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3aBoy 3a yHanpehuBame 06pasoBama 1 BacuTama

HACTABA ®OHETUKE Y OCHOBHO] IKOJIN:
AKIOEHTU CPIICKOTA JE3KA

YBon

[Tpo6em y4ema U ycBajara aKkileHaTa CPIICKOT KIbVDKEBHOT je3MKa He Tpe-
6a mocMaTpaTy O[JBOjeHO Off y4era O [MjaleKTVMa Ha LIe/IOKYITHOM CPIICKOM je-
3M4KOM Iozipy4jy. HacTaBa o akueHTMMa, y IpyroM LIUK/IyCy OCHOBHOT 06pa3o-
Balba, U3BOJY Ce CYKIIECMBHO 1 II0 CETMEHTMMA. Y YeHMK Ce TeK y OCMOM paspeny
yIlo3Haje ca CBOjUM JiujaieKToM (OHMM KOMe IpUIajia HBeroB roBOp) U TO CTe-
YEeHO 3Hambe je BUIIe JeCKPUITUBHO a Maibe NPAaKTUYHO NIPUMEH/BUBO. Y YeHUK
HIje 0CIoCco0/beH a OeleXxyt akleHTe, Aa pas/luKyje KBaHTUTET Off KBa/IUTETa,
fia aKIleHTyje peun cBor aujanekta. Crora, HeMa CIoCOOHOCT AudepeHnnjanje
[njasieKTa Of KibVKeBHOT jesuka. [lomasehu op mojma amjanexra, neduHunmja
HOjeMHAYHNX TOBOpa je Hay4yHO noTBpheHa. [Iujanekar je roBop oxppebene rpy-
ne jbynu Ha oxpebheHoj reputopuju. Huje cBakm fujanekar NCTOBPEMEHO U Kb~
JKeBHIU je3uk: ,,Ca curypaoirhy ce Moxxe pehu fja roBopHU je3auk Kpaja y Kojemy
je IIKo/Ia, T0CeOHO aKo je pujed o cerny, Huje y CBeMY MCTOBjeTaH ca KibJXKEBHUM
CTaH#apAHMM je3ukoM. CBaKM Off iyijasieKkaTa uMa y ceOy 110 HeIlTO IITO Huje A1O
KIbJDKEBHE HOPME, LITO je Marbe eleMeHaTa KOju OfCTYIajy Of Teé HOPMe, TO je
JIaKIlle paiuTy Ha Pa3Bojy jesnuke KyaType yuyennka’ (Rymmh, 1995: 345).

CBaku HacTaBHUK 06U Tpebaso 7o6po /ja MO3Haje IOKATHU TOBOP CpefiHe y
K0jOj M3BOAY HacTaBy. YopehuBame JTOKaTHOT TOBOPA Ca KIbVDKEBHUM je3MIKOM
MO)Xe JJOIpUHeTH 60/beM YIIO3HABaby YUeHNKa Ca KIbJDKEBHUM je3UKOM KOju je
UCTOBPEeMEHO U CTaHJapAHM jesuk. C TUM y Besl, ,CpIICKM KIbVDKEBHU je3NK je
TOBOPHM M IMCAaHU je3UK KOjUM Ce YIaHOBM CPIICKE je34Ke 3ajefHUlLle CIyXKe
Kao OIIITHM Y CBAaKOJIHEBHOM KOMYHULIMPAbY, Y IIKO/IN, HAYLIM, ITy O/IMLIMCTULIN,
pamy — y Ky/ITypH YOIIIITe — a KOj! je 3aCHOBaH Ha yTBpheHuM poHeTCKMM, MOp-
¢donomkym u cuHTakcnykuM obpacruma“ (Cranojunh, 2010: 24). Ha cprnickom
je3aNYKOM MOAPYYjy HOCTOje cTapuju u Minabu mrokaBcky gujanektu. Hucy csu
nocrojehu ujanekty KibyokeBHU. OCHOBUILY CPIICKOT KEbVKEBHOT je3MKa YIMHe
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JiBa IMjasieKTa ca 06a M3roBopa: IyMa/yjcKo-BojBohaHCKY (€KaBCKY M3TOBOP) U
MICTOYHOXEPIIErOBaYKY (VjeKaBCKYU U3TOBOP).

