He)

Pesynrartu cy oOMBeHM y OKBUPY UCTpaKMBamba posesieHor 2016. rogyuHe
0 HeT- TeHepaLMj! U yYerby, Tj. HACTAaBU CTPAHNUX je3VKa, a1y HaBeJleHa IUTamba,
Tj. OTOBOPY OJHOCE Ce Ha HACTaBy Y Lije/Hu. VcnymaBame yIUTHIKA O1TIO je
I0OPOBO/PHO U AaHOHUMHO, A UCIIUTAHNUIIN CY MOIJIN Y OM/IO KOjeM TPeHYTKY Offy-
CTaTM Off 1erOBa UCIybaBamba.

PCSYIITaTI/I NCTpaKuBama

Opnrosopy Ha IpBO MUTabe IOKAa3aIy Cy Ja HeMa pasyuke Meby crymeHTn-
Ma pasIMYUTUX CTyAujcKux roguHa (x* = 1,996; nd = 1; m = 0,158), ogHOCHO fa
OHM je[fHaKO IPOIIjerbyjy OBO IMNTame. Y CKIafy ¢ TMMe ce II0Ka3ao fia usMehy
50 m 60% cBux crymeHara ¢ororpadupa HacTaBHUKOBe crajgoBe Power Point
npeseHTaunja, 1ok ux usmeby 40 u 50% He Ppororpadupa (Tab. 1).

Tabnuna 1.
YKONMKO HACTABHUK KOPUCTU Y UUTE/bCKU OZrojUTe/bCKU CTYAN] Lujenn ysopax
Power Point npesenTaryje, CTynuj b (%) b (%)
dororpadupare /1 moHeKax b (%)
CIajIoBe KOje HaCTaBHMK
IIpuKasyje?
Ila 94 (53,4) 39 (65) 133 (56,4)
He 82 (46,6) 21 (35) 103 (43,6)
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Oprosopu Ha Jpyro nuTame MOKasaay Cy Ja Ha PasyMHU LMjesor y30pKa
CTYJIEHT! CMaTpajy fa ydewe n3 Power Point npesenrtannja Huje JOCTaTHO 3a
IPUIIPEMY UCIINTA, HemTO Buule of 40% cmarpa Jia je JOBO/bHO yunTy us Power
Point mpeseHTanuja 3a UCINUT, JOK X CKOPO LIECT IECETVMHA CMaTpa Jja TO OBVCH
IIPBEHCTBEHO 0 mcuuty (konernjy). Ilocroju pasnuka usmeby crynenara pasmm-
YUTYUX BPCTa CTyAMja o ToM mutawy (x* = 11,527; df = 1; p = 0,003; Cramerov V
=0,221) (Tab. 2).

Tabmuna 2.
Cwmarpare mu Power Point Yauremckn Oprojurerbckn  Lmjenu y3opax
Ipe3eHTalyje TOBO/bHUM 32 CTYJM] CTyAMj b (%)
HIPUIIPEMY UCIIUTA? b (%) b (%)
Ha 4(2,3) 7(17) 11 (4,7)
He 74 (42) 16 (26,7) 90 (42,8)
OBucu o ucnuty 98 (55,7) 37 (61,7) 135 (57,2)

I[Tokasarno ce 1a Ha pasyHM LIMjeJIOT Y30pKa IpeKo 95% cTyaeHaTa He CHIUMA
ayznumo 3anuce HacTtase. C pyre cTpaHe, Kaf ce ycriopebyjy cTyaujcku mporpamu,
IIOCTOjM CTATUCTMYKY 3Ha4ajHA pasinka Mehy wyMa y norneny oBor nurama (x>
=4,818; df = 1; p = 0,028; phi = 0,010)" (Ta6. 3).

Tabmuna 3.
CHuMare 11 IOHEKa] Yyuutesbcku Onrojutesbecku Hujenu yzopak
HACTaBy MOOUTEIIOM CTYy/H] CTYIH] b (%)
(3ByuHH 3amuc)? b (%) ¢ (%)
Ha 4(2,3) 6 (10) 10 (4,2)
He 172 (97,7) 54 (90) 226 (95,8)

ITokasaso ce 1a Ha pasyHM LMje/I0T Y30pKa IIPEKO lie3fieceT II0CTO CTy/eHa-
Ta CMaTpa Jja 3a CHuMame 1 Gpororpadupame HacTaBe Tpeba JOOUTH JOIYIITEHE
(nacraBHuKa). Haja/pe, mokasano ce fja CTyHeHTM pasiMuUTUX CTYAMjA MMajy
pasmMyNnTa MUIUBEHE y IOITIefly oBor mmrama (x> = 24,575; df = 2; p = 0,000;
Cramerov V = 0,323), 0GHOCHO, IIPEKO CeflaMeceT IIOCTO CTyAeHaTa Y YUTe/bCKOT
CTyAMja cMaTpa ja Tpebajy MMaTy JOIyLITebe, IIPEKO IeTHAECT IOCTO MX CMaTpa
fla He Tpeba, JOK MX OKO JleceTUHe He 3Ha Tpebajy mm uMaru gomymremwe. C gpy-
re CTpaHe, YeTUPU JieceTuHe cTyfeHaTa OArojuTe/bCKOr CTyAMja cMaTpa a Tpeba

