IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

Ip Bepa Casuh'
Bnagumup CranojeBuh?

daxynTeT MefaromIKuX HayKa YHUBep3uTeTa y Kparyjesuy
Jaropuna, Cpbuja

CAMOITOIITOBAILE YYHEHUKA M/JTABEI Y3PACTA U
YCIIEX Y YUUTABY HA EHITTIECKOM KAO CTPAHOM JE3UKY

VBon

McTpaxuBamwa II0Ka3yjy [a MHAMBMAYa/JHE KapaKTepUCTUKE Y4YEHMKa,
Kao LITO Cy CTaBOBM, CAMOIIOIITOBame® I MOTMBAIVjA, YTUYY Ha yCIeX Y 4M-
tawy (MuKay, 2006) u reHepaTHO Ha TMHTBUCTUYKE pe3y/iITaTe Koje OCTBApYjy
yuenuny miaber yspacta (Llable et al, 2010; Drew, 2009; Edelenbos et al, 2006;
Enever, 2011; Muxapesuh Jljugunovi¢, 2013; Muxasesuh Hurynosuh & Lompu-
ope 2011; Hukonos, 2009; [Inntep, 2011; CaBunne-Tpouxe, 2006; C3norowns,
2012). [lerra mounmby fia yde Jja YMTajy Ha CTPaHOM je3uKy ca Beh dopmmpanum
CTaBOBUMaA M CIeM(PUYHOM MOTMBAIMjOM 32 YMTame TeKCTOBA 1 3a ydelrhe y
AKTMBHOCTMMA BE3aHUM 32 UNMTame Ha CTPAHOM je3UKY, IITO je Pe3yaTaT BUXO-
BOT COIICTBEHOT MCKYCTBA y YNTaby KaKO Ha MaTepHEeM, TAKO I Ha CTPAHOM je3u-
Ky (Grabe & Stoller, 2011). FbuxoBo camomnonToBame, caMOCIIO3Haja Kao Y1Taya,
adeKTMBHe peakilyje Ha YNTame, MHTePeCcoBambe 3a YUTabe U CIPEMHOCT f1a Yu-
Tajy ¥ Y4eCTBYjy y aKTMBHOCTMMA BE3aH)M 3a UNMTabe, CMATPajy ce 3Ha4ajHUM
MpeauKTOpMMa BUXO0BOTI aKaJleMcKor ycnexa. Crora ce Bepyje Iia je MOTUBaluja
3a YNTame 3HaYajHa 32 YCIIeX Yy YUTamy, KaKO Ha MaTepbeM, TAKO U Ha CTPAaHOM
jE3UKY.

CaMonouiToBame YY€HNKa I YNTAHE HA CHITIECKOM Kao CTPaHOM jeSI/IKy

MotuBanyja 3a 4nTame Ha CTPAHOM WM IPYroM jesuxy (/I2) mpenmer je
OpOjHUX UCTPaKMBaba Y MOC/IEAHUX IeTHASCT FO/IMHA, Majja Cy Ta clienndudHa