MeTtop

Vimajyhm y Buy 3HeceHe KOHCTaTalyje, IIOCTaB/ba Ce MuTame Kako he yde-
HULIY KOjM >KVBE Ha IMjaJIeKaTCKOj TEPUTOPHjU HAYYUTY IpaBUIA aKLleHTOBaba
U OBJIQZIaTV KIbVDKEBHUM jesukoM. LImp papga 610 je fma ce carienajy HefmocTa-
IV y Be3) Ca HACTaBOM aKIIeHaTa y YIIOEHNYKO]j IMTepaTypy, Kao 1 fia ce YKaxe
Ha HaylHe YHalpehusama Wy IpeBasuIaxema oBor npobnema. Kao merop je
ynorpe6/beHa aHaIM3a cafjpkaja 0caM yLIOeHMKa 3a CPIICKM je3UK Off IEeTOT [0
0CMOT pa3pefia OCHOBHE LIKOJIe: IBa YIIOeHVKa CPIICKOTa je3VKa 3a IIeTV paspef,
IiBa ylIOeHMKa 3a LIeCTH, ABa 3a CeAMM paspef U fiBa 33 OCMU pa3pell OCHOBHe
HIKOJIE. JeiMHNIIe aHa/IM3e NIPeJCTaB/bajle Cy TeMATCKe Lie/IMHe Koje ce OJHOCe Ha
yCBajambe U IPUMEHY 3Hatba U3 aKLIEHTOIOIMj€e U IMja/IeKTOIOIje.

Pesynratu u puckycuja

YBUOM y YHOSHMYKM MaTepujal 3a IIeTH paspef, 3alla>kaMo fia ce y obama
yubeHnIyMa Hanmasy geuHMLMja aKI[eHTa ¥ IOofje/la aKIleHaTa Ha yTre U KpaTkKe
(Oparuhesuh, 2007; Hykanosuh, 2014), 1ok cy camo y jefHOM yIOEHUKY HaBefe-
HJI TIPMMEPY 3a pas/inKoBame KBaHTHUTeTa akijeHTa (‘Hykanosuh, 2014: 109-110).

HacTtaBHUM mporpaMoM 3a IeCTV paspen, y Aely KOji ce OHOCK Ha OpTO-
enujy, IVIAHMPAHO je yBexxbaBarbe MPABIIHOT M3rOBOPA I71ACOBA, Pa3/IMKOBabe
IlyTMX ¥ KPaTKMX aKIleHaTa, MHTOHAIMja pedeHuIle, Kao U Bexbe y U3roBapamwy
IyroysnaasHor m gyrocmnassor akienra (Casosuh u gp., 2011; KoBaueBuh n
KoBauesnh, 2010). Cem Tora, KBaIUTaTUBHMU NIPMKA3 aKlleHaTa JjaT je jeAyHO Y
yi6enuky M. Kosauesuh u [I. KoBauesnh (2010), mto 3Ha4ajHO MOXKe TOTIPUHe-
TU Ia YYEHULM YCIIEIIHNje Pas3/INKYjy aKLEHTEe CPIICKOIa je3lKa.

Y yubeHunyma Koju ce KOpUCTe y OCMOM pa3pefly OCHOBHE LIKOJE ayTo-
pu yubeHMKa [OKYIIaBajy Ja CMHTeTN3Yjy IpaBuiIa akieHToBama (Kojuh, 2011;
Rehes-Vmpyknh u mp., 2011; Jlommap, 2012). MehyTtum, camo y jenHoM yiibeHu-
Ky yKas3aHo je Ha audepeHIVjanujy aujanekta off KibJDKeBHOT je3uka (Jlommap,
2012: 15).

