IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS
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IleHTpann3oBaHM eKCTEPHU TECTOBY U HAIIIOHATTHO TECTUPAbe Y
CnoBennjn

VY cknapy ca OEL]] pupexkTtusama, 1995. rognne je CrioBeHMja 3amnoyvena pe-
dopme y obmacTu TecTupama ¥ UCIUTHBAba U yBena je MaTypy — LieHTpaIHo
aJMMHVICTPUPAH 3aBPIIHM VICIIUT Ha KPajy CpebOLIKOICKOT 0bpasoBama (CO).
Kacunje, y 2002. roguan, CroBeHnja je yBena AeMMUYHO eKcTepHy CTpydHy Ma-
Typy 3a Cpefitbe CTpy4He IlIKosie. MaTypa je TMIMYaH 3aBPIIHU TeCT KOju MMa
OUTHe IOC/IeNIe IO YYeHNKa (€HT. XUIX-CTaKeC TeCT) Ha KPajy CPeIOIIKOICKOT
obpasoBama. YcIex ydeHMKa Ha MaTypy OMTaH je 3a yIUC Ha BYCOKOLIKOICKY
VHCTUTYLUjy. YKOIMKO Opoj KaHAUAATa peBasyIasy KallaluTeT BYICOKOIIKOI-
CKe yCTaHOBe, Oupajy ce KaHAUAaTH ca 60/bMM oleHamMa y TpeheM u yeTBpTOM
paspeny cpefimbe MKoje, 60/bOM YKYIIHOM olieHoM Ha Marypu uan CTpy4dHoj Ma-
Typu ¥ 60/BMM OlLleHaMa Ha MHAVBUYaTHMM IIpeIMETHMA KOj/ Cce MOMaXy Ha
Marypmn.

Op 2001. o 2005. rognue CrroBeHNja je MMaja HalJMOHA/IHU 3aBPILIHM VC-
INT Ha KPajy AeBeTOTOAVIIHET OCHOBHOT 00pa3oBama KOjI je MIMA0 CeeKTUBHY
byHKIMjY 3a gajbe LIKONIOBambe (eHI. XUrx-cTakec ¢pyHuTnoH). Op 2006. rogyHe
nocroju Harnyonanuo tectupamwe (HT) 6e3 cenektuBue dpykunuje. HT Ha kpajy
IPYTOT LIMK/Tyca OCHOBHOT oOpa3oBama (mocie 6. paspena: yueHuny 11-12 ro-
nuna) n HT Ha kpajy Tpeher nuxmyca ocHoBHOr o6pasoBama (mmocne 9. paspe-
ma: yuenuny 14-15 rogmua) o6aBe3Hu cy 3a cBe yueHuke. Mebyrum, pesynratn
HT na kpajy Tpeher nuxiryca (mocte 9. paspena) mMory ja 6yny kopuurhenu, y3
[O3BOJIy pOAMUTEbA, CAMO Ka0 [JOLATHM KPUTEPUjyM 3a YINUC Y CPefiby ILKOIY,
KOja MO>XKe Jla IPUMM IMMUTUPaH 6poj yyeHuka. [maBuu unp nocrojeher HT y
CroBeHuju jecTe Aa Mpy>XM IONATHYU YBUJL Y 3HabE YYEHNKA U PYHKIMOHMCambe
06pa3oBHOT CHCTeMa Ha OCHOBHOIIKO/ICKOM HMBOY.
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HT omoryhaBa yueHuImmMa u BMXOBUM POAMTE/bUMA JOJATHE MHPOpMa-
Ljyije 0 HMBOY 3Haiba Y4eHUKA M O TOME KOJIMKO je OHO YIOPEAMBO Ca 3HAIbEM
IJIXOBUX BpIIbaka 1 HanyoHanHuM npocekoM. HT omoryhaBa HacraBHMIIIMA
U IIKOJIaMa Jja BPeIHYjy KBaIUTeT CBOI pafia, @ Ha CUCTEMCKOM HMBOY MOXe Jja
ce KOPUCTHM Kao OCHOBa 3a JJOHOLIEHE OJJIyKa O PasBOjy 0OpPa3oOBHOI CUCTEMA,
yHanpebuBame mim peBr3njy HaCTaBHUX IpOrpaMa, pa3Boj MHULMjaTHOT 00pa-
30Bamba M CTPYYHOI ycaBplllaBama HACTABHMKA M KOPEKIMje HaCTaBHMX Mare-
pujana (Cnasen [opuuk, 2013).

