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IMPUBPXEHOCT HIKOJIN, IOCBEREHOCT IIKOJICKMM
OBABE3AMA I HIKOJICKM YCIIEX KAO CITEOVOUNYHUN
OAKTOPU 3A ITIOJABY HACM/IHOTI IIOHANITAIHA

YYEHMKA Y ITIKOJICKOJ CPEAVHN

Teopujcku OKBUP UCTPAKNBaba

Benuku 6poj felie McIo/baBa HACM/IHO IIOHAIIAEbe IITO INpEeJCTaB/ba 3HA-
JajaH Ipo6/IeM IPyIITBA U MKOJIe. Y JPYIITBY Y KOME )XMBIMO, HaCU/be je BeoMa
pacpocTpameHo. Ilopact Hacu/ba BeOMa je BUIBMB I Y IIKOJIAMa U IIPEICTaB/ba
I10jaBYy KOja je IPUCYTHA Y IIKOJICKOM CUCTEMY TOTOBO CBUX 3€MaJba Ha CBETY.

HacunHo mnoHamame ce Hajuemhe peduHMIIe Kao Iep3MCTEHTHO,
IIOHAB/baHO HEIIOXKEe/bHO IIOHAIIAMbe KOje IOoApasyMeBa yrnorpebdy HeraTMBHUX
aknyja (Olweus, 2003). To je cBako MCUXIYKO WM PU3MYKO HACU/THO OHAIIAE
KOje je yuumeHo y 1yby nospehupama. Beoma je BaxkHO uctmratyt GeHOMEH Ha-
CIJIHOT IIOHAIllakha Y IIKOJICKOM KOHTEKCTY ¢ 003MpoM Ha To fa je mpumeheno
fila M3BeCHM (aKTOPU LIKOJICKOT HMBOA JONPMHOCE HACM/IHMYKOM IOHAIIABY:
HeTaTVBHA MIKOJICKA K/IMMa, HeJIOBO/bHA CBECT O MpoOJIeMy HacKba, HeaJeKBar-
He peakIjyje Ha Haclbe, C1ab IIKOICKM YCIeX, HefIoBO/bHA MIPUBP)KEHOCT LIKOJIN,
HejacHa IpaByIa MOHAIIaka, HeJOBO/bHA MOJPLIKA HACTABHMKA, CMaba mapTu-
IMIIALYja Y9eHNKa Y JOHOIIEHY OJJIyKa M OCMMII/baBaby Mepa IIPOTUB HacKba
u gp. (Hanish et al., 2008; Rigby, 2007; Wynne & Joo, 2011).

Hacywnnn yyenniy vyemrhe mocTioky cmabuju IIKOICKM YCIeX Y OGHOCY Ha
BpIIIbaKe KOji He MCIO0/baBajy HacuTHNYKo noHamame (Field, 2007; Marsh et al.,
2004; Cnacenosuh, 2008). Kox mux nocroju n Beha BepoBatHoha m3ocTajama
U3 IIKOJIe ¥ IPeBPEMEeHOT HalyIlTama mKonoBama. [lomosuh hutnh (2012) Ha-
BOZIU Jia ce c1aba Be3aHOCT 3a LIKOJTY, M3paKeHa Kpo3 ITOBe3VBarbe YYeHMKa ca
IIIKOJIOM, HAaCTaBHMIVIMA ¥ aKaJIleMCKVIM L[//beBVIMa KOj/ Ce IPOMOBUIIY Y IIKOJI-
CKOM OKPY>KelbY, JOBOJIU Y Be3y ca UCIIO/baBarbeM Hacuba y mKonu. Hanme, fera
VI QJIOJIeCIIeHT! KOjy Cy C1ab0 Be3aHM 3a IIKOJIy y BUIIEM CTeIeHY MCIO/baBajy
Jle/TMHKBEHTHA MOHAIIAba, YIECTBYjY Y BPIIBHaYKOM HACH/bY, KOPUCTE TICUXO0aK-

