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UOTEHTUOUKOBAIGE ,,I3NTASHUX“ ®PAKTOPA ENYKAIIUJE:
HEKE ITVIMEH3UJE CKPUBEHOI KYPUKYIYMA

Teopujcku yBop,

CKpuBeHU KyPUKYIYM Ce OIUCYje y TePMUHUMA BPEIHOCTH, CTAaBOBA, HOP-
MM, PyTVHA U PUTYasIa KOjU Ce y4e y IIKO/IaMa, HeI/TaHVPaHo 1 6e3 OpraHn3oBa-
Hor o6nuKa y ciny>x6eHoM kypukynymy. baumth (2000) u ITacryosuh (1999) pe-
depupajy ce Ha foppona (1982) xazia roBope ja je 1ojaM CKpUBEHOT KypUKy/TyMa
obyxBaheH OHUM JIe/IOM IIKOJICKe (HacTaBHe) CTBAPHOCTY Koju Huje 06yxBaheH
CTy>KO€HMM IPOrpaMoM WM APYTMM jaBHUM HOKYMEHTMMA, HO MCTOBPEMEHO,
CKPMBEHU KYPMKY/IYM jeé Ba)KaH jep yTUYe Ha MCXOfle efyKaluje, IojaBbyje ce
Kao CKyIl aeKTMBHMX M3/1a3a efykamuje (Tj. Kao HaydeHe BPeJHOCTHU, HOpPMe,
CTaBOBU U COILMja/IHe BELITVHE), HY)KHE 3a YCIIEIIHY COLMjalHy MHTErpaijy.
HeuspedeHnM ITaHOM ydema ce o0yxBaTa LIM/baHO, aly Off CY[AMOHUKA 4eCTO
He3alla)KeHO CTaHflapfiu3uparme ¥ HopMupame Mehybynackux ogHoca, a Koje
ycrocTap/ba oOpasal] —CUTyalMjy 3a CTULambe APYLITBEHO MOKE/BHUX MHTEp-
IePCOHANHMUX MHTEPAKIMja U y4yere YCIIOCTaB/balba KBAJUTETHUX TMYHUX Off-
Hoca Beh y meunjoj nobu. JIpyro nme 3a CKpUBEHM KYPUKYIYM jeCT ‘KYPUKYIYM
y ynorpe6n’ (Apple, 1992: 51). CkpuBeHM KypUKY/IYM je YHYTPAIIbY He0 CaMor
KyPUKYIYMa, & TO je KypUKyIyM y ynoTpe6u. Crora ce y CHOHTaHOM, CaMOIIO-
IpasymujeBajyheM IpucTyy Koju CKpMBa OJBOjeHOCT LIKO/ICKUX 3aXTeBa Ha MH-
CTUTYLMOHA/IHE 3aXTeBe IpuarohaBarma 1 IPOCBETUTE/bCKE 3aXTeBE YYEHOCTH,
youaBa IIOfje/la CaMOT KYPUKY/IyMa Ha ‘CIy>KOeHU KYPUKYIYM U ‘KypUKYIyM y
yrnotpe6u”. IIITo y4eHUK yuu y IIKO/IM, Y KOHTEKCTY COLMjanuaalije yIeHnKa,
npubIKaBa 3a4eTHIUK Teopuje counjanHor yuewa Anbept bannypa. [Ipema T0j
Teopuju, JBYAM CY y ofpeheHoj Mepy Ipon3BOy CBOje OKOIMHE, /i Vi OHU MOTY
yTuLaT! Ha Y. IIpeaMeT meroBor npoydaBama YIpaBo je ydere Koje ce 361Ba y
COLIMjaTHOM OKpY)Kewy. 3a BpeMe COLMjaTHUX MHTepaKIyja, a Iof] YTULIajeM I10-
Halllatba IPYTUX /bYAN Y TPYIIN, TI0jefjMHAL] MOXKe HayduTH Jja MoiuduKyje cBoje
noHauramwe (Busex Bugosuh u cyp., 2003).
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MHoru ayTopyu 3acTyIajy KOHLENT IIpeMa KOjeM y4YUTebM CBOjUM IIOHA-
IIalkeM y MIKOIM Jiely VMIUIMIIATHO IOCPEeAYjy BIaCTUTE BPESHOCTY U CTaBO-
Be (ToppoH, 1982; McDiarmid, 1987; Verhoeve, 2008; Hodkinson, 2005; Weldon,
2010; Zembylas, 2011). I[Tocmarpajyhn noHamamwe yunreba, y9eHUIM MOTY Ha-
YyYUTM HOBa IOHALIaWa, YTBPAUTK nocrtojeha u (me)MoTmBuCaTU ce y Hamepu
4Mberba IPYLITBEHO He(MoXKe/bHMX) MoHamama. Ho, Hucy cBu Mozenu jeqHako
nenoTBopHN. Hekn meryjy Bulille Ha y4eHMKe, a HEKM Mambe. TakBo y4erme ofHOCK
ce Ha CUTYyalyje Kajja YYeHVK BUY M Y3UMa y 003Up U MOC/befiulle MOHAIIAba
Mopena. OrncepBaljcKo ydeme 30uBa ce y paspefly 4ak M Kajja y4UTe/by TOTa
HICY CBECHU. Y CIy4ajy HBUXOBE HEJOC/IESHOCTH, KaJja jefHO TOBOpE, a ApYyTo
paje, ydeHuiy he omoHamaTy BUX0OBO MTOHAIIAme, a He peun (Bryan i Walbeck,
1970, Grussec i Arnasan, 1982, npema Busek Buposnh u cyp., 2003). Ha npumep,
CTpalUbMBa ¥ aHKCHMO3HA Jela 4yenrhe OIoOHAIIajy MOfeNn Koju IOKasyje cTpax
Hero IITO TO YMHe CUTYPHA U caMoloy3fiaHa fena. Crora cMo MeHTU(PUKOBAIN
eMIIaTIjy HACTAaBHUKA, IJIXOBE 0COOMHE TMYHOCTU Y CTAaBOBE O KapaKTepPUCTH-
KaMa IIPOCTOPA, Te XKEIMMO yKa3aTy Ha IbJIXOB IIPECy[aH YTHUIAj Ha TIOHAIIabe
I y4ere YYEHMKA, Tj. Ha u3nase egykanuje. Pagu ceera HaBeleHOT, UCTPAXKIIIN
CMO IIPUCYTHOCT HaBeJIeHUX e/leMeHaTa CKMBEHOT KYPUKY/IyMa KOJi HaCTaBHMKa
y XpBatckoj 1 C/IoOBeHUj.