Mako je ynbeHmdyka auTeparypa KOHLMIMpaHA Y cariacjy ca Baxehmm
HAaCTaBHUM IPOTPaMOM 3a CPIICKM je3MK, IPOrpaMoM Huje IpenmsHo onpebeHo,
HUTY je y YIIyTCTBMMA JieTa/bHuje paspabeHo, yBoheme mpumepa, Kao Hu TO Ja ce
IpYMepU MOTY IIpey3MaTi U3 KIbVDKEBHOT je3uKa ami 1 13 aujanekTa. OBakas
Pe3yIITaT je CBaKaKo IOC/IeiNIIa HACTaBHMX IIPOrpaMa, 06aBe3HIX U ITPeIopyYeHNX
cajip>kaja IporpamMa CpIICKOra je31Ka, aiy ¥ HeOBO/bHO 00jalllFbeHIX MeTORMYKIX
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YIyTCTaBa 3a peanynsalyjy cajpxaja nporpama. Takobe, kaja ce y ynbeHummma
[OjalllbaBa JyjajieKaT M AMjareKaTCKM TEKCT, HE HABOJe C€ YBEK aKLeHTOBAHM
TeKCTOBU. Jlajbe, KBAHTUTET aKIjeHTa MOXKe Ce YCTAHOBUTY 1 Ha OHMM pe4lMa Koje
HIICY TIpey3eTe U3 KIbJKEBHOT je3MKa a Uyjy ce CBAKOJHEBHO Y FOBOPY y4eHMKa
Ha L€JIOKYIIHOj CPIICKOj je3MYKOj TEPUTOPMjM. YUEHUK yCBaja caMO pasiuKe Ha
HMBOY JIEKCMYKOT (POHJIA @ 3aHeMapyjy ce poHeTcKe, MOPOIOIIKe 1 CUHTAKCHYKe
pasiuKe, ITO je Y CYIPOTHOCTM Ca OCHOBHMM IIM/beM HacTaBe CPIICKOTa je3MKa.
»Hajehn mpo6yem 3a yueHnke, am 11 3a HACTaBHUKe, jecTe Kopuiheme KibVKeBHOT
aKIleHTa. AKO U Hayd4e TeOpMjy O aKIEHATCKMM IIpaBWIMMA, Y HeMoryhHocTu
Cy Ja 4yjy U CIyllajy HBIUXOB M3rOBOP Te He Mory BekOaru. CaBpeMeHa HacTaBa
jesuKa oBaj mpo6eM Bp/Io 030M/bHO pasMarpa U y TOM Luby Oupa ofrosapajyhe
KIbJDKeBHOYMeTHIUKe TekcToBe (Kyrmh, 2009: 88).

3a moceb6aH MPUCTYI HACTAaBU CPIICKOTa je3NKa Ha JMjasieKaTCKOj TepUTO-
puju 3anaxe ce M. Jleumrh: ,Ha jeman nHaums he ce akijeHaT npegaBarty y IKoJIa-
Ma Ha TePUTOPUjI IPU3PEHCKO-TUMOYKIX roBopa (Ifjje ce jaB/ba caMo jeiaH, 1 TO
eKCIMPATOPHY aKIleHaT, Ha 6110 KojeM CJIOTY aKIleHTOBaHe pujedl, U Ije HeMa
Iy>KVIHe, HY VMCIIpefl HY M3a aKIeHTa), Ha IPYTM Ha4MH Y LIKO/IaMa ca IoApydja
KOCOBCKO-PECaBCKMX TOBOpa (CHIa3HM aKLEHTU Ha CBMM CJIOTOBMMA, aly UMa
¥ Y3/Ia3HMX, IOK CY AY>KMHe UCIpeJ aKLleHTa), a Ha Tpehy HauMH y IKo/amMa ca
HOZIpYyYja IIyMajyjcKo-BojBohaHCKMX roBopa (HOBuja akueHTyauuja). [locebne
aKI[eHaTCKe Bje>kOe MOpajy ce IIPUIIPEeMUTH 3a OHe Y4eHVKe KOji )KVBe Ha Tepu-
TOPUjM XYIICKOT TOBOPHOT TuIa (KOjy IMpuUIafia KOCOBCKO-PECaBCKMM TOBOPM-
Ma...) I 32 OHe KOjy Cy ca TepeHa LIyMaJijCKIX TOBOpa ca KaHOBA4YKMM aKI|eH-
toM...“ (Jewmwnh, 1995: 307).