TUBHE CYIICTaHIle U NIPEKNU/IAjy IIKOIOBAbeE.
1 masa_jovanovic85@yahoo.com
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BuppuBo je na SpojHu dakTopu [ienyjy Kako Ha I10jaBy LIKOJICKOT HeycIexa,
TAKO 1 Ha [10jaBy HACVJIHOT IIOHAalllaba KOJI Y4€HMKA, a aKO Jielyjy Y MHTepaKLuju,
IBJIXOB YTUIQ] je joIl CHaXHUjuU. 3d0r Tora Cy MCTpaKuBama OBOI (peHOMeHa
Ofi MI3Y3eTHOI' 3HaYaja, KaKo 3a caMO pasyMeBame IpodieMaTyKe, Tako M 3a
KOHIMIUpabe IPEeBeHTUBHUX M MHTEPBEHTHMX IIporpaMa Koju OM 3Ha4ajHO
MOI/IV IOIIPMHETU CMambVBalby U Cy30Mjamby II0jaBe HACWIHOT IIOHAIIamba KOJ
y4eHMKa, a1 ¥ HOOO0/bLIakby LIKOJICKOT yCIIeXa.

MeTOI{ NCTpa’KnBamba

[Tonasehm op eMnypujcKux Hamasa o yTuIajy GakTopa pusMKa y MIKOJICKOj
CpeIVIHY Ha Pa3BOj HACWJIHOT [TIOHAILIAba, [IOCTAB/bEHO je EMITVPUjCKO ICTPKMBatbe
ca cnegehuM mcrpaxusadkum npodnemom: la nm mocroju mose3aHocT nuaMeby
ofilHOCa/cTaBa IIpeMa LIKO/IN 1 MICIIO/baBatba HACK/THOT IIOHAlIama?

Lum uctitipaxcusarba je yTBPAUTH [a JIU IIOCTOjI IIOBE3aHOCT 13MeDy mojase
HACM/IHOT TOHAIlala ydeHMka 1 ciaefiehux Qakropa: HIpUBP)KEHOCT LIKOJIN,
nocBeheHoCT IIKO/ICKMM 0daBe3amMa M LIKOJICKY YCIIeX. 3a MpOLeHY HAaCVUIHOT
HOHallawka y4yeHNka kopyuurheHa je Ckama HAaCWTHOT ITOHAIIAba, KOHCTPYMCaHa
Ha TeMes/by YnmTHMKa HacyiHMK/KptBa (Bully/Victim Questionnaire) (Olweus,
1993), a odyxBarua je 12 cTaBKu Koje onucyjy ¢pusndke, BepdajiHe 1 penanyone
od/uKe Hacuba.

Ckaja KojoM ce Mepy IPUBP)XEHOCT M IOCBeNeHOCT MIKOMM ¥ MIKOICKUM
odaBe3ama IOCeOHO je KOHCTpyMcaHa 3a noTpede OBOT MCTpaxuBamwa. CacToju
ce of 10 cTaBKM, a BMIIM CKOPOBM Ha CKaJIM Cy YKasMBaayM Ha BUIIM HMBO
IPUBPXKEHOCTY ¥ HOCBeheHOCTI KON 1 IIKOJICKUM 0daBe3ama.

Y30pak ucrpakupama je YHWIO 570 ydYeHMKa Off IIeTOT ;O OCMOTr paspena
OCHOBHe MIKO/e, oda mornma, y3pacta of 11 mo 14 ropmua. Victpaxusame je
peanu3oBaHo y IIeCT OCHOBHMX IIKOJIA Ca TepuTopuje rpafa beorpana.

Craructiuka odpaja mogataka odyXBaTmia je JeCKpUIITMBHE IIOCTYIIKe
(TIpoLieHTH, aHa!MM3e pasyMKa u3Mebhy apUTMETHYKUX CpefiMHa) U KOpealioHe
anammse (IInpconoB koedurjeHT KOpenanyje).

Vpentuduxosame mpodiemMa HaCU/THOT TIOHAIIAba YYeHNKA U YTBphuBarme
HIBOA bUXOBE IPYBP)KEHOCTH LIKOJIM, OCBeNeHOCTH IIKO/ICKMM odaBe3aMa 1
LIKOJICKOT yCII€Xa je[JHa je O, OCHOBHMX IIPETIIOCTABKM 32 YCIIEIIHY UM/IEMEHTALIN]Y
VI IPOMOLMjy IIPEBEHLMj€ HACU/THOT [TIOHAIllakha yYEeHUKA.