I/ICTpa)KI/IBa'lKa MeToaa

wpb paja je pasMOTPUTU HUBO €MIIaTHje ¥ CTABOBAa HACTaBHMKA O KapaK-
TepUCTUKaMa IIpocTopa y Xpsarckoj u Cnosenuju. VicTpaxkuBaayu cMo Kopena-
nyje couno-gemorpadckux Bapujabmu (506, cTax) ¢ eMIaTujoM U CTaBOBMMA
npema ocobyHaMa mpocropa. EMnaruja ce TpeTrpa MyITUAVMEH3MOHATHO KPO3
YeTHPM CYICKase: MAIITY, eMIIATNYKy OpUry, 3ay3uMarbe IePCIeKTIBe Y TIMYHY
Y3HEMMPEHOCT, Kao LITO je Taj Mogen mnoctaBuo [asuc (1980). Kako 6mcmo to
HOCTUI/IV, KOPUCTUIN CMO YIUTHUK Interpersonal Reactivity Index — IRI (Davis,
1980), n ogabpaHe cTaBoBe IIpeMa 0cobuHaMa 1IKonckor npocropa (Ilenuny et
ain., 2012). [Ipu o6papm cmo xopuctunu [leapcoHoB KoepuiMjeHT Kopenaryje 1
T-TECT 3a He3aBJICHE Y30pKe IpM 174 HacTaBHMKA paspefiHe HacTaBe y XPBATCKOj
Te 188 y CioBeHnujn.
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PesyntaTtu u 3akpydnu

Pesynratm ykasyjy Ha CTaTMCTMYKM 3HA4ajHE Pa3IMKe y €MIIATUjU U
CTaBOBMMA O 0COOMHAMa IPOCTOpa KOf HacTaBHMKa y ClioBeHuju 1 XpBaTcKoj.

Ha ocHOBY mo6mjeHNx pesynrara, HACTaBHUIM y XPBaTCKOj MOCTIDKY CTa-
TUCTWYKY BUILE pe3y/ITaTe Ha JiBe Of YeTUpPM CyOCKase eMIaTuje: Ipy MallTH I
eMIIaTIYKOj 3a0PUHYTOCTH.

