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YUTAJIAYKE KOMITETEHIIVJE M YCIIEX Y CTYIUPAIHY
KOJI CTYIIEHATA BYTYREUX HACTABHIUKA?

AncTpakTt

KoHuenT unTanayke NMCMEHOCTY Cé OJHOCH Ha HU3 MHTENEKTYa/HUX CIIO-
cobHOCTM M cTpaTernja Koje omoryhaBajy pasyMeBame 3Hauerma CagpyKaHUX
y onpebeHom Tekcty. C 0603upoM Ha 3HaYaj YMTaTauKe MUCMEHOCTM 3a YCIIeX Y
aKaJieMCKoM oOpasoBamwy Oyayhnx HacTaBHMKA, OBe KOMIIETEHIVje Ce UCTIUTY]Y
y OKBUPY IpMjeMHOT ucnuTa Ha PakynTeTy Mefarollkux HayKa YHMBep3UTeTa
y Kparyjesny. ¥ oBoM pajly MCTpa>KMBa/iu CMO Y KOjoj MepM Cy KOf CTyfeHa-
Ta Ha [IOYETKY CTY/IMja pa3sBMjeHe YMTaNMadKe KOMIIETEHIIMje 1 Ha KOj/ Ha4MH Cy
OHe IIOBE3aHe Ca IUXOBUM YCIIEXOM Yy CPe/iib0j HIKOIN U YCIIEXOM Y CTYAUPAY
y IpBe JBe TOAVHE CTyAMja 3a TeHepanujy crygeHara 2013. rogune. Jobujenn
pesy/ITaTy yKasyjy Jja CTy€HTY [IOUNIbY CTyAMparbe Ca HEJJOBO/bHO PAa3BUjeHUM
4y TaJTa4KUM KOMIIETeHLMjaMa. Y CTO BpeMe, CTeIleH OBMX KOMIIETEHIINja [TOKa-
3yje HICKY, Mafia IIO3UTUBHY U CTAaTUCTUYKY 3HAUajHY I10BE3aHOCT Ca YCIIEXOM Y
Cpe/iib0j KON U YCIIEXOM Y CTYUPalby.

Kmwyune peuu: unTajmayka MUCMEHOCT, MIPUjeMHM VICIIUT, YCIIEX Y CPelboj
HIKOJIN, YCIIeX Y CTY/IUpalby.

Pasymesarve npouumanoz iy 4nTanadka MMCMEHOCT MOJpasyMeBa MHOTO
BUIIIE Of TPafINLIMOHAIHOT CXBaTalba YMTAIA4YKe IMCMEHOCTY Kao JleKOAMparba
nopiaraka 1 focnoBHor rymadema. [IMICA feduHmIe 4nTaIauky NMCMEHOCT Kao
pasyMeBambe, Kopulllheme 1 pasMUIUbambe O MICAaHNM TeKCTOBMUMA fia 61 ce Io-
CTUIJIV JIVIYHY LV/bEBM, Pa3BUIa 3HaMba U IOTEHLMjaIM U 1a O ce MapTULINAIIN-
pano y gpyurry (Kirsch et al., 2002, npema: bayijan & ITanosnh ba6uh, 2010).

HpyruM pedymma, KOMIETEHIMje YNTamba HE CaMO Jla Cy K/by4yHe 3a aKa-
IeMCKM yCIeX IOjefMHIIa, Beh y ncTo BpeMe IpeficTaB/bajy OCHOBHO CPefiCTBO
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HUTUBHUX ¥ €MOLMOHATHUX KOMIIETEHIIja BOXHUX JPYIITBY OPMjeHTMCAHOM Ha €B-
porncke uHTerpauuje” (179018) unjy peanusannjy puHaHcupa MUHUCTApCTBO IPOCBETE,
HayKe I TEXHOJIOLIKOT pa3Boja.
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EroBOI 00pa3oBama 1 MHAMBU/YaTHOT pas3soja. llITaBuine, ncrpakusama cy
o6e3benyia BaKHe I0Kase O IMOBE3AHOCTM DauKMX YMTaMayKMX KOMIIETEHIVja
¥ eKOHOMCKOT' Oj1arocrama Halyje 1 ApymrTsa y Oygyhnoctu. ¥ ckimapy ca tum,
y caBpeMeHNUM CucTeMuMa obpas3oBama, YnuTanadke KoMIeTeHIje ce onpebyjy
Kao 06pa3oBHY MCXOAM Off IPBOPa3peJHOT 3Hauaja, ¥ KA0 OCHOBHA Mepa KBaJlu-
teta ofpebenor mxonckor cucrema (ITaBnosuh babuh & baynasn, 2010).