PCSYHTaTI/I NCTpa’KnBama

Pesynrarm [o Kojux cMO JOLIIM HAaKOH odpajie mojaraka [odujeHux
xopuurhewem Ckajle HaCM/IHOT IOHAIlama IIOKa3yjy #a ce 31,89% ydeHmka
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BHIIIE ITyTa ¥ CKOPO CBAKOJJHEBHO HACWUJIHO IIOHAILA/IO IIPeMa HEKOM Of CBOjUX
BpLIbaKa y IIOCIeba TP Mecela, JOK je 28,72% y4eHnKa BUIIE IIyTa K CKOPO
CBAKOJJHEBHO M3BPLIMIO HACWIHM aTaK Ha BPIIIaKa y IOCIeba TPU Mecela.
[ToHoB/BeHO HacUIHY CY yYenthe dum fedanyu Hero meBojunie (15,56 % mpema
3,93%, x2 =349.1; V=0.13; p<0.000).

Bepdanno Hacwpe je odmMK Hacw/pa KOju y4eHMIM Hajuenthe IpusHajy
(47,32%). 3atum cnepe: ymapamwe (19,20%), crmerkapewme (13,50%), mpeTme
(11,56%) n mopupusamwe (8,42%). ITocToju mocienHa TeHAEHNMjA A CY Aedariy
yerrthe HacuIHY off ieBojuna. ITocToju u Jocean mopacT y4ecTanocTy 0dnmmka
HAaCM/THOT [TOHAIIAba Ca y3PACTOM, /1M OBE y3PAaCHe pas/iMKe Cy Malbe Hero IIOJIHE.

IIITo ce TMYe LIKOICKOT yCIexa, odujeHy mofany cy mokasanu fa Hajsehn
dpoj yuennka (59,12%) Koju MCHO/baBajy HACMIIHO IOHAIIAlbe IIOCTIDKE Kodap
IIKOJICKY YCIIeX, TIOTOM CJIefie YYeHUIM KOjy IIOCTIVDKY BP/IO JOdap LIKOJICKK
ycnex (37,56%) 1 y4eHUIM KOji IIOCTYDKY JOBO/baH IIKOJICKM ycIex (3,32%).

JeckpunTUBHM TIOKasaTe/b) 3a IoOjefyHa4yHe cTaBke ca Ckaje KojoM je
MepeHa IPUBPXKEHOCT U MOCBeheHOCT MIKOMM U IIKOICKMM 0daBe3aMa jacHO
yKasyjy #a je BehuHa y4eHMKa KOju MCII0/baBajy HACU/THO ITOHAIIAkhe HeraTUBHO
Be3aHa 3a IIKOJTY, Tj. IOKa3yje HU3aK HYBO IPUBPXKEHOCTH KO/ 1 ocBeheHOCTH
IIKO/ICKUM odaBe3aMa. IIpocedHy CKOpOBUM Ha CBUM IIOjeINHAYHMM CTaBKaMa
HaJIa3e ce UCIIOf] HeyTpasiHe BpefHoCTH (1cIof 3, Ha cKaiu Koja ce kpehe ox 1 mo
5). OBaj Hasa3 noTBphyje 1 BUCOK MpOLeHAT YUeHMKa KOjy Cy Ha I0jefiHauHe
CTaBKe ofiropopwun ca 1 v 2.

Pesynratu jemHOCMepHe aHa/muse BapujaHce, nmpukasanu y Tademm 1 u
Tadenu 2, ykasyjy Ha CTaTMCTUYKM 3HAYajHY Pas/lMKy Y HUBOY HPUBPIKEHOCTU
u nocBeheHOCTV LIKOMM M IIKOICKUM odaBe3aMa m3Mel)y ydeHMKa pasinanTor
nosna 1 paspepa. Pasnuka je sHauajaa Ha HuBoy 0.05 mmm 0.01. Cpenma BpegHOCT
CKOPOBa Ha OBOj CKaJIM je BUILIA KOJ| IeBOj4MIia HETO KOJI Ie4aKa, a ca nosehamem
y3pacTa dejexxu ce 1 oajiambe CKOpoBa Ha CKaJlul.