[Torpe6Ho je uctahm ja cy JOHeAaBHO IIOCTOja/IN CTEPEOTHUIIN Y OFHOCY Ha-
CTaBHMKA IIpeMa JIMjaleKTy, IpY YEMY jeé JOMMHMPAO CTAB Ja je JujajieKaT ,He-
IpaBM/IaH TOBOP, [ja je aKIjeHaT ,IIOTpeIlaH” ¥ Ja je OCHOBHA OJJIMKA TaKBOT
roBOpa ,OICYCTBO 'paMaTHYKyX npaswia“. KBamuTeTHa HacTaBa jesyKa MOfpa-
3yMeBa IIPBEHCTBEHO y4Yekhe CBOTa M3BOPHOI TOBOPA, YOYaBakhe U PasyMeBaibe
pas/iMKa y OfIHOCY Ha KIbJVDKEBHU je3UK, a 3aTVM M OB/IaJlaBaibe KibVKEBHUM je-
3MIKOM.

Kaxo 6u yueHuy 60spe yrosHanm creliumuaHOCTY AMjaTeKTa Y KEbVKeBHOT
jesyiKa, HEOIIXOJHO je Mpyradyje OpraHM30BaTV HACTABY CPIICKOIa je3MKa.
[TosHaBame fudepeHIjalTHIX 0COOMHA MIPU3PEHCKO-TUMOYKOT MM KOCOBCKO-
PecaBCKOT AMjaieKTa HeOIIXOaH je YC/IOB 3a Apyrauuje opraHusoBambe 1 Bohemwe
HacTaBe CPIICKOT je3MKa Ha TepuTOpMjaMa Ifie Ce PacIpOCTUPY HEeKIbVDKEBHIU
nujanexkTn. [ToceOHa jesanuka cuTyanuja 3axresa crienuuyaH IpUCTYI y o0panu
HAaCTaBHMX jeJVHMIA U3 TpaMaTuke, mocebHO u3 mposopuje. [oBop rpajcke u
CeocKe fielle ce pasiyKyje. AKIleHaT — Takobe. ,,AKO je y IIpBOM /MLy MHOXKIHE
Ipe3eHTa I71arosna (Koju je TPOCTI0XKaH) aKljeHaT KpaTKOy3/Ia3H! Ha IIPBOM CJIOTY
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KOJI IpajicKe Jielle, OHJia je KOJi CeoCKe AYTOy3Ja3H! Ha APYroM ciory (MAEmo —
NAEMO, MMamMo — UMamo, ceanmo — ceammo) (Msanosuh, 1993-1996: 353).

Crora HaCTaBHUK Y iUjaJIeKaTCKOj CpeMHY Mopa ja 00pa/iy BUIIE je3NUKNX
caJip>Kaja U3 OMjaseKTa M Jja Hayuu ydeHMKe ITpaBMIMMA [IPEHOIleha aKlleHaTa
"3 JUjaneKTa Y KIbV>KEBHU je3UK.

ITopen oppehuBama MecTa akljeHTa y pedn, HEOIIXOAHO je YTBPAUTU KBaH-
TUTET aKIeHTa, a 3aTUM ¥ KBanuteT. [loTpebHO je Buie BexxOaTy Oerexerbe
aKlleHaTa Ha KIbVOKEBHMM TEKCTOBMMA, IIOTOM M Ha IIPMMepUMA U3 [yjajieKTa.
Ydenuny 6u Tpebaso ja Hayde IpaBuiIa, ajay U Ja youe OACTYIamba aKIeHTa JIo-
KaJTHOT TOBOPa O aKLI€HTa KIbVYKEBHOT je3MKa.