ITopauy 13 OCHOBHUX M CPeJIbMX LIKOJIA KOjU Ce NPUKYIUBajy y ] pKaBHOM
uctiutHoM LeHTpy (PUII) mmajy moreHuumjam ga ce KOPUCTe Kao IMOBpAaTHE MH-
dbopmanyje 3a BpegHOBame 1 yHanpehnpamwe KBamnureTa 06pasoBama.

Pa3Boj cucrema gaBama NoBpaTHNUX MHGOpPMaNMja NIKOTaMa

CrnoBeHnja je jemHa of 3eMa/ba KoOje Cy pasBujie CUCTeMe 3a JaBame IO-
BpaTHUX MH(OpMalyja IKonaMa 6asupaHe Ha pe3y/lITaTyMa 3aBpPIIHIX UCIIUTA
(Marypa, HT). [Ipukymwsenn nogany cy uckopuirhenn sa Kpenupamwe JTOHIUTY-
JIVHAJTHOT, €KCTePHOT MH(POPMAIMOHOT CHCTeMa KOjii IIKOIaMa Jjaje OBep/byBe
nH}opMaLyje o IOCTUTHYhy y4eHMKa U pafly IIKOJIe, KA0 OCHOBY 32 CAMOBPE[IHO-
Bame 1Kose (Buccixep& Hoe, 2003). PUL] je 2007. rogute pasBuo AHaIUTUYKN
MHCTPYMEHT 3a BpefHOBame yuemwa (eng. Assessment of/for Learning Analytic
(ALA) Tool) — AJIA nuctpyMmenT (3ynann, Ypank & bpen 2009). AJIA uncTpy-
MeHT je 2012. ropuHe yHanpeben fopaBameM Mepa O JOZATO] MearoliKoj Bpes-
HOCTM ¥ OIIIIMjaMa 3a KpUTEPUjyMCKO-pedepeHIpaHe MHTepIpeTalje NCXOofa
eKcTepHor Tectupama (YpaHk, 3ynann & Llankap, 2012).

AJIA MHCTPYMEHT [J03BO/baBa [eBeT PasIMuNTUX TUIIOBA aHA/IM3a U HUXO-
Be KOMOMHaIyje:

e aHaIM3y YKymHor nocturHyha Ha Marypu;

e aHAIM3Y YKYIHOT IOCTUTHYha y 3aBpIIHOj TOVIHY;

e aHAIM3Y OlieHa y II0jeAVIHAYHMM IIpeMeTrMa (J1jaa3oH omeHa 1-5);

e  aHa/NM3Y OLieHA y II0je[MHAYHIM IIpefMeTVMa (jujanas3on oeHa 1-8);

e AHA/IM3Y Oll€HA Y M10jeIHAYHUM IIpeMeTIMA Y 3aBPILHO]j TOJVHIN;

e aHaM3y nocTurHyha y nojefuHauyHNM IpefMeTIMA Y IPOLIEHTIMA;

e  aHa/M3y nocturHyha 3a mojefuHavHe Jiel0BE UCINUTA Y IPOLICHTUMA;

e aHa/IM3Y flofaTe MefjaroliKe BPeIHOCT;

e aHa/IM3Y 33JjaTaKa Ha TeCTY.