Tabena 1.
Pezynmamu jedHocmepte ananuse eapujarce 3a yueHuke Koju ucnomasajy Hacus-
HO NoHauiaree npema nomy

[TpuBpxeHOCT ¥ TOCBeheHOCT IIKO/IN U MIKOJICKMM obaBe3aMa

Tlon N Min-Max M SD
Hedqarm 96 10-50 30.21 6.85
HeBojunie 12 14-50 34.81 5.76

F =16,453 df =1,853 p« 0,001
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Tabena 2.
Pezynmamu jedHocmepte ananu3e eapujarce 3a yueHuke Koju Ucnomasajy Hacus-
HO NoHauiaree npema y3pacmy

ITpuBpxeHOCT 1 TOCBeheHOCT IIKO/MN U MIKOJICKMM obOaBe3aMa

Paspen N Min-Max M SD

v 20 18-50 37.25 6.14
VI 22 13-50 36.02 5.21
VII 32 12-50 32.58 6.32
VIII 34 15-50 31.19 6.47

F=31,587 df=3,860 p¢« 0,001

V3pauynaBamweM [ImpcoHOBOr KoeduimjeHTa Kopenaluje, yCTaHOB/beHa
je HeraTuMBHa Kopenauuja usMehy ncro/paBama HaCUITHOT [IOHAIIAkA U IPUBP-
JKEHOCTU IIKOAM U mocBehenocty mkonckuM obasesama (r = 0,83). To sHaun
fia TIOCTOj1 Be3a M3Mely HYDKer HMBOA IPUBPXKEHOCTH KON U IocBeheHOCTH
HIKOZICKMM o6aBe3ama u Behe M3pakeHOCTI HACMTHOT MTOHAIIAbA.

YrBpheHu HUBO MPUBP>KEHOCTH LIKO/Y, TOCBeheHOCTH MKO/ICKM 06aBe3sa-
Ma U LIKOJICKM YCIIeX KOl YUYeHUKa KOji VICIIO/baBajy HaCMU/IHO IIOHAIIakbe YKasyje
Ha TO Jja Cy OBM YYeHUIM C1abuje IPUBPKeHN U ocBeheH N KON U IIKOTICKIM
ob6aBesama. Taxobe, oBa mpuBpskeHoCcT 1 mocBeheHOCT cnabuja je KOx fedaka u
ollajia ca y3pacToM y4eHMKA U yKasyje Ha HEeraTVBaH CTaB jelle IIpeMa IIKOJIL,
IITO je y CKJIA[y ca pe3yATaT!Ma APYTUX MCTPAXKMBambha CIIPOBEJEHNX Ha HAIINM
npocropuma (ITaBrosuh n JKynnh-ITaBrosnh, 2008; Ilonosuh-hnruh, 2012).

OBa ncTpakuBama cy Takobhe rokasasa ja ce y4eHMUIM HeJOBO/BHO 3a/TaXy
Ha JaCOBMMa, He pajie pefloBHO foMahe 3ajjaTke, 4eCTO HEONIPaBAaHO N30CTajy ca
HacTase ¥ Jip.

Ha ocHOBY pesynTaTa jacHO ce MOXKe YOUMTH IIPUCYCTBO PU3MYHMX (aK-
TOpa y LIKOJICKOj CPeAVMHNU KOJ| YUeHMKa OCHOBHOILIKO/ICKOT y3pacTa, oynyhn na
U3BeCTaH Opoj fielle Ha OBOM Y3pacTy MCIIO/baBa HACUTHO ITOHAIIAbe. 3aCTYIUbe-
HOCT pM3MKa je BeoMa M3pakeHa, Ila caMuM TuUM Hamehe nortpeby fma ce mpen-
y3My ofiroBapajyhe akTMBHOCTY IIPEeBEHTUBHOI KapakTepa, Koje 6u Tpebano na
Oyzy ycMepeHe Ha pasBUjaibe, jadare U yIBpIIhnBambe MPOTEKTUBHMX paKTopa.
[TosuTMBHA K/IMMMa Y IIKOIM, KBAIUTETHYU OXHOCK M3Meby ydyeHuKa, HaCTaBHHU-
Ka ) YUYeHNUKa U HaCTaBHUKA, [IpyXKame MOACTHUIIaja M MOTUBALMja, pasyMeBatbe,
aJileKBaTHAa KOHTPOJIA I HAI30p, MUHTEePAKTMBHE MeTOfle ¥ OOINIIM pajia ¥ CJI. MOTY
MMAaTI MIPOTEKTUBHY (PYHKINjY Y pefykoBamy nopemehaja nmoHamama 1 60o/per
HOCTH3amba yCIexa yYeHNKa.
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3aK/bydny ca MMIUIMKAIMjaMa 32 00pa3oBHY HOMUTHKY U MPAKCY