[TpaBuia mpeHolIemha aKLleHTa 13 [jUjajieKTa Y KibVDKeBHY je3suK oMoryha-
Bajy y4eHMIIMMA U3 IMja/IeKaTCKOT Kpaja ja Op>ke U jacHuUje OB/Iafiajy BEIITHHOM
obenexkaBara aKILeHTa, Kao 11 pa3BujambeM ocehaja rjie ce OH Hajasy y IOKaTHOM
roBopy. Kop yuennka tpeba mocreneno npooyautu jesmukn ocehaj mpu yemy
he oH, Ha puMepyMa U3 3aBMYajHOT TOBOPA, Pa3yMeT, HAYYUTY U IIPUMEHUTH
IIpaBIIA O AaKLEHTOBAIbY pedl. Je3udKe LpTe Koje IpUIlajiajy CaBpeMEHOM KibU-
JKEBHOM j€3MKY IIOCTYIIHO YCBajaTy Kao Hafirpajilby 3HamMMa O IMjaJIeKTy, a He
Kao Herauujy Tora sHama.

Ila 6u y4eHMK Hay4uuo CaBpeMeHM KHIbJDKEBHH je3MK, a I0CeOHO OB/Iajao
IpaBIIVMa aKIIEHTOBAaba Y KIbJDKEBHOM je3VIKY, Hajiipe 6u Tpebaio #a ymosHa
CBOj TOBOD, fla yMe Jla Ta OIMIIe M aHA/IN3MUPA, a IIOTOM JIa IIOCTYIIHO yCBOje-
He je3VuKe OJ/IMKe pasyMe UM IPMMeHM Kao HaJTpajiby CBOM M3BOPHOM JMja-
nexty. Cnepgehm kopak y yHampebuBamwy HacTaBe rpaMaTiKe Ha [IMjaIeKaTCKOM
HOZPYYjy 6asupa ce Ha KpeaTVBHOM IIPUCTYITYy HACTABM je3VKa I je3MYKOj Mare-
PUjy, Kao U Ha aKTMBHOM y4ellhy HaCTaBHMKA U YUYEHUKA Y HACTAaBHOM IIPOLIeCy:
»CMIICcao HacTaBe rpaMaTyKe je y TOMe Ia y4eHMK IIpero3Haje 1 OTKpuBa ofipebe-
He je3)4Ke I10jaBe, Aa UX leUHMUIIe — [ja YCIIOCTaB/ba IPABIUIIO, @ IOTOM Jja BUAN
KaKO TO NPaBWIO PYHKIVOHKIIE y HOBUM npumepuma“ (Mumarosuh, 1998: 64).

Y HacTaBU CPIICKOTa je3NKa Ha [iijaleKaTcKoM HOoApydjy Tpebano 6u nmohn
Off INjajIeKTa, ,,Tj. Off TOKA/IHOT, MjeCHOTa TOBOPA, Off OHOTA LITO je Hajo/mnKe yde-
HUKY. TakaB IPMUCTYII HACTaBy I104MBa HA OCHOBHMM JMJAKTUYKUM IPUHIUIIN-
Ma: IPUMHLIMIY HOCTYIHOCTY (Mfie Ce Off IIO3HATOTr Ka HEeMO3HATOM), IPUHLINIY
CBjecHe aKTMBHOCTM y4YeHUKa (YYeHUIM Cy BUILe 3afHTEPECOBAHM 3a HACTaBY,
JKerle Jla YII03Hajy MaTepb je3UK), IPUHINITY OYUIVIETHOCTH Y HacTaBy (M HajaIl-
CTpaKTHUje rpaMaTN4Ke KaTeropuje aKille ce CXBaTajy KaJ ce y3My IIpUMjepu U3
3aBMYAjHOTA TOBOPA) ¥ IPVHIUITY IIOBE3aHOCTI Teopuje ¢ IPaKCOM y HacTaBU
(mocmarpameM U aHAIM30M IIpaKce 073y ce 10 Teopuje, a MCTUHUTOCT Teo-
PMjCKUX [IOCTaBKY IpoBjepasa ce y mpakcu)“ (Jeumh, 1995: 306).
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3akbydak