Op 2009. ropuue, Ha PaxynTeTy IeJarolIKMX HayKa YHMBeEp3UTeTa Y
KparyjeBuy unMrasmayka NMCMEHOCT ce VICIIUTYje Y OKBMPY jeHOT Of TpU Jerna
IpUjeMHOT ucnuTa. JIpyru MHOBMpPAHM [e/I0BM IPUjEMHOT MCIIUTA Cy OCHOBHA
IVICMEHOCT (IpaMaTyKa M IPaBOMNC) M COLyjaiHe KoMueTeHuuje (Bupm: Mu-
nanosuh, 2012). IIpema 0CHOBHOj nzieju1, KOMIIETEHIIMje KOje ce TeCTUpajy Tpebda
Jla IpefCTaB/bajy pelpe3eHTaTuBHM y30pak Oynyhmx crymuja n cTpyke, n ga y
OfIHOCY Ha To oMoryhe /jBa OCHOBHA IjW/ba: afieKBAaTHY CeIEKIVjy KaH/u/ara, a
IIOTOM U BUXOBO 60/be podecroHanHo 06pa3oBame. Y feduHICamby YnTaIad-
KX KOMIIETEHIIMja Y CBOjCTBY KpUTEpUjyMa Ha IPUjeMHOM MCIUTY, npuxBahen
je Teopujcku n emnupujcku okup IIVICA tecrosa. [JonatHo nopebheme nBa te-
cTa 6uhe prkasaHo y METOJ[O/IOIIKOM [IeTy.

[TpunkoMm geduHMCcama IpeiMeTa ICTPAXXKIMBAbA Y OBOM Pajy, MMalIu CMO
y Buply esanyatusHy BpefiHocT IIVICA TecroBa, Kao 1 TO Jja UCTpaXkKuBama Ofi-
HOCa 13Mely LIKOJ/ICKOr ycIiexa MepeHOT OlleHaMa U IocTurHyha Ha TecTy 4uTa-
JTAYKMX KOMIIeTEHIVja /1ajy YBUJ y Ba)KHe Ha4dMHe 32 Pa3BOj jefHOr 00pa3oBHOT
cyucTeMa U NMOJCTUIIAIbE PacTa YYeHMYKMX KoMneTeHyja. [Insb mpema Kkome cMo
ce yCMepWIM jecTe MCIMUTYBAlbe OfHOCA M3MeD)y UnMTamayKyX KOMIIeTeHIja CTY-
fieHaTa 6ynyhux HacTaBHMKA Ha IOYETKY CTYAMja, BUXOBOL yCIeXa Y CPefmoj
IIKOJIM ¥ ycIleXa KOjyu Cy OCTBapuiIn y ToKy cryauja. [loce6bHa nurama Ha Koje
0Baj paJ HACTOj! A OATOBOPY jecy y KOjoj MepM je YMTaladKa IMUCMEHOCT pas-
BUjeHa KOl CTy[eHaTa HaCTaBHMYKMX (paKy/ITeTa Ha IIOYEeTKy CTYAMja, Te KaKBa
je ImpegVIKTMBHA MOh 4MTa/IayKyMX KOMIIETEHIMja U LIKOJICKOT ycIexa (cpemma
IIKOJIA) ¥ OIHOCY Ha YCIIeX Y CTYAMpPambY.

Meroponoruja

Y y3opak mcnmraHMKa yK/by4eHU Cy CTYLEHTU Koju cy jyHa 2013. rogune
HOJIOKW/IN IIpUjeMHM UcIUT Ha PaKy/nTeTy IefarollKNX HayKa YHUBEp3UTeTa y
KparyjeBuy, a y jyny 2015. 611 pegoBHM CTY[EHTY APYre TOANHE — YKyIHO 130
CTyfleHara.