Takobe, mocTurmm cy BUIIM pe3ylTaT y CTaBOBMMa IIpeMa OCOOMHaMa
IIKOJICKOT ITPOCTOPA, LITO MOXKEMO IIPOTYMAYNTH IPUCYTHOIINY HO3UTUBHUjUX
CTaBOBa IpeMa ocobmHama mpocTopa. IlITo ce Tde CTaTMCTHMYKM 3HAYAjHUX KO-
penanuja o6y 1 cTaXka ¢ IOCMAaTPaHOM eMIIATVjOM ¥ CTaBOBMMa IIpeMa 0coou-
HaMa IIPOCTOpPa, HICMO IMPOHAIIN CTaTHCTUYKY 3Ha4YajHe moparke. [Toce6Ho je
noTsheHa Mo3nUTUBHA, HO HUCKA KOpenanyja y YKYIIHOM Y30PKY CBUX HaCTaBHMU-
Ka C JoOM ¥ CTaBOBMMA IIpeMa 0CcO6MHaMa IIPOCTOPa, IITO YCTIOBHO, pajyl HICKe
CTATUCTUYKE 3HAYjHOCTU MOXKEMO IIPOTYMA4MTH Jla C€ C TOAMHAaMa >KMBOTHOT
MICKYCTBa noBehaBajy MOSUTUBHY CTaBOBY IIpeMa 0COOMHaMa IIPOCTOpa.

CKpuBeH) KYpUKY/IYM Ce KOPUCTM Ha MO3UTMBAH HAuMH OHJA Kajia >KM-
BOT y IIKO/IM IITO BjepOROCTOjHMje MMUTIPA CTBAPHMU >KMBOT. Taja cy fmeua y
MOTYhHOCTM [ja y4e BelITMHe KOHCTPYKTMBHOT JIOHOIIeHa OIIyKa, Koje Cy UM
BUIIIe Hero norpe6He y crBapHoM xuBoTy (Jandew, Taranosuh Bopkammh u Jle-
nyHKK Bopomuser, 2015). Illta To y cTBapHocTH 3Haun? Of mocebHe je Bax-
HOCTY OCBeCTUTU (peHOMEH CKPUBEHOT KyPUKY/IyMa Y OAr0jy U 00pa3oBamy, OH
cumbonusupa cMmepHule 3a Oygyhe monamame, npocyhusame U 06/MMKOBalbe
pasMuibama jerje. Ib1XoB )XMBOT He OTHOYMIbe Y HEKOj ofipebenoj nobu, Beh
MOMEHTOM pobema, ylIackoM y GpaMmnjy, yIackoM y BaCIMTHO-0OPa3OBHY VH-
CTUTYIM)y — TTOCeOHO TOC/Ieierhe HaBefleHy 3ajeqHnIy npodecnonanana, ped-
JIEKCUBHMX IPaKTMYapa y MUCHUjJI OCMUI/baBama U OPraHM30Bamba MCKYCTaBa
3a yueme fielle.

Y 0BOM KOHTEKCTy, He3aHEMapUB je y/leO KOjy IpUIIafia KBAUTETY TUX
JICKYCTaBa, OJHOCHO HAulMHy CTBapama yClI0Ba 3a y4eme Jielle, a OfTHOCK Ce Ha
KBaJIUTeT caMMX npogecnonanana. Bamm u Xawrey (2002) roBope fa 3Hama 1
yBeperba HaCTaBHUKA ,,puITpupajy” muxoBa 3Hamba, a Ha BPEIHOCTH, Tj. YBEpeba
¥l CTABOBE HE MOXKe Ce YTUIATY TPAJUIMOHATHIM OO/IMIMa yCaBpIIaBama, Tj.
IpefaBamliMa MIN pafyiOHMIIaMa Ha KOjiMa ce HAaCTaBHUIM IIOKYIIABajy eqyKo-
BaTM O TOMe KaKko 01 oHM ,,Tpebanu papgutu‘. VI3 tor pasiora, pokyc npodecno-
HaJIHOT pa3B0ja HACTABHMKA Y OPTaHM3aLMj1 KOja y4I jeCTe Ha CTBapamy yca0Ba
y Kojuma he HacTaBHUIIM apTUKY/INCATY Y UCIIUTATU BIACTUTE BPETHOCTI U YBe-
pema (Stoll & Fink, 2000, y Crymcku, 2006).
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Tume 3ampaBo yBubaMo Ba)KHOCT OBaKBMX MCTPaKMBaiba, CTULAMA IIpe-
I/Iefja y eMIIaTyjy 1 CTaBOBYMA HACTAaBHIKA, YTBphuBama Kopenamuje ¢ zobu u
pagHMM CTaXKeM, Kao IITO CMO JOOWIN U MofaTke o pasnukama nsmebhy npode-
cuonanana yuytap u usmeby nBujy gpxaBa. OBakBa MCTpakKMBarmba KOMIIATH-
OWMIHA Cy ¢ MCTpaXMBambUMa O OpraHyu3alyjaMa Koje yde, a ykasaaa Cy Ha IIpe-
CYAHY YOIy MMIUIMIUTHNX Mefaroryja BacCIuTHO-00pa3soBHMX papHuKa. Tume
ce IIOTKpPeIUbyje CHara CKpMBEHOT KYPUKY/IyMa U [jajy Ce OATOBOPM HA INTaba:

»1ITa jom mena yue y mkomm?, ,IllTa yrude Ha yueme jelle, a HUIJE ce He
‘Mepn’ Y KOHTEKCTY ydemal', ,,Jecy /i 1mojaBe CKpMBEHOT KypPUKYIyMa, a Koje JKe-
JIMIMO TIOCMATPATH, jefiHaKe Yy IBeMa CyCeTHUM 3eM/baMa?

C OBUM OTBOpEHMM NINUTABVMA, YK/BYUyjyhy U pe3ynTaTe Haller MCTPaXKu-
Bama, MOXKeMO pehn f1a cMo ce y jeqHy pyKy IpUOIVDKIIN HATIOPy /ia YCMepuMO
»CBeTa pediekTopa” Ha ,IIPHY KYTHjy Y BacCIUTamby U 00pa3oBamy Kaja je ped
0 €lyKOBaby (XaprpeaBec u Oynnan, 1992). Ho, ¢ Ipyre cTpaHe, OTBOPUIN CMO
YNMTaB CeT HOBMX INTaa, a Koja MpoRy0/byjy 3HaUeHe HellOCpPelHe BAaCINUTHO-
00pa3oBHe IpaKce, a YMMe Ce 3alpaBo IIOCTaB/bajy cMepHulie 3a Oyayha ncrpa-
KUBamba.

Ha xpajy, 3ak/pydyjeMo paj, pedrMa O HACTaBHUIVIMA: HACMABHUUU Y0a-
pajy mememwe c6aKome 3aHUMAY HA Céenty, Te je CTOra CBAKM HAIIOP Y/IOXEH 3a
UCTpaKMBame (peHOMeHa Koje flella UMIUIMIITHO y4e U IPUMEbYjy y BIacTUTe
obpaclie OHalIaka ONIPaB/aH 1 BPeflaH, pajiy CBOje TeMe/bHe QPYHKIIVje: MMIUIN-
LVITHUM y4eHheM U pean3allijoM CKPYBEHOT KypUKy/IyMa CTBapaMo HOC/IeNIie
Ha YUTaBe CI0jeBe APYIITBA.

KmyuHe peuu: eMIatuja, CTaBOBYU IpeMa 0COOMHAaMa HIKOJICKOT IIPOCTOPA,
CKpUBEHU KypuKyn1yM, XpBarcka, CloBeHuja.
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DETECTING FACTORS OF EDUCATIONAL OUTCOMES:
SOME HIDDEN CURRICULUM DETERMINANTS

Theoretical introduction

Values, attitudes, norms, rules and rituals that are taught in school are terms
used to describe hidden curriculum. Hidden curriculum is unplanned and of-
ficially unorganized in classrooms. Basi¢ (2000) and Pastuovi¢ (1999) refer to
Gordon (1982) when they say that the term includes a part of an educational
reality that is not included in the official programme, curriculum or other pub-
lic documents, but it is nevertheless important for its influence on educational
outputs or its set of affective output (e.g. learned values, norms, attitudes, social
skills), which are necessary for successful social integration. An unmentioned
learning plan encompasses, aimed but often unnoticed, standardizing and set-
ting norms for human relations. It sets up a situation form for acquiring socially
eligible interpersonal interactions and learning to retrieve quality relationships
in children age. Hidden curriculum is an inner part of the curriculum; it is the
curriculum in use. Therefore, in a spontaneous, self-understanding approach, that
hides the separation of school demands on institutional demands for accommo-
dation and enlightenment demands of schooling, classification of official curric-
ulum’ and ‘curriculum in use’ is noticed. Bandura (as cited in Vizek Vidovié et al.,
2003) proposed an explanation of pupils learning in school in his social learning
theory. According to that theory, people are in a certain way products of their
surroundings, but they can also influence it. One can learn to modify its own be-
havior when influenced by other people during social interactions. Many authors
support the concept that teachers, by their behavior in school, implicitly transfer
their own values and attitudes to pupils (Gordon, 1982; McDiarmid, 1987; Verho-
eve, 2008; Hodkinson, 2005; Weldon, 2010; Zembylas, 2011). By observing their
teachers-models, pupils can learn new behaviors, determine pre-existing and (de)
motivate themselves with the intention of doing socially (un)desirable ones.
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Observational learning refers to situations when the pupil sees and takes
into consideration the consequences of the model’s behavior. It happens in class
even when teachers are not aware of it - in case of inconsistency when they talk in
one way and act in another, pupils will imitate their behavior and not their words
(Vizek Vidovi¢ et al., 2003). For example, scared and anxious children imitate a
model which shows fear more often than self-confident and safe children. Besides
that, we detected teacher’s empathy and attitudes towards space characteristics in
school as elements of hidden curriculum and powerful factors that influence edu-
cational outcomes. Because of this we explored its variety at elementary school
teachers in Croatia and Slovenia.