PasBujame cTBapasaykor paja, KpeaTMBHMX IIOTEHLMjaja Iele jefjaH je of
HajBXHMjUX Npob/ieMa y caBpeMeHOj HacTaBy, I1a M Y HACTaBY CPIICKOTaA je3n-
ka. CaBpeMeHa HacTaBa MOpa Jia ce 0CTI000/1 TPaVILIVIOHATHOT IeCKPUIITYBHOT
npuctyna u GopMaIHOT 3Hamba O je3NYKUM 3akoHuToctuma. [lorpebHo je mo-
K/IOHWUTY BUIIIE TAXKIbe yBaXKaBamy je3ndkor ocehaja yueHuKa.

JemaH ofi K/by4HUX 3aXTeBa y HACTaBM CPIICKOr je3MKa Ha [MjaJeKaTCKOM
HOAPYYjy IpeficTaB/ba IPMMEHA BELITHHE IPABUIHOT AKIIEHTOBaMba pedn y fAnja-
JIEKTY U y KIbJDKEBHOM je3anky. Kako 6y ommy e HacTaBHOr npepmera Cp-
IICKM je3MK 610 ocTBapeH, Tpebano 6u fa yueHuun:

— II03Hajy JIOKaJTH! TOBOP M KIbVI)KEBHM jE3UK;

— NIPUMEY]Y je3dKe 3aKOHUTOCTH y CBAKOJHEBHOj KOMYHMKALIV]jI;

— OBJI/1ajy OCHOBHMM 3aKOHUTOCTVMA CPIICKOT KIbVKEBHOT je3MKa Ha KOjeM
he ce ycMeHO 1 IucaHO IPaBUIHO U3paXKaBaTH.

C 00631poM Ha AujaneKaTtcKy n3nndepeHLpaHoCT CPIICKOTa je3NKa, Mpu-
JIMKOM KOHLMIMpPama yIIOeHNKa 3a CPIICKM je3NK, la OM HacTaBa aKIeHTOJIOTje
U fiujanekTonoruje 6una yHanpebhena, yibenuny 6u tpebao fa cagpike gogarke
y €IeKTPOHCKOj U y LITaMIIaHOj GOpMU 3a YUeHMKe ca [jUja/leKaTCKOr (HeKmbU-
YKEBHOT') TIOAIpyYja, OGHOCHO [OJAaTaK KOjy CafipXKy je3NdKy MaTepujaa MeTOqIY-
Ku npuarobeH mokanHoM rosopy. Takobe, fa 61 HaCTaBHUK IOCTUTA0 OYEKMBA-
He pesyinTare, Tpe6ao 6u CyKiecuBHO fAa roxaba mporpame CTasHOT CTPYYHOT
ycaBplllaBarba I TO U3 aKLIEHTO/IOIM]€, UjaneKTO/IOTHje U U3 je3NYKe KyAType.

Kmyune peuu: akueHart, iujanekar, ylioeHnk, yHanpehnusame HacraBe cpii-
CKOT je31Ka, OCHOBHA LIKOJIA.
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TEACHING PHONETICS IN ELEMENTARY SCHOOL:
SERBIAN LANGUAGE ACCENTS

Introduction

Learning and acquiring Serbian language standard accents are connected to
learning dialects from the total area where Serbian language is spoken. Teaching
accents, in higher grades of elementary school, is successive and segmented. Stu-
dents learn about their own dialect as late as in the eighth grade and the acquired
knowledge is rather descriptive than usable in practice. Students are not capable
to recognize different accents, to make difference between quantity and quality of
accents, to mark words with accents. Therefore, they are not capable to differenti-
ate dialects from the standard language. Starting from the notion of dialects, the
definition of particular forms of spoken language is scientifically confirmed. A
dialect is a spoken language of a particular group of people in a particular terri-
tory. Some dialects belong to the standard language, but not all of them: “It can be
said with certainty that the spoken language of the region where a school is situ-
ated, especially if it is a village, is not quite identical with the standard language.
Each dialect has characteristics that differ from the standard language ones; the
less elements differ from the norm, the easier is to develop students' language
culture” (Cupic, 1995: 345).