Kanpnpatu cy mcnmtuBanu Tectom pasymeBama HpodyuTaHoOr (y fa/beM
tekcty TPII) xoju je 3a morpebe NpujeMHOr MCHUTA HAIpaB/beH IO YITIELY
Ha IIVMICA tectoBe. IIVICA 3agamnm 3a MCIUTHBaKEe YMTa/IadKe MUCMEHOCTU
CYy 3aCHOBAaHI U OIMCAaHM IIPEKO TPY IJIABHE KapaKTePUCTUKe: HaMepe ayTopa
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VI HaMeHe TeKCTa; pasnnanTux GopMu TeKCToBa (JIMHeapHa 1 HelMHeapHa) U
PasIMUUTUX MEHTATHUX CTpaTeruja Koje 4nTasal, KOPUCTY Y OfIHOCY Ha TeKCT
(ITaBmoBuh babuh & bayman, 2010). OBakaB IIVICA koHuenT 3ajaraka je
[IeTVIMIYHO TIpyIaroheH y OfHOCY Ha IIpaKTH4YHe 3aXTeBe Be3aHe 3a IPUMEHY
TeCTa Ha IPVMjeMHOM MCIIUTY (3aXTEeBU 3a €KOHOMMCAIbEeM BpeMeHa pelllaBamba
u npernegame Tecta). [IpmnarohaBame [TVICA sajaTaka je usBefeHo y o6umy
MEeHTa/JHUX CTpaTreryuja Koje ce UCIUTYjy, ogHocHo TPII-oM ce mcnuryjy npse
iBe OfI YKYIIHO 4YeTMpM KaTeropyuje MEHTAJTHUX CTpaTeryja AepUHUCAHMUX Y
[TMCA nuxnycy 3a 2009. roguHy: 1) cocoOHOCT IpOHaTaXKewha MofaTaKa Koju
Cy eKCIUIMIVTHO MPUCYTHU Y TEKCTY (IOfpasyMeBa TPEHYTHO WM ayTOMATCKO
pasyMeBame TEKCTa, ca Majo WIM HY Majo 3aK/by4MBama); 2) CIIOCOOHOCT
HOBe3MBalba U MHTepIpeTnpame nHpopmannja (Iogpasymea jja ce y TEKCTY
npoHaby pe/leBaHTHU MOfaLM, [ja Ce OHY YIIOpPefe 1 M3BYKY 3aK/by4dliy, 3aTUM Ja
ce TOBeXKe BIIIIE [Ie/I0OBA TEKCTA M YTBPAM KOja je OCHOBHA 1/jieja).

C 063mpom Ha To fia ce TPII-oM Kofi cTyeHaTa He TeCTUPAjy KOMIIETeHIje
HajBIUILET PaHra, IpoMulUbabe U eBanyauuja (tpeha n gerspra I[IVICA kare-
ropuja MeHTaJIHUX CTpaTeruja), 3a Koje je mamehy ocranor cnenuduyaHo fa ce
UCIIUTYjy NUTamuMa oTBopeHog Tuma (Buau: [Tasnosuh babuh & Bayan, 2010),
TECT je Ha M3BeCTAaH HA4MH yHAIIpe] IIoflellleH Jla Mepy KOMIIeTeHIIMje HIDKeT M/In
cpenmwer HMBoa nocturHyha (OfHOCHO, IpBa TPM ¥ AEIMMUYHO YeTBPTU HUBO
y ckamy nocturHyha on ykymHo mect HuBoa fedunucannx y IIMCA nukmycy
2009. roguue (Bupu: ITaBnosuh babuh & bayuan, 2010)). [Ipema Tome, Ha ipu-
jemHOM McrmtTy Ha QakynITeTy HearouUIKuX HayKa OCBOjeHM MaKCUMaIHU Opoj
noena Ha TPII He 61 y ncTO BpeMe 3HauMo 72 je oppeheHn KaHAMAAT OBIAA0
HajBMIUVM HYBOMMA YMTATAYKMX KOMIIETEHI ).

IIpema TOMe, TECT YMTATAYKIIX KOMIIETEHIIM]jA KOjU CE IIPUMEIbYje Ha IIPYjEMHOM
ucnury Ha QakynTeTy Ie[arolKMX Hayka y JaromvHy uma crefiehe KapakrepycTi-
ke. CacTaB/beH je Off TeKCTOBa KOji MIMAjy KapaKTep Hay4HO-ITIOMy/IapHOT, HOBYHCKOT
4IaHKa 1 Ipatehyx miTama — YKYIIHO IIeT TeKCTOBa (TP y JIMHEapHOj U [Ba Y HeJ-
HepHOj (hopMI) U 3a CBaKM TEKCT I10 IeT nuTama. [InTama cy KperpaHa Ha /jBa HUBOA
3axTeBa: IPOHA/IAXKEHbe TIOfJaTaKa Kojy CY eKCIUIMIIMTHO ATy y TekcTy (10 mirama), u
THIOBe3VBakbe NOfJaTaKa 13 TeKCTa M MHTeprpeTupame (15 murama). [Inrama cy 3aTBo-
PEHOT THIIA, a CBAKV Ta4aH OfiTOBOP OLIEH-VBAH je jeIHIM II0eHOM (YKYIIHO 25 IoeHa).