Description of the research method

The aim of the research is to investigate the level of empathy and attitudes
towards space characteristics in school, for teachers in Slovenia and Croatia. We
will also establish correlation of socio-demographic variables (age, years of work
experience), and empathy and mentioned attitudes. Empathy is approached in
a multidimensional fashion through four subscales: fantasy, empathic concern,
perspective taking, and personal distress, as the Davis (1980) grounded the mul-
tidimensional empathy. Hence, we used questionnaire Interpersonal Reactivity
Index - IRI (Davis, 1980), and selected attitudes towards space characteristics in
school (Cencic et al., 2012). We used Pearson’ correlation coeflicient and t-test for
independent samples on 174 teachers in Croatia and 188 in Slovenia.

Results and conclusion

Results show statistically significant differences in empathy and attitudes
toward space characteristics of school teachers in Slovenia and Croatia. Based
on the results of the survey, Croatian school teachers achieve statistically higher
scores on two of four subscales of empathy - fantasy and empathic concern. They
also achieved statistically higher score in attitudes toward space school character-
istics. We did not find a statistically significant correlation between age, years of
work experience, and empathy and attitudes toward space of school characteristic.
We only found low positive correlation in general sample of teachers between
their age and attitudes toward space school characteristics. This means that teach-
ers with more years of life experience have more positive attitudes toward space
school characteristics.

Hidden curriculum is used in a positive sense when life in classroom imitates
life in authentic way. In this scenario children can learn skills for constructive
decision making, that will be needed in real life (Jancec, Tatalovi¢ Vorkapi¢ i
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Lepi¢nik Vodopivec, 2015). What does that mean really? It is very important be
aware of the awake phenomenon of hidden curriculum in education.

They symbolise milestone for future behaviour, judgements and options
of children. Their life is not starting at any specific age, but in moment of their
birth, entering the family, entering the educational institution - especially the late
one, community of professionals, reflexive practitioners with mission enabling
learning experiences for children.

In this context, the most important part is the quality of these experiences,
in ways of creating conditions for learning. This is highly related to quality of the
professionals themselves. Valli and Hawley (2002) claim that teacher’s knowledge
and attitudes “filter” their knowledge. However, one’s knowledge, believes and
attitudes can not be influenced in traditional forms of training, e.g. lectures or
workshops where they are being taught “how to do their job”. For that reason,
focus of the professional development for teachers is in a learning organization,
creating preconditions where they can articulate and explore their own values and
beliefs (Stoll & Fink, 2000, in Slunjski, 2006). Thus, we can easily see the impor-
tance of this kind of research in getting insight in empathy and attitudes toward
space of school characteristics, determining correlations within age and years of
work experience, getting results about differences between two neighbour coun-
tries. Research of this kind is compatible with the researches about learning or-
ganizations, which showed crucial role of implicit pedagogy of education workers.
It all sums up the strength of hidden curriculum and offers answers to questions
like: “What else children learn in school?”, “What influences on learning of chil-
dren, but it is not “measured” in a learning context?”, “Are the hidden curriculum
phenomenon, that we are observing, the same in two neighbouring countries?”

With these open questions, as well as results of our research we can say that
in one hand, we got closer to our effort to direct “lights of spotlight” on a “black
box” in education, referring to classroom teaching (Havrgross & Fullan, 1992).
On the other hand, we opened a set of new questions, that deepen meaning of ob-
serving immediate education practice, that actually mean new guidance for future
research work.

We conclude our work with words of one elementary school teacher: “teach-
ers are giving foundations for every other profession in the world”. Therefore, eve-
ry effort in detecting and exploring phenomena that children implicitly learn and
apply to their own behaviour patterns is sufficient and valid, for its core function:
by implicit learning and hidden curriculum we create consequences for all social
classes.

Key words: empathy, attitudes towards characteristics of school space, hid-
den curriculum, Croatia, Slovenia.
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