Every teacher should be familiar with the dialect spoken by people who live
in the region where the school is situated. Comparing local dialect to the standard
language can contribute to acquiring the standard language. Therefore, “Standard
Serbian language is written and spoken language used by the members of Serbian
language community in everyday communication, school, science, publishing,
work - and culture in general — and based on fixed phonetic, morphological and
syntactic rules” (Stanojcic, 2010: 24). Two Shtokavian dialects, Old-Shtokavian
and Neo-Shtokavian, are recognized in Serbian language territory. Not all the dia-
lects are considered to be standard. Serbian standard language is based on two
dialects: Sumadija-Vojvodina dialect (ekavian) and Eastern Herzegovinian dia-
lect (ijekavian).
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Method

Considering the above-mentioned, the question is how can students who
use local dialects learn rules of accentuation of the standard language. The goal
of this paper is to identify the limitations in teaching accents and to analyze the
textbooks, as well as to find possibilities to overcome the limitations. The method
consists of the analysis of the contents of eight Serbian language textbooks for
students from fifth to eighth grade of elementary school: two textbooks for fifth
grade, two for sixth grade, two for seventh grade and two for eighth grade. The
analysis units were the accentology and dialectology thematic units.

Results and discussion

In both textbooks for fifth grade, the definition of accent and the difference
between long and short accents are presented (Dragicevic, 2007; Djukanovic,
2014), while only one of the textbooks gives examples of the quantity of accents
(Djukanovic, 2014: 109-110).

The curriculum for sixth grade, namely the part that refers to orthoepy, pre-
scribes practicing the correct pronunciation of voices, differentiating long and
short accents, distinctive intonations of different sentence types, practicing long
rising and long falling accents (Savovic et al., 2011; Kovacevic and Kovacevic,
2010). However, the qualitative characteristics of accents can be found only in
the textbook written by Kovacevic and Kovacevic (2010), and it can significantly
contribute to understanding differences between Serbian accents.

The authors of the textbooks for eighth grade tried to synthesize rules of ac-
centuation (Kojic, 2011; Cecez-Iljukic et al., 2011; Lompar, 2012). However, only
one of the textbooks explains the difference between a dialect and the standard
language.

Although the textbooks are written according to the actual Serbian language
curricula, the curricula do not specify which examples could be given to students,
i. e. whether the examples could be taken from local dialects. The curricula pre-
scribe Serbian language contents, but do not give enough didactic instructions. In
addition to this, the textbooks explain dialect and contain texts written in dialects,
but do not always give examples of accentuated texts. The quantity of an accent
can be taught by examples of words which are heard not only from standard lan-
guage speakers, but also from speakers of different dialects in the total Serbian lan-
guage territory. Students acquire only the differences in lexical fund and neglect
phonetic, morphological and syntactic differences, contrary to the primary goal
of Serbian language teaching. “The biggest problem for students, and for teachers
as well, is the use of standard accents. They sometimes learn the theory on the
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rules of accentuation, but do not have an opportunity to hear and listen to their
own pronunciation, and therefore they cannot practice. Contemporary language
teaching tries to deal with this problem and chooses the appropriate literary texts”
(Zugic, 2009: 88). M. Desic proposes a special approach to teaching language in a
dialect territory: “Accent is taught in one way in schools from Timok-Prizren dia-
lect territory (where only one accent occurs, the expiratory one, on any syllable
of the accentuated word and where there is no length, neither before nor after the
accent), and in another way in schools from Kosovo-Resava dialect territory (fall-
ing accents on all syllables, but raising accents also exist, while the length is situ-
ated before the accent), and in another way in schools from Sumadija-Vojvodina
dialect territory (younger ekavian). Appropriate activities must be prepared for
students living in the region of Zupa (Kosovo-Resava dialect) and for those living
in the territory of old Sumadija dialects...” (Desic, 1995: 307).