Anda Kponbax xoeduijeHt, Kao IoKazaTe/b YHyTpPALbe XOMOIeHOCTI M3pa-
YyHar je OflBOjeHO 3a IIMTalba Ha CBAKOM O] [1Ba HIBOA CJIOXKEHOCTI. 3a 33/laTKe YHyTap
IPBOT HIBOA, KOe(UIMjeHT MHTepHe KOH3NCTeHIuje nsHocu 0.57, oK je 3a 3ajiaTke
yHyTap Apyror Husoa 0.62.

3aBJICHO Of CTPYKTYpe TeKCTa — JIMHEAPHY WM HEIMHEAPHM, Y OKBUPY jeJHOT
MICTOI HMBOA CIIOKEHOCTH, 3ajlaliyl Cy Mebalmu CBOjy TeXMHY. leHepasHo, 3amaum
TIOCTajy TeXXM OHJIa KaJla ce TIJy He/IHeapHIX TeKCTOBA — Marle, TpadKOHY 1 Taberte.
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MaHunynmcame CTPYKTYpPOM TEKCTOBA jecTe MHade jeflaH Off BaKHUX
MexaHu3aMa oTe>kaBama 3aataka y okBupy [IVICA kouenra (ITaBmosnh ba6buh
& baynai, 2010). C 0631poM Ha TO [ja y OBOM IIPUKa3y pe3y/ITaTa HUCY y3eTe Y
0031p HaBefieHe (VHE pas/MKe y TeXVHU 3a/laTaka, CMAaTPaMo Ja je TO ITIaBHU
pasior 360r Kora cy fobujeHe BpegHocTM 3a KpoHOax TecT Huke 0ff OHUX Koje ce
cMaTpajy 3agoBobaBajyhum (o> .70).

Ycnex y cpepm0j IKO/N je M3pakeH KPOo3 IPOCEYHY HIKOJICKY OLIEHY 3a CBa
4eTHpM paspea. YCIexX y CTyAupamy je MepeH IIpeKo TPy AYMeH3Mnje — 6poj 1mo-
NIO>KeHMX ucnuTa, 6poj ocrBapennx ECIIB u nmpoceyna orjeHa.

Pesynratu u puckycuja

Y mxonckoj 2013/14. crygenTu cy Ha npujeMHoM ucnuty Ha TPII octBapumm y
npoceky 17,29 (69,1%) nmoena 00 mozyhux 25. Hajsehu 6poj noena xoju je nojeou-
HauHu cmydenm ocmeapuo je 24,0 noeta (96,0%), a nHajmarou — 9,0 (36,0%) moeHa.

Kaoda ce pesynmamu caenedajy kpo3 mpu kamezopuje nocmueHyha oepuru-
CaHux npeko yxynuoe 6poja oceojenux noera Ha TPII, ymephyjemo 0a ce y Hajéu-
woj kamezopuju Hanasu céeea 10 (7.69%) cmydenama (Tabena 1).

Tabena 1.
Kamezopuje nocmueryha na TPII depunucare npexo 6poja océojeHux noexa

Kareropuje mocrurnyha bpoj cTynenara
F (%)

MsHap 20 moeHa 10 (7.69)

Og 15 mo 20 102 (78.46)

Vicriop 15 moeHa 18 (13.85)

YkynHo 130 (100)

YKonuko y3MeMo y 063Mp fla Cy UTama y TeCTy KpepaHa Jja Mepe HIDKe
U cpefibe HMBOE NMocTUrHyha (Ha HauMH Ha Koju cy oHnu feduuucann y [IMICA
KOHIIETIIMj}), TOpe HaBefieH! TIOAAIM Hac yIyhyjy Ha 3aKk/bydak Ja TOKOM CBOT
OCHOBHOT ¥ CPEe/IIbOLIKO/ICKOT 00pa3oBama CTYAEHTI HUCY Pa3BUIN 3a0BOJba-
Bajyhy HMBO YMTaMauKNX KoMIeTeH1uja. JlomajMo oBfie ia Cy, IPUMEHOM UCTOT
TeCTa, Ha APYruM daKyaTeTVMa u3 06/1acTi APYIITBEHO-XyMaHNCTUIKNX HayKa,
Majia Ha MameM y30pKYy CTyAeHaTa, fobujeHn rotoBo uctu pesyntatu (Ilerpo-
Buh & Cresanosuh, 2014).