AJIA VMHCTPYMEeHT YMHU pe3ynTaTe MaType NpUMeH/bUBUjUM y aHaIU3a-
Ma y4eHM4Kor nocturuyha u npahemwy u BpegHOBamYy 00pa3oBHOr cuCTeMa Ha
HaIlIOHAa/IHOM, LIKOJICKOM U Ofle/be€HbCKOM HIBOY 3a BMILE Y3aCTOIHUX TOJVHA
(2002-2016).
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Ha HuBoOYy ozie/pemba, LIKOJIe MOTY Jja IpUIIpeMe aHa/Iu3e 3a IpefiMeTHa Beha
U TI0je[jIHauYHe HaCTaBHUKe J Ha OBaj HauMH oMmoryhe fabe yHampebusame Ha-
craBe y mkomu. Ha HuBoy mkone, AJIA mHCTpyMeHT omoryhaBa mpumnpeMy aHa-
N13a 32 IMPEKTOPe, IMKOJICKO PYKOBOJCTBO M TUM 32 CAMOBPE/IHOBab€, KOje MOTY
6uTy KopuinheHe 3a BpeHOBame 1 OCUrypame kpanurera. Heke mkose npeseH-
TYjy aHa/lM3e POfUTE/bUMA, a HeKe IKOJICKUM ofbopuma. [IpenmeTHe Komucuje
3a ucimre y PVII-y, Kpearopu HaCTaBHOT IIpOrpaMa, SPYIy CTPy4drbaliy 3a Mpef-
MeTe M JJOHOCHOIM OjTyKa KopucTe AJIA MHCTpyMeHT 3a JOHOUIEHmE OfiTyKa
3aCHOBAHO Ha JJOKa3}/Ma Ha HallIOHa/JIHOM HMBOY. VIHCTPyMEHT KOHTMHYaTHO
IpaTy LIKOJIe U Ofie/berba (HAacTaBHUKe) Y IIKOIaMa y Moriefy epeKTUBHOCTY U
yHanpebhnBarma KBajmTeTa M TO Ha Ha IIOJALMMA 3aCHOBAH, eMIIMPUjCKM HA4YMH.
Jpyrum pedmma, MHCTPYMEHT IIpeiCTaB/ba KOPUCHY a/laTKy 3a yIpaB/bambe Y
obpasoBamy (bpeju, Caprou & 3ynani, 2011). Be6 annmkanuja omoryhasa nH-
TepaKTUBHY JYOMHCKY aHa/IM3y ITOfaTaKa 3a CBaKy IIKONy y nopebemy ca Haumo-
Ha/IHMM VHVKATOPYMa KOji Cy M3padyHaTy 1o uctuM Kputepujymmnma (OEL,
2016; 13). AJIA MHCTPYMEHT ce KOPUCTH 32 OJJIyKe O NMOOOJblIay KBalInUTeTa
Hofy4aBama I y4ema 1 3a Behu crenen npasegHoCTH yHyTap 1 n3Melby mkona.

ITogary ce MpMUKYIUBajy LIEHTPAITHO U ayTOMATI30BaHO Y OKBUPY Oe3benHe
uHdpactpykrype. Iloctoju cTpora KOHTpona KOpUCHNYKUX Hanora. [IpegmeTHe
komucuje y PUII-y, kpeaTopy HAacTaBHMX IIporpama M APYIM CTpydmbaliy 3a
npeaMeTe MMajy IPUCTYI 6a3) caMo Ha HallMIOHa/THOM HUBOY. [lupexTopu 1 Ha-
CTaBHMIIM MOTY JIa aHa/IM3MpPajy y4eH4YKa nocturHyha y nopebhemy ca cmmaanm
rpynaMa y IIKOIM MY Ha HalyoHa/HOM HuBoY. Illkose HeMajy mpucryn mnopa-
LyMa JAPYIrUX IIKOJIA.

PUILI onp>xaBa AJIA mHCTpyMeHT Koju je Gecriatan 3a KopucHuke. Hose
aHa/Iu3e ¥ Ipe3eHTallje JOCTYIIHe Cy HeKOIVKO aHa 1o 06jaB/byBalby pe3yl-
tara ca Marype. Y CyioBeHuju ce OCHOBHU Iofianiu y 6a3u rojiaTaka IpyuKyIubajy
ca IIKOJICKMX (HaCTaBHMYKMX) MHTEPHUX TecToBa 1 ca Matype. Iloganu cy ce
CUCTEMATCKU NPUKYIUbAIN MOCAeNBUX 15 roguHa: nocroje nopanu ca 29 Tecro-
Ba reHepanHe Matype u 45 tecroBa Crpyune marype. [Togaun o6yxBarajy mo-
cruriyha cBake reHepauuje y nepuony on 2002. go 2016. roguse, 1j. mocturayha
ykymHo 281.500 yueHMKa Koju Cy 3aBPLIM/IN CPEHOIIKOTICKO 00pa3oBame, IITO
npencras/ba 14% unrase momynaumje Crnosenuje. PUII omoryhasa nmoppruky
K/IMjeHTVIMA ITyTeM MejIa, Tere)OHa 1 peryJlapHIX KOHTAKaTa ca 3alloC/IeHNMa y
mkonama. Ha Be6 cajTy moctoju u npupydHMK 3a KOpUCHMKe ca npumepuma. C
BpeMeHa Ha BpeMe, PUI] 3a xopucHuke AJIA MHCTpyMeHTa OpraHu3yje pagyo-
HIIIIe 32 MHTEPIIpeTaLyjy aHa/Mn3a IIofjaTaka, uuje je noxabhame 106POBO/BHO.