1 verasavic035@gmail.com

2 spajki.com@gmail.com

3 Tlojam ‘camomoIITOBae KOPUCTM Ce y OBOM pajly y 3Hauemwy ocehame momr-
TOBama IpeMa cebu U CBOjuM crocobHocTnma’ (MHTepHeT peuHmk Merriam-Webster,
http://www.merriam-webster.com/dictionary) u kao ‘cTereH Ha KOM ce COIICTBEHM KBa-
JIUTETH CafpXKaHM Y celd-KOHIENTY CarjieflaBajy Kao MO3UTUBHM (MHTepPHET PEeYHNK
ncuxonoruje, Psychology Dictionary, http://psychologydictionary.org).
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MICTPpa)XXMBamkba 3HATHO MajoOpojHMja y nopehemy ca ncrpaxmpamyMa MOTHBA-
uuje 3a reHepanto JI2 ydeme. VcrpakmBama Ccy IIOKasasa fia je MOTUBaluja 3a
JI2 untame “MHOrO CTaOWIHMjA Y Jy’KeM BPEMEHCKOM IIepUOAY , 38 PasiuKy of
MoTHBaIyje 3a reHepanHo /12 yueme, Koja je “IMHaAMMYKA ¥ KOHCTAHTHO Ce Meba
(Grabe & Stoller, 2011: 122). Grabe i Stoller (2011) cy, cTora, cMaTpany ia yMecTo
ia ce MoTMBanyja 3a JI2 yntamwe nopenn ca MotuBanyjoM 3a JI2 ydemwe, 6ome je
Ia ce nmopeny ca MoTuBanujoM 3a JI1 unrame. U 3aucra, ucTpakmbarmba MOTHBA-
nyje 3a JI1 unTame jacHO yKasyjy Ha YMEHMIY Ia “MHTPUH3NYHA MOTHUBALMja,
caMOe(MKaCHOCT U OYeKMBaIbe yCIeXa, NPeACTaB/bajy IPeANKTOpe KaKO KOMN-
YJHe NIPOYMTAHOL, TAKO M pasyMeBama mpounrtaHor tekcra’ (Grabe & Stoller,
2011: 122). VictpaxxnBame Koje cy cuposem Wang i Guthrie (2004) mokasaino
je, Takobe, ma 3a pasymeBame TeKCTa fella KOPMCTe He CaMO KOTHUTVBHE, Beh 1
MOTMBALYIOHE IIpoLece, U [ja je “duTabe I0BEe3aHO KAKO Ca MHTPUH3MYHOM, TAKO
U ca eKCTPMH3NYHOM MoTuBanujom” (ctp. 162).

VctpaxkuBame Koje je crposena Muxamesuh Hurynosuh (2013) y Be3n ca
CaMOIIOLITOBAKbEM 1 CaMOIIOY3[albeM YYEeHNKA ITOKA3ajIo je fla “ca CTUIambeM
VICKYCTBa y y4erby CTPaHOT je3MKa, M3I7Iefja Aa ydyeHuny Maaber yspacra mmajy
CBe KPUTUYIHM)jY OHOC TIpeMa COIICTBEHMM CIIOCOOHOCTUM ™ 1 fia cebe Buje Kao
HEKOT KO MMa NCTe, a He CyIlepHOpHe je3lyKe KOMIIeTeHIje y nopebemy ca Bp-
mpanyuMa, cranHo ynopebyjyhu nocturayha, mpBeHCTBEHO IIpeKo OIlleHa Koje
nobujajy on HacTaBHUIle/HacTaBHMKA (cTp. 176-177).

HI/UI) HUCTPAXKMBAHA U UCTPAKMBAYKA MNTABA

CamonomToBame yyennka miaaber yspacra y Cpouju 1 BuX0B ycrex y
YUTabYy HAa EHITIECKOM je3MKY

Y nuby MCTpakMBamba 3Havaja caMOIIOIITOBaka yUeHnKa Mtaber yspacra
y Cpbuju 3a BUXOB yCIIeX Y UUTamY, CIPOBENN CMO OOMMHO MCTpaKMBame ca
yYeHMI[IMa €HITIECKOT je3MKa y Jp)KaBHUM OCHOBHUM Inkonama y Cpbuju. Vc-
TPa)XMBambe je fleo IVpe CTyAUje MHAVBULYATHUX M KOHTEKCTYaTHNX (aKTopa
KOj¥ YTUYY Ha YCIIeX Y YNTamY, Koje je cposefieHo 2013. rogune (Casnh, 2014).
Hedunucanu cmo cnepfeha Tpy ncTpakmBauka nurama:

Vcrpaxnpauko nurame 1: Kaxsa je kopenmaunja nsmehy camononrropama
Y4€HUKa I IbMXOBMX pe3y/nTaTa Ha TeCTy UMTama?

VcrpaxnBauko mutame 2: Kaksa je kopemanuja nsmely camonomrosama
Y4€HNKa U lbMIXOBE MOTMBalyje 32 YNTambe?

Vcrpaxkupauko nurame 3: Kaxsa je kopenaiuja usmehy camonormrosama
y4eHNKa ¥ IbMXOBMX CTaBOBA IIpeMa pasmunTiM GopMaMa YnTarmba?
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H]/UI) UCTpaKuBamba

IIwe uctpakuBama 6110 je Jja ce Offpefn 3Hayaj CaMOIIOLITOBAbA YUeHMKA
€HIJIECKOT je3Ka 32 yCIIeX Ha TeCTy YMTalba, Kao M Kope/aljyja CaMOoIIOIITOBaa
ca MOTMBALYjOM M CTAaBOBMMA IIpeMa YMTAIbY, KAO 3HAYAjHUM MH/AMBUYaTHUM
daxTopyMa Koju yTudy Ha yCIeX y YNTamby.