Vcnio/paBatbe HACHTHOT HOHAIIAA Y IPUBPYKEHOCT KO/, IocBeheHoCT
IIKO/ICKUM 0baBe3ama I IIKOJICKY YCIIeX MPeACTaB/bajy BakaH IeJarouiKy mpo-
671eM 4mje mpoy4yaBarbe JOIPUHOCH yHanpehrBamy 06pasoBHO-BAaCIUTHOT paja
caBpeMeHe IKoe. CariefjlaBame HIXOBe [I0BE3AaHOCTH je 3HAYajHO 3@ IIKOJICKY
IPaKCy, jep MOXKe [ja yKake Ha MOTYRHOCTM 1 HaulMHe YCIEIIHOT OCTBapMBatbha
[IPEBEHTUBHOT JIe/IOBaba LIKOJIE.

Ila 61 1IKO/IA YCIIEIIHO OCTBApUIa CBOjY IPEBEHTUBHY Y/IOTY HYXKHO je Iie-
JIOBUTO OCTBapMBarbe U BaCIuTHe 1 06pasoBHe PpyHKuuje. [IpeBeHTNBHA y/I0Ta
IIKOJIE CACTOjU Ce Y KOHKPETHVM BaCIMTHUM aKIMjaMa YCMEepPeHVM Ha CIipeda-
Bambe I OTK/Iabarbe HETAaTMBHIX I10jaBa y IIKOJIN, Ko LITO CY: OeXarbe ca 4acoBa,
He3aMHTEPECOBAHOCT 3a CTUI[Abe 3HAha, HEAKTUBHOCT U ITACKBHOCT Ha 4aco-
BYIMA, arpeCHBHOCT, BPIIIAYKO HACU/be, HENOMITOBAlbe HACTABHUKA M PYror
mKojickor ocobspa u c1. (Kyuuh-ITasnosuh u [Tasnosuh, 2008).

[Toce6HO MCTMYEMO BaXKHOCT MPaBOBpeMeHe MpeHTU(MKALje PUSUIHUX
dakTOpa KOju mpUOHOCE Pa3BOjy HACKIHOT IOHAIIAKA U IIPEBEHTUBHY peak-
Ljy LIKOJe, KaKOo 61 ce 3ayCTaBMO [ja/bll Pa3BOj HACMIHOT MOHamIama. la 6u
IIIKO/IA YCIIEIIHO OCTBAPIIa CBOjy IIPEBEHTUBHY Y/IOTy HY)KHO je LIe/IOBUTO OCT-
BapuBare ¥ BaCUTHe 1 06pa3oBHe QpyHKIHje.

[IpeBeHTVBHA y/IOTa IIKO/IE CACTOjI Ce Y KOHKPETHMM BaCIUTHIUM aKIjjama
yCMepeHNUM Ha CIIpedaBarbe U OTK/Iambatbe HeraTMBHIUX II0jaBa y MIKO/IM, Kao MITO
cy: Gexxame ca 4acoBa, HE3aMHTEPECOBAHOCT 3a CTUI[Abe 3HAHba, HEAKTUBHOCT
Y [IACYBHOCT HAa YaCOBMMA, arPeCUBHOCT, HEIIOLITOBalbe HACTaBHMKA U JPYror
HIKOJICKOT 0CO0/ba U CIL.

