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OBPA3OBAILE HACTABHIUKA: KA PA3BOJY BAJbAHUX
IMEOJATOHIIKUX ITPO®UIIA YYEHUKA

ITegaromky mpodu Kao fieo IIKOJICKe JOKYMEeHTalje IpyKasyje TPEeHYTHI
HIMBO (YHKIMOHNUCAa yueHrKa odyxBaTajyhm McI[pmaH OMNC HeroBMX/HeHNX
nocturiyha, kapakteprucTuka M IOHAlIama Off 3Hadaja 3a Ipoliec 0dpasoBarba.
[TpukybeHe nHbOpMaLUje O YIEHUKY OTPeSHO je PacrofieNuT y IeT 0OIacTH,
Off KOjiX ce 4eTupy 0d/IacTyt OFHOCE Ha OIIITE MCXOfe 0dpa3oBama AeduHuCaHe
3aKOHOM O OCHOBaMa CucTeMa odpasoBama ¥ BacmuTama y Cpduju (Mpie u
Jepotujesuh, 2012): (1) odpasoHa nocTurayha u HauMHY Ha KOje YUeHUK yuu; (2)
collMjaTHe BEIITIHE; (3) KOMYHMKAIVjCKe BEIITIHE; (4) CAMOCTATHOCT Y 00aB/barby
CBAaKOJ{HEBHMX aKTMBHOCTK 1 Opura o cedu. Ileta odmact ykmpydyje mopmatke o
HOPOAMYHOM OKPY>KeIY 1 APYIUM CPEAMHCKIM (PaKTOpuMa KOjii MOTY YTULIATH
Ha Halpefak y4eHMka y mkomu. IIpenBubenn odpasary negaromxor nmpoduia u
npareha yryTcTBa MCTUYY HEONIXOLHOCT PasMKOBabha YIeHNYKUX HocTurayha u
MHTEPECOBaba Kao HEerOBUX/HEHNX PeTaTUBHMX jaKUX CTpaHa (JleBa CTpaHa) off
noMeHa GYHKIMOHNUCAbA Y KOjIIMa je YYeHNKY IoTpedHa JofaTHa MOoApIIKa (ecHa
CTpaHa) U TO KPO3 CBUX IeT 0ONacTy. 3aBpIIHM CerMEHT IIeJarolikor npodua
CafipXXM JIUCTY IPMOPUTETA Y HAIIPeOBarby yUEeHMKA, Kao IONasHy OCHOBY 3a
IUIAHMpambe pajia ca yueHnKoM y dnuckoj dypyhHoctu (o mect mMecery).

[Tegaromky mpoduan Cy yBeeHM Y HIKOICKY AOKYMEHTAIWjy y OKBUDY
MMIUIEMEHTAllMje MHKIY3MBHOT OdpasoBama M IpuUMapHO Cy GOKycupaHu
Ha ydeHukKe ca morpedom 3a momatHoM moppuikoM (IIpaBumHuk o dmpkum
YyOYTCTBMMa 3a YTBphuBame IpaBa Ha WHAMBUAYATHM OOPAa3sOBHM IUIaH,
IETOBY IIpUMeHY ¥ BpepgHoBame, 2010). ITegaromku npodun je odaBesHu feo
VHAMBYYaTHOT 0OPAa30BHOTL IIJIaHa, ali Ce MPeTopydyje M Kao OCHOBA 3a duyIo
KOji VIHAMBMAYAINM30BaHM pajl, [Ia TaKO MOXKe fa JOIpUHeCe y4ermy CBaKOr
ydenuka (Jamuh, Munojesuh u Jlazapesuh, 2012).

1 jelena.starcevic@pefja.kg.ac.rs

2 TexcT je HacTao y okBUpY IpojexTta 6poj 11147015 xoju puHancrpa MuHUCTApCTBO
3a HayKy 1 TexHosomku passoj PC.
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MebhyTtum, Telko je OCTBapUTU Ba/baH OINC YYeHMKa Koju odyXBara CBe
HofjaTKe BaKHe 3a odpas3oBame, Ila Cy YCTaHOB/beHU oapehenHu xpurepujymmn
3a IPUKYIUbalbe U OPraHN30Babe Pe/IeBaHTHUX NofaTaka (Jawuh u cap., 2012).
Kommko he negarouxu mpo¢u dutu KOpUCTaH, 3aBUCK OF TOTA KOIUKO je 10dpo
HaIlpaB/beH.