Meroponoruja

KBaHTUTaTMBHY NPUCTYT je KopuinheH fa ce yTBPAY CaMOIIOLITOBAbE yUe-
HIKA, MOTMBAL/ja 32 YMTaIbe Ha €HITIECKOM je3MKY, CTABOBM IIpeMa YNTakby Ha-
IJIac, y ceOM 1 Ha MHTEPHETY, Kao 1 Jla ce OLieHN ycIleX y unTamy. Kopenannona
CTATUCTMYKA aHa/AM3a je KopuinheHa 3a ofpebuBame cTaTUCTUYKOr 3HaYaja ca-
MOIIOLITOBaKa YYEHMKA 32 YCIIeX Y UUTalby, MOTUBALIN]Y I CTAaBOBE.

YaecHumm

YdecHNIM MCTpakKMBamwa OMINM Cy y4eHMLM eHIVIeCKOT je3uka Miaber ys-
pacra (H=502), xoju cy y Bpeme ucrpaxnupamwa (HoBeMbOpa 2013. rognse) 1mo-
xabany ety paspen Ap)KaBHUX OCHOBHUX ILIKOJIA Y IIeT reorpadcKy yaa/beHnx
rpagoBa Cpo6uje (Hum, Kparyjesan, beorpan, Hosu Cap u Jaropuna). Ilonna
CTPYKTYpa y30pka je 6mma 51.8 % peBojunia (H=260) u 48.2 % nevaka (H=242),
a mpoceyHa crapoct M=11.21 (C[I= .31). M360p y3opka je 610 cinydajaH u yde-
HUILY Cy ZOOPOBO/BHO y4eCTBOBA/IN Y MICTPAXKIBADY.

NucTpymenTn

Y uctpaxuBamwy cy KopuitheHa gBa nHcTpyMmenra: 1. Tect unrama — uH-
CTPYMEHT 3a OliemMBaibe unrtama npumemeH y ELLIE* icrpakuBamwy (ELLIE
Team, 2013), xoju je y dopmu cTpuma ca cefiaM 3ajaTaka ca BULIECTPYKNUM K3-
6opom; n 2.

YOUTHUK O MHAMBMAYaTHUM (pakTopyuMa — ‘CMajmu’ YIUTHMK Ca IeT IN-
Tawa (Ha CPICKOM), KOjUM Cy MICIMTaHM CTAaBOBU IIpeMa 4MTamy, MOTMBALVja
u cend-xouuent: 1. [la v Bomuil fa ynMTaml Ha eHraeckom?d; 2. [la i Bonumi fa
YMTAll HaIIaC Ha eHrneckoM?; 3. Jla /i BOMMIN fja YMTall y ceOy Ha €HITIeCKOM?;
4. JTa My BOMUIN I YMTALI HA MHTEPHETY?; U 5. [la 1 umMTal Ha eHIieckoM 6osbe
of cBojux apyrosa? Onrosopu cy 6ymay noHyheHM Ha TPOCTENEHOj CKamM U 3a

4 ELLIE je ckpahenuna sa Early Language Learning in Europe, noHrnrynuuanto
UCTpaXVBame je3N4YKUX IOCTUTHYha y HacTaBM CTpaHOTr jesuka Ha MiaabeM yspacty,
CIIpoBefieHo Y cefflaM fip>kaBa EBpomne 2007-2010;
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nuTama 1-4 rracunm cy: HacMejaun ‘cMajan’ = Bonum Beoma MHOro (= 3 roeHa);
HeyTpalnHu ‘cMajmn’ = Hucam curypHa/curypas (= 2 oeHa); M TY>KHM ‘CMaj/n =
He Bonum (= 1 moen).