Takobe je HeonxonHO f1a ce BuIlle MaXKbe OCBETH Mpahemy 1 MOCMaTpamy
MOHAIIAbA ¥ AKTUBHOCTM YY€HMKA, JOHOLIEHY jaCHMUX IpaBujIa ¥ IPOINCA 110-
Halllaba, Ka0 U HJXO0BOj IPMMEHH, CABETOAABHOM Pajly ca YYeHUI[IMA, OpraHu-
30BaIby CTIOOOIHUX aKTVBHOCTH, CAPajbyl HOPOJYILIE U IIKOJIE.

Kmwyune peuu: mKona, MKOICKe 0O6aBese, IPUBP)KEHOCT, ocBeheHOCT, HacuI-
HO IIOHAIlIabe
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STUDENTS ATTACHMENT TO SCHOOL, COMMITMENT TO
LEARNING AND SCHOOL SUCCESS AS SPECIFIC
FACTORS OF VIOLENT BEHAVIOR AT SCHOOL

Theoretical framework of the research

Large number of children exhibit violent behavior and it is a significant
problem in the society and school. Violence is widespread in the contemporary
society. The increase of violence is a phenomenon which is present in school sys-
tems of almost all the countries in the world.

Violent behavior is often defined as a persistent, repeated undesirable behav-
ior that involves negative actions (Olweus, 2003). It is every mental or physical
violent behavior that has been done in order to cause injury and suffering. It is
important to examine the phenomenon of violent behavior in the school context
as it has been observed that certain factors contribute to the level of school bul-
lying: a negative school climate, insufficient awareness of the problem of violence,
inadequate response to violence, poor school achievement, lack of attachment to
school, unclear rules of conduct, lack of support of teachers, poor students” par-
ticipation in decision making and creating measures against violence (Hanish et
al., 2008; Rigby, 2007; Wynne & Joo, 2011).

Violent students often have lower academic achievement compared to
their peers who do not exhibit violent behavior (Field, 2007; Marsh et al., 2004;
Spasenovi¢, 2008). Those students more often miss classes and drop out of school.
Popovi¢ Citi¢ (2012) states that students’ lack of attachment to school, i. e. lack
of connection with school, teachers and academic goals that are promoted in
the school environment correlates with the expression of violence in school. The
children and adolescents who are not attached to school express a higher degree
of delinquent behavior, participate in peer violence, use psychoactive substances
and drop out of school.

2 masa_jovanovic85@yahoo.com
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It is evident that many factors have impact on both the phenomenon of
school failure and the occurrence of violent behavior in students, and if they are
combined the impact is even more powerful.

Therefore, the research of this phenomenon is of great importance not only
for understanding the problem, but also in order to design prevention and inter-
vention programs that could significantly contribute to the reduction and elimi-
nation of violent behavior among students, and to the improvement of school
success as well.

Research method

Starting from the empirical findings on the impact of risk factors in school
environment on the development of violent behavior, we carried out an empirical
research with the following research problem: Is there a link between students’
attitude towards school and the manifestation of violent behavior?

The research goal is to determine whether there is a correlation between the
occurrence of violent behavior and the following factors: attachment to school,
commitment to school work and school success. The assessment of violent be-
havior is carried out using the Bullying scale constructed on the basis of the Bul-
ly/Victim Questionnaire (Olweus, 1993), and it included 12 items that describe
physical, verbal and relational forms of violence.

The scale used to measure students” commitment and attachment to school
and school requirements is specially designed for the purpose of this research. It
consists of 10 items; higher scores on the scale indicate a higher level of commit-
ment and attachment to school and school requirements.

The research sample consisted of 570 students from fifth to eighth grade, of
both sexes, aged 11 to 14 years. The research was conducted in six elementary
schools in the city of Belgrade.

Statistical analysis of the data included descriptive procedures (percentages,
analysis of difference in averages) and correlation analysis (Pearson correlation
coeflicient).

Identifying the problem of violent behavior and determining students" level
of attachment to school, commitment to school work and school achievement is
one of the basic prerequisites for a successful implementation and prevention of
violent behavior.