IIpukas ucrpaxupama

Llwp oBe cTyAuje je fa NpeACTaBU pe3y/lTare eBaayaluje HMefarolIKuX
npoduaa yuyeHMKa OCHOBHE INKOJe W3[BajalbeM HajBKHUjUX TIpeliaka u
Hefl0CTaTaKa Koju Kapakrepuiny npogure. OBa aHanmmsa du Tpedaso ga fonyHM
nocrojehe kpurepujyme 3a afileKBaTHO IPUKYIUbakbe I OPrAHN30Babe IOfATaKa
¥ TaKO IONIPMHeCe Pa3Bojy Ba/baHMX MearolIKIX Ipodua.

Metop 1 MaTepujann

Y3opak cy unHmIa 93 mnegaronika mpoduia y4eHmnKa of IpBOT A0 YeTBPTOT
paspenia ocHOBHe 1IKoste. Ilegaromke mpodgute ¢y mpuIpeMmIn CTYLeHTI MacTep
aKaJIeMCKIX CTyAuja 3a o0pa3oBame y4uTe/ba y JaroguHM Kao NPEeVCINUTHY
odaBe3y y OKBUPY Kypca JMHky3ueHo odpasosarve - ilieopuja u tpaxca. Hexu
Ofl CTyHeHaTa, KOji Cy 3alOC/IeHM y IIKONaMa, HIPWIOKIWIN Cy IIocTojehe
npo¢uie CBOjUX YYeHMKA, JOK CY OCTAIM CTYHEHTH, Y3 Car/laCHOCT LIKOJICKOT
ocodmpa, Kpenpamu npoguie 3a ogadpaHe yueHuke. CBYU CTYHEHTU Cy MMl
Ha pacliofiaramy IMCAaHA YIYTCTBAa 3a NPUKYIUbambe IIOflaTaKa U CacTaB/baibe
npoduna.

[Nemaromxy mpoduay Cy aHaIM3NPAHN Y CKIA[y Ca MIPUCTYIIOM yCMepeHe
aHanum3e cafjpxaja. [lodeTHe Kareropuje y aHanmumau cy GopMy/ncaHe Ha OCHOBY
nocrojeher odpacra 3a uspazy negarourkor npodua.

PesynraTn

AHanmM3oM Iefaromkyx npoduua y4eHnka OCHOBHMX IIKO/IA OTKPUBEHO
je 10 HajBaXHMjuUX KaTeropmja Ipemlaka MIM HeJOCTaTaKa. Y HACTaBKy MX
IpMKa3yjeMo y3 HaBoDheme TUIIMYHMX IIpMMepa Iie rof je To dmumo moryhe n
CMICJIEHO.

1. indopmanuje cy HaBeleHe YOIIITEHO, HUCY KOHKPETHe, HI IIpelu3He.
OBaj TUII TpellIKe 3aCTYIUbEH je U y ofpebhermy npropurera.

[Tpumepn: godpo pasyme cpiicku jesux (Hemoctajy mHpopMalje y Be3u ca
(doH/IOM peunt, Ty>KMHOM pedeHMLe KOjy yoOudajeHo pasyMme, UTH.); He Houiiiiyje
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wikorncka tipasuna (HemocTaje HaBohere KOHKPETHUX IpaBuIa); uma ieuikohe ga
ogpacu tiaxcrvy (HemocTajy mHdopMalje Kako ce TO MCI0/baBa, KOMKO YeCTo, UTH.).

2. Tlomamy HMCY CHCTEMATVM30BAHM M TIPENCTAaB/beHM Cy Oe3 JIOTMYHOT
pepociena. Moryhu HaumHM pasBpcTaBama Iofaraka (HOp. y CKIagy ca
IIKO/ICKMM IIpeAMeTMa WIM OOpasoBHMM CTaHAApAMMA 3a IPBU IUKITYC
odpasoBama), koju Odu Tpedano Aa ycMepaBajy opraHmsoBame MH(oOpMamyja
y npoduiy, HUCY IPUCYTHU. YMECTO TOra, Mpopua yodudajeHo cajp>Ku Hu3s
MpeNieBaHTHUX U IpeTepaHo crennduanux nadopmanuja.