Pesynratu u puckycuja

Ha ckamm 1-3, cpenma BpeJHOCT CaMOIIOIITOBAaba Y4E€HMKA M3HOCUIA
je M=2.27, Cll= .697, cpenma BpefHOCT MOTHBAl/je 3a YNTalbe Ha eHIJIECKOM
M=2.79, Cll= .493, cpenma BpeJHOCT CTaBa IIpeMa YMUTaly HaIJIaC Ha eHI/IeCKOM
M=2.50, C[]= .744, cpena BpeHOCT CTaBa IpeMa YnTamy y cebu M=2.48, ClI=
.778, IOK je cpelitba BPENHOCT CTaBa IpeMa YMTAIby HAa MHTEPHETY M3HOCHUIIA
M=2.42, C[l= .782. Y mornefy caMOIIOIITOBamka y4eHMKa Kao YMTaya, Behuna
ydecHuka (oxo 60 %) Huje Ouma curypHa ga unrta 60/be Off [PyroBa y Ofe/berby,
VI je MCKasaja HeraTuBaH cend-KOHLENT Y Be3) ca CBOjUM KOMIIeTeHI[ujaMa
YuTarka Ha eHINIECKOM, JIOK je camo 40 % 6110 3aJ0BOPHO CBOjOM BEIITHHOM
4uTamka M U3pa3niio je Mo3UTuBaH cend-koHuent. Cpeama BPETHOCT pe3yaTaTa
Ha TeCTy unTama ouna je M=4.75 (Ha ckanu o 0 o 7 moena), CII = 1.84, u uyje
II0CTOjajIa CTATUCTUYKM 3HaYajHA Pa3/iMKa y pe3y/liTaTiMa TecTa YUTamba y OfHO-
cy Ha 1ot yyeHuka (i = .565). CBe oBe pesynate CaBuh (2014) je Beh o6jaBua.

Ila 61 ce yTBpAMIO KaKO Cy OBY Pe3y/ITaT! yTULA/IY HA YCIIeX Ha TeCTy Yu-
Tama, CIIPOBE/IeHa je KopeIalioHa aHa/IN3a, a pe3y/nTary he OUTH Ipe3eHTOBaHN
U JUICKYTOBAaHM IIPeMa UCTPAKMBAYKUM MUTABYUMA.

VcrpaxuBauko mutame 1: Kaksa je kopenanuja usmely camononrrosama
yY€HUKa U IbUXOBMX pe3y/nTaTa Ha TeCTy UMTama?

PesynraTu cy nmokasam fia je CAMOIIOIITOBAbe YYEHNKA OM/I0 CTAaTUCTUIKI
3HAUYajHO 3a yCIleX Ha TecTy uutama (1= .000), OffHOCHO J1a je CaMOIOIITOBAbE
y4YeHUKa 3Ha4ajHO yTMLANIO Ha mocTurHyha Ha Tecty unmrama. OBU pesynratu
norsphyjy Hanaze ELLIiE ucrpaxxuBama (EneBep, 2011) y Be3u ca Kopenamyjom
CaMOIIOIITOBAKkA YYEeHVKA Ca IBJMXOBUM JMHIBUCTUYKUM MOCTUTHYhMMa, Tj. ca
IJIXOBVIM pa3yMeBambeM CIyILIalbeM, KOjuM je yTBpheHO fia je BelITHHA CTylIama
pacia Koj ydeHuka Miaber y3pacTa Koju ¢y MMaiy IO3UTUBHUjU CeN(-KOHIENT
(Muxamesnh [ljurynosuh & Lopriore, 2011).

VicrpaxuBauko nurame 2: Kaksa je kopenanuja nsmehy camononiroBama
y4YEHMKA U IbJXOBE MOTUBALIMj€ 38 YATAIbE?

Kopenanmona ananmsa je mokasasa Jja je CaMOIIOIITOBAbe YYEHMKA 3HAYaj-
HO YTHIIA/IO Ha IJIXOBY MOTHBALMjy 3a unTame (1n=.000). [TomTo je MoTMBanuja
(baxTOp Ha KOji ¥ HACTABHMIY CTPAHOT je3VKa 1 yIeHMIM YKa3yjy Kao Ha pas3ior
3a yCIleX MM HEYCIIeX, Pe3yaTaTy HalleT UCTPAKMUBakba MIMajy 3Ha4ajHe VIMILIN-
Kalllje 3a HaCTaBy YMTarba Ha €HITIECKOM KaO CTPAHOM je3UKY.
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VcrpaxxuBauko mutame 3: Kaksa je kopenaruja usmely camononirosama
ydeHMKa V1 BbUIXOBVX CTaBOBA IIpeMa pasInduTuM GopMamMa YnTama?