Ixonckn ycnex u pesynrar Ha TPII. Ycnex crymenara Ha TPII nokasyje
MO3UTUBHY ¥ CTAaTUCTUYKM 3HAYajHY IIOBE3aHOCT Ca YCIIEXOM Yy CPe/iib0j KON

315



IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

- .23 (p<0,01). Maxko je 3HauajHa, 0Ba Kopenanuja je Hucka te Mehy yuennima ca

BumuM pesynrarom Ha TPII nMaMo cTyzmeHTe Koju Cy Cpefb0j KON ITOCTU3AN
OJUIMYAH YCIIeX, A/l U CTYJeHTe ca CTabujuM LIKOJICKMM OlLieHaMa, ¥ OOPHYTO.
(Bpengnoct xopenanuje nsmeby nocturayha na TPII u mkosckor ycmexa Koja je
yTrBpbeHa 3a cBe KaHAMAATe KOju €y y jyHy 2013. mosmarany npujeMHU UCIIUT je
Hemrro Buia (r=.30, p< 0.01), anu u faspe y panry cinabe nosesanoctu (Ilerposuh
& Cresanosuh, 2014)). OBaj Hanas je y ckiaany ca gomMahum MCTpaKuBambeM
YUTAIAYKUX KOMIIETEHLMja Y CPEefIbOoj KON KOje I0Kasyje Jla Cy Kopenanuje
u3Mehy IIKOJICKOT ycIlexa ¥ 4MTaTauKuX KOMIIETEHI[Mja yMepeHe M HIDKe Of
o4eknBaHux - r=.39, p< 0.01 (Joanosuh & bayuai, 2016). [leta/pHuje aHammuse y
uctpaxupamwy Jopanosnha u bayijana ykasyjy ja ce sarpaBo y OCHOBM LIKOJICKOT
ycrexa y Cpefmoj IIKOMM M YMTATAYKMX KOMIIeTEHIIMja Hajase pasnuuuTi
ckonoBy (akropa Koju yrudy Ha nocturayhe. Hacrasunum Harpabyjy 6omum
OlleHaMa yHyTpallllby MOTUBAI[Njy yYEHUKA Y IbUXOBY XKe/by fla OB/IafIajy 3HaHEM,
IIpe HeTo HhIX0Be METAKOTHUTYBHE CTpaTerlje WIN CTpareruje yuema (JoBaHoBuh
& Bayuarr, 2016).

Tabena 2.
Kopenauuje usmehy ycnexa y cmyouparey (ECIIB, 6poj nonoxcenux ucnuma u
npoceuna oyena), ycnexa y cpedroj wikonu u pesynmama xa TPII.

Crynujcka Yemex y TPIT
romuHa CPEIEbO]j IIKOJIH
1 53" .18%
ECIIb II .50” )
>
£ [ +1I 56" 31
2 -
s I 25 18*
>~
5 IIpoceuna omena II 297 274
>
% 1+11 27" .19
:E) Bpoj nomoxennx 1 577 .16
ncnmnTa 11 46" 29%%
MTOTIO>KEHMX "
I+I1 .58 26%*
MCTINATA

* Kopenauuja sHavajna Ha HuBoy 0,05
** Kopenanyja sHavajHa Ha HuBoy 0,01Ycnex y cryampamy MIIKOICKY yCIIeX.
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Ha npBoj cTyaujckoj rogyun, n3Mel)y cpefmOIIKOICKOT ycIexa 1 ocTBape-
Hux ECIIB u 6poja monoxxenux ucnmura yrpheHe cy mosuTuBHe U yMepeHe Kope-
nanuje - .53(p<0,01), ogHocHo .57 (p<0,01). VIsmeby nmpoceyne mxkoscke oueHe un
IIpOCeYHe OlieHe Ha IIPBOj TOIMHY CTYAMja yTBpheHa je HUCKa, any ITO3UTUBHA U
CTaTMCTUYKM 3HaYajHa Kopenanuja — .25 (p<0,01).

Y opHOCY Ha IpBY, Ha APYroj TOAVHM CTYAMja, KAO ¥ HA HUBOY obe CTy-
JIMjCKe TOfIMHE y3eTe 3ajeflHO, C/IMKa Kopenalyja usMely cpembOoIKoncKor ycie-
Xa I ycIlexa y CTyfaupamy je rotoso ucra (Tabena 2). YjenHo, oBo cy Hajuspasu-
THjU OJHOCY KOpeIupama Koju cy 3abenexxeHu usMehy Hu3oBa rnojaraka y oBom
UCTPAXXUBAIbY.

Yenex y crypupamwy u pesynrar Ha TPII. Ha npsoj crypgujckoj ropunm,
yTBpbeHe cy HUCKe U TO3UTUBHE Kopenanyje n3Mmehy ycrnexa Ha TPII u ycnexa y
CTyAMpalby U3PaKEHOT Ha CBe TPM JYIMEeH3Mje. Y TBpheHe Kopenalje Cy HUCKe U
CTaTUCTUYKM 3HavajHe Ha HUBOY 0.05 wum Hucy cratuctnyky 3HadajHe (Taberna
2).