It is necessary to point out that, until recently, teachers had stereotypes about
dialects, and the predominant attitude was that a dialect is “an incorrect form of
language”, that its accent is “wrong” and that its basic characteristic is “the absence
of grammar rules”. A good language teaching should start with learning the local
language, comparing it to the standard one and understanding the differences
between the two, and finish with acquiring the standard language.

Teaching Serbian language should offer students a possibility to learn about
the characteristics of both dialects and the standard language. Acquiring the ba-
sic characteristics of the Prizren-Timok or the Kosovo-Resava dialects should be
a basic goal of teaching Serbian language in the territories where non-standard
languages are spoken. A specific language situation requires a specific approach to
teaching grammar units, especially in the field of prosody. There are differences
between urban and rural spoken languages, and between accents as well. “If the
accent of the first-person plural of a verb (with three syllables) is on the first syl-
lable and short rising in urban children language, it is on the second syllable and
long rising in rural children language (idémo — idémo, imamo — imamo, sedimo

—sedimo)“ (Ivanovic, 1993-1996: 353). Therefore, teachers from a dialect territory
need to include more examples which could help students learn the rules of the
standard language on the basis of dialects.

It is necessary to teach students to accentuate words, but also to understand
the quantity and the quality of accents. Accentuating literary texts, as well as texts
written in dialects, has to be practiced. Students should learn the rules, but also
the deviations of local languages from the standard one.

Understanding the differences in accent between a dialect and the standard
language help students living in a dialect territory to learn the correct accentua-
tion, but also to become capable to accentuate the texts written in their local dia-
lects. The characteristics of the standard language should be acquired as a basis for
upgrading students’ knowledge on dialects, and not as a contradiction.
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In order to acquire the contemporary standard language and its rules of
accentuation, students need to be familiar with their own dialect, to be able to
analyze it, and to apply the acquired knowledge to their dialect. The next step in
upgrading teaching grammar in a dialect territory is based on a creative approach
to teaching language and using language material, as well as on an active role of
teachers: “The goal of teaching grammar is to make students capable to recognize
certain language phenomena, to define them - by using grammar rules, and to
apply the rules to the new examples” (Milatovic, 1998: 64).

Teaching Serbian language in a dialect territory should start from the dialect,

“i. e. from the local speech which students are familiar with. That kind of approach
is based on essential didactic principles: principle of progressiveness (from the
familiar to the unknown facts), principle of students' conscious activity (they
show more interest in language teaching, want to learn their maternal language),
principle of applying in practice (even the most abstract grammar categories can
be understood on the examples from local dialects) and principle of connecting
theory and practice (observation and analysis of practice lead to understanding
the theory, and the validity of a theory is tested in practice)” (Desic, 1995: 306).

Conclusion

Developing creative activities and children's creative potential is one of the
most important issues of contemporary teaching, including teaching Serbian lan-
guage. The contemporary teaching needs to abandon the traditional descriptive ap-
proach which requires formal knowledge on language rules. It is necessary to pay
more attention to students' language sense.

One of the key goals of teaching Serbian in a dialect territory is the ability of
accentuating correctly both dialect words and standard language words. In order to
achieve the general goal of teaching Serbian language, students need to:

- be familiar with both their local dialect and standard language;

— apply language rules in everyday communication;

— learn the basic characteristics of Serbian standard language and become ca-
pable of using it in speaking and writing.

Considering a large number of Serbian dialects, in order to improve teaching
accentology and dialectology, language textbooks should include examples, both in
electronic and written form, for students living in a dialect territory, i. e. language
material methodologicallyadapted to alocal dialect. In order to help students achieve
the expected learning outcomes, teachers should constantly attend professional
training programs in the field of accentology, dialectology and language culture

Key words: accent, dialect, textbook, upgrading teaching Serbian language, el-
ementary school.
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