AHanu3sa je mokasaza fia je CaMOIIOLITOBame y4eHMKa OMI0 y 3Ha4ajHO]
KOpenanuju ca MO3UTHBHMM CTaBOM IpeMa uuTamy Harmac (m= .000) u ca
HO3UTMBHUM CTaBOM IIpeMa 4YuTamwy Ha MHTepHeTy (1= .000), a;mm He U ca
HO3UTUBHIUM CTaBOM IIpeMa YnTamy y cebu (= .95). Maxo je uctu 6poj yueHuka
(H=328, ogHOCHO 65.34%) M3jaB1o [a BuIlle BO/IV [Ia YMTA HAIJIAC 1 Ia YUTa Y cebu,
IJIXOBYU CTABOBM IIpeMa OBa JIBa OO/IMKA YNTamba HUCY VIMalU UCTYU YTUIAj Ha
IbMIXOBE pe3y/ITaTe Ha TeCTy ynTama. OBY BeoMa IO3UTUBHY CTaBOBY BEPOBATHO
cy pesynrar ocehama ycrexa Koju yYeHUIM MMajy IPU YNTabY KPATKMUX TEKCTOBA
Ha eHITIECKOM je3uKy 1 Beh pasBMjeHOr caMOIOy3/ama Kao 4nTada.

3akmpydnn

Pesynraru nctpaxmparma Cy IoKa3am Ja je CaMOIIOLITOBA e YIeHNKA YTH-
I1aJI0 Ha yCIleX Ha TeCTy YMTama U Ja je 3HauajHO KOPEeIMpPasIo ca CTaBOBMMA 1
MOTMBALjoM 3a unTame. CBYM y4eHMIM KOjU Cy IIOKa3alIy BIUCOKO CaMOIIOIITO-
Bambe OCTBAPWIM Cy 1 60/bu ycrex y untamwy. OBu pesyntaty HOTBphyjy Haa-
3e paHMjUX UCTPaKMBama O YTUIAjy CaMOIOy3/lama ydeHnKa Maaber yspacra,
IJIXOBE MOTMBallMje ¥ CTaBOBA Ha HIUXOBe NMHIBUCTUYKe pesynTare (Cable et
al., 2010; Drew, 2009; Edelenbos et al., 2006; Enever, 2011; McKay, 2006; Mu-
xaspeBuh [jurynosuh, 2013; Muxamesuh [jurynosuh & Lopriore 2011; Nikolov,
2009; Pinter, 2011; Saville-Troike, 2006; Szpotowicz, 2012). C 063upom Ha TO fia
ce MO3UTUBHY CTAaBOBM M MOTMBALMja 3a y4e€le CTPAHOTr je3VKa CMATPajy ITaB-
HUM O6eHeUTOM HacTaBe CTPAHOT je3MKa Ha OCHOBHOILIKOJICKOM Y3pacTy, Tpeba
HeroBaT! U pa3BMjaTy CaMOIIOLITOBAaE YUeHNKa MIaher y3pacra Kao uuTada y
IM/bY YCIIEIIHOT Y4eka eHIVIECKOT je3Ka Y HalllIM OCHOBHMM IIKOJIaMa.

Kmyune peuu: caMOIIOLITOBabe, YIeHNIM MIaher y3pacTa, II04eTHO YnTatbe
Ha €HITIECKOM Ka0 CTPaHOM je3UKY, YCIIeX Y YUTamby, YNTabe Haryac.
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YOUNG READER’S SELF-ESTEEM AND SUCCESS IN
READING IN ENGLISH AS A FOREIGN LANGUAGE

Introduction

Individual characteristics, such as attitudes, preferences, self-esteem” and
motivation have been found to contribute to reading success (McKay, 2006), and
more generally to linguistic outcomes of young learners (Cable et al., 2010; Drew,
2009; Edelenbos et al., 2006; Enever, 2011; Mihaljevi¢ Djigunovi¢, 2013; Mihaljevi¢
Djigunovi¢ & Lopriore 2011; Nikolov, 2009; Pinter, 2011; Saville-Troike, 2006;
Szpotowicz, 2012). Children bring with them varying attitudes toward L2 read-
ing and specific motivations for reading L2 texts and for performing L2 reading
tasks, based both on their experience in L1 and L2 reading (Grabe & Stoller, 2011).
Students’ self-esteem, self-perceptions as readers, emotional responses to reading,
interest in reading and willingness to read and perform reading tasks, are con-
sidered important predictors of their academic success. Consequently, reading
motivation and its different manifestations are deemed as important in L2 as in
L1 reading contexts.