Ha npyroj cTyaujckoj ropmuy, MO>XKeMO Jia YTBPAUMO Ja Bese n3Mebhy pe-
synrata Ha TPII u ycriexa Ha Tpu fuMeH3Mje ePUKACHOCTY CTYAMpamba PacTy y
OZIHOCY Ha IIPBY TOAMHY, ¥ CTaTUCTUYKM Cy 3Ha4ajHe Ha H1BOY 0.01 (Taberna 2). C
0031pOM Ha TO Jia Cy 3a IpyTy CTYAUjCKY TOAUHY Kao Mepe ycliexa y CTYAMpamy
KkopumheHN pe3yaTaTu 3a cBera iBa MCIUTHA poKa (HAMECTO 3a 11e0 MCINUTHU
LVKIYC Kao y C/Iy4ajy IpBe TOAMHe), MOXKeMo ca ofpeheHoM 3appuikom fa 3a-
KpyuuMo ga pesynratu Ha TPII usrrepa 6o/pe npepsubajy ycmex crypmeHara y
IIPBUM, HETO Y CBUM JMICIIUTHUM POKOBUMA.

3akpydax

Pesynratu fobujeHyu y oBOM pajly yKasyjy Ha TO Ja CTyHAEHT) HaCTaBHMY-
Kux (aKynTeTa HMUCY PasBWIM 3a[0BO/baBajyhyt HMBO YMTATAUYKMX KOMIIETEH-
I1ja TOKOM CBOT IIPETXOJHOI OCHOBHOT U Cpefjiber 0bpa3oBama. OBakaB Hajla3
ykasyje Ha moTpeOy fia ce y OKBUPY ITporpama CTYAMjCKuX Ipegmera obparu Beha
HaXHba Ha MOICTUI[abe U pa3dBOj KOMIIeTEeHIMja YNTama, MehyTiM oTBapa u jo-
JlaTHa IIMTama Koja ce TMYy HadelHe MOTYRHOCTM KOMIIeH30Bama HefjoCcTaTaKa
HacTaBe Ha HYDKUM HMBOMMA ILIKOJIOBAaka ¥ HaulMHa Ha Koje 61 TO MOIJIO jja ce
y4rHY (KOPEeKTMBHUM VHTEPBEHIIMjaMa Y OKBUPY NOjeAVMHIX KypceBa IIpeMeTa,
OcaBpeMemaBambeM COIICTBEHE HACTaBe, UTH.).

Jpyru Ba>kaH Hajas, IpeMa KOMe CPeJbOILIKOJICKY yCIeX CTyJeHaTa y Of-
Hocy Ha nocturHyhe Ha TPII nokasyje 3HauajHO BUIY IIOBE3aHOCT Ca YCIEXOM
y CTyAupamy, nokpehe BakHO IMTame Ha4MHA BPeJHOBAMba 3HaMa y IPAKCY Ha-
CTaBHMYKUX (aKy/nTeTa — Jja I ce y PaKyITeTCKOj HaCTaB) HAcTaB/ba IIpaKca
cpefiibe LIIKOJIe Y BpeJHOBAlY FOTOBMX 3Halba IIPe Hero KOMIIeTeHIVja CTyleHara.
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READING COMPETENCES AND ACADEMIC SUCCESS
OF STUDENTS - FUTURE TEACHERS*

Summary

Concept of reading literacy refers to a series of intellectual capabilities and
strategies which allow understanding the meaning of a certain text. Considering
the importance of reading literacy for future teachers' academic success, these
competences are tested within the entrance exam for the Faculty of Education in
Kragujevac. The goal of this paper was to determine to what extent students’ read-
ing literacy competences are developed at the beginning of their studies and in
what way they are connected to their high school achievements and their academic
success in the first two years of studying; the research was conducted with student
generation of 2013. The obtained results show that students' reading competences
are underdeveloped at the beginning of their studies. Also, the degree of these
competences indicates to a low, although positive and statistically significant con-
nection with their high school achievements and academic success.

Key words: reading literacy, entrance exam, high school success, academic
success.