Research results
After processing the data using the Bullying scale, the results show that
31.89% of the students behaved violently towards a peer several times and almost

daily in the past three months, while 28,72% of the students committed a violent
attack on a peer several times and almost daily in the past three months.
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Boys are involved in repeated violent acts more often than girls (15.56% and
3.93%, X2 = 349.1; V £ = 0.13; p <0.000).

Verbal violence is a form of violence that students usually point out (47.32%),
followed by: punching (19.20%), intriguing (13.50%) threatening (11.56%) and
touching (8.42%). Boys are more likely to be violent than girls and it is a constant
tendency. There is also a consistent increase in the frequency of violent behavior
with age, but the age differences are less important than gender differences.

Regarding school achievement, the obtained data show that the majority of
students (59.12%) who exhibit violent behavior achieve good academic success,
followed by students who achieved very good success in school (37.56%) and stu-
dents who achieved sufficient academic success (3.32%).

The descriptive indicators for particular items from the Scale used to mea-
sure commitment and attachment to school and school requirements clearly show
that the majority of students who exhibit violent behavior have negative attitude
toward school, namely it indicates a low level of commitment and attachment to
school. Average scores on all individual items are located below the neutral value
(below 3, on a scale ranging from 1 to 5). This finding is confirmed by the high
percentage of students who responded to individual items with a 1 or a 2.

The results of one-way analysis of variance, shown in the Table 1 and the
Table 2, show a statistically significant difference in the level of attachment and
commitment to school and school requirements between pupils of different gen-
ders and classes. The difference is significant at the level of 0.05 or 0.01. The mean
value of the scores on this scale is higher in girls than in boys, but as their age
increases, the scores on the scale decrease.

Table 1.
The results of one-way analysis of variance for students who exhibit violent
behaviour according to their gender

Students" attachment to school and commitment to learning

Gender N Min-Max M SD
Boys 96 10-50 30.21 6.85
Girls 12 14-50 34.81 5.76

F=16,453 df =1,853 p<0,001
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Table 2.
The results of one-way analysis of variance for students who exhibit violent
behaviour according to their age

Students’ attachment to school and commitment to learning

Class N Min-Max M SD

\% 20 18-50 37.25 6.14
VI 22 13-50 36.02 5.21
VII 32 12-50 32.58 6.32
VIII 34 15-50 31.19 6.47

F=31,587 df=3,860 p< 0,001

By calculating the Pearson correlation coefficient, a negative correlation can
be established between the manifestation of violent behaviour on one side and
attachment to school and commitment to school work on the other (r = 0.83).
This means that there is a correlation between low levels of school attachment and
commitment to school work and greater expression of violent behavior.

The determined level of attachment to school, commitment to school work
and school success in students who exhibit violent behavior indicates that these
students are less attached to school and committed to achieving school success.
Furthermore, this commitment and attachment is weaker with boys and decreas-
es with students" age which points to a negative attitude towards school, which is
in line with the results of other research works conducted in our country (Zuni¢
Pavlovic and Pavlovic, 2008; Citié Popovi¢, 2012). The research works have also
shown that these students do not work hard enough in classes, do not do their
homework regularly and often miss classes.

Conclusions and implications for educational policy and practice

The manifestation of violent behavior and attachment to school, commit-
ment to school work and school success are important educational problems
which deserve to be examined in order to contribute to upgrading education in
contemporary school. Understanding the interrelatedness of these factors is im-
portant for school practice, because it can show the possibilities and ways of suc-
cessful prevention programs in schools.

In order to be able to prevent violent behaviour, schools need to perform
their educational function. Schools need to take specific preventive measures
against all types of violent and negative behavior: missing classes, lack of interest
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in the acquisition of knowledge, passivity and lack of cooperation in classes,
aggressivity, peer violence, disrespect for teachers and other members of school
staff, etc. (Zunié Pavlovic and Pavlovic, 2008).

It is also necessary to pay more attention to monitoring and observing stu-
dents' behavior and activities, to adopt clear rules and regulations of conduct and
to implement them, to do advisory work with students, to organize their leisure
activities, to establish a good cooperation between families and school.

Key words: school, school learning, attachment, commitment, violent behaviour.
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