Self-esteem and Reading in English as a Foreign Language (EFL)

Motivation for reading in L2 contexts has become a topic of much research
in the last fifteen years, though it has attracted much less attention than motiva-
tion for general L2 learning. Interestingly, L2 reading motivation has been found
to be “much more stable over time” in comparison to L2 learning motivation,
which is “dynamic and constantly shifting” (Grabe & Stoller, 2011: 122).

5 verasavic035@gmail.com

6 spajki.com@gmail.com

7 The term ‘self-esteeny’ is used in the study meaning ‘a feeling of having respect for
yourself and your abilities’ (Merriam-Webster onlline dictionary, http://www.merriam-
webster.com/dictionary) and ‘the degree to which the qualities contained in our self-concept
are seen to be positive’ (online Psychology Dictionary, http://psychologydictionary.org)
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Grabe and Stoller (2011) argued, therefore, that instead of taking L2 learning

motivation as research foundation for L2 reading motivation, it is better to take
L1 reading motivation. Indeed, L1 reading motivation research strongly stresses
that “intrinsic motivation, self-efficacy and expectations for success predict both
amount of reading and reading comprehension development” (Grabe & Stoller,
2011: 122). Wang and Guthrie’s (2004) study supported the implication that chil-
dren’s text comprehension required not only cognitive processes, but also motiva-
tional processes and that “students’ reading is associated with both intrinsic and
extrinsic motivation” (p. 162).
In respect to the learners’ self-esteem/self-confidence, the study conducted by
Mihaljevi¢ Djigunovi¢ (2013) showed that “with growing experience as language
learners, YLs [young learners] seem to get more critical in their self-perception”,
starting to see themselves as having the same, not superior, level of linguistic com-
petence as their peers, but constantly comparing themselves to their peers and
taking into account the grades awarded by the teacher (pp. 176-177).

Aim of the Study and Research Questions
Self-esteem of Serbian Young EFL Readers and Their Reading Success

To study the significance of self-esteem of Serbian young learners for their
reading success, we conducted a large-scale study with young EFL learners in Ser-
bian state schools. It was a part of a large study of individual and contextual fac-
tors contributing to reading success of Serbian EFL learners, conducted in 2013
(Savi¢, 2014). We defined the following three research questions.

Research Question 1: What is the correlation between learners’ self-esteem
and their reading outcomes?

Research Question 2: What is the correlation between learners’ self-esteem
and their motivation for reading?

Research Question 3: What is the correlation between learners’ self-esteem
and their attitudes to different reading formats?

Aim of the Study

The aim of the study was to determine the significance of EFL learners’ self-
esteem for their reading outcomes and for other individual factors, like motiva-
tion and attitudes.

Methodology

A quantitative approach was used to measure the levels of the learners’ self-
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esteem, motivation for reading in English, attitudes to reading aloud, reading
silently and reading on the internet, and also to assess reading success of the learners.
Correlational statistical analysis was used to determine the statistical significance of
the learners’ self-esteem for their reading outcomes, motivation and attitudes.

Participants

Participants were N=502 primary school EFL learners attending primary
Grade Five in five geographically distant cities in Serbia (Ni$, Kragujevac, Bel-
grade, Novi Sad and Jagodina) in November 2013. The gender structure was 51.8
percent girls (260) and 48.2 per cent boys (242), their average age being M = 11.21
(SD .31). The sampling was random, as the learners voluntarily participated in the
study.