Ilpumepn: He 6onu HapogHe iiecme; youasa Wa4Ky HA UPUpeMbEHO]
Kapmuyu u odenexcasa je upserom dojom; tioesyje wiauke ucitie 6oje Upasum u
KpUusum nuHujama.

3. Hucy yxpydenn cBu peneBaHTHM moziaipy. OBO je HAPOUYMTO YOUBUBO
y OKBMpPY CerMeHTa KOju ce Tude OOpasoBHMX IOCTurHyha Kaja HepocTajy
nojenuHe MH(pOpMaNMje O OBITANAHOCTY YUTAHEM, INCAHbEM WIN padyHAbeEM.
Iy oBuM crmy4ajeBuMa yoddajeHo He IIOCTOjM CUCTeM Ha OCHOBY Kora du dmmm
OpPraHM30BaHM HOJAIM Y TIPOQUITY.

4. VspaxaBajy ce Tymaudema U/WIM BpPEeJHOCHE IPOIEHE YMECTO OINCa
TIOHAIIAbA.

[Tpumepn: Heculypaw je (yMecTO fia TIOCTaB/ba MHOTO INTamba U OHJA Kaja
3Ha KaKo Jja HellITO ypajM, Ja UCIIO/baBa IpeTepaHy SpUry y Be3u ca pe3ynratuma
TeCTa U TOMe CJINYHO); 807U gpyiose (YMeCTO Ja MCIO/baBa PajocT Kajja CPeTHE
Ipyrose, fa odpaha naxxmwy Ha ocehama ipyroBa, UTH.); Weuiko HogHoCcU Heycllex
unu lyduitiak (yMeCTO Jia ce paclpaB/ba ca WIAHOBJMA IPYIIE, [ LieTla IaTp, UTH.).

5. HOCTI/II‘Hyha U TIIOHalllamke y4Y€HNMKA HUCY NOBEACHNM HM Y KaKBY BE3y Ca
CIIO/bAllIBbUM (PAKTOPMMA, KAao LITO Cy MEepMOf Y TOKY JlaHa, BPCTa aKTMBHOCTH,
TeKMHA 3ajjaTKa, KopuumiheHM Marepujamyu ¥ MeTOfie pajia, HauMH JaBamba
VHCTPYKUMje U CINYHO.

[IpuMepu: naxo ogycitiaje 0g 3agamia; y3HeMupu ce oKOM 4acoed; 6epOanHo
ce cykodpasa ca yuuitienem.

6. Temkohe ma ce y4eHMKOBe jake CTpaHe M3JBOje Oe3 yKasuBama Ha
orpanndema. OBO ce yod1uajeHO MCIO/baBa [NOJABABEM Be3HMKA ,a/Ili  HAKOH
ONNCHBaba yYeHNKOBUX MOCTUTHYha.

IIpumepn: @losnaje dpasuna doHAwArad Y YHUOHUUYU, AU UX He Houliiyje
geceili MUHyia WoKOM c6aKol uaca; yuitia godpo, anu HegosowHo 6p3o; ogiosapa
Camo oHga Kaga ce gUPeKIiHO AUTiaA.

7. llecHa cTpaHa mpoduia (morpede 3a JOTATHOM IIOZPIIKOM) He HaJJ0Be3yje ce
Ha JIEBY CTpaHY (aKTye/THa IOCTUTHYha y4eHNKa), Tj. He IIpefcTaB/ba criefiehyt Kopak y
HaIIpefiOBalby YUEHIKA WIN BeTOBY/beHY 30HY HapeqHOT pa3Boja. OBO ce 1cIo/paBa y
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7iBa Byja: (a) HaBobereM aKTMBHOCTY y4uTesba (HIIp. JaTH BULLIE BpEeMeHa, YCKITJUTH
3aXTeBHOCT 3aJIaTKa ca CIIOCOOHOCTMMA ydieHNnKa) 1 (§) mocTaB/barbeM MPeBUCOKIX
3axTeBa y OHOCY Ha TPEHYTHY HUBO (YHKI[VIOHMCAFbA YICHIKA.