PUII cBuM cpepmyuM ILIKO/IAMa IlIa/be YIUTHUK O HAuMHMMa Kopuirherma
AJIA MHCTpyMeHTa y CBPXY CaMOBpeJHOBamba IIKOJIe.
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JlvpeKTopy M3BELITaBajy fa ce AMCKYyCHUje ca HACTAaBHMIMMA O aHa/lIM3aMa
u3 AJIA uHCTpyMeHTa Hajuemhe onBujajy Ha HacTaBHMYKuM Behuma (69.9%
3a reHepanHy Marypy, 52.3 % 3a CtpyuHy MaTypy), 1 Hemro pebe y nnguBm-
[lya/IHM KOHTAaKTMMa ca HacTaBHUIMMA (34.9% 3a reHepanny Matypy, 26.2 %
3a Ctpyuny matypy) (Cemen, 2015a; Cemen, 20156). Takobe, supexropu nsBe-
IITaBajy fa MpefcTaB/bajy pe3ynraTe aHanmusa AJIA mHcTpymeHTa Ha CaBeTy
ponutepa (24.1% ¢op renepan Martypa; 12.3% ¢op Boumatnonan Marypa) n
Ha cacranuuMma Illkonckor ogbopa (20.5% ¢op renepan Marypa; 12.3% dop
Bouartnonan Marypa).

AJIA vHCTpyMeHT [j03BOJ/baBa IIKO/IAMa [Ia Pa3BpCTaBajy 1 GUITPUPA)y 11O0-
JlaTKe II0 PasHUM KPUTEPUjyMMMa, Ha IIpUMep, MOy, paspeny, CMepy Koju yde-
Hyny noxabajy utn. OnexcrbunHocT codrBepa H03BO/BABA IIKOIAMA JeTa/baH
yBUp y nocTurayha mUXOBUX yueHMKa u MoryhHocT mopebema ca KopecmoH-
nupajyhuM rpymama y4eHuKa 1 LIKOJIA HA HAal[MOHATHOM HuBoy. CrenuduyHo,
Kopuihemwe BUIIETOANIIBUX 0a3a MOfaTaka O YYEHUIKOM IOCTUTHYhy moma-
Ke U IIKOJaMa M HaCTaBHUIVIMA Jla AHA/IM3UPAjy M MHTEPIPETUPAjy YICHUIKO
nocturayhe, mopene m aHanM3Mpajy pasiauke y nocturHyhy usmeby omemema
Y HaCTaBHUKA y CBOjOj LIKOJY, TIOpefie pe3yaTaTe pasmndnuTux GopMHu OLeHNU-
Bama: OLleHY HAaCTaBHIKA, eKCTEPHY OLIeHY, IMMCaHe U ycMeHe olieHe uTh. (bpeji,
Cappou& 3ymani, 2011: 54-55).