Instruments

Two instruments were used in the study: 1. Reading Research Tool - the EL-
LiE study reading research instrument (ELLIiE team, 2013) in the form of a comic
strip with seven multiple choice items with distracters; and 2. Individual Factors
Questionnaire — a smiley questionnaire with five questions (in Serbian) related to
reading attitudes, motivation and self-concept: 1. Do you like reading in English?;
2. Do you like reading aloud in English?; 3. Do you like reading silently in English?;
4. Do you like reading in English on the internet?; and 5. Do you read in English
better than your classmates? The answers were given on a three-level rating scale;
the rating for questions 1-4 was: a smiley face = I like it very much (= 3 points); a
neutral face = I am not sure (= 2 points); a sad face = I don't like it (= 1 point); the
rating for question 5 was: a smiley face = Yes, I do (= 3 points); a neutral face = I
am not sure (= 2 points); a sad face = No, I don’t (= 1 point).

Results and Discussion

On the scale 1-3, the mean value of the learners self-esteem was M=2.27,
SD= .697, of the learners’ motivation for reading in English was M=2.79, SD=
493, of the learners’ attitude to reading aloud in English was M=2.50, SD= .744,
of the learners’ attitude to reading silently in English was M=2.48, SD=.778, and
the mean value of the learners’ attitude to reading in English on the internet was
M=2.42, SD= .782. Regarding self-esteem of the learners as readers, the majority
of the learners (approximately 60 per cent) were not sure about their reading abil-
ity or expressed negative self-concept, while only 40 per cent were satisfied with
their reading skill and had a positive self-concept.
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The mean score in the reading test was M = 4.75 (total scores ranged from
0 to 7), SD = 1.84, and there was no difference in reading outcomes in relation
to gender of the learners (p = .565). All data have already been reported by Savi¢
(2014).

To determine how these results affected reading outcomes, we conducted a
correlational analysis. The results are presented and discussed in the sequence of
research questions.

Research Question 1:What is the correlation between learners’ self-esteem
and their reading outcomes?

The findings showed that learner self-esteem had an impact on reading
achievement and highly correlated with reading outcomes (p=.000), i.e. the learn-
ers’ self-confidence made a significant difference in their reading achievement.
These findings corroborate the results obtained in the ELLIiE study (Enever, 2011)
for correlation of the young learners’ self-concept and their linguistic results, i.e.
their listening comprehension, showing that over time the children’s listening
skills increased if they had a more positive self-concept (Mihaljevi¢ Djigunovi¢
& Lopriore, 2011).

Research Question 2:What is the correlation between learners’ self-esteem
and their motivation for reading?

The correlational analysis showed that learner self-esteem had an impact on
the learners’ motivation for reading (p=.000). Since motivation is the factor that
both language teachers and learners mention when explaining success and fail-
ure, the results of our study have very important implications for EFL teachers of
reading.

Research Question 3:What is the correlation between learners’ self-esteem
and their attitudes to different reading formats?

The learners’ self-concept correlated highly with their positive attitude to
reading aloud (p=.000), and to the positive attitude to reading on the internet
(p=.000), but not with the learners’ positive attitude to reading silently (p=.95).
Although the same number of learners (N=328, i.e. 65.34%) expressed their pref-
erences for reading aloud and for reading silently, their attitudes to these two
reading formats did not affect their reading outcomes equally. The highly positive
attitudes are probably related to the learners’ sense of achievement when reading
short texts in a foreign language and their already developed self-confidence as
readers.

Conclusion

The findings showed that learner self-esteem had an impact on reading
achievement and highly correlated with attitudes and motivation for reading.
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Crucially, all children with high self-esteem achieved better in the reading test.
These findings appear to be well supported by previous research of the impact of
young learners’ self-confidence, motivation and attitudes on their linguistic out-
comes (Cable et al., 2010; Drew, 2009; Edelenbos et al., 2006; Enever, 2011; McKay,
2006; Mihaljevi¢ Djigunovi¢, 2013; Mihaljevi¢ Djigunovi¢ & Lopriore 2011; Niko-
lov, 2009; Pinter, 2011; Saville-Troike, 2006; Szpotowicz, 2012). Considering the
fact that positive attitudes to and motivation for second/foreign language learn-
ing is regarded as the main benefit of teaching languages at primary level, self-
esteem of young EFL readers should be fostered and enhanced as a precondition
to achieving success in teaching and learning English at primary level.

Key words: self-esteem, young learners, early reading in English as a foreign
language, reading success, reading aloud.
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