Oda Bua ofpakaBajy OfCTyIambe Off ONVCUBAIba AKTUBHOCTYU Y4EHMKA, a
bokycupame Ha aKTUBHOCTY YYUTE/ba MM HA HACTABHM IUIAH ¥ IIPOTPaM.

8. O0nmacT KOMYHMKALIMjCKMX BelITMHA je cxBaheHa Kao jefaH acrekT
COLIMja/IHMX BEIITVHA WM COLMO-eMOLVIOHATHE JMMEH3Mje MHTEPaKL/je, YMECTO
fla Cy HaBeJleH! IT0Jjallyl O HMBOY TOBOPHOT Pa3Boja y4eHIKa, OB/IalAHOCTH je3UKOM,
temkohama y pasmenu nadopmanmja y OKBUpy Ouio Kor KaHana KOMyHMKalyje
YKOJIMKO TIOCTOje (Kao IITO Cy roBOopHu nopemehaju, cradoBupoct), KaHanuma u
CpelCcTBMMA KOMYHMKaLMje KOje Y4eHMK MO>Ke [Ja KOPUCTIL.

[Tpumepn: yxucusa y pasiosopy ca ogpaciuma; 1axo Cilyia y KOMYHUKAUUY;
CIUGIbUB je Y Pas3iosopy ca yuuiliespem.

9. Hpmje ycmocraBmpeHa Be3a wmaMehy odpasoBHux mocturHyha un
KOMYHUMKAIIMjCKMX BEIITVHA, KOje ce IPEeBAacXOJHO TUYy TOBOPHOI pasBoja 1
OBJIaJIAHOCTH je3uKOM. IToc/efnaHO TOMe, HUje jacHO 1 /Iu ce HMCKA MOCTUIHyha
MOTY TIPMIINCATH MambKy IIKOJICKOT 3Hama WM Temkohama y pasyMmeBamy
MHCTPYKIIMje HACTaBHUKA.

10. V3pBojeH je mpeBenmmky Opoj mpuoputera 3a dymyhu pap ca yueHuKom.
Y oBuM cry4ajeBMMa NPMOPUTET YOOM4YajeHO HeMajy IOfjefHaK 3Hadaj 3a
HaIpefioBame y4eHMKa. IIpernopyxka je ga ce ogadepy mo Tpy IpHOPHUTETA.

IIpenopyke 3a ynanpehnsame odpasoBHe monmurnke

Ha ocHOBY pesynTara mpeTxofiHe aHamm3e YKpaTko he dutu npencraspeHe
npenopyke 3a yHanpeheme odpasoBama HacTaBHUKA. CBe IIpemopyke Cy y
CKJTafly ca KOHLIENITOM MHK/IY3MBHOT 0dpas3oBama. OdpasoBame HacTaBHMKA U
Tpedamo Memaryu Ha crefiehe HaumHe: a) YCBOjUTY MOJeNT HACTaBe yCMepeHe Ha
y4eHUKa M COLMjaTHU MOJeN Kao OKBUP 3a pasyMeBame MOTpeda 3a JOZaTHOM
HOZIPIIKOM; O) OCUTYpaTy Ha CBM aKafieMCKM KYpCeBU ¥ CTYAEeHTCKa IIpaKca
ofipakaBajy moMeHyTe Mozene. OBakBe usMeHe o1 Tpedaso ja JOBeAy [0 Tora fia
HacTaBHMIM pazyMejy Mehycodny nmosesaHocT nsmel)y HanpenoBama yueHnKa 1
yC/IOBa y KOjuIMa Ce y4yerbe OiBMja, Ia BUIe KOPUCTe NOCTYIIHE pecypce y IMby
yHampehuBama ycoBa y4ema ! Jla ce OC/Iambajy Ha jake CTpaHe y4eHMKa Kao
IIOJIa3HY OCHOBY Y pany.