1 Broj frekvencija u jednoj kategoriji je manji od 5. Kod izrac¢una ovog hi kvadrata
je kori$tena Yatesova korekeija.

345



IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

VIMaTy [OIYLITelbe, IIeTNHA MX CMaTpa fja He Tpeba, fok ux tpehuna He 3Ha Tpe-
6ajy mu umaty gonyuretse (Tab. 4).

Tabnuna 4.

Cwmarpare Jiu 1a ou Yuauresscku OnrojuresbeKu [ujenn y3opax

3a CHUMar¢ HAaCTaBe CTyaH] CTyaHj ¢ (%)

u poTorpadupame b (%) ¢ (%)

Tpebanu 1oouTH

JIOTTyIITEeEHE?

Ja 128 (72,7) 25 (41,7) 153 (64,8)

He 29 (16,5) 13(21,7) 42 (17,8)

He 3nam 19 (10,8) 22 (36,7) 41 (17,4)
Pacnpasa

Ha Temerpy 06MBeHMX pe3ynTaTa BUAJBMBO je [a y TIOjeVHUM IUTambIMa
HeMa pasnuke Mehy CTyIeHTHMa pasmnanTyX CTYAVjCKUX TOIMHA, KAo HIIP. Y
IPBOM NUTaky. 3aHUM/BYBO je /ja IpeKo 95% of YKyIHOT 6poja MCIUTaHNKa He
CHUMa ay/yo 3aMyce HacTaBe, a/li pas3/iKe IOCTOje IPUINKOM ycriopenbe CTy-
[MjCKMX IIpOorpama.

Ounro je ga ydyeme M3 ayIUTUBHOT 3alNCa CTY/IEHTHMa OTOBapa caMo y
BPJIO MaJIoj Mjepu aKko ycrmopeayumo ¢ dororpadupameM, OFTHOCHO YYeEM 13
Power Point mpesenrarnuja. Takohep cy ¢ TuM y Be3u 1 oAroBopu Ha Apyro mu-
Tame KOjU Cy IOKa3aly /la Ha PasyHM LIMjeNIor y30pKa CTYIEHTU CMATpajy ja
yuemwe u3 Power [lomHT npeseHTanuja HUje JOCTaTHO 3a MPUIIPEMY 32 KCIINT,
Ipy 4eMy ITOCTOju pas3nuka nsmeby cTyzenara pasmmanTux Bpcra cTyauja. Bpmo
MaJIO CTyfleHaTa YYnTe/bCKOT CTyAMja CMATPa /1A jé TO JOCTATHO 33 IPUIIPEMAIbE
3a VICIIUT, JJOK BUIIIE Of IIOJIOBMHE HUX CMATPa Jja TO OBUCU O BPCTU KOJIETHja/uc-
nuta. [Ipexo mespgecer mocTo crymenara OArojuTe/bCKOr CTyAuja CMaTpa ia TO
OBMCH O BPCTY MCIUTA/KOJNETH]Y.

3aK/pydak

IToBesyjyhm pesynTaTe Koje cMO HOOWMIN Y IPBOM IUTAmY C Pe3yNTaTMMa
Y4eTBPTOT MUTamba MOKEMO 3aK/bY4MTH O HY)KHOCTY IIPOBODema CycTaBHe effyKa-
1uje, KAKO HaCTaBHMYKOT Kafipa TaKO U CTY[EeHAaTa, y BE3U C ETUKOM KOPUIITEmha
VIHTEJIeKTya/THOT BIacHMIITBA. [Toce6HO ce Ba/ba 0cBpHYTH Ha ofrosop He sHam
KOj! je y BP/IO BUCOKOM TOCTOTKY TpucyTaH Meby cryaenTnma Ofrojutesbckor
cryauja, a yyhyje, ycymumm 6ucmo ce pehw, v Ha He3aMHTePeCHPAaHOCT OFHOCHO
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HEIPUCYTHOCT TAKBOT PasMUIIbakba O TOj IIPOOIeMaTHIIN.