TpeHyTHM N3a30BU U ITaHOBM 3a 6ygyhHOCT

AJTA MHCTpPYMeHT IIpeCTaB/ba CIOBEHAYKM, Ha JOKa3)Ma 3aCHOBAH IIpU-
CTyn e(eKTMBHOCTM LIKONMA. [IMpeKTOpyM CpelmyX IIKO/lA CBaKe TOAMHE Off-
roBapajy Ha ynutHuke o kopuithewy AJIA mHcTpymeHTa. VMako BehuHa mux
kopuctu AJIA MHCTPYMeHT, pe3ynTaTu MaType ce He KOPMCTe I0BO/BHO Ja 61 ce
no6oJplirana NocTurayha yyeHuka, ojeIHIX HaCTaBHYKA, 3a IVTAaHMpPambe IIpo-
(decroHanmHOr pa3dBoja HACTABHMKA U 3 MHTErpyUCatbe Halmasa y Oyayhe roguiisbe
ranoBe mikona (Cemen, 2015a; Cemen, 20156). Pasnuunty mctpakmpaum Ha-
IJIalllaBajy noTpefy 3a jakoM IIOAPIIKOM ILIKOJIaMa y HOIiefly Kopuiihemwa mo-
BpaTHUX nHboOpManuja o pesynraruma ydeHnka (Ban gep Knenj & Erren, 2013).
Kopuchnunm mopajy ga 6yny afekBaTHO MH(OPMICAHM O CBPCU M acleKTUMa
Pa3IMYNTUX CUCTEMA JaBarba IOBPAaTHUX MH(POPMaIVja IIKO/IaMa 11 O IMMUTAMA
U npefHOCcTUMa KopuinheHnx nHankaTopa nocruriyha (Bepxaerxe at an., 2015).
Hajsehu n3asoB npexncraspa npomornyja kopuithewa AJIA anata meby Hacras-
HMLMMA y IIKOJIaMa U IPYTYM KOPUCHUIIMMA.

ITpema OELLJI ctyamju (2012), HacTaBHULIM MMajy TeHACHLIN)Y A y UHTEp-
HOM OlLieIbJIBalby f1ajy 60/be OlieHe [IeBOjuMIlaMa 1 YUYeHNUIMIMA BUILIET COLMOeKO-
HOMCKOT CTaTyca, YaK 1 Kajja HeMajy Beha 3Harba 11 BEeIITHHe Off ledaka ¥ yYeHMKa
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HIDKET COLIMOEKOHOMCKOT cTaTyca. HejemHakoCTI y MHTEpHOM OLleIJBaIby BOJiE
Ka HejeflHaKOCTMMa y 0O0pasoOBHMM aclupalijaMa u KacHuje Ka HejeHaKOCTM-
Ma y JOCTUTHYTMM HMBOMMA 00pa3oBama U MCXOAMMA Ha TPXKUIITY paga. Mu
IJIaHMPaMo fia pa3BujeMo obompuIany Bepsujy AJIA nHcTpyMeHTa Y KOjy 61CcMO
YK/BYUYW/IM YYEHIYKY COLMO-eKOHOMCKM CTAaTyC I ajlaTe 3a aHa/In3e Koje Y3UMajy
COILIIOEKOHOMCKM CTaTyC y 003up. Vinkopnopupahemo nogartke n3 Perry6mmakor
3aBOfia 3a CTaTUCTUKY Peny6nmke CrioBeHuje 3a u3pangy KOHTEKCTYalTHUX Mepa
fiofiaTe Teparouke BpegHocT. C 063MpoM Ha TO Ja IUVIAHMPAaMO Ja YCIIOCTaBMU-
MO CIMYaH CUCTEM y OCHOBHMM IIKOJIaMa, YK/by4MBabe KOHTEKCTYa/THIX Mepa
yyHu ce jour outHujuM (IJankap & 3yman, 2015).

Y Crnosenuju u fpyrum 3em/bama y ToM fieny EBpore, obmact o6pasoBHe
eeKTUBHOCTH je HeflOBO/bHO pasBujeHa. Oba npuctymna — pokyc 06/1acTy KO-
cke epeKTMBHOCT Ha pesynTare U Gokyc obmacTy mobosplirama MKoja Ha Ipolle-
ce —noTpebHa Cy 1a 61 ce IPOMeH1O 0OPa3OBHY CUCTEM. AKO Ce TeXI CTBAPHOM
no60/blIIaY IIKO/MIA ¥ 0OPa3OBHOM KBAIMTETY, MCTPAKMBAYM ¥ IPaKTUIapu
MOpajy y TOM CMepy fia pajie 3ajefHO ca JOHOCHOIMMA ofayKa (3ymaHil, YpaHK
& Bpew, 2009).
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ASSESSMENT FOR/OF LEARNING ANALYTIC TOOL
USED FOR SELF-EVALUATION IN UPPER SECONDARY
SCHOOLS IN SLOVENIA