Reading comprehension or reading literacy does not apply only to the
traditional understanding of the concept as decoding information and literal
interpretation. PISA defines leading literacy as understanding, using and thinking
about written texts in order to achieve personal goals, develop knowledge and
potentials, and to participate in society (Kirsch et al., 2002, see: Palovi¢ Babi¢ &
Baucal, 2010). In other words, reading competences are necessary not only for
academic success of an individual, but at the same time represent an important
precondition for his/her educational and individual development. Furthermore,
various research works have shown the interconnectedness between students’
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4 The paper is a result of work on the project “Identification, evaluation and devel-
opment of cognitive and emotional competences that are important in a society oriented
towards European integration”, No. 179018, financially supported by the Ministry of Edu-
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reading competences and economical prosperity of a nation and society in the
future. Accordingly, in modern educational systems, reading competences are
defined as education outcomes of the greatest importance and as a basic measure
of the quality of a school system (Palovi¢ Babi¢ & Baucal, 2010).

Since 2009, at the Faculty of Education in Jagodina reading literacy is
examined within one of the three parts of the entrance exam. The other two parts of
the innovated entrance exam are aimed to determine students' elementary literacy
(grammar and orthography) and social competences (Milanovic, 2012). According
to the original idea, these competences should be a representative sample of studies
and future profession, and contribute to achieving two main goals: adequate
selection of candidates, and, consequently, a better quality of their professional
education. In defining reading literacy as a criterion within the entrance exam,
the theoretical and empirical framework of PISA tests was accepted. Additional
comparison of the two tests will be shown in the methodological part of the paper.

While defining research goals of this paper, we had in mind the evaluative
value of PISA tests, as well as the fact that examining the relation between school
success measured by grades and achievements on a reading competences test gives
insight to important ways of developing an educational system and encouraging
the development of students’ competences. The goal of our research is to examine
the relation between reading competences of students, future teachers, at the
beginning of their studies,

their success in high school and their academic success. The specific objective
of the research was to determine to what extent reading literacy is developed
in students of teacher education faculties at the beginning of their studies, and
whether students’ reading competences and high school success can be used to
predict their future academic success.

Research methodology

The research sample consisted of students who passed the entrance exam at
the Faculty of Education in Jagodina in June 2013, and who were full-time students
of the second year in June 2015 - 130 students in total.

The candidates were tested with the Reading comprehension test (hereinafter
referred to as RCT) which was designed for the purpose of the entrance exam on
the basis of PISA tests. PISA tasks for examining reading literacy are based on and
described by 3 main characteristics: the intention of the author or the purpose
of the text; different forms of texts (linear and non-linear), and different mental
strategies which a reader uses when reading a text (Palovi¢ Babi¢ & Baucal, 2010).
This PISA concept of tasks is partially adapted to the practical demands of the
entrance exam (reduced testing time and different way of assessment).
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PISA tasks were reduced only to the mental strategies that are examined, i. e.
the RCT is used to test two out of four mental strategy categories defined in PISA
cycle of 2009: 1) the ability to find information explicitly present in a text (implies
immediate and automatic understanding of the text, with barely any or without any
drawing conclusions); 2) the ability to connect and interpret information (implies
finding relevant information in the text, comparing them and drawing conclusions,
connecting several parts of the text and establishing the general idea).

Considering that RCT does not test competences of the highest rank, thinking
and evaluation (3rd and 4th PISA categories of mental strategies), which are tested
with open ended type of questions (see: Palovi¢ Babi¢ & Baucal, 2010), the RCT
is adapted to measure the competences of the 2nd and 3rd levels of achievements
(i. e. the first three and partially the 4th level on the scale of achievements out
of 6 levels of achievements defined in the PISA cycle of 2009). Accordingly, the
maximum score on TRC in the entrance exam at the Faculty of Education would
not necessarily mean that a candidate has mastered the highest levels of reading
competences.

Thus, the reading competences test in the entrance exam at the Faculty of
Education in Jagodina has the following characteristics. It consists of popular
science texts or newspaper articles followed by questions - five texts in total (3
linear form texts and 2 non-linear form texts), and for each texts there are five
questions. The questions are designed at two levels of demands: finding information
which is explicitly present in the text (10 questions), connecting and interpreting
the information from the text (15 questions). The questions are closed ended, and
each correct answer is awarded by 1 point (a total of 25 points).

Alpha Chronbach coefficient, as an indicator of internal homogeneity is
calculated separately for questions on each of the two levels of complexity. The
coefficient of internal homogeneity is 0.57 for the tasks of the first level, and 0.62
for the ones of the second.

Depending on the structure of the text — linear or non-linear, within the same
level of complexity, the difficulty of the tasks was different. Generally, the tasks
become more difficult when they refer to non-linear texts — maps, graphics and
tables. According to the PISA concept, manipulating the structure of the texts is
one of the main ways of increasing the difficulty of the tasks (Palovi¢ Babi¢ & Baucal,
2010). The presented results do not take into consideration slight differences in
the difficulty of the tasks, therefore we think that this is the main reason why the
obtained values for the Chronbach test are lower than those that are considered to
be satisfactory (a>.70).