Y ckmagy ¢ puckycujoM Tpebano 61 yjefHaunTH KpUTepyje Ha IOjefHIM
KOJIETMjuMa ¥ CTYAUjCKMM IIPOrpaMyMa, OFHOCHO IIPOBECTY €[YKalijy HaCcTaB-
HIYKOT KaJipa 0 Ha4MHy u cepcu uspaje Ilowep IlonHT npesenTanmja y Hacra-
Bu. [Tucame KpaTkux OM/bELIKY U3 KOjUX CTYAEHT) y4e HUKAKO HUje U He MOXKe
OnTV Wb U3pajie Ipe3eHTallje, Kao HU HaulH IIpoBohema cyBpeMeHe HacTaBe.
Bynyhu ma ce pagnm o crygentuma xoju he y pagutn y gjedjem spruhy u paspen-
HOj HacTaBM, OMTHO je yTjeliaTyl yIpaBo Ha BUXOBE CTaBOBE, KAKO O MIX MOIJIN
npenyjety 6ygyhum yyeHnnyma.

OBaj pap je HacTao Kao AMO NporpamMa 3HaHCTBEHOT IIpojeKTa ,Hacrasa u
IIKO/IA 33 HeT-TeHepalyje: YHyTapmba pe)opMa HacTaBe y OCHOBHMM U CPEIbIIM
mKoaMa“ koju ¢puHaHIypa XpBaTcKa 3akaaja 3a 3HaHocT (2015-2017.).

Kipyune pujeun: HeT-reHepalyja, HOBY MeVji, yuere, MoOpaj, 00pasoBame.
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NEW MEDIA AND EXPANDING THE LIMITS OF ALLOWED
PRACTICES IN (FOREIGN LANGUAGE) TEACHING

Theoretical introduction

When speaking about teaching, we often encounter claims that today’s pu-
pils learn differently, that an implementation of a thorough reform of the school
system is necessary, and that new media should, to a large extent, be introduced
in the teaching process, as the “new” generations use technology on a daily ba-
sis and, using it, acquire information. We also often speak of the net-generation
who possesses specific particularities (Oblinger and Oblinger, 2005; Seufert, 2007;
Howe et al., 2009; Velicki and Velicki, 2015). At the same time, we speak of new
challenges placed before teachers. Moral competencies in teaching are also a cur-
rent topic (Keller and Edelstein, 1991; Nunner —Winkler, 1999); Lempert, 2004;
Becker, 2008). The problem of sufficiency of learning from presentations and
shortened notes, the moral justification of using another’s intellectual property,
and a changed way of learning and a changed relationship with knowledge in
general, are the topics addressed in this paper.

Research method
The aim of the research

The aim of the research was to find out the opinions held by students of the
Faculty of Teacher Education in Zagreb, with regard to the type of their study,
about the usefulness, permissibility, and frequency of photographing PowerPoint
presentations in class, audio recordings of lectures, and the appropriateness of
photographing lectures in tertiary education.

Sample
The research included students of the Faculty of Teacher Education in Zagreb

(N = 236), out of which there were 176 (74,6%) students enrolled in the Integrat-
ed Undergraduate and Graduate University Study of Primary Education, and 60
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(25,4%) students enrolled in the Professional Programme of Study of Preschool
Education.

Research instruments and procedures

The data were acquired by a two-part questionnaire (pen and paper). The first part
of the questionnaire was related to the sociodemographic properties of the examinees,
including questions about their type of study (Teacher Education // Preschool
Education) and their year of study. The second part of the questionnaire included
questions about the usefulness, permissibility, and frequency of photographing
PowerPoint presentations in class, as well as audio recordings of lectures. Regarding
this, four closed-type questions were constructed:

1. “If the professor uses PowerPoint presentations, do you ever take photos of the
slides that the professor is displaying?” (Yes / No).

2. “Do you think that PowerPoint presentations are sufficient for you to prepare for
an exam?” (Yes / No).

3. “Do you ever record a lecture with your mobile phone (audio recording)? (Yes / No).

4. “Do you think that you should obtain permission to record a lecture or take pho-
tos during a lecture?” (Yes / No).

The results were acquired within the framework of a research conducted in 2016
about the net -generation and teaching, i.e. foreign language teaching, but the afore-
mentioned questions, i.e. answers, relate to the teaching process in general. Filling out
the questionnaire was voluntary and anonymous, and the examinees were allowed to
withdraw from filling out the questionnaire at any moment.

Results of the research

The answers to the first question demonstrated that there was no difference
between the students enrolled in different study programmes (x* = 1,996; df=1;p =
0,158), i.e. that all of them assessed this question in the same way. Accordingly, we
saw that between 50% and 60% of all students take photos of the professors’ Pow-
erPoint presentation slides, whereas between 40% and 50% of all students do not.
(Tab. 1).

Table 1.