Kmyune peuu: odpasoBarme HaCTaBHUKA, IEJATOIIKY IPO(IIIN, MHK/TY3UBHO
odpasoBame.

88



YHAMPEBUBAHE KBA/IUTETA OBPA3OBAHA Y OCHOBHUM LLKOJTAMA

JInteparypa

Janji¢, B., Milojevi¢, N. & Lazarevic, S. (2012). Primena i unapredenje inkluzivnog
obrazovanja u Srbiji: Prirucnik za zaposlene u vrti¢cima i skolama
[Implementation and Improvement of Inclusive Education in Serbia: Manual
for Kindergarten and School Staff]. Beograd: Udruzenje studenata sa
hendikepom.

Mrse, S. & Jerotijevi¢, M. (2012). Prirucnik za planiranje i pisanje individualnog
obrazovnog plana (neredigovana verzija) [Guide to Planning and Designing
Individual Education Plan (unredacted version)]. Beograd: Ministarstvo
prosvete, nauke i tehnoloskog razvoja Republike Srbije.

Pravilnik o blizim uputstvima za utvrdivanje prava na individualni obrazovni
plan, njegovu primenu i vrednovanje [The rulebook on Detailed Guidelines
for Determining the Right to the Individual Educational Plan, its

Implementation and Evaluation] (2010). Sluzbeni glasnik RS, br.72/09.

89



IMPROVING QUALITY OF EDUCATION IN ELEMENTARY SCHOOLS

Jelena Starcevi¢**and Bojana Dimitrijevi¢

University of Kragujevac
Faculty of Education in Jagodina

TEACHER EDUCATION: TOWARDS THE DEVELOPMENT
OF HIGH-QUALITY PEDAGOGICAL PROFILES

A pedagogical profile (PP) as an element of school documentation scrutinises
actual level of educational performance of a particular pupil including a detailed
description of his/her achievements, characteristics and behaviours relevant for
the process of education. The data about a pupil should be categorised within
five sections, four of which refer to general educational outcomes defined by the
Law on the Foundations of the Education System in Serbia (Mrse & Jerotijevic,
2012): (a) learning outcomes and the way a pupil learns; (b) social skills; (c)
communication skills; (d) independency in performing everyday activities and
self-care. The fifth section includes information regarding family conditions
and other contextual factors that may influence pupil’s progress in school. The
framework and guidelines for composing a PP point out to the necessity of
differentiating between pupil’s achievements and interests as his/her relative
strengths (the left side of the PP) and the domains of functioning wherein a pupil
needs additional support (the right side of the PP) across all five sections. The
final section of the PP encompasses the list of priorities as the basis for planning
an instructional work with the pupil in a near future (up to six months).

The PP was introduced in the context of implementation of inclusive
education and it is primarily focused on pupils who need additional support
(The rulebook on individual education plan, its application and evaluation, 2010).
The PP is an obligatory element of an individual educational plan, but it is also
recommended as a basis for any individualized work, therefore each pupil can
benefit from it (Janji¢, Milojevi¢ & Lazarevi¢, 2012). However, a valid description
that contains all relevant elements from educational point of view is hard to reach
and criteria for data collection and structuring are offered in order to achieve this
goal (Janji¢ et al., 2012). Usefulness of a PP depends on how well it is made.

3 jelena.starcevic@pefja.kg.ac.rs

4 The paper is a result of work on the project No III 47015, supported by the Ministry
of Education, Science and Technological Development of the Republic of Serbia.
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The research goal

The goal of this research is to present the results of evaluation of the PPs
created for primary school pupils and to point out to some weaknesses and
shortcomings these profiles reveal. This analysis should contribute to developing
the existing criteria on an appropriate data collection and structuring and thus to
developing high-quality PPs.

Method and Materials

The research sample comprised 93 PPs of first to fourth grade primary
school pupils. The PPs were prepared by master students of teacher education
programme at the Faculty of Education in Jagodina, as a pre-exam requirement
within the course Inclusive education - theory and practice. Some of the in-
service student teachers provided the existing profiles of their pupils while other
students created profiles of chosen pupils with the agreement of school staff. All
students were provided with written materials as guidelines for collecting data
and composing profiles.