High school success is measured by the average mark for all 4 grades. Aca-
demic success is measured through three dimensions — number of passed exams,
number of realized ECTS and the average mark.
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Results and discussion

In the entrance exam for the academic year of 2013/14, students achieved an
average of 17.29 (69.1%) points of out 25 on RCT. The highest score was 24 points
(96%) and the lowest 9 points (36%).

Comparing the results though the three categories of achievements defined
by the overall number of points scored on TRC, we can conclude that only 10
(7.69%) students are in the highest category (Table 1).

Table 1.
Categories of achievements on RCT defined by the number of points scored.
Category of achievements Number of students
F(%)

Above 20 points 10 (7.69)

From 15 to 20 points 102 (78.46)

Below 15 points 18 (13.85)

Total 130 (100)

If we take into account the fact that the test questions were designed to
measure low and medium levels of achievements (in a way they are defined
by PISA), the above mentioned results lead us to the conclusion that during
their primary and secondary education students did not develop a satisfac-
tory level of reading competence. In addition to this, the same test was used at
other faculties of social-humanistic sciences, although on a smaller sample of
student, and the results were almost the same (Petrovi¢ & Stevanovié, 2014).

School success and results on RCT. Students' success on TRC shows a positive
and statistically important relation with their success in secondary school - .23
(p<0.01). Although important, this correlation is low, thus among the participants
with higher scores on TRC there are students who had an excellent score in
secondary school, as well as students who had a lower score in secondary school
and vice versa. (The value of correlation between scores on RCT and school success
is determined for all candidates who took the entrance exam in June 2013 and is
a bit higher (r=30, P<0.01), but still within the lower level of correlation (Petrovic
& Stevanovic 2014)). This finding is in accordance with national level researches
on high school students’ reading competences that show that the correlations
between school success and reading competences are average or lower than
expected — r=39, p<0.01 (Jovanovi¢ & Baucal, 2016). A more detailed analysis in
Jovanovic and Baucal's research indicates that different factors influence school
success and reading competences.

322



YHAMPEBUBAHE KBA/IUTETA OBPA3OBAHA Y OCHOBHUM LLKOJTAMA

Teachers are more likely to award students’ internal motivation and their will
to master the knowledge, rather than their meta-cognitive strategies or learning
strategies (Jovanovi¢ & Baucal, 2016).

Table 2. Correlation between academic success (ECTS, number of exams passed
and average mark) high school success and RCT results.

Year of study High school success TRC
I 53" 18*
«» ECTS II .50 31
g I+II 56" 31
Z I 25" 18
£ Average mark I 297 27
3 1+11 27" 19
< Number of I 577 .16
exlzlilrrrllse;a(:sed I 46° 297
I+II .58" 26%*

* Correlation significant at 0,05 level
** Correlation significant at 0,01 level

Academic success and school success. In the first year of studies, both positive
and average correlations were determined between high school success on one
side and the number of ESPB and the number of exams passed on the other — .53
(p<0.01) and .57 (p<0.01) respectively. A low but positive and statistically impor-
tant correlation was determined between the average school mark and the average
marKk in the first year of studies — .25 (p<0.01).

Contrary to the first year, in the second year of studies, as well as in both
years considered together, the correlation between high school success and aca-
demic success is almost the same (Table 2). At the same time, these are the most
significant correlations recorded between series of data in this research.

Academic success and results on RCT. In the first year of study, there is a
low and positive correlation between the score on RCT and academic success
expressed through all 3 dimensions. The correlation is low and statistically
important at 0.05 level or it is not statistically important (Table 2).

We can conclude that the correlation between the results on TRC and all
3 dimensions of academic success is higher in the second year of studies when
compared to the first one and that they are statistically important at 0.01 level
(Table 2).
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Considering the fact that academic success for the second year of studies is
measured by the results from only two examination periods (instead of from all
examination periods as in the case of the first year), we can conclude that results
on RCT seem to be a better predictor of students’ success in the first examination
periods than in all examination periods together.

Conclusion

The obtained research results indicate that students of faculties of education
have not developed a satisfactory level of reading competences during their previ-
ous elementary and secondary education. These findings suggest that it is neces-
sary to pay more attention to encouraging and developing reading competences
within university curricula, as well as that it is important to explore the possibili-
ties of compensating the lacks in teaching at lower levels of education (corrective
interventions within certain subjects, modernized teaching, etc).

The second important finding is that high school success is highly corre-
lated with academic success than the results on RCT, and it points to the question
of evaluation of practical knowledge at faculties of teacher education — whether
knowledge is highly evaluated than students' competences.
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