If the professor uses PowerPoint presen- Study of Teacher Study of Preschool Entire
tations, do you ever take photos of the Education Education sample
slides that the professor is displaying?  f (%) f (%) f (%)

Yes 94 (53,4) 39 (65) 133 (56,4)
No 82 (46,6) 21 (35) 103 (43,6)
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The answers to the second question demonstrated that on the level of the
entire sample, the students believed that learning from PowerPoint presentations
was not sufficient to prepare for an exam. A little over 40% thought that it was
enough to study for an exam from PowerPoint presentations, whereas almost six
tenths believed that this primarily depended on the exam (course). There is a dif-
ference between the students of different types of study in that regard (x> = 11,527;
df =1; p = 0,003; Cramers V = 0,221) (Tab. 2).

Table 2.
Do you think that PowerPoint ~ Study of Teacher = Study of Pre- Entire sample
presentations are sufficient for Education school Education
you to prepare for an exam??  {(%) f (%) f (%)
Yes 4(2,3) 7 (17) 11 (4,7)
No 74 (42) 16 (26,7) 90 (42,8)
Depends on the exam 98 (55,7) 37 (61,7) 135 (57,2)

We have seen that, based on the entire sample, over 95% of the students did
not record audio recordings of their lectures. On the other hand, when we com-
pare study programmes, there is a statistically significant difference between them
regarding this question (x* = 4,818; df = 1; p = 0,028; phi = 0,010)" (Tab. 3).

Table 3.
Do you ever record a lecture Study of Teacher = Study of Pre- Entire sample
with your mobile phone (audio  Education school Education
recording)? f (%) f (%) f (%)
Yes 4(2,3) 6 (10) 10 (4,2)
No 172 (97,7) 54 (90) 226 (95,8)

Based on the entire sample, over sixty percent of students believed that, in
order to record and photograph lectures, they should obtain permission (of their
professor). Furthermore, students of different studies had different opinions re-
garding this question (x* = 24,575; df = 2; p = 0,000; Cramer’s V = 0,323). That is,
over seventy percent of students of Teacher Education believed that they should
have permission, over fifteen percent believed that they should not, whereas about
a tenth didn’t know whether or not they should obtain permission. On the other

1 The number of frequencies in one category is less than 5. In calculating this
chi-square, we used Yates’ correction.
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hand, four tenths of students of Preschool Education believed that they should
have permission, a fifth believed that they should not, whereas a third didn’t know
whether or not they should obtain permission. (Tab. 4).

Table 4.
Do you think that you should  Study of Teacher Study of Pre- Entire sample
obtain permission to recorda  Education school Education
lecture or take photos during  f (%) f (%) f (%)
alecture?
Yes 128 (72,7) 25 (41,7) 153 (64,8)
No 29 (16,5) 13 (21,7) 42 (17,8)
I don’t know 19 (10,8) 22 (36,7) 41 (17,4)

Discussion

Based on the results acquired, it is evident that in certain questions there
were no differences between students of different years of study, e.g. in the first
question. It is interesting that over 95% of the total number of examinees did
not record audio recordings of lectures, but there were still differences during
comparison of the study programmes. It is obvious that learning from audio re-
cordings suits the students only to a very small extent, if we compare it to pho-
tographing, i.e. learning from PowerPoint presentations. Also related to this are
the answers to the second question, which showed that, based on the entire sam-
ple, the students believed that learning from PowerPoint presentations was not
enough to prepare for an exam, where we also observed a difference between the
students of different types of study. A very small number of students of Teacher
Education believed that PowerPoint presentations were enough to prepare for an
exam, whereas over a half of them believed it depended on the type of course /
exam. Over sixty percent of students of Preschool Education believed it depended
on the type of course / exam.

Conclusion

By linking the results, we obtained from the first question with the results
of the fourth question, we can make a conclusion on the necessity of implement-
ing a systematic education, from the teaching staff to the students, regarding the
ethics of using intellectual property. We also need to pay special attention to the
answer -I don't know- which has a very high percentage among the students of
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the Preschool Education Study, and indicates, we dare say, a disinterest, i.e. an
absence of such thoughts on this problem. In accordance with the Discussion,
we should equalise the criteria of certain courses and study programmes, that is,
conduct training courses for the teaching staff in the making and the purpose of
PowerPoint presentations in class. Writing short notes from which the students
study is in no way, and cannot be, the final aim of making a presentation, nor can
it be the way of conducting contemporary teaching. Since these are students who
shall soon be employed in kindergartens and primary schools, it is important to
influence their attitudes and opinions, so they can further transfer them to their
future pupils.
This paper was written as part of the programme of the scientific project
“School for the Net-Generation: Internal Reform of Primary and Secondary School
Education” financed by the Croatian Science Foundation (2014-2017).

Keywords: net-generation, new media, learning, moral, education
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