The PPs were analysed according to the directed content analysis approach.
Initial coding categories were formulated on the grounds of approved framework
of PPs.

Results

The analysis of PPs of primary school pupils revealed 10 main categories
of shortcomings. They are listed below with their representative illustrations
whenever it was possible and meaningful.

Information is given in general terms, neither concrete nor precise. This
includes the identification of priorities.

Examples: understands Serbian language well (lacking information regarding
pupil’s vocabulary, sentence length he/she usually comprehends etc.); does not
respect the school rules (lacking explication of concrete rules); displays attention
problems (lacking information on manifestations, frequency, etc.).

Information is not systematised and is presented without logical order.
Possible categorisations of the data (for example, according to school subjects
or educational standards for the first cycle of education) which should serve as
a basis for organizing the information are absent. Instead, irrelevant and too
specific data are usually present.

Examples: does not appreciate folk songs; notices a point on a prepared card
and indicates it with red; connects the points of the same colour by straight lines and
curves.
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All relevant data are not included. This is especially recognisable within
the section of learning outcomes which misses some information about pupil’s
reading, writing or calculating. In these cases a framework for organizing data is
usually absent.

Information is given in terms of interpretation and/or value judgment
instead of behaviour description.

Examples: displays insecurity (instead of asking too many questions even
when knows how to do something, displaying excessive worries about test
results and so forth): expresses affection for his/her friends (instead of expressing
joyfulness when he/she meets friends, caring for his/her friends’ feelings, etc.);
has difficulties in coping with failure (instead of verbally confronting others in
team, splitting the paper etc.).

Information about achievements and behaviours is presented as unrelated
to external factors, such as time of the day, type of activity, task difficulty, used
method or materials, given instruction and similar.

Examples: gives up the tasks easily; gets upset during classes; verbally confronts
with his/her teacher.

Difficulties to single out pupil’s strengths without compromising it with
his/her limitations. This is usually expressed by adding the word “but” after the
information on pupil’s accomplishment.

Examples: knows the rules of classroom behaviour, but does not follow them
for about 10 minutes per lesson; reads correctly, but not fast enough; answers only
when he/she is directly asked.

The right side of the profile (needs for additional support) does not follow
up the left side (current accomplishments), i.e. it does not represent the next step
in a pupil’s progress or his/her zone of proximal development. This occurs in two
main ways: (a) by stating what teacher will do (e.g. give more time, match the task
difficulty more closely to a pupil’s skills) and (b) by facing a pupil with too high
demands which are not appropriate for his/her current level of functioning. Both
facts are not focused on the description of a pupil’s activities, but on teacher's
activities or school curriculum.

The section of communication skills is considered as an aspect of social skills
or socio-emotional dimension of interaction instead of stating the level of pupil’s
speech and language development, disturbances of information exchange within
any channel of communication if they exist (such as speech disorders, impaired
vision), as well as channels and means of communication pupil can use.

Examples: enjoys talking with adults; starts communication with others easily;
shy when communicates with teacher.

Norelationshipisestablished betweenlearning outcomesand communication
skills which usually refer to the level of speech and language development.
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Consequently it is not clear whether low outcomes can be attributed to the pupil’s
lack of knowledge or his/her difficulties in understanding the instruction.

Too many priorities are identified for future work. In these cases priorities
usually do not have the same relevance for the pupil’s progress. It is recommended
to choose up to three priorities.

Recommendations for Educational Policy

Recommendations for teacher education will be briefly presented upon
the results of the previous analysis. They are all in accordance with inclusive
education. Teacher education should be transformed in the following ways: a) by
adopting the model of pupil-centred teaching and social model of understanding
pupils’ needs for additional support; b) by ensuring that the above mentioned
models are reflected in all academic curricula and courses. These transformations
would hopefully lead to understanding the interconnectedness between pupil’s
progression and learning conditions, to utilizing more of the available resources
in order to improve learning conditions and taking into account pupil’s strengths
as a starting point.

Keywords: teacher education, pedagogical profiles, inclusive education.
as a starting point.
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