Centralized external examinations and national assessment in Slovenia

In accordance with OECD directives in 1995 Slovenia launched examination
reforms and introduced Matura examination: a centrally administered school-
leaving examination at the end of Upper Secondary Schools (USS). Afterwards,
in 2002, Slovenia introduced partly external Vocational Matura for technical and
vocational-technical schools. Matura is a typical high-stakes final exam at the end
of USS. Candidates’ achievements at Matura are important for the enrolment into
tertiary education. In case the number of applicants exceeds the capacity, can-
didates with better overall internal grades in years 3 and 4, overall grade in the
Matura or vocational Matura and the grades of individual Matura subjects are
selected.

From 2001 to 2005 Slovenia had central examinations with a high-stakes
function at the end of 9-year elementary (primary and lower secondary) educa-
tion. Since 2006 there is a National Assessment (NA) with a low-stakes function.
The NA at the end of the second cycle (year of schooling 6: 11 or 12-year-old
children) and the third cycle (year of schooling 9: 14 or 15-year-old children)
is compulsory for all students. However, the results of the NA at the end of the
third cycle (year of schooling 9) can only be used, with parents’ consent, as an
additional criterion for admission to secondary schools with limited enrolment.
The main goal of the existing NA in Slovenia is to gain additional information
on pupils’ knowledge and the functioning of the school system on the primary
and lower secondary level. The NA provides pupils and their parents with addi-
tional information on the level of knowledge attained, making it comparable with
achievement of their peers and with the national average. The NA enables teach-
ers and schools to evaluate the quality of their work, while on the system level it
can be used as a basis for making further decisions about the development of the
education system, curriculum improvement or revision, development of teacher
training and corrections in teaching materials (Slavec Gornik, 2013).
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Data collected by the National Examinations Centre (NEC) from elementary
and upper-secondary schools in Slovenia has the potential to be used as a feed-
back for evaluation, quality improvement and education effectiveness.

Development of school performance feedback system

Slovenia is one of the countries which developed school performance feed-
back system based on the results of external examinations (Matura, NA in Slo-
venia).Gathered data were used for building longitudinal information system
external to schools and providing them with confidential information on their
performance and functioning as a basis for school self-evaluation (Visscher &
Coe, 2003). In 2007, NEC developed the Assessment of/for Learning Analytic
(ALA) Tool (Zupanc, Urank & Bren, 2009). In 2012, ALA Tool was upgraded with
value added measures and options for criterion-referenced interpretations of ex-
ternal assessment outcomes (Urank, Zupanc & Cankar, 2012).

ALA Tool allows nine different types of analyses and their combinations:

o analysis of overall achievement in Matura,

« analysis of overall achievement in final year,

« analysis of achievement for subjects as measured through grades,

 analysis of achievement for subjects as measured through point grades,

« analysis of achievement for subjects in final year as measured through
grades,

 analysis of achievement for subjects in percentages,

« analysis of achievement for individual parts of exam in percentages,

o value added analysis,

o  item analysis.

ALA Tool gives new applicability to Matura results for ongoing analyses of
student assessment data and monitoring and evaluation of the school system at the
national, school and classroom level for several consecutive years (2002-2016). At
the classroom level, schools can prepare analyses for subject teachers’ groups and
individual teachers and through this facilitate improvement for future instruction.
At the school level, ALA Tool enables preparation of analyses for principals, school
management and for self-evaluation teams for evaluations and quality assurance.
Some schools present the analyses to the parents and some to the school boards.
Subject testing committees in NEC, curriculum developers, other subject experts
and decision makers use the ALA Tool for data driven decisions at the national
level. ALA Tool provides continuous follow-up of schools and classes (teachers)
in schools regarding effectiveness and quality improvement on a more empirical,
data-driven basis, i.e. it presents useful management tool in education (Brejc,
Sardo¢ & Zupanc, 2011).
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A web application enables interactive, in-depth analysis of the data for
each school in comparison to the national benchmarks, calculated along the
same selection criteria (OECD, 2016; 13). ALA Tool is used for decisions about
improving quality of teaching and students’ learning, and for a higher level of
equity within and between schools.

Data are gathered centrally and automatically within secured infrastructure.
There is a strict control of login accounts. Subject testing committees in NEC, cur-
riculum developers and other subject experts have access only at the national level.
Principals and teachers can analyse their candidates’ achievement and compare
them with comparable groups in the school or at the national level. No school has
access to data of another school.

ALA Tool is maintained by the NEC and is free of charge. New analyses and
presentations are available a few days after Matura results are released. In Slovenia,
the basic data in the database are acquired from schools¢ (i.e., teachers¢) internal
assessment and from Matura. Data have been systematically gathered for the last
fifteen years: there are 29 exam sessions of general Matura and 45 exam sessions
of Vocational Matura. Data include the achievement of the entire yearly cohort in
the period from 2002 to 2016, i.e., 281,500 secondary school students altogether.
This represents 14 % of the entire Slovene population. NEC performs customer
support via e-mail, phone and regular contacts with school staff and there are
user manuals with examples on the website. From time to time, NEC organizes
workshops for ALA Tool users and interpretation of data analyses. Attendance is
voluntary.

NEC provides all USS with the questionnaire on how they use the Tool for
self-evaluation purposes. Principals report that the most common discussion
about the ALA Tool analyses with teachers in school is during pedagogical con-
ferences (69.9% for general Matura; 52.3% for Vocational Matura), and less fre-
quently at individual meetings (34.9% for general Matura; 26.2 % for Vocational
Matura) (Semen, 2015a; Semen, 2015b). They also report that they present ALA
Tool analyses results at the parents’ council (24.1% for general Matura; 12.3% for
Vocational Matura) and at the school board meetings (20.5% for general Matura;
12.3% for Vocational Matura).

ALA Tool allows schools to separate and filter the data by various criteria, for
example gender, class, course of study, etc. The flexibility of the software allows
schools a detailed insight into their students’ performance and a comparison with
the corresponding groups of students and schools at the national level. In particu-
lar, using multi-annual databases of students’ achievements helps both schools and
teachers to analyse and interpret student achievement; compare and analyse the dif-
ferences in achievement between classrooms and teachers in their school; compare
the results of different forms of assessment: teacher’s grade, external grade, written
and oral grades, coursework grade, etc (Brejc, Sardo¢ & Zupanc, 2011; 54-55).
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Current challenges and plans for the future

The ALA Tool presents an evidence-based approach in Slovene effectiveness
in education. It is being annually surveyed by the principals of USS. Even though
most of them use the ALA Tool, the Matura results are not sufficiently used to im-
prove outcomes of students of individual teachers, for planning the professional
development of teachers and for the placement of the findings in the future an-
nual work plans (Semen, 2015a; Semen, 2015b). Various researchers have em-
phasised the need for good support with regard to the use of data feedback in
schools (van der Kleij & Eggen, 2013). Users need to be properly informed about
the underlying rationale behind the features of each school performance feedback
system, and on the limitations and strengths of the performance indicators used
(Verhaeghe at al., 2015). The biggest challenge is to promote the use of the ALA
Tool among teachers in schools and among other professionals.

According to the OECD (2012) study, teachers with internal grading tend
to give better school grades to socio-economically advantaged students and girls,
even if they do not have better performance and attitudes than disadvantaged
students and boys. Inequalities in internal grading lead to inequalities in educa-
tional expectations and later to inequalities in educational attainment and labour
market outcomes. We plan to prepare an upgraded version of the ALA Tool — with
inclusion of pupil socio-economic data in the database as well as instruments for
variability analyses taking socio-economic status into account. We are going to
incorporate data from Statistical Office of the Republic of Slovenia for contextual
value added measures. As we plan to implement a similar system in primary and
lower secondary schools, the inclusion of contextual information is even more
prudent (Cankar & Zupanc, 2015).

In Slovenia and other countries of that part of Europe, the field of educa-
tional effectiveness research is underdeveloped. Both approaches - school effec-
tiveness with focus on results and school improvement with focus on processes

- are needed to change the system. If real improvement and more effective educa-
tion are to be achieved, researchers and practitioners have to work together with
policy makers (Zupanc, Urank & Bren